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Chapter 1: Introduction
_________________________________
Aims and Rationale
The aim of this research project is to discover the impact parental involvement can have on children’s achievement and attainment in Primary Education. It will highlight different approaches schools take to involve parents in their children’s education, while also discussing the barriers that prevent parental involvement by obtaining perspectives from parents, teachers and relevant theorists. The research will give us an understanding of what needs to take place within education to increase the level of parental involvement, to benefit the children’s achievement and attainment. It should be noted that, throughout the research project, the term ‘parent’ includes; guardians, grandparents, foster parents and anyone who takes care of children. 
The importance of parental involvement and how it might impact upon the child has been shown by Donaldson’s (2015, p.67) report, where he recommends that schools need to forge links ‘beyond the school gates’ to enhance pupils learning. Allowing parents to participate in the school environment and immerse themselves in purposeful tasks has been shown to, allow an ‘increase in enthusiasm from both parents and pupils’ (Ofsted, 2011, p.16). Harris and Goodall (2008) would agree that parents being involved in their child’s education has a clear impact upon the child’s learning, suggesting that it can raise overall levels of achievement. Therefore, the importance of parental involvement is crucial to schools because of the impact it can have on the child’s attainment and achievement.
To formulate a hypothesis for the research project, it could be speculated that schools appreciate the importance of parental involvement and attempt different approaches to involve parents in their child’s education. However, getting the parents to involve themselves within the school might be challenging for numerous reasons, such as parents, work commitments, family commitments or negative previous experiences of school. This hypothesis is determined from observations across various Professional Teaching Experiences (PTE), where the author has seen various aspects of parental involvement.
The author has a direct interest in the impact that parental involvement can have on the child, from PTE.  He has seen an increase in parental involvement since the Donaldson (2015) review was published. The review recommends that the use of digital media should be used to engage parents in the child’s learning, while also suggesting the new curriculum should involve parents in the child’s learning process. This has been observed by the author in various schools where parents involve themselves within the school environment to plan aspects of the curriculum, with the children collaboratively. The impact of parental involvement within a child’s education is something that author would like to enhance in his future professional teaching career. This research project will allow the author to develop a better understanding of the approaches and methods that could take place to enhance parental involvement.
The research methods that were used to explore the impact of parental involvement were both qualitative and quantitative; using three research methods to get a variety of data. The data collected came from semi-structured interviews with the teacher, questionnaires given to parents and observations of various activities around the school.








Chapter 2: Literature Review
_________________________________
This chapter consists of a literature review that will provide background research to Chapters 3 and 4. The following chapter will highlight the importance of parental involvement within education, the boundaries to parents being involved within their child’s education and how we can break down those barriers by showing evidence of good practice within schools and recommendations for the future development of parental involvement.
Importance of Parental Involvement within Education
Throughout education, parental involvement has been a valuable component in any child’s education. As stated by Henderson and Berla (1994), when parents involve themselves in their child’s education, they consequently do better in school. Desimone (1999) even suggest that the level of parent to school involvement is a better predictor of achievement than standardised test scores. However, it is suggested that the most important aspect of parental involvement in education is the quality in which the school involves parents (Henderson and Mapp, 2002). 
In more recent years, a report by the Department for Education (2011, p.3) stated that; ‘Parental engagement has a large and positive impact on children’s learning.’ This is further supported by Desforges and Abouchaar (2003), who suggests parental engagement has a positive impact upon achievement and adjustment. However, they suggest that it is the quality in which parents can involve themselves within the school has the greatest impact. Ofsted (2011 p.6) suggest a ‘shift in simply involving parents with the school, to enabling them to engage themselves more directly with their children’s learning’. 
With the introduction of Donaldson’s (2015, p.82) review there have been even further developments to involve parents within children’s education. He states that parents ‘need regular information to find out how well their children are doing and show how they can support them in improving their learning’. This suggests he wants to allow parents opportunities to successfully directly engage themselves with their child’s learning (Donaldson, 2015). The increase of parental involvement within schools has been encouraged within the recent Estyn (2018a, p.30) annual report. It states that, ‘Nine-in-ten schools have productive relationships with parents and provide useful information to help them to support their child’s learning at home.’ This suggests that school are involving Donaldson’s (2015) recommendations into schools to enhance parental involvement. The Estyn (2018a) report also suggests the use of parents within the child’s learning experience can allow;
Learners take on more responsibility, show greater pride and are keen to refine their work.  Most of all, these pupils become confident, independent thinkers who are well-prepared and eager for future learning. 
			                                                        (Estyn, 2018a, p.5)
Therefore, this research project hopes to not only show the importance of involving parents in education to enhance pupil’s attainment and achievement, but to show good practice on how to involve parents effectively. By obtaining an understanding about what barriers there are to parents being involved within their child’s education and the procedures we can use to engage parents, to consequently break down those barriers.
The Main Barriers of Parental Involvement
The way in which parents perceive education, can be a large barrier to effective parental involvement. Hornby (2011) states parents’ attitude to the role they play in their child’s education is crucial. Hoover-Dempsey and Sandler (1997) suggest this is a problem within certain communities, where the parent views their role in their child’s education is to ensure they attend school and the rest is the school’s responsibility. However, they did not attribute low income families as a factor I their research. Whereas, In Clark’s (1983) research he found that if child was a higher achiever from a lower income family, the parents became further involved in their education, by supporting their learning at home and working constructively with the school. His research also suggested that the parents of the high achieving pupils has a greater belief in their own ability because they feel what they do helps their child’s education. Hoover-Dempsey (1997) suggests that parents who have low levels of belief in their ability to assist their children, are less likely to have contact with the school because they feel their involvement would have a negative effect upon their children. 
Parents who lack confidence in helping their children is one of the biggest barriers for lack of parental involvement. Hazelgreaves (2019) found in her study that only one third of parents felt confident in supporting their child in their homework. Hornby (2011, p.13) would suggest that this lack of confidence might ‘come from parents taking the view that they have not developed sufficient academic competence to effectively help their children.’ As the child progresses in school and the work gets progressively more advanced, this view is more apparent (Eccles and Harold, 1993). Lee and Bowen (2006) also found that parents with a high academic status have considerably high attendance in activities organised by the school, talk and work collaboratively with their children on educational projects and generally expect their child to be successful in their education. In contrast, parents whose educational levels are low might be less involved, because they do not feel confident enough to enhance their child’s learning (Lee and Bowen, 2006).
Furthermore, another viewpoint of why parents might lack confidence comes from Mapp (2002). He suggests parents own experiences of parental involvement, when they were in school, affects how they involve themselves in their child’s education. It is suggested that, parents who lack confidence in their knowledge has a considerable effect on the way they involve themselves in their child’s education. Although, Hornby’s (2000) research has shown that the ability to support children’s learning does not require a high level of education from parents to have a significant effect. 
Commitments such as work, or family circumstances can also cause barriers to parental involvement. Hornby (2011) and Astone and Mclanahan (1991) have suggested that family commitments influence parental involvement. They suggest that single parents, young families or large families can sometimes struggle to involve themselves in their child’s education because of their care-taking responsibilities. For parents with work commitments, there will be less time available for both home-based and school based parental involvement (Catsambis, 2001). Also, while some jobs may allow time off for school based parental involvement, other jobs with varying working hours may leave parents too tired or unable to help with their child’s education (Green et al., 2007).
Breaking down Barriers
It is believed by Muller (1993) that for barriers to be broken down, there needs to be high expectations of the child’s achievements and parents must make education the highest priority for the child. Research has shown that parents who set high expectations for their children have a higher academic success rate than those parents whom have lower expectations (Clark, 1983). Schools should emphasise this importance with parents and reassure them that their child can progress and be successful in their education (Hughes, Wikeley and Nash, 1994). This is further supported by Craft (1980, p.95) who states; ‘a change in parental attitudes will improve home-school relations and it is inferred, raise levels of attainment.’
To enhance a child’s education, it is suggested that parents need to take an active role in home learning (Becker and Epstein, 1983). Rudney (2005) suggests teachers can help parents become involved in their child’s education by, for example; providing homework, asking parents to fund-raise, inviting parents to attend school events, parent-teacher meetings and being able to display a nurturing environment. This is further supported by Donaldson (2015, p.81) who recommends that ‘Reporting to parents and carers on progress in learning should include contributions from their children in relation to their own achievements and aspirations.’ This suggests that parents need to take an active role in their child’s learning. Parents showing interest in their child’s work in education can also have a positive effect upon their child. Parents talking to their child about school shows the child that the care about their progress and what they do (Field, 2015). 
Allowing parents the opportunity to involve themselves on a more regular basis can be argued to have been enhanced during recent years. With the introduction of schools using social media, school websites and other platforms they that have moved away from the half-termly school letter (Hernandez-Cruz and Russell, 2016 and Estyn, 2018b). Donaldson (2015) recommends that the use of digital media needs to be explored to give parents immediate feedback and engage parents more directly in their child’s learning. From the authors PTE this is attempting to be achieved in schools with the use of Twitter, Class Dojo and School websites. EducationWorld (2017) suggests that digital media is a simple and more current way of informing and involving parents about their children. However, it can have its challenges, with Arora (2013) suggesting that without a member of staff who is comfortable and enthusiastic using digital media, it will fail. This suggests that, when digital media is implemented within a school, it must be with a clear purpose and have a member of the school who is confident implementing it. This can been seen as a further way parents can involve themselves in their child’s education if they have other commitments that prohibit them from having an active role with the school.
Evidence of good practice
‘Involving parents is not an option. It will happen anyway.’ (Stern, 2003, p.1). 
This section is intended to give evidence of good practice on how to involve parents most effectively. One of the most common ways that parents are involved within the school are parents’ evenings. In a recent Estyn (2018b, p. 8) report it stated that ‘All schools offer parents a formal meeting with teachers at least once a year to discuss their child’s progress and wellbeing.’ Research has shown that this method of involving parents has a significant impact on parent to teacher relations and pupil progress (Turnbull and Turnbull, 1986). Lucas (2006) suggests this is a great time to show that you as the teacher are fully supportive of parental involvement. He suggests the best mode of practice comes from having a welcoming and informing teacher mindset. Giving parents a variety of times in which they can attend these meeting is further supported and making clear goals for the meeting in what you wish to discuss (Lucas, 2006). Estyn (2009) further suggest that there should be an ‘open-door’ policy within schools, which in the best practice means; the school staff create an inclusive and positive atmosphere to make parents feel welcome into the school at any time.  
Another way in involving parents in a positive way within the school, is through inviting parents to celebrate work, attend social events and volunteer. Coleman (1998, p.9) states that; ‘The surest route to better schools lies through involving parents in the learning activities of students.’ One way in which this could be achieved is outlined in Estyn (2018a) annual report. Where it states that good practice within a school is when parents are invited parents into the school to celebrate children’s work regularly. 
Over the authors PTE, he has seen an increase in parental involvement since the introduction of Donaldson’s (2015) review. From the authors experiences parents are becoming more involved with collaboratively planning curriculum activities with the teacher and the pupils. This is shown in Estyn’s (n.d) case study of Penllergaer Primary School; the study showed radical change to its curriculum by having workshops with parents, pupils and teachers. The school simply asked the parents “What do you want our school to do for your children?” The parents then discussed what they wanted their children to learn coming up with a detailed list. This allowed ‘Overly detailed lesson plans were swapped for rich tasks that provide worthwhile opportunities for pupils to develop their skills.’ (Estyn, n.d). Allowing parents to take control of the curriculum with the aid of teacher and pupils allows them to feel further involved in their child’s.
Adult learning programmes have been supported as good practice to involve parents and to improve home learning (Estyn, 2016). Estyn (2018) states these programmes offer training for parents to improve their own education. Estyn (2009, p.9) suggest these programmes have ‘an impact on their children’s view of the importance of learning and can motivate children to become lifelong learners’. In addition, the Department for Education (2011) suggest that an intervention for parents targeting children’s reading can have a significant effect on their child’s reading skills. Therefore, offering parents opportunities to learn with their children, can have a significant impact on their child.
Furthermore, there has been evidence of good practice with schools that are using to digital technology to communicate with parents and promote parental involvement. To achieve this schools are using a variety of different digital platforms to communicate with parents (Estyn, 2018b). Estyn (2018b) suggests the main purpose of this technology is to inform parents of events at the school. However, from the authors PTE he has observed digital media used in much more productive way. An excellent example of this came from the use of ClassDojo (2019). This is a school communication platform that teachers, students and parents can use every day to share what is being learnt within the classroom and communicate with parents through photos, videos or messages. Ballimore (2016) supports the use of ClassDojo stating that it is a great tool to communicate behavior with parents, communicating about individuals’ progress and to celebrate children’s work with parents. 
In summary of the literature review, there is enough evidence and research that parental involvement is fundamental for children’s achievement and attainment within primary school education. By exploring the barriers that prevent parents to become involved in their child’s education, the author was able to offer academic evidence on how those barriers could be broken down, to support parental involvement. This then allowed research to be undertaken on good practice that supports parental involvement in schools, giving different initiatives on how this can be achieved. 
The following chapter will discuss the chosen methods that took place to collect the research to assist the researcher in answering the speculated question.












Chapter 3: Methodology and Research Design
_________________________________
When conducting this research project, it is critical that the researcher must adhere to the correct ethical practices. Some theorists suggest that the researcher should recognise what the ethical obligations are throughout their project to protect those who are involved (Rubin and Rubin, 1995). This contrasts with Homan (1992) who takes the view that ethical obligations start and finish with the letter of consent. However, Walliam (2011) suggests that all participants should be treated respectfully before, during and after the research. Reflecting upon this, to conduct the research project, the researcher must regard participants with the utmost respect. It is important that the researcher is aware that certain participants may be vulnerable. Therefore, a lack of respect could result in a variety of implications for the researcher and all participants involved. 
Consequently, it was made clear to all participants that for ethical reasons all data collected would be kept strictly confidential and in association with the Data Protection Act 2018 (also known as the GDRP). The questionnaire, interviews and observations will remain anonymous throughout the project. It was also stated that the data collected would be used strictly for the author’s personal professional development and that all data collected would be destroyed by July 2019.
All research referred to the British Education Research Association (BERA) (2018), who state researchers should follow common principles that minimise harm, respect autonomy and protect privacy. Also, throughout this research project the author took into consideration the United Nations Convention on the Rights of the Child (UNCRC) (1989), making sure the children involved were safe and understood they were part of a project. Prior to gathering research, an application of ethical approval was completed by the researcher (see Appendix A). Once granted approval, the next stage involved the relevant figure from School A providing consent by approving the ethical consent form (see Appendix B). Having gathered and being granted permission from all the relevant participants, the relevant research methods could take place to support the research project. 
One specific method used was a questionnaire. This was created and approved by a relevant figure in School A and one hundred questionnaires were put into circulation throughout School A to be delivered to the parents. All questionnaires included a cover letter (see Appendix C) to explain what they were taking part in and the procedures in place to keep their response in accordance with the ethical procedures. A total of thirty parents responded and returned the questionnaire. The data was logged in a table of results, to be further analysed. 
Oppenheim (1992) suggests the use of questionnaires is a valuable way of questioning as it can create valuable results and comparisons can be made across all responses. However, Debois (2019) gives a balanced argument suggesting although large amounts of data can be collected and allow easy analysis of results, there are significant disadvantages, such as, the lack of personalisation and unconscientious responses some questionnaires allow. This is further supported by Ackroyd and Hughes (1981) who explain questionnaires can be a disadvantage because there is no way to tell the truthfulness or the thoughtfulness of the participant. Nevertheless, by creating a questionnaire that involved enough research into the chosen field and how they can gain a large amount of relevant research into the parent’s involvement within School A, the benefits of a questionnaire outweigh the disadvantages with this aspect of the research project.
Another research method that was used within the project to gather evidence were, one to one, recorded interviews with teachers within School A. Participants who engaged were ensured information gathered would be completely confidential and they could leave at any time or stop the interview. All teachers were asked the same questions to keep continuity and ensure they were all treated equally. A total of two teachers were interviewed from both phases in School A, to ensure a wide range of results to be gathered.
McNamara (1999) suggests that interviews are particularly useful as a follow up to certain responses within questionnaires because the interviewer can pursue more in-depth information around specific questions. The other benefits of interviews are shown by Creswell (2014), Johnston and Christensen (2014) who highlights the use of open-ended questions allowing participants to provide their opinions, reflect on their experiences and provide a wide range of data for the researcher to analyse. Despite this, DeFranzo (2014) argues that the success of an interview for a research project depends on the quality of the interviewee. However, in this research project, the interviewees were all professional Primary School teachers. Therefore, the validity of their responses was of a high quality and useful to the research project. On reflection, the author believes that interviewing as a research method could have been further enhanced by gaining responses from the more senior members of staff who would have seen the progression of parental involvement throughout their career.
Throughout the provided time to gather research in School A, the researcher had opportunities to observe a variety of small group activities that were focused upon the children’s attainment and achievement. This method was used to collect data about the learners within School A and allowed the researcher to gain an understanding of the pupils within School A (Wragg, 2012). Taber (2013: 270), states that ‘observers should be as un-obstructive as possible and avoid interacting with the class at all.’ In hindsight, the researcher would have become less present within the activities so he would not influence what happened.
On reflection, the author might have completed the research differently, using a wider sample area, covering other areas outside of School A. This could have allowed there to be a wider range of results from different areas. For this to have achieved, the research would have needed to start earlier for the researcher to have engaged with a variety of schools across the area. 




Chapter 4: Results and Discussion
_________________________________
In this chapter, the author of the research project will critically analyse and explain the results of the research conducted in School A. The research consisted of questionnaires, interviews and observations. These methods allowed both quantitative and qualitative results to be produced. 
Response to Questionnaire
Summary
Over the two-week elective experience to attain research to aid the research project, the author designed and distributed 100 questionnaires to the parents of School A. The questionnaire compromised of thirteen questions that offered a range of quantitative and qualitative answers.
The questionnaires purpose was to allow parents to discuss and give feedback on the levels of parental involvement within School A. The author enquired about the parent’s involvement and whether they engage with the schools joint planning, which is similar to the Penllergaer Primay School case study, mentioned in the literature review, while also enquiring about the engagement with the school’s digital media platforms. Furthermore, the questionnaire gave parents the opportunity to discuss barriers they might face which could prevent them attending events organised by the school. The author also felt the need to discuss possible strategies to engage parents further such as a homework club which could be made available online. We concluded the questionnaire, allowing care givers to give their own opinions on what the school does well and how they could involve parents further. A copy of the full results of the questionnaire can be seen in Appendix D.
Note: 1 participant equates to 3.3% (30 participants), therefore 1÷30x100.
Response to Question One
	Question One

	What Phase is your child currently attending?



This question was to allow aid the author’s research project, to show that research had been gathered from a rage of Foundation Phase and Key Stage 2 (KS2) parents. Figure 1 shows that parents from a variety of phases engaged in the questionnaire to give evidence of a balanced response to the questionnaire. 



Response to Question 2
	Question Two

	How often are you invited into Cadle Primary School? This can be by the class teacher or the school itself.


	Daily
	6.6%

	Weekly
	16.5%

	Termly
	69.3%

	Never
	6.6%

	Figure 2



As discussed in the literature review, schools having an ‘open door’ policy is what Estyn (2009) perceive as good practice when attempting to engage parents. Figure 2 shows evidence that the vast majority of parents are invited into the school at least once a Term which suggests that School A is trying to create an atmosphere within the school that allows parents to become involved in their child’s education.

Responses to Questions 3, 4 and 5
For the reader to fully understand these Questions they need an understanding of what Education Planned In Collaboration (EPIC) consists of. Similarly, to Estyn’s (n.d) case study of Penllergaer Primary school, School A allowed parents to come into the school and plan aspects of the curriculum collaboratively with the pupils and teachers. However, School A’s policy differed slightly to that of Penllergaer, with parents of School A being invited into the school to collaboratively plan around the theme/topic of that term. This way of including parents by collaboratively planning the curriculum, could be argued aid Donaldson’s (2015, p.38) recommendation, which is to establish breadth in the curriculum and how it should provide ‘rich contexts for developing the four curriculum purposes, be internally coherent, employ distinctive ways of thinking, and have an identifiable core of disciplinary or instrumental knowledge.’ This way of planning could offer a solution to adhering to his recommendation. 
	Question Three

	Do you involve yourself in the School’s EPIC Planning?


Figure 3 shows the results of this question. As shown, there is a disappointing number of parents who do not involve themselves in the planning. Relating to the literature review, it could be suggested that the lack of involvement in this strategy could be because of the barriers there are to parental involvement. To try address the barriers, the author posed Question 4.

	Question Four

	If the EPIC Planning was done Online, would you feel like you could involve yourself more/further?


	Yes
	23.1%

	No
	26.4%

	Possibly
	36.3%

	Not Sure
	13.2%

	Figure 4



The literature review eluded to Donaldson’s (2015) recommendation to explore the uses of digital technology in education. Achieving this recommendation can be shown in Figure 4. It shows 59.4% would use or possibly use an online platform to involve themselves in the schools EPIC planning. Relating to the literature review, the use of technology is an easier and more current way of in involving parents in education (Hernandez-Cruz and Russell, 2016 and Estyn, 2018b). Therefore, the use of involving parents in the planning the curriculum should be supported using an online platform.
The Author would suggest one way of doing this could be through the use of ‘Padlet’. This is an online forum where parents could collaboratively engage in the EPIC planning, give their own recommendations of what could be included in the topic or theme of the term. Furthermore, this online forum relates to the literature review as it could be suggested as a way of allowing parents to engage further and consider those who may not currently attend EPIC planning sessions due to other circumstances that might prevent them attending the sessions (Hornby, 2011 and Astone and Mclanahan,1991). 
	Question Five

	How often do you view the school's Twitter/ website?



The purpose of this question was to give evidence to the researcher on how often parents used the online platforms available to them School A. Figure 5 shows sufficient evidence that parents engage with the school’s online platforms. This therefore supports the use of introducing EPIC planning using an online platform.
Furthermore, the use of Twitter related to the literature review as it is updated daily with ‘tweets’ highlighting the activities different phase groups undertake in the school day. These tweets are written to celebrate the children’s work, therefore allow parents to see the progress and have an outline of the learning that has taken place throughout the school day (Coleman, 1998).


Responses to questions 6,7,10 and 11
The following questions all related to home learning. Therefore, it became necessary to evaluate the responses from the questions as a whole, to allow better analysis to take place.
	Question Six

	How often to you help your child/children with their homework or reading?



As expected, these results showed that 100% of parents were helping their children homework or reading on either a daily or weekly basis. This shows that the parents of School A see the importance of working with their children outside of school. However, the following question asked about their confidence in supporting their child’s home learning and the responses were varied. 

	Question Seven

	Do you feel confident in supporting your child/children in their learning at home? (Please write your answer in the box below).



While some parents answered this question with a simple ‘Yes’, the more productive answers came from parents that gave detailed answers. Some stated they were unsure on methods used and no knowing the homework expectations. With one response stating that the ‘methods used now, are different to when they were in school’. Others suggested feeling confident although find difficulty in supporting their children in KS2 homework tasks, such as ‘Year 6 maths’, due to the skills required being unfamiliar. Furthering this, the questionnaire queried whether parents would be interested in attending a homework club for both parents and learners.
	Question Ten

	Would you be interested in attending a pupil and parent/care giver homework club after school?



	Question Eleven

	Would you prefer to engage in the homework club if it was made available to access online?



As the literature review suggests, allowing parents to learn with their children is supported as good practice (Estyn, 2016). The ‘club’ would involve opportunities allowing both parents and teachers to question and learn further skills which might help to complete the homework activities. The responses shown in Figure 6 suggests a strong interest in the club itself with 62.9% of parents showing an interest in engaging with the homework club. The researcher also questioned whether parents would involve themselves in an online homework club where the Teacher might share videos explaining certain methods or skills which could help a child complete their activity/task. When querying to allow this club to be furthered online, 79.2% of parents showed an interest with this aspect (shown in Figure 7).




Responses to Questions 8 and 13
Question 8 queried what restricts parents from coming into school on a regular basis. The responses supported the literature review with most parents stating that family and work commitments were the main cause of not being involved with School A initiatives to involve parents.
 
	Question Thirteen

	How could the school improve their parental involvement and what initiative do you think could be put in place?



Those parents who involved themselves in the question, all supported the idea of giving the school a larger online presence. Some participants stated to ‘make it available online’ and ‘online homework club is a good idea’. This supports the use of online platforms to communicate and collaborate with parents. Therefore, Donaldson’s (2015) recommendation of digital media being explored in education, needs to be explored further within School A.


Interviews with Class Teachers
A full copy the summary of the transcripts can be seen in Appendix E, where there is evidence of how the class teachers responded to questions asked by the researcher, during a recorded interview.
It was highlighted in these interviews that parental involvement was valued in School A and spoke about creating an environment where parents feel welcomed and appreciated by the school; supporting Estyn’s (2009) recommendation of an ‘open door’ policy. When the class teachers were questioned about their relationship with the parents, all interviewed spoke about the importance of parent’s evenings. In School A they allow parents two opportunities an academic year to discuss the child’s progress and build a relationship with the teacher; further supporting the literature review, which showed the importance and impact parents evening have on the child (Turnbull and Turnbull, 1986). 
However, School A does have its barriers to parental involvement with the KS2 interviewee speaking about how some children in School A can walk home independently or go home with child minders. This therefore means that the class teacher and parent might not have the opportunity to communicate on a regular basis, suggesting that the relationship decreases as the pupils move up in the school. As Hornby (2011) would argue, parents not being able to pick their children up from school because of work/family commitments has a serious impact upon parental involvement.
Teachers were also questioned about the EPIC planning that takes place within School A. The Foundation Phase teacher found the sessions where the parents come into plan a theme/topic collaboratively very beneficial. She liked the initiative because she had large number of parents coming in to help plan with their children. This supports the literature review where using parents as a way of planning allows rich learning tasks to take place and offers the children ‘worthwhile opportunities for pupils to develop their skills.’ (Estyn, n.d). Whereas, when interviewing the KS2 teacher, he suggested that although the initiative was a good idea and could be beneficial, the lack of parents attending the sessions in KS2 classes, made it less productive. However, when asked about possibly exploring a way into allowing parents to involve themselves within EPIC planning online, he suggested this was definitely a way in which the EPIC planning could work better within School A. However, relating to Arora (2013) he believed that without a member of staff who was comfortable and enthusiastic about using digital technology it will would not work.
Observations of School A Classrooms
The author made a variety of observations of classroom actives and was able to identify different ways in which School A communicated with parents. Through this experience I could talk with the class teacher about the different ways they communicate with parents. Most teachers highlighted the use of ClassDojo, where they could privately or group message parents. They also spoke about how the pupils are given points for good work or behaviour which was a way of encouraging good behaviour (Hughes, Wikeley and Nash, 1994). Observing ClassDojo being used promotes teacher to parent communication.
When speaking to and observing pupils, they suggested they liked the aspect of ClassDojo, where they could celebrate work with their parents and how their parents could see if they got any points for behavior or good work that week. The use of this technology is promoting parental involvement with their children rather than just informing parents about events that are taking place within the school.







Chapter 5: Conclusion
_________________________________
Concluding this research project, the author aims to gather all evidence and data to form a conclusion. The overall aim of the project was to discover the impact parental involvement can have on children’s achievement and attainment in Primary Education, highlighting different approaches schools take to involve parents in their child’s education to adhere to this aim. 
Throughout the project, relevant research has been made to a diverse range of educational literature that supports the use of parental involvement in education. It has been shown by a range of educational researchers and documentation that parental involvement is a valuable attribute to raising standards in attainment and achievement (Craft, 1980). Furthermore, with the Donaldson (2015) review making various recommendations for curriculum and assessment arrangements in Wales, it became necessary to discuss how parents can contribute to their child’s education, to further the child’s achievement and attainment.
As this research project has shown, there are certain barriers to parents being involved in their children’s education. With the main causes being parents’ attitude to learning, confidence and commitments prohibiting them from becoming involved in their child’s education further. However, further research into; how to break down the barriers, good practice shown by theorists and documentation, such as Estyn (2018b) and evidence attained from School A; has given invaluable evidence to the author’s research and further practice.
The importance of parental involvement to improve levels of attainment and achievement has been shown throughout the entire research project. Having attained a variety of research thus far, the author will give recommendations and direction of future research into the field. As Donaldson (2015) report recommends, schools need to explore the possibilities of digital media to involve and inform parents. The author agrees with this suggestion and recommends that schools need to explore the possibilities of involving parents using digital technology. School A showed evidence of starting to adhere to this recommendation with the use of Twitter, the school website and ClassDojo. For further research into this field, the author would explore further into the uses of technology to enhance parental involvement. He believes the current technology in place needs to be evaluated by schools, to find the best way to include digital media/technology to involve parents further to raise standards in children’s attainment and achievement.
Through exploration of this field as a research project, the author has gained knowledge and confidence in the use of involving parents in their children’s education, particularly with the use of digital media/technology across the school to involve parents. A combination of questionnaires, interviews and observations has allowed the author to attain a deeper knowledge and understanding of the aspects involved in successfully involving parents within the school and the child’s education. In summary, evidence has been presented that the use of parental involvement in Primary Education can and will support children’s attainment and achievement in education and further life experiences.
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How often do you view the school's Twitter/ website? (Figure 5)

How often do you view the school's Twitter/ website? (Figure 6)	Daily	Weekly	Termly	Never	0.19800000000000001	0.39600000000000002	0.13200000000000001	0.29699999999999999	

Would you prefer to engage in the homework club if it was made available to access online? (Figure 7)  

Would you prefer to engage in the homework club if it was made available to access online?  	59.4%
13.2%
19.8%
6.6%

Yes	No	Possibly	Not Sure	18	4	6	2	

Would you be interested in attending a pupil and parent/care giver homework club after school? (Figure 6)

Would you be interested in attending a pupil and parent/care giver homework club after school? 	29.9%
33%
3.3%

Yes	No	Possibly	Not Sure	9	10	10	1	

What Phase is you child/children currently attending? (Figure 1)

What Phase is you child/children currently attending?	29.7%
56.1%
13.2%

Foundation Phase	Key Stage 2	Both	9	17	4	

Do you invovle yourself in the schools EPIC planning?
(Figure 3)

Do you invovle yourself in the schools EPIC planning?	
Yes	No	Sometimes	Rather not say	9.9000000000000005E-2	0.52800000000000002	0.33	3.3000000000000002E-2	
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The questonnaire wil not ask for names of ther chid or thoir name.

No data will specify names or anything that can relate 1o any individual
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16 YES to any question, pleasa provide fulldetals, explaining how this will bo conducted
‘accordance with the Data Protection Act (andior any international equivalent)

ments, inciuding whore data wi
what form. Wil data be archived ~ i so how and if not why not.

Participants data will be stored in locked cupboard and password protected computer. Onco the
data has been analysed by the researcher then It wil be destroyed so that there is no physical
race of the data. This process wil aiso be in accordance fo the Data Protacion Act (1988)

“The data colecton period wil range from 11/02/19 unil 2104/19. Following the 28/04/18 there wil
o longer be use for the data and al data wil be destroyed atthis point n tme.

'SECTION K: Declaration

“The information which | have provided s correct and complete o the best of my knowledge. | have
attempted to idenify any risks and fssues relaied 10 the research actviy and acknowledge my
‘obigations and the rights of the partcipants.

In submitting this appication | hereby confirn that | undertake o ensure that the above named
research aciity will meet the Universty's
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5" University of Wales

Checkist: Please compiets the checkist below to ensure that you have complsted the form
acoording o the guidelines and attached any required documentation:

1 confirm that the research activy has received approval n principle

1 have attached a copy of fnalinterim approval from extemal organisation (where appropriate)

1 e atiacho al ik assossment(and ave NOT complted Secion H oftis orm)
(e ppromrsi)

1 understand that t s my responsbiity 1o ensure that the above named resoarch activty vl
meet the Universit's Research Ethics and Integrity Code of Practio.

1 understand that before commencing data collection all documents aimed at respondents
(including information shoets, consent forms, questionnaires, inforview schedules etc.) must
be coniirmed by the DoS/Supervisor, module tutor or Head of School

RESEARCH STUDENTS AND STAFF ONLY.
Al communications relating o this application during s processing must ba in writng and emaied to
paresearch@utsd ac uk , with the e Ethical Approval followed by your name.

‘You wil be nformed of the ouicome of your ciam by emaif herefore t i important that you check

“This form is available slectronicaly from the Academic Office wob pages:
it Jiww uwtsd.ac uklacademic-offcel

Juy 2017





image13.jpeg
V_OlN\nN\O_ :a1eq

:(Aepuodas 309d/Aewid 309d @.w.wv awweidoid

NO - JO A0 SR A @O.V-v OO :ssaippe jrews
OIS 8§94, bt O :uaquinu suoydajar

m u w :pausis
\W.!n_k{;\& WOUYD) :aaures o aweN

‘uolssiwiad J19Y3 INOYIM
sajuoyINe ANSIaAIUN 3y} puoAaq Sadualpne 0} [ela)ew yons Aue 33nquisip J0u ||Im pue 3onpuo)
30 3p07 IM3 343 UIYIM P3IPOquIa SIIYIA 3Y3 Aq apiqe 03 daide | ‘uoissiwiad yons pajuesd we | §|

:99ujes) 3y} Aq pa3ajdwod aq oL

Taold 9% W) 100Y2s 4O dweN

i

g pausdis é@i\)&. T 194283} peaH Jo aweN

Sm:_v.o&\s ¥ \ SaJIBUUONSAIND \ paodas-ade]
\_ sjuawnaop Adjod |0oyds ajonD A 0%pIA el

A MaIAIR| e sydesSojoyd ayey

o oy
10} JOIYIY JA JO dANRIUDSDIdDI € se fJ\S\QLJ d—\/_ 4%7.3\\* 0} 9a.8e |

‘s1auled] Suipiodas oipne Jo Sulwjy

‘suydesBoroyd Bupje) 910490 Jayoea) PEay ay) JO JUISUOD UBNLIM BUIMO||0f ALy Uted Jsnwi saaulel |

L0 Juasuo”)

pIARC RS Ayug
$0[eM JO Aysonun 8
JUEG IMBQ) POPUNA A ”*.&

niwAo |06sAjud





image14.png
Hd%0 - QUESTIONIARERAR A e - Word [ X
St Morpy (60035

Mome | et D Lyow  Refeces Mg Revew Ve ACROBAT Reiors

. . p p O Find -
ﬁ ComicSansM - [05 -| A &' Aa~ A 2l | uamocena aamocena o asmvct AgBb( £ 1 AABI aaBvcer amrens AAL AaBbCe AaBbeer ambeers AQL asmbcpe asmoeena | o -
- BeReplace
P e BT U ¢ AW A~ 2« | TNowmsl | TNoSpac.. TUstBulet Quote  THe  TOrganz. Subtite TComtact. Heading! Hesding? Heading? Headings T70CHe. TT0CT  170C2 -
Gipboard 5 Font 5 Faragraph 5 styes 5 Eating ~

Survey for Parents and Carers of Cadle Primary School

Dear participant:

Tam a current third year students on the BA Primary Education (QTS) course at the University of Wales Trinity Saint
David Carmarthen

T would like 1o invite you To participate in my research project. The research gathered aids my projects and aims To
discover how Parents/Carers can impact children's learning experiences. Through your participation in the.
questionnaire, T hope To gather data in the Foundation Phase (Nursery - Year 2) and Key Stage 2 (Year 3 - Year 6).

This questionnaire will be kept strictly confidential 1o the researcher and at NO time will individual questionnaires be.
released To the general public. Your participation in This study is completely veluntary so you can withdraw from the.
questionnaire at any stage.

This questionnaire should fake about 5-10 minutes To complete, bu There is no Time constraint. There are also no right
o wrong answers. T understand Tha' your Time is ar a premium, bt your opinions are very valudble fo me.

T thank you in advance for your time and participation. Tf any questions do arise, feel free To contact me.

Ethan Murphy.

Please tick or write a response where appropriate fo the following
questions

1. What Phase is your child/children currently attending;

Foundation Phase (Nursery - Year 2) 9
Key Stage 2 (Year 3 - Year 6) 17
Both 2

If other, please specify in this box.

2. How often are you invited into Cadle Primary School? This can be by the class teacher or the.

school itself

DATLY 2
WEEKLY 5
TERMLY 21
NEVER 2

Pagelof4  692words [ English (United Kingdom)
51

p @ e B
e B 0T NG g [




image15.png
B -

Mome | et O Lyow  Refeces Mg Redew Ve ACROBNT  ReWors QT

=

Ethan Murphy (1600450

. N . . O Find -
ﬁ ComicSansM -[10 -| A" A7 A2~ 2l | wamvcena aamocena o asmvct AgBb( £ 1 AABI aaBvcer amres AAL AaBbCi AaBbeer ambeers AQL asmbcpe asmbcena | o -
- BeReplace
Paste - 3 -W- A - jormal lo Spac. st Bul uote tle rganiz. ubltitle ontact ieadin ieadin ieadin ieading 4 e.
e e BT U-mx x A-¥A - || TNomal TNoSpac. TlstBulet Quote  THe  f0rg St TComac. Heading! Headng2 Hesdng3 Hesdngd TTOCHe. TTOCT  1T0CZ [ gt
Gipboard 5 Font 5 Paragraph 5 syies 5 edting ~
Results

Please tick or write a response where appropriate to the following
questions:

1. What Phase is your child/children currently attending

Foundation Phase (Nursery - Year 2) 9
Key Stage 2 (Year 3 - Year 6) 7
Both 4
If other, please specify in this box 0

2. How often are you invited into Cadle Primary School? This can be by the class teacher or the.

school itself.

DATLY. 2
WEEKLY 5
TERMLY. 21
NEVER 2

3. Do you invlve yourself in the Schoaf’s EPLC Planning>

VES 3
NO 16
SOMETIMES 10
RATHER NOT SAY. 1

4. T the EPILC Planning was dene Online, weuld you feel like you could involve yourself more/further?

VES 7
NO 8
POSSTBLY i
NOT SURE

5. How often do you view the schoal's Tuitter/ website>

DATLY. 6
WEEKLY 12
TERMLY.

NEVER 9

6. How often 1o you help your child/children with their hemework or reading?
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DALY 7
WEEKLY 3
TERMLY
NEVER 0

7. Do you feel confident in supparting your child/children in their learring ot home? (Please write
your answer in the box below)

o Ves

* Unsure on methods used,

+ Methods inmaths for example changing from when parents were in school,

+ Do not know what some homework expectations are,

8. Do you have other commitments that restrict you from coming into the school>

VES 10
NO 10
SOMETIMES 10
RATHER NOT SAY. 0

8a.Tf cnswered YES| please specify what these commitments may be and why.

Work commitments.
Family commitments,
Other children to care for.
Personal health issues.

9. Would you say that the parental engagement is consistent throughout the year groups?

VES 22
NO 1
SOMETIMES 6
RATHER NOT SAY. 1

10. Would you be interested n attending a pupl and parent/car giver homework cub after school?
(This would involv apportuniies 0 ask the eacher quesions and lsan further skils which
ight hep to complete the homework actiiies).

VES ]
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11, Would you prefer to engage in the homewark club if it was made available 1o access online?
(Teacher might share videos explaining certain methods/skills, which might help your
child/children complete their activities).

VES 18
NO 4
POSSTBLY 6
NOT SURE 2

12, What does the school do well to involve parents? (Please write your answer in the box below),

« Mast Parents said they felt comfortable caming info the school when they pleased.
+ The school app and tuitter page.

+ Tnvited into ol assemblies and anything that the child is involved in during school,

+ Ternly activities

+ EPIC planning

+ Parents mestings

13, How could the school improve their parental involvement and what initiative do you think could
be put in place? (Please write your answer in the box below),

« Mare notice with schaol frips and parental availabiliy.

+ Homework Club sounds like @ good idea

+ Skype discussions with parents

+ Online would be a good idea

+ Parent afternoons with fea and cakes to know each other and place for parents to get to
know each other.

* Have a concern box for parents

Page3of3  S04words [ English (United Kingdom) S -—————+ am

e i & BoEyme W

2470472019





image18.png
H %0 -

[ —

Mome et D Lyow  Refeeces  Mlngs | Rein | Vi  ACROMT  Relors QT

A‘/Bc I & € Cr= O %} ,% = B G5 Simple Markup - PR ) previous
Show

Ethan Murphy (1600450

Guiio Gair

7 B Show Markup~ et

Speling & Thesourus Word  Guiro Cysger Smart Tanlate Language New Track Accept Reject Compare Restict

Grammar Count Voghylch  Lookup  ~ ~ " Comment Comments Changes - [Z]Reviewing Pane = . " - Editing
booting Gsotiad msights tanuage Conments Tocking 5 changes Compare_ protet

Summary of Transcripts

Key

Foundation Phase teacher = Teacher A
Key Stage 2 Teacher = Teacher B

Questions and Responses

Question One

What Ts your refationship with the parents?
Teacher A

« Inthe School we have tried to create an environment where
parents feel comfortable coming in and talking to parents and
member of staff

« Isee parents two times a year formally for parents evenings
where we discuss the child's progress and get to know the parents
better.

« If I needto speak to parents | will just send them a message to
either come in or explain in the message what needs to be
discussed

Teacher B

« I dismiss the children every day. The door is open at the end of
every day soif parents need to speak with me they can do so

« Parents evenings twice a year, on in autumn and one in summer.

« Invite parents into EPIC planning

« School activites e.g. shows.

Question Two

What are the main causes of parental disengagement?

Teacher A

« Parental responsibilties, such as, work and family commitments.
« School tres its hardest to encourage parents to come in and see
us
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« Grand-parents tend to pick up some children so it is harder for
them to come in.

« Parents would love to leam more about their child's learning but
their other responsibilfies prohibit them from partcipating

« School tres to give as much notice as possible when they can be
involved.

« Epic planning is one way
their child's learning

Teacher B

‘which we try to involve the children in

« Work commitments.

« Some parents ignore letters, messages etc.

« I don't see as many parents in KS2 because the children tend to
walk home independently

« When children get older the parents want them sometimes to
become more independent

Question Three

Forthose parents who can involve themselves in the EPIC plan
by coming into school. What are your opinions on allowing them an
option to become involved online?

Teacher A

« Using Twitter and the Website have been a useful tool to celebrate
the children’s work and tell parents about different things that are
happening within the school

« Could be a good idea for those parents. However, as my class has
alarge number of parental participants already, | wouldn' use it as
much

Teacher B

« Tuitter has been really good at engaging parents

« Social media has been great

« lintroduced Twitter within the school but | was really confident and
enthusiastic about using it. If wasn't so enthusiastic it would have
failed like I've seen in other schools
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Question Four

What do you personally

ofthe EPIC planning?

Teacher A

« Never done EPIC planning before coming to this school, butitis
really good because the children are coming up with their own
ideas, the parents are involved and is a perfect opportunity for
planning the curriculum collaboratively]

« Kids wantto succeed when their parents are involved in the work

TeacherB

« We don't get as much parents in higher up the school.

« I have worked in a range of Years in the school but as you go up.
the engagement fades with parents.

« Personally I like it and the ideas that they come up with are great.

« Parents can offer some good ideas.

« Nice for parents to know what exactly is going on.|
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