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Introduction
This research project will explore the type of area where the placement setting is located and look at what issues arise within the area that affect the pupils and their families. It will explain what Flying Start is and the help that is available to parents with children pre-school age. Next it discusses the number of staff in the placement setting and the various roles and responsibilities, also the different organisations the schoolwork alongside to ensure pupils and families get the support needed, and it will briefly discuss the aims of the school. The literature review will look at the various legislations and policies that have been implemented through the years regarding pupils with Additional Learning Needs (ALN) and inclusive practice within education. The legislation includes the Warnock Report (1978), Social Model of Disability (1970-1980), United Nations Convention on the Rights of the Child (UNCRC) (1992), Salamanca Report 1994), Special Education Needs and Disability Act (SENDA) (2001) and the Additional Learning Needs and Educational Tribunal (Wales) Act (2018). It will explore both the ALN policy (2019) and Inclusion policy (2016) that are implemented within school settings and the importance of these policies. Bandura’s Social Learning Theory (1961) and Roger’s Humanistic Approach  (1959) are explored briefly and how they link to policies and practice. It will then discuss the role of the Additional Learning Needs Co-ordinator (ALNCo) and the purpose of Individual Education plans and Individual Development Plans. It will briefly look at Specialist Training Facilities attached to mainstream schools and how they can benefit children with ALN and still ensure inclusive education by integrating them into mainstream school for certain lessons. The project looks at specific pupils within the setting with ALN and examine the strategies that have been put into place to help these pupils to reach their full potential. The strategies comprise of now and next boards, reward charts, communication cards and social groups, the advantages and disadvantages of these strategies will be explored.  
 
Placement Description
The placement setting is located in an urban area, within the confines of a small city. According to KidzSearch (2020) “an urban area is an area where many people live and work close together”. Several of the families within in the area and surrounding community struggle with a number of issues, these issues include low income, housing problems and mental health issues. This can then reflect in the pupils coming into the setting, so it is the responsibility of the staff to ensure all pupils are cared for and families are offered the support needed. Some of the affects these issues have on the pupils include behaviour issues, difficulty with schoolwork, mental health issues and this can result in them being more susceptible to being exploited. Howes (2019) states “Increasing child poverty is worrying for schools, because poverty at home is the strongest statistical predictor of how well a child will achieve at school”.
The setting is a primary school, the pupils age from 3 to 11 years old. However, we also have Flying Start within the setting this is for pre-school children, for a child to attend Flying Start they need to be in the catchment area. This programme offers free childcare to parents within the area, it is available for two and half hours every day. This can help parents who may need to work and cannot afford childcare and can help children to socialise and build up confidence preparing them to attend school. When a child in Flying Start is approaching their 3rd birthday the staff take them down to the nursery in the school once a week, to introduce them to the classroom and class teacher. This can be reassuring for the children as when they do attend school, they will be familiar with both the setting and the staff, the staff also have the opportunity to get to know the children that will be joining them the following September and interact with the Flying Start staff to discuss any concerns. The programme also runs parenting classes to help parents with “topics such as promoting positive parenting, coping with / managing children’s behaviour, developing routine spotty training, sleeping problems and other common parenting issues” (Neath Port Talbot Council, About Flying Start (npt.gov.uk) no date) 
 There are 220 pupils within the setting and 26 staff members, each year group has a teacher and a teaching assistant, there are two TAs in reception and nursery. We have a Pastoral Care Officer who works within the setting whose role is to ensure families get the support required and to ensure that all pupils attend school regularly. We have three qualified teachers who attend the setting part time to work with groups of pupils with both Additional Learning Needs (ALN) and English as an Additional Language (EAL). Within the setting two TA’s have been trained in speech and language and work with individual and groups of children who need extra support in this area. Within the setting there are pupils who have ALN and EAL, so all staff members are essential to ensure they get all the support required for them to gain the knowledge and skills needed for them to achieve their goals. The Additional Learning Needs Co-ordinator (ALNCo) has to ensure that the pupils with ALN have all their needs met and are getting the assistance they require; she communicates with both pupils and teachers to develop targets they need to achieve.  The school setting is under the Local Education Authority, every year the school is given a budget to spend on staff, resources, and the upkeep of the school. However, the budget is low, and must be utilised appropriately. As a school with many pupils and families with specific needs we work closely with outside organisations, such as Social Services, Team Around the Family, the Education Psychologist, the Behaviourist Psychologist and Exchange. These organisations share advice and help schools and families in various ways. In practice we spend a lot of time on the pupil’s health and well-being, all staff have been trained in both empathy lab and trauma. Pupils with mental health issues have the opportunity to go to the nurture room and there is a mindfulness group they can attend if needed. It can be beneficial to the pupils if they can be involved with the local community, in practice the children visit the nursing home. They carry out various activities including colouring, reading, and singing with the residents, both the children and residents get enjoyment from this. The school also get involved with local food banks, the children and parents are asked to bring in small donations at the end of every term the school then delivers the food to the food banks.  
Literature Review 
The term Additional Learning Needs (ALN) has replaced the term Special Educational Needs (SEN), the legal definition of ALN is a child or young person with physical, learning, or sensory needs that make it difficult for children to learn at the same pace as their peers (Dewys Cymru, 2021 pg.1). Throughout time there have been various legislations and policies regarding pupils with ALN and inclusion implemented to ensure that people with disabilities or learning difficulties are treated equally and can reach their full potential. Children with learning difficulties have the right to attend mainstream schools and strategies must be put into place to give them the same opportunities within their education as their peers and to prevent any barriers to learning. Some examples of ALN include hearing or sight impairment, autism, attention deficit hyperactive disorder (ADHD), Attention Deficit Disorder (ADD), delayed speech, global delay, and dyslexia amongst others.  
Dyssegaard and Egelund (2019, pg.1) state that “The 1978 Warnock report enshrined the policy of inclusion and changed the way we talk about disability starting in the UK”. The Warnock Report paved the way for the 1981 Education Act in the UK, the Education Act led the way to integrate children with ‘special educational needs’. Unfortunately, the Education Act did not specify the definition of ‘special educational needs’, other than the statement that a child with SEN has a learning difficulty and provisions should be put into place for them (Macfarlane, J A. 1985, pp. 1848-1849).    
During the 1970’s and 1980’s the Social Model of disability was developed by people with disabilities, the Foundation for People with Learning Disabilities (2021, pg.1) state that the medical model suggests that “disability is caused by the health condition a person has and the nature of this condition will determine what they can and can’t do”. However, when used as a theory instead of a medical model it can alter people’s perceptions on what other people can accomplish. Even though progression has been made on the publics concept of people with learning disabilities there is still a stigma around what people with learning disabilities can or cannot achieve. According to Foundation for People with Learning Disabilities (2021, pg.1) by “Using the social model of disability, there should be no limits set on what people with learning disabilities can achieve; the key is finding the support which they need to enable them to achieve these things”.
In 1992 the United Nations Convention on the Rights of the child (UNCRC) came into force in the UK. The UNCRC consists of 54 articles which protect children in all aspects of their life, all children have rights and should be made aware of their rights. According to UNICEF (2020, pg.1) Article 23 states that children with a disability have “the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. Governments must do all they can to support disabled children and their families”. Article 29 states that every child should have the opportunity to develop their talents, personalities, and abilities through their education. In practice the rights of the child are displayed in each classroom and all pupils are reminded of their rights every year. Within the UK there are 1.7 million children who attend a rights respecting school and throughout the country there are 5000 schools working towards the award. UNICEF (2020, pg.1) “The Rights Respecting Schools Award supports schools to embed the Convention in their practice to improve wellbeing and help all children and young people to realise their potential”. 
A world conference was held in Salamanca, Spain, in June 1994 it included 92 governments and 25 international organisations. It called for a new statement that inclusion would be the norm in education for all children with disabilities and a new Framework for action was developed to ensure that all schools accommodate all children. The Alliance for Inclusive Education (2021, pg.1). The Alliance for Inclusive Education (2021, pg.1) express that “All Educational Policies, says the Framework, should stipulate that disabled children attend the neighbourhood school that would be attended if the child did not have a disability”.
The Special Educational Needs and Disability Act (SENDA) 2001 was developed to create legal rights for children with disabilities and special educational needs in compulsory education. It is an extension of the Disability Act 1995 Debenham (2020, pg.1) “and sought to eradicate unjustified discrimination against students and adult learners that are disabled, making such cases of discrimination unlawful”. In order for people with disabilities and learning difficulties to have access to various forms of educational services, special provisions may need to be made. Adjustments made depends on each individual need, physically disabled children may require extra equipment whereas a person with a learning difficult may require differentiated teaching methods, support staff or learning materials. This Act ensures that these requirements are put into place to ensure equality and inclusive practice. 
 The Additional Learning Needs and Education Tribunal (Wales) Act was introduced in 2018 and provides a statutory framework to support children and young people with ALN (Welsh Government, 2018 pg.2). The ALN Act is being implemented to help support people from the age of 0-25 years with their education. Most children with ALN attend mainstream schools and may have additional learning support in the classroom however, Additional Learning Provision may need to be made more accessible to some children. “The current system for supporting children and young people with SEN and learning difficulties and/or disabilities is based on a model introduced more than 30 years ago that is no longer fit for purpose (Information relating to Additional Learning Needs Education Tribunal Act (ALNET) | Rhondda Cynon Taf County Borough Council (rctcbc.gov.uk), no date)”. The aims of the act include to introduce the term ALN replacing SEN, to replace the existing plans for learners with IDP’s, to include pupils in the planning process along with their parents and an improvement on the collaboration and information sharing with the relevant agencies, to ensure that the needs are identified, and the appropriate provision put into place.  
Each school will have their own policy regarding Additional earning Needs, within this policy it covers the definition of ALN, the aims of the school, the objectives, the roles, and responsibilities of the governing body, headteacher, ALNCo, the support teacher, the teaching assistant, and the class teacher. The policy in practice states “Waun Wen Primary School promotes inclusion through, removing discriminatory structures, Celebrating diversity, Maximising achievement for all” (Waun Wen Primary School, 2019). The aims of the policy include to support children, so they reach their full potential, to assess pupils needs from a young age, to provide the necessary resources, to ensure every pupil has equal opportunities and to develop good working relationships with the class teacher and outside agencies that are involved with children with ALN. According to Power DMS (2017, pg.1) “school policies and procedures establish expectations, keep students and staff safe, and make sure students receive a good education”. 
Rogers (1959) believed that in the right environment people can reach their full potential and that people have one motive which is to reach one’s full potential. Rogers stated that each individual person is unique and will develop differently according to our personalities. McLeod (2014, pg.1) stated that Rogers suggested “that for a person to "grow", they need an environment that provides them with genuineness, acceptance, and empathy”. However, they can become disinterested within the educational system if they are not shown their value and lose sight of their true worth (McLeod, 2014 pg.1). 
Many school settings will have an inclusion policy, to ensure that all pupils have access to a high and quality education including pupils with ALN, EAL pupils, asylum seekers, refugees, learners with disabilities and young carers. St Winifred’s Primary (2016) suggest their aim is “to foster the personal development of each child by helping them to be responsible, by building their self-esteem, being sensitive to their needs and promoting values of fairness and forgiveness”. This policy will look at possible barriers to learning and how the setting has overcome these barriers. Not all children learn at the same pace, in practice the teachers will plan for each individual need encouraging the strengths and interests of pupils. “The barriers to inclusive education are well-understood now, and include inadequacies in policy and legal support, resources and facilities, specialised staff, teacher training, pedagogical techniques, flexible curricula, supportive leadership, and cultural attitudes” (Schuelka, 2018 pg.2). People with ALN are expected to function in society alongside their peers, one advantage of inclusive education regarding pupils with ALN is that they learn more life skills including socialisation, being in a regular classroom. However, some pupils may have specific learning difficulties and may not have access to the appropriate facilities in a mainstream school (Lawrence, 2018 pg.1). A number of mainstream schools have Special Teaching facilities (STF) within these facilities they have resources, facilities, and specialist teachers to support children with specific learning difficulties. Depending on the children’s needs, they are often integrated into the mainstream school for certain lessons and still get the extra support needed in the STF unit.  
Banduras’ (1977) social learning theory suggests that people learn by observing others and stressed the importance of modelling, he considered how the environment and cognitive factors can influence peoples learning and their behaviour. Some children with learning difficulties can display unwanted behaviour, if these children attend mainstream schools, they may observe their peers and imitate their behaviour. Rogers (1959) believed that in the right environment people can reach their full potential and that people have one motive which is to reach one’s full potential. 
The Special Educational Needs Co-ordinator (SENCo) played an important role to ensure that pupils got the additional support needed to help them with their learning. However, under the new ALN Act this role is known as the Additional Learning needs Co-ordinator (ALNCo) and will be developed further (ALN Wales, 2019 pg.1). The ALNCo will communicate with class teachers and the relevant staff on a daily basis to ensure pupils with ALN are having their needs met. They will monitor the children’s progress and liaise with their parents and external agencies including the LEA’s support and Educational Psychologist, Health and Social Services and Behaviourist psychologists. Teachers and Teaching Assistants are responsible for writing up one-page profiles for specific pupils in their class, one-page profiles consist of various worksheets and is a good way of getting to know the children. The worksheets include people who are important to the child, their like and dislikes, what is important to them and what is important for them, and what would be a good week for them and what would be a bad week for them. This information is then passed on to the ALNCo who will then develop an Individual Education Plans (IEP’s). IEP’s are put into place by the ALNCo for all pupils that need them, children are involved in discussing their IEP’s so that they have the responsibility for their own learning. Parents are invited to take part in this discussion, so that targets and strategies can be set up at home, the targets set are short term and are specific, achievable, and realistic. They are reviewed on a termly basis and parents, children and the class teacher are all invited to the review to discuss if all targets have been achieved and if other targets can be set. Every year the IEP’s are passed on to the child’s new teacher for them to look at and have knowledge on the pupil and how to help them feel happy and safe. Pupils with more severe learning needs will often have a statement within this statement it will state the support that the child is entitled to such as one to one support. However, as part of the ALN (Wales) Act, Individual Development Plans (IDP’S) will replace statements “which are typically awarded to pupils with more severe or complex needs, and Individual Education Plans (IEP’s) for learners with less complicated needs who are currently on the School Action or School Action Plus programmes” (The School Run, 2021).

Project (case study of an ALN aspect)
Throughout the setting there are several children with various Additional Learning Needs (ALN) which can influence their learning. Within the year 1 class there is one child who has been diagnosed with autism and two more children who have autistic tendencies. There are numerous strategies put into place to ensure that these pupils are included within all aspects of learning and are able to reach their full potential. Timmons et al. (2005, pg.8) state “Inclusive environments can provide opportunities for children with autism to increase their social interactions and in turn improve their social skills”. 
Child A is the only pupil in year 1 who has been diagnosed with autism. When child B was observed by the Educational Psychologist, they did not feel that child B was showing enough signs to be diagnosed with autism and the parents of child C are opposed to their child being labelled and will not consent to child C being observed. However, even though only child A has a diagnosis of autism we use many of the same strategies with child B and child C. However, depending on each individual child’s needs the strategies that are used may work for some pupils but not others. The strategies used within the setting include now and next boards (Appendix 1), reward charts (Appendix 2), communication cards (Appendix 3) noise cancelling headphones and social groups. Wilkinson (2020, pg.1) stresses “Teachers must facilitate learning and ensure that each child or young person ‘s individual needs are being met’. Both the teacher and the teaching assistant in the year 1 class have attended training on both ALN and autism, the ALNCo within the setting is available for advice when needed. 
Most children benefit from having a routine, each class within the setting are required to have a timetable on display to ensure children are aware of the day ahead. Having a routine can be very important to children with autism and they often struggle with change. Now and next boards show the pupils what activity a child is doing first and what they are going to do next. The benefits achieved from this strategy include it can help break the pupil’s day up and can help reassure them, this resource is placed on the pupil’s spots on the carpet in the morning and the pupils can take their now and next boards to each activity. This resource has had a positive effect on child C who often does not want to take part in structured activities that are adult led, the now and next board has improved their attitude towards work. Wilkinson (2020) suggests, Routine “can empower children and also reduce stress and anxiety”. However, this strategy will not have the desirable outcome for every child, child B for example was offered a now and next board but does not want to be different to anyone else so refused to use this resource.
Reward charts are often used to help encourage appropriate behaviour and motivate pupils to put full effort into their work. There are various reward charts available online to print off, it can be beneficial for the child if they are involved in choosing their own reward chart or create their own. The benefits of this resource include reinforcing positive behaviour and it can encourage pupils to work to their full potential.  Reward strategies are used throughout the setting to ensure every child behave appropriately. Child B and Child C have their own individual reward chart, to get their reward at the end of the day they need to receive four stars, the rewards include 10 minutes on an iPad or 10 minutes playing outside. Raising Children Network (2021) suggests “Most children enjoy collecting stickers or tokens at the start. But the novelty can wear off quickly, and the real reward can seem too far away. So, it’s good to choose short-term rewards”. Skinner believed that with positive reinforcement the desirable behaviour will be repeated. However, this strategy is not always successful it can depend on how the individual child feels coming into school that day. If something has happened at home or in school, it can affect a child’s behaviour. 
Child C has English as an Additional Language (EAL) and finds it difficult to communicate with both his teachers and his peers. Child C has been provided with communication cards to help them; the cards have pictures as well as words. There has been a noticeable change in child C since using the communication cards, his confidence is building and can verbally express some of their needs. The teacher also uses the communication cards within the classroom to ensure they have understood any instructions given, for example if the teacher asks child C to get his bag and coat the teacher will hold up the card with that picture on. The advantage of using this strategy is it can help pupils express their needs however, one disadvantage of using this strategy is some pupils may become reliant on these cards and can discourage them from communicating verbally. According to Kimberley (2016) “Visual aids can support many areas of a child’s language and communication development. Listening and attention can be enhanced through these aids, enabling a child to keep their concentration and focus on something visual whilst listening to instructions”.
Social groups are a good way of building pupil’s confidence, social skills and speech and language. Since the beginning of the school year the TA has taken child C out of class twice a week to help develop his language and social skills. During this time games are played to teach turn taking, listening skills and communication skills. When the child is ready, they can then choose a friend to join the group. Introducing another child in the group can help the pupil to build a friendship with their peers, this had a positive effect on child C as he would then play with his new friend in class and outside whereas before they were quite often on their own. Following these another two children joined the group however child C struggles in a group and becomes withdrawn. Educational Playcare (2016) state “Developing social skills in children prepares them for a lifetime of healthier interactions in all aspects of life. Social skills are an integral part of functioning in society”. 

Conclusion 
In conclusion there have been various legislations and policies throughout the years to ensure that children with ALN are included in all aspects of their education, all school settings are responsible for implementing strategies and remove any barriers that may affect a child to not reach their full potential. All schools will have their own policies on ALN and inclusion for staff to understand the expectations of the setting, parents and pupils can access these policies and discover how their needs will be met. The ALNCo plays an important role within the setting, they make sure that all pupils with ALN are getting the extra support that is required. The ALNCo will communicate with the class teacher, support teachers and outside agencies, they will share their opinions and give advice on individual pupils. It is also the responsibility of the ALNCo to develop IEP’s and IDP’s for pupils, targets are set for these pupils and they are reviewed every term to ensure the targets are being achieved and set new targets. This helps staff understand the abilities of these children and what they need extra support with. In practice there are several pupils with ALN and learning difficulties, however not all pupils will be diagnosed with a ‘disorder’. Interventions and strategies are implemented throughout the setting to enable pupils to reach their full potential. Pupils have their own individual needs so different strategies are used to suit their specific needs. One strategy used is now and next boards this can work with many children with ALN as having a routine is important for them. The benefits of now and next boards are it can help reduce anxiety and stress as pupils know what to expect, it can also help them understand that sometimes they must partake in an adult led activity before they choose an activity they would like to do. Another resource used in practice are reward charts, this is to help manage pupil’s behaviour, some pupils with learning difficulties may display inappropriate behaviour. Reward charts can be a good way to prevent unwanted behaviour and reinforce good behaviour. Skinner believed that if you reward good behaviour, the behaviour is more likely to be repeated. However, reward charts are not always successful as there are a number of issues that can affect a child’s behaviour such as feeling tired, feeling hungry, problems at home or conflict with their peers. There is a high percentage of pupils in practice with EAL, also some pupils with ALN who have difficulty communicating with their teacher and peers. Communication cards can be beneficial as it can help pupils develop their language skills and it can help build their confidence. The benefit to all the resources discussed are that they are easily accessible and are child friendly. An intervention implemented in the setting is social groups, the TA will take a child who finds it difficult to socialise with their peers due to ALN and play games with them to help them build confidence. This can have a positive affect on pupils as it provides them with the opportunity to develop a relationship with their peers. Bandura believed that children learn by observing and imitating others, the social group gives pupils the chance to observe the TA and develop skills such as turn taking, listening skills and communication skills. For future reference, the setting needs to continue with the strategies and interventions implemented to ensure every child’s needs are being met. Staff need to keep developing their knowledge on ALN and inclusive practice whilst communicating this with colleagues to ensure the schools educational aims and core values are delivered effectively through each key stage.      
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