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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME
	Dr Mark Gallagher-Read


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Institute of Inner-City Learning, Birmingham Campus

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Academic Director

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Line manager of the academic team at the Birmingham Campus, Lecturer and Dissertation Supervisor.

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	Academic Director
YEARS:                 MONTHS: 8

Senior Lecturer / Programme Manager
YEARS:                 MONTHS: 7

Lecturer / Programme Manager
YEARS: 1              MONTHS: 3




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.







	
General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information
























	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here

Since working for UWTSD IICL Birmingham Campus I have undertaken the role of BSc Health and Social Care Programme Manager before recently progressing to the role of Academic Director in Birmingham. The BSc Health and Social Care was a new programme to the Birmingham Campus when I became Programme Manager in January 2020, and contents for the programme was mostly only relevant to a Welsh context. With the first cohort of Birmingham students in mind, while adhering to the definitive programme document I was able to shape the design and delivery of the programme to be relevant to the context of English policy, law, and implementation.

As a Programme Manager and Module leader, I would design, and plan active learning activities using a variety of techniques and ensure that student’s educational progression and relevant health and social care employability was achieved (K1-K4-V2). Thus, drawing on industry relevant professional practice standards at a macro level, such as the Code of Conduct for Health Care Support Workers and Adult Social Care in England (Skills for Care, 2013) and The Code (Nursing Midwifery Council, 2018) through my teaching and direction to lecturing staff linked to the BSc Health and Social Care programme (A5-K6-V4). 

At a mesa level in relation to programme and module level design and development, my approach to designing and planning learning activities is centred on facilitating learning, improving student engagement, achieving learning outcomes and incorporating employability skills (K2-K6-V2-V4) (Lee and Hannafin, 2016). This supports student’s understanding of the subject, reflect on their learning, boost confidence, link theory to practice and ensure development of transferrable skills for future health and social care employability (A1-V4). Having been chair of the programme team and student forum health and social care meetings, space was provided to focus on sharing good practice and embedding active learning strategies. As a leader of this programme, I was able to use feedback from these meetings to instigate change for example pushing back assessment dates if students reported clashes with other university commitments.    

At the micro level I applied active learning activities when engaging with students across the different HE modules by utilising approaches that are designed to include reflective exercises, individual and group activities. These are important learning strategies for health and social care students and professionals and build a part of a culture of continuous professional development (Koshy et al, 2017). The benefits of active learning activities include applying the use of prior knowledge to solve stimulated workplace problems, thereby reducing passive learning which strengthens creativity, critical thinking, analytical and problem-solving skills (K1-K2-K3-V2-V3) (Costello, 2017).

A part of Programme Management responsibilities, I have designed and planned the delivery of modules to ensure the linking of theoretical underpinning within the module to real-life health and social care scenarios (A2-V4). I ensured that theories relating to clinical and professional practice are linked to individual student’s learning needs and applies to their future degree progression and employability (V1-V2-V4-K2). This is evidenced by the learning materials, classroom activities and lecture slides which I have designed and used to demonstrate how learning can enable students achieve high levels of professionalism within the health and social care professional environment. For example, I incorporated a research-based activity involving the seeking out of primary based research, practice in class critique exploring concepts of analysis and validation and how this translates could influence clinical practice. Other activities I have designed include using pre-existing knowledge from my own research and professional experience, where students were able to discuss and apply theoretical underpinnings to solve the problems related to the in-class case-study and provide solutions to future scenarios (K2-K3-V4).

Reflecting on the programme team and module leadership related modules, I constantly engaged in continuous professional development through informed research on best practices, theory, and methods of teaching (V3-K4) (Elton-Chalcraft et al, 2018 & Mathieson, 2019). I regularly undertake training exercises and professional development forums (including – Nexus Learning and Teaching Framework and IICL Quality CPD workshops). This improves my practice and that I adapted and redesign Moodle content to improve student accessibility and to also ensure that members of the module team can access materials more readily. Hence, integrating and communicating these changes to my teaching teams (using MS Teams groups, email, and team meetings) in a relevant and an effective manner, showing effective leadership during module meetings (A5-V1-V3-K5). To this end, I adopt and demonstrate best practices in redesigning learning materials to support student learning needs through the application of scaffolding (Spadafora and Downes, 2020), provide advice on transferrable skills for employability and promote other academics in the application of their own design practice.
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	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

Through my journey from Lecturer at Sheffield Hallam University to Academic Director at UWTSD Birmingham, I have gained a wealth of experience in teaching and academic leadership at undergraduate and postgraduate levels. 

Throughout my academic experience and in my current role, I teach and offer learning support to students from diverse backgrounds across different age groups, cultures and multidisciplinary subjects (K1-K2-K4-V1). Through my Programme Manager and Academic Director roles, involvement in Academic Institute Quality meetings allows me to ensure that my team adhere to academic standards and the passing on of the teaching, learning and assessment standards. These are outlined in such external guidance as the QAA UK Quality Code Advice and Guidance: Learning and Teaching (2018) and internal documents such as UWTSD Digital Teaching and Learning Standards (2021). This forms an integral part of my approach taken when leading on the validation and re-validation of IICL programmes such across all disciplines.

Promoting and leading on the delivery of teaching across the UWTSD Birmingham Campus through promoting participation and the sharing of ideas through interactions with students during class visits and building on UKES and NSS feedback is a critical part of professional practice (K2-K3-V1) (Donche et al., 2013). Previously as a Programme Manager and leading both module and programme team meetings; I encouraged my team to promote strategies which include discursive activities in their teaching practice. Thus, allowing students to share their thoughts on ethical and philosophical issues related to the modules they are studying (V2-K3-K4). This technique enabled students to reflect on their personal/health and social care relevant work experiences, prior knowledge and utilise researched data to state their opinions on issues therefore improving critical thinking skills (V3). The use of reflection as a learning tool enables students to compare their views with theoretical underpinnings within academia and real-world clinical practice (K1-K2-K3). This teaching technique is considered as best practice according to the QAA Benchmark Statement on Education Studies (2015) and leading my team to use this approach I consider to be vital as a part of the transfer of theory to practice. Embedding student feedback from chairing student voice meetings through sharing student experiences of their modules to my programme team has been the bed rock of this practice. Taking a similar approach of sharing student feedback with Programme Managers has emboldened my higher education leadership practice as an Academic Director at UWTSD Birmingham.

While teaching I use a variety of methods to encourage student engagement whether delivering lessons via face-to-face, blended learning, VLE or on other digital platforms. I always adopt an active, collaborative and student-centred approach toward teaching, combined with the use of appropriate pedagogic practices and innovative approaches (such as formative and summative assessments, feedback and feed-forward, online tools; Poll Everywhere, Kahoot and Mentimeter) to ensure the achievement of students’ learning needs. An example is the use digital learning tools such as Kahoot to conduct quiz whilst teaching on the Introduction to Psychology for Health and Social Care. This has positively impacted students’ learning as it makes students compete amongst themselves therefore, increasing student engagement (K2-K3-V2-V3). I also use group activities/discussion to encourage participative learning and knowledge sharing amongst students. Using participative learning technique results in boosting students’ confidence, teamwork and an understanding for others’ opinions (K2-V1-V2-V3) (McPherson and Heggie, 2015). This technique requires students to reflect on their opinions and get feedback from their peers, which will build confidence to share more ideas in future session (K5-V2). Using this experience, combined with effective integration of VLE and MS Teams; I have led on staff development sessions across a programme team and all lecturers on campus on the use and application of effective strategies in line with the UWTSD Digital Teaching and Learning Standards. I have also represented the Institute regarding future user adaptations and functionality of Moodle. Reflecting on the multidisciplinary nature of the leadership I provide my academic team, I constantly engage in continuous professional development through informed research on best practices, theory and methods of teaching (V3-K4) (Elton-Chalcraft et al, 2018 & Mathieson, 2019). I also promote development of teaching and learning in the academics I line manage; this includes supporting staff with undertaking their HE PGCE as well QAA development programmes. 

I am conscious to continuously develop my own teaching, assessment and learning practice ensuring that I adopt current practices to improve meet students’ learning needs (V1-V3-K5) and to promote best practice in my academics. I always aim to improve on my teaching practice and employ well-researched strategies to improve my practices such as reflecting on feedback from students, other lecturers, and peer observation. I evaluate all feedback received on my teaching style to find areas of improvement, observe other lecturers, and welcome their feedback on my practice (K5-K3-V3). I also work with the IICL institute quality team to ensure that all staff have a peer observer through the implementation of a structured and monitored protocol ensuring that we meet our peer observation quality demands. Leading on this, I have to ensure that all my feedback and feedforward is incorporated into my teaching practice and design/planning of learning activities to ensure best practice as I expect of my academic team (K5-K6-V4).

780 words.
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	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

I have been involved in assessment setting, marking, moderating, and providing feedback/feedforward on a variety of assessments including formative/summative task, exams, written and oral assessments throughout my teaching practice. As a Programme Manager, I would review and confirm assessment briefs written by the programme team to ensure quality and consistency and that they adhere to module descriptors, university level assessment requirements and adhere to the spirt of the programme. As a Academic Director, I review the content of assessments for new programmes through the validation processes and with the support of my Programme Managers and the Quality Team; I ensure that the academic team at the Birmingham Campus attend marking, moderation, and standardization training.

On assessing and giving feedback, I strongly believe that it is crucial to identify, reflect and incorporate students’ learning needs into the development of assessments (K1-K2-V1-V4) (Hitt and Tucker, 2016). I see assessment as tool to help students develop core academic knowledge and employability skills and not just a tool for determining pass or fail within subject material (V4). First, when designing assessments, I always ensure that all quality assurance measures are met and in-line with achieving the learning outcomes of the module (K6-V4). As it is possible to get distracted by the form and language of an assessment such that lecturers lose sight of its purpose and how it relates to students’ learning and professional practice (K6-V4) (Fleming, 2010). Having undertaken a range of academic leadership roles, I place emphasis on explaining the rationale behind assessments to other lecturers on modules and programmes to ensure standardisation in teaching delivery (K6). This creates synergy within the lecturers to adequately teach students to ensure student’s understanding of the core knowledge within modules in-turn bolstering students’ academic progression and development of skills for employability (K2-K3-K4-V4). 

An effective strategy I apply within my practice and promote that in other academic practitioners involves the use of a variety of assessments within modules (K5). Using different types of assessments required that I research on the efficacy of these assessments to achieve the intended learning outcomes and are relevant to the weekly topics in the module (K1-K2-K5-V3). 

I have designed and used various forms of assessment including; group activities, reflective exercises, presentations, report writing and online quizzes that are linked to theoretical underpinnings within the module and professional practice in the workplace (K4-V4) (Jorre de St Jorre and Oliver, 2018). My approach to setting assessments focuses on enabling student to develop key academic and employability skills such as - critical-thinking, creativity, teamwork and reflection on future workplace (V4). This approach supports students’ learning, improves their skills and exposes them to a variety of assessment other than traditional essays and exams (V1-V4). I always allocate time during lectures to discuss the rationale behind assessments and highlight their significance to students’ learning (K3). In-turn enabling students to develop cognitive and intellectual skills on how to tackle these assessments and ensure that the learning outcomes are adequately assessed (K5-K2). For example, the problem-based assessment within my module required students to reflect on their own health and social care practice by considering how they performed within ‘teams’ and to provide alternative approach to solving such challenges in the workplace (K5-K3-V1). This assessment required students to employ reflective practices/theories (Gibbs Reflective Cycle) to draw knowledge from their own experiences and gain in-depth insight into their teamworking skills and practice in the workplace (K2-K5-V4) (Karnieli-Miller, 2020). I work with module co-ordinators and promote this practice to programme managers. 
  
I regularly mark, assess and provide feedback/feedforward on student’s coursework, presentations, dissertation and other forms of assessments. I have regularly given appropriate and timely feedback/feedforward for summative and formative tasks to encourage learning and boost student’s confidence on their academic, professional and personal development. I moderate other lecturer’s marks on modules. My approach to giving feedback/feedforward to student centres on ensuring that the University’s Quality Handbook are delivered, students’ progress academically, equality/fairness of marks whilst ensuring personal tutorial support (K6-K3-K2). Frequently I guide my team to on how to apply the requirements of the Quality Handbook into their academic practice, ensuring a consistent and fair approach is taken regarding the provision of student feedback. I example best practice by providing feedback on assessments which always includes attained grades on assessment criterion, written feedback on student’s strengths and weakness and feedforward on areas of improvement for future assessments (K5-K2). This approach is considered as best practice as it improves students’ learning and future assessments (Mackintosh-Franklin, 2021).

On giving feedback/feedforward, I constantly ensure that my practices and those of my academic team align with assessment theory and feedback from external examiners is taken forward at relevant team meetings (feedback of PV28s & full report) (K5-K6-V3). This includes responding to external examiner requests in a timely and responsive manner. 
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	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

In-line with the QAA Benchmark Statement on Education and UKPS framework for creating flexible learning environments, I consider lecturers as facilitators of learning in any learning environment. I have delivered teaching in a variety of settings from classroom, seminars, conferences, one-to-one, distance-learning and across different modes of delivery – face-to-face, blended-teaching and online (K2-K4). I consider that using different but innovative learning environments facilitates learning, improves engagement and ensures development of core skills in academia and employability (K4) (Byers, Imms and Hartnell-Young, 2018). Therefore, guiding my practice and developing my team through training and support sessions, I promote the use of a variety of learning environments as a tool to facilitate learning and encourage participative learning where students can also teach (K2-K3-V3). However, students are sometimes reluctant to engage in participative learning especially in new or unknown learning environments (Kauppi et al., 2020). Consequently, I employ a combination of techniques to facilitate learning and engagement in any learning environment (K2-K3-K4-V2). For example, I use group activities to encourage participative learning and discussions in a classroom environment. During group activities, I have previously changed the layout of the room by arranging tables and chairs in a polycentric format (circles) to allow students discuss and share their thoughts on topical issues within the module (K2-K3-V2). This produced greater intra and inter group interaction as students discussed within their respective groups and shared their answers to the whole class (V1-V2-K2). Consistent with my practice and how I have supported the development of other lecturers, this technique is considered good practice, improves learning, boost confidence, enhances teamwork and creates an inclusive learning environment (V3-V4) (Laverty and Thompson, 2020).  

Breaking away from traditional learning environment, I have delivered teaching in an online/virtual learning environment (VLE) and hybrid methods (K2-K4). Delivering teaching in an online/VLE setting is not without its challenges, as poor internet connectivity, low engagement and lack of technical knowledge pose as challenges in digitalising learning (Stott and Mozer, 2016). Therefore, I had to upskill myself in the effective use of learning technologies and engage in continuous professional development to improve my pedagogic practice to support students’ learning (V3-V4). I always provide guidance to help students and lecturers navigate through the VLE platform and offer support on any challenges with online learning and delivery (V1-V2). At present, I teach using a hybrid approach using various online platforms including Panopto and Microsoft Teams (K4). Whilst teaching I always ensure that the learning environment and mode of delivery supports the subject material, in-line with quality assurance policies such as the UWTSD digital teaching and learning standards and appropriate for students (K1-K4-K6-V1). Due to the Covid-19 pandemic universities shifted from traditional learning environments to virtual learning environments. During online delivery, I always adopt an active, collaborative and student-centred approach to teaching combined with the use of appropriate pedagogic practices and innovative technologies (K2-K4-V1-V2). For example, during programme team meetings I promoted the use of Kahoot, Poll-Everywhere or chatrooms as icebreakers and energisers to spark creative competitive environment where students engage in online quizzes on topics within the module (K4-V3). Promoting this approach stimulates students’ initiative, creates a relaxed learning environment and ensures engagement as students respond positively to game-based learning (V1-V2-V3) (Wang and Tahir, 2020). 

Currently, I deliver teaching to students and to from diverse backgrounds and often teach contentious topics such as cultural differences, data protection, racism and politics which are innate topics within the modules taught at UWTSD Birmingham. I have found that managing a socially diverse class whilst teaching sensitive topics in any learning environment can be challenging (V1-V4) (Hofstede, 1986). Through academic leadership, I endeavour to promote my academic team to recognise and work comfortably with these topics. Therefore, I create a climate where students can respectfully articulate their perception on contentious topics and engage in meaningful debate without fear of discrimination and stigmatisation (V1-V2). I make use of my own disability and background to engage students in these discussions. I use a traditional classroom setting where students have less eye contact with other students due to the sensitive natures of such topics (K2-V1). 

Additionally, I always explain to students and staff the importance of engaging in such discussions and how these issues relate to health and social care employability (V4). I encourage students to be culturally aware but allow them to confront and challenge societal norms using evidence-informed approaches (K1-K2-K6-V1-V2). This approach enabled students to widely reflect on various social and philosophical perspectives to enhance their understanding of contentious topics and apply knowledge gained to professional health and social care practice (K1-K2-K3-V1-V2) (Hockings et al., 2008b).





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

In my experience teaching, module leadership and programme management in HE and I have taught on both undergraduate and postgraduate levels across health and social care. In the academic roles I have undertaken, I have designed and planned active learning activities using a variety of techniques that are relevant to the modules I teach and ensure that student’s educational progression and employability in workplace is achieved (K1-K4-V2). The main aim of using active learning activities is to ensure student engagement by utilising activities that are designed to include reflective exercises, individual and group activities. Active learning activities benefits students by enabling them to apply prior knowledge to solve problems in the module content, thereby reducing all forms of passive learning which strengthens their creativity, critical thinking, analytical and problem-solving skills (K1-K2-K3-V2-V3) (Costello, 2017). My approach to designing and planning learning activities is centred on facilitating learning, improving student engagement, achieving learning outcomes and incorporating employability skills (K2-K6-V2-V4) (Lee and Hannafin, 2016). This supports student’s understanding of the subject, reflect on their learning, boost confidence, link theory to practice and ensure development of transferrable skills for future employability (V4).

I always aim to improve on my teaching practice and employ well-researched strategies to improve my practice and the practice of my teaching team. This involves reflecting on feedback from students, other lecturers and peer observation. I evaluate all feedback received on my teaching style to find areas of improvement, observe other lecturers and welcome their feedback on my practice. I provide frequent peer observation feedback and development opportunities to others, as a part of supporting the professional development of others (K5-K3-V3). 

I always ensure that all feedback and feedforward is incorporated into my teaching practice and design/planning of learning activities to ensure best practice and accordance to quality assurance measures (K5-K6-V4). Through the leadership of moderation and standardising events and this is important as part of demonstrating teaching and learning leadership behaviours around effective assessment.

Prior to working with the University of Wales Trinity Saint David (UWTSD), I had previously engaged in various CPD opportunities at Sheffield Hallam University (SHU) to improve my teaching practice. I undertook training on “Essential Teaching Toolkit in Higher Education (ETTiHE) and Readiness to Practice Teaching at SHU”. At this training, I was taught on how to design and deliver high-quality teaching sessions that enhanced students learning, provide clear feedback/feedforward in various assessments and employ a framework to reflect and evaluate my teaching practice. I achieved in-depth knowledge on various teaching theories and linking theory to practice to mitigate the challenges in teaching and learning in HE (K1-K2-V3). As part of this training, I delivered a microteach session and was observed by other lecturers (K5). I was given useful feedback, where an observer advised me to always reflect on my practice not just as “what I do” but “why I do it”. Upon reflection, I recognised that this feedback enhanced my practice as I now regularly reflect on and evaluate my teaching style to reflect students’ learning needs (K2-K5-V1-V3). Through peer observation I received, it was centred on mixing-up students during group activities as this will ensure collaboration, peer learning and create an all-inclusive classroom (K2-K3-K6-V3) (Carlson et al., 2019). Reflecting on this feedback, I now mix-up students during group activities, whether online or face-to-face which has resulted in increased student engagement, collaborating, peer learning and transferrable skills for employability (K2-K3-V2-V3-V4). In my role of Academic Director, I direct the peer observation process for the campus, ensuring that all staff have the opportunity to be observed throughout the academic year, being an integral part of academic leadership.

As a part of my professional development and the development of others, I recently completed a Tavistock coaching and mentoring qualification. This qualification has assisted me in developing positive and developmental relationships with new academic staff and those who are transitioning into leadership roles such as Programme Manager. During supervisions I have been able to apply coaching strategies and positive reinforcement to induct and build confidence in staff who are new to leading academics. I have also promoted the development of a mentorship and coaching culture, ensuring that both new staff and established staff are supported in their roles and professional development.          
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The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here
Programme Management (growth and programme to cohort 1 completion)








	Case Study 2. (1,000 words)
Validation of the MSc 


	Write your Case Study here











SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	In what capacity can this individual comment on your professional practice?







	Second Referee:


	Name
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	In what capacity can this individual comment on your professional practice?















SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:


Signature:_____________________________________Date: _________________________
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