Part 1
[bookmark: _Int_0klgVAgV]The aim of this essay is to explore Additional learning needs (ALN) in the context of lifelong learning and higher educational institutes and an investigation of how different Regulations, legal obligations, and positive and negative labels of disability can affect learning and how the use of Models of disability and the use of Professional standards (UKPSF, 2011) are integrated into education and training. It will begin by defining the definition of disability (Equality act, 2010) and look into different services that are available to students, like the student support services and mental health services which can develop dialogue that students need to explore their worth.
The Equality Act 2010 (EA) is a policy that means educational settings are prohibited from
“Unlawfully discriminate against pupils based on their sex, race, disability, religion or beliefs and sexual orientation as well as pregnant students” (CSIE, 2018)
This helps educational settings to remove barrios and let students with disabilities to overcame barrios and become equal in society. Equality Acts supply a simple framework that ensure everyone has an equal opportunity and by giving disabled people a protection from the law as disability is defined as mental or physical impairments that have long term or substantial negative impacts on the ability to so daily activities (Johnson. J, 2019). Alongside the EA 2010, the Disability Discrimination Act (DDA) 2005 (UK Government, 2013) is in place so that the students in the classroom may not be marked down/ deprived of the opportunities they are entitled too. 
Inclusion has multiple meanings for different people. This is one of the reasons why it is difficult to find on unambiguous definition that people would agree with, without reservation (Armstrong. D, Armstrong.C.A, and Spandagou. I,2010). In an education institution for post compulsory learning, it is important that;
“The processes and systems of involvement between people as they communicate and coordinate efforts while participating in culturally valued activity” (Rogoff.B, 1995 Cited in Eames.W.C 1995, p.73),
[bookmark: _Int_un7ZB022][bookmark: _Int_o7byrLrs]The UK Professional Standards 2011 (UKPSF) is one of the policies that provides requirements of how teaching/ learning in Post compulsory education should be practiced for students with disabilities and Additional learning needs (ALN). This provides three areas to create an inclusive and ALN student friendly. These three areas are ‘Areas of Activity’, ‘Core knowledge’ and ‘Professional Values’(UKPSF, 2011). When these are incorporated, the values and the knowledge required leads to using a couple of different approached to the educators teaching allows the students to learn in preferred ways and by changing the style every now and then this caters for all the student’s additional needs.
[bookmark: _Int_Rc2gjmrN][bookmark: _Int_XQA8MjgV]An important part of accommodating additional requirements is identifying ‘share power, value interdependencies, and create environments that foster and sustain democratic participation and social justice’ (Ballard, 2003 cited in Morcom. E.V, MacCallum. A.J. 2011, p. 1328).
In Higher education many students struggle with different levels of Psychological distress and Additional learning needs that may cause distress but only 29% students in university settings report their additional support needs( Royal College of Psychiatrists ,2011) and  Universities like University Of Wales Trinity Saint David are  legally bound to meet  both the institutions and legal duty whilst being in line with guidance provided by the Equality Challenge Unit (Equality and Human Rights Commission. 2014). The students health and wellbeing is essential for the student to reach their potential. 
UWTSD has policies set in place to help remove barriers the students may cross within their learning, like the Needs Assessment (UWTSD, 2023a) which includes The Disabled students' (DSA) allowance, giving a focus towards consumer rights legislations and help maintain appropriate and enhance levels of support.( Johnas. J, 2017) “Capacity to recognize and use the support of others” (Edwards. A, D'Arcy. C, 2004, p. 149) is considering the impacts of any functioning during their studies and this includes how the student presents, organises and structures their wider learning experience. These legal acts  can help build the positive mental health in the students and help increase students' attendance and help reduce depression and anxiety during exams time and assignment pressures (Byrom, 2018).
After reviewing and analysing different procedures and policies that are required to be followed in post- compulsory education the conclusion that has been created is that educational institutions is that these acts and policies are learner focused but there are implementations that these have not covered every gap for issues that students with Additional learning needs. 
Equality and the integration of numerus acts and policies in the post compulsory classroom creates the equal opportunity that support the students' academic goals and helps their self-belief and ensure that students who struggle with ALN don’t have any stresses or barriers to worry about.
All these models for disability and Policies and acts that are in place helps provide an understanding for both the student and teacher. ALN does start to introduce more support and help get a diagnosis, but this can bring negative implications as the views of disabilities can limit the student and cause bulling around those stigmas (Draffan. A.E, Martin. N and James.A. , 2017) and along with this the labelling of different ALN may cause students to create an identity that fits in the box of the diagnosis. The policy allows the educational institutes incite a critical view of pedagogy in classes.
As Teacher we must keep challenge, critique and contently review teaching methods, policies and procedures so that the improvement of student experience and learning continuously get better. (Bostock, 2019) as educators who understand the needs of students with Additional Learning Needs, are better equipped to use strategies that fit the positive outcomes the student needs. 



Part 2
The education setting, I will be using is the education placement I am currently doing at ‘The University of Wales Trinity Saint Davids’ teaching the BA ‘Photography In The Arts.’ Learning and opportunities are important and should not be any different for students with additional learning needs (ALN) and no one should be denied this privilege (Human rights act, 1998). I will be looking into different measures these three students can access and how the university facilitates this. I will also be discussing actions I would put forwards to make sure the students have equal opportunities as;
“It is about their meaningful engagement in a learning process, which gives them the tools to become independent” (Corbett. J, 2001, P.49)
And to be able to encourage this, it would be important to find out from the students themselves what they need help with and get this into action to be able to decrease the risk of stress.

Megan
Megan is a student who will be joining the University Of Wales Trinity Saint David (UWTSD) and starting the BA Photography in the Arts course in the new academic year and has informed the university that she struggles with anxiety but is not officially diagnosed and struggles with concentration during classes.
I would firstly recommend and encourage Megan to contact the student services at UWTSD as the team can look at referring Megan to services, she would find helpful like getting a well-being counsellor who would work with Megan to talk about her anxieties and help her manage them. I would suggest Megan looks at the Needs Assessment report offered by UWTSD as this offers Megan a chance to have a look at the options that are available that could help her with her mental health, like obtaining a Disabled student allowance (DSA). DSA helps put in place an increased level of support and all higher education settings are legally bound to meet the equality act 2010. Disabilities can ease and worsen with different changes to an individual's environment or changes to activities (Rix.J, Nind.M, Sheely.K, Simmons. K and Walsh.C, 2010, p135) so these support options should be encouraged. 
Megan let us know that her previous tutors thought previously mentioned that she should get tested for ADHD as she struggles to focus in the classroom and on top of that Megan also stated she struggles with making friends and socialising. I would recommend that should get a test to see if she has ADHD as these are both symptoms that correlate with NHS's (2009) diagnosis of ADHD. This would be helpful for both Megan and me as her lecturer to show;
“Knowledge, skills, and processes of education providers and how we can help promote individuals and groups to reach their potential” (Tomlinson, C. A. 2003. P.244)
With Megan's anxiety and struggles to speak up in classes I would use tech systems that would allow the students to get involved and add their discussion via discussion boards that allow the students to be anonymous ( Hogan.A.K, Sathy. V. 2019, p.9) and Programs like Kahoot and Quizzlet could be platforms used. I want Megan to know that anxiety can be turned positive and help with performance, especially when given a task (Rogers. A, 2010, P.272) and do this by not pushing her to answer questions or picking her out directly as this could make her ability to speak up become pressure. 
I would include the use of group work in the classes to make sure that Megan has a feel of inclusion, and this would help
“Build up ways in which the students can evaluate their own opinions against those of the teachers and the rest of the group”s (Rogers. J. 1977. cited in ‘Teaching adults’P3-40). 
I want to add structure to the lessons and let the Megan know I confirm her apprehensions and let them know they belong in the classroom, and I feel the need to add in collaboration on the behalf of her and the other students would be effective.
Alys
Alys is one of the second-year students and has informed us that she’s pregnant but still wants to carry on her studies at the University Of Wales Trinity Saint David (UWTSD) on the BA Photography in the Arts course (but would like support during the time of pregnancy and once the baby Is born. 
It is important that Alys has the right resources and services to make sure that her time at university is stress-free as  becoming a mother can bring on problems psychologically, such as stress, anxiety and difficulties with making decisions and these can all have negative impacts on the student's education but also a potential risk to the baby's health as stress can have an impact on the development of the amygdala in the baby's brain (Poirot. M, 2021)
Alys should get copies of the policies UWTSD has as this will let her know what help is available and what the university has in place. The pregnancy, maternity, and adoption leave policy of UWTSD (2023a), Needs Assessment, and a copy of the Fitness to study policy (UWTSD, 2023a) are the most important ones that Alys should have.
 The Department for Education and Employment (DfEE) is here to find out how the curriculum can address particular needs of student parents (Mamhute R, 2011).This explains the rights Alys has during pregnancy and it also explains the support she can get as a new mother but also with the fitness to study policy, Alys is eligible to have extra help with study support, whilst also providing explanations of barriers that Alys might crossed on the way and shows how the staff throughout the university can help her and this is making sure myself and the university follow the professional standard; 
“A4 Develop effective learning environments and approaches to student support and guidance” (UKPSF, 2011).
Pregnant students are more likely to experience low levels of concentration and this Lack of concentration can have detrimental effect on the student's academic growth (Nkosi K.B, Makhene A, Matlala S. 2019). Due to the lack of concentration Alys might have during the lessons she is able to participate in, I would make sure any lecture presentations, Reading lists and sessions that have been videoed are uploaded to Moodle so that she can revisit the topics and lessons at her own pace and then on the side of this I would have a private email chain with Alys as well as a class email so that if Alys was struggling with understanding something or even for letting her to say she is unable to make the sessions, Alys can elaborate this and let both myself and the class help.
There would need to be Different risk assessments done to make sure Aly's health and safety are priorities as a pregnant student. There would need to be both a health risk assessment and equipment risk assessment for the darkroom as it is isolated to the bottom of the building and is low lit and then the Materials and chemicals would need to be risk assessed to make sure that there are no chemicals that could be harmful to an unborn baby and if there are any then we are all aware of them. 
A need for rescheduling assignments and the hand in dates would be called for as the pregnancy goes on and Alys struggles to be in university and after the pregnancy as the pregnancy policy (UWTSD, 2023a) informs that students are not able to return to the university or the campus within two weeks of giving birth. Alys would also be offered the right to defer to the part-time courses as this is stated in the policy, this may help reduce the stress and any challenges Alys might have and not become too overwhelming, and there her health and the baby's health are ok. 


Dafydd
Dafydd is a student who is going to be joining us at the University of Wales Trinity Saint David (UWTSD) on the BA Photography on The Arts course in the new academic year and has cerebral palsy. He has explained that he walks independently with the use of crutches,  but because of this it means that he get get tired quite. Dafyyd is partially sighted but he has not been registered as blind. 
The Disability discrimination act, says that it is:
‘Unlawful for the body responsible for the educational institution to discriminate against a disabled student in the student services that it provides or offers to provide'(DDA, 2001), 
Due to this, the university has policies set in place to help students including Dafydd. I would insist that Dafydd contacts the university and the student support department before starting in the new academic year to make sure that there is the right support is in place for when he starts as Dafydd is entitled to apply for the Disabled student's allowance (DSA) which would bring extra practical and financial support. This would also help the department be more aware so that we can work on additional learning needs for him and incorporate these into our lectures as this abides with the professional standards; ‘A2 Teach and/or support learning ‘(UKPSF, 2011).
Dafyyd struggles with Visual impairments (VI),One of the professional standards is ‘V2 Promote participation in higher education and equality of opportunity for learners’ (UKPSF, 2011) and this combined with Maslow's hierarchy of needs, can help with higher levels of learning and improvement in self-esteem and self-actualization and I want to make sure Dafydd benefits like this, I would advise Dafydd to get a needs and fitness to study assessment (UWTSD, 2023) as this would allow Dafydd to get equipment such as a Dictaphone so that he can record lectures and or help him with making notes and proofreading them. 

‘Knowing students as individuals and creating safe, supportive environments that value individual growth’ (Shute, R. H., Slee, P. T. 2003, P244) is the most important factor to being a teacher and I want to make sure we know what Dayfdd needs to make his experience easier at the university so I would recommend having risk assessments done around the facilities. The dark room would be an important room to assess as this is in the basement and is only accessible down some steep and narrow stairs and this could be a risk for Dayfdd with his use of crutches.
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