Social Factors Impacting the Educational Development of Disabled People in China

Background and Context
[bookmark: OLE_LINK23]Educational development for people with disabilities in China is influenced by numerous social factors that are rooted in history, culture, and social norms. People with disabilities have faced significant stigma that often prevents them from accessing quality education historically (Zhang and Rosen, 2018). According to Qu (2022), cultural beliefs about disability may lead to their exclusion from mainstream educational settings, who also suggested that social norms determine expectations of the abilities of people with disabilities. The importance of this research is aiming at exploring the potential of to reveal barriers to educational advancement and advocate for more inclusive practices in educational fields. As cultural beliefs surrounding disability further exacerbate these issues (Zhang and Rosen, 2018), in many Chinese communities, traditional attitudes may contribute to the perception that people with disabilities are less capable than people without disabilities (Xu, Zhu, and Smith, 2022). Such belief may lead to the systematic exclusion of the people with disabilities from mainstream educational settings, reinforcing the perception that the people with disabilities should be treated equally with the non-disabled (Zhang and Rosen, 2018). Consistent with Li et al. (2021), educational philosophy plays a key role in shaping the schooling experience. However, numerous associated institutions lack inclusive practices, creating barriers to learning and limiting opportunities for inclusion (Xu, Zhu and Smith, 2022). Therefore, social norms determine not only the expectations of people with disabilities, but also the resources and supports they receive, thereby shaping their overall educational experiences and outcomes (Qu, 2022). 
When exploring the existing literature on this topic, significant differences exist in educational opportunities and levels between people with disabilities and those without (Li et al., 2021). Many studies highlight that a lack of family support and general social misunderstandings about disability can negatively impact educational outcomes. For example, Xu et al. (2020) assert that cultural attitudes largely determine the educational experiences of students with disabilities, resulting in lower expectations by educators and peers. Some teachers may lower their expectations of students with disabilities, which may further exacerbate the vicious cycle of poor student achievement (Semmel and Gao, 1992). Yet in other studies, such as the study conducted by Li and Zhang (2018), argued that the introduction of inclusive policies can positively impact educational participation. According to such research, when education systems actively seek to include people with disabilities, learning outcomes improve not only for students with disabilities themselves, but also for the entire classroom environment (Jones, Ni and Wang, 2021). Research in this area also highlights differences in educational opportunities and achievement levels between people with disabilities and their non-disabled peers. Some existing studies suggest that a lack of family support and social understanding can have a negative impact on educational outcomes. For example, Xu, Zhu, and Smith (2022) emphasize that cultural attitudes often determine the educational experiences of students with disabilities, leading to different expectations from educators and peers. Meanwhile, other research suggests that inclusive policies can increase educational participation (Li & Zhang, 2018). However, there are still gaps in understanding the lived experiences of students with disabilities, particularly in terms of the support systems available to them. This study aims to deepen the understanding of these dynamics. The significance of this study lies in its potential to reveal and illuminate the numerous barriers that hinder the advancement of education for people with disabilities in China, and by identifying these barriers, advocate for more inclusive educational practices to promote equity and opportunity. This research is important not only for the individuals affected, but also for communities and policymakers seeking to build an inclusive society (Jones, Ni and Wang, 2021). Education is an important foundation for personal development and socioeconomic advancement, and equitable educational opportunities are crucial for people with disabilities who aspire to realize their full potential (Li et al., 2021).

Aim and Objectives
This study aims to explore the social factors that influence the development of education for students with disabilities in China. Specifically, this study examines the interaction between family support, educational opportunities, social and cultural expectations, and peer interactions. By analysing these interrelated factors, this study seeks to provide a comprehensive overview of the challenges and opportunities encountered by students with disabilities in educational settings. The specific research objectives are as follows: 
1. Examining the Role of Family Support
A key objective is to investigate the impact of family dynamics, attitudes, and resources on the educational experiences of students with disabilities. Families often serve as the primary support system for these children, and their involvement can significantly affect educational opportunities and success (Xu, Zhu and Smith, 2022). This analysis will consider emotional support, financial resources, participation in the educational process, and strategies for navigating bureaucratic challenges within the education system.
2. Identifying Barriers to Educational Opportunities
Another primary objective is to identify the barriers faced by individuals with disabilities in China's education system. These barriers may include physical accessibility challenges, insufficient special education resources, social stigma, and a lack of trained educators. By pinpointing these obstacles, the study aims to inform policy changes and resource allocations to enhance educational participation for individuals with disabilities.
3. Analysing the Impact of Social and Cultural Expectations
The study will also investigate how societal beliefs and cultural narratives about disability affect students’ educational outcomes as these expectations can shape how educators and peers interact with students with disabilities (Zhang and Miao, 2022). The objective is to analyse the extent to which such societal views influence the educational experiences of these students and how they either facilitate or hinder academic achievement.
4. Assessing the Impact of Peer Interactions
Additionally, this study will assess the role of peer interactions in supporting the educational development of individuals with disabilities. Classmate relationships significantly contribute to social integration, self-esteem, and academic motivation (Li et al., 2021). The objective is to explore both the positive and negative dynamics of peer interactions and evaluate their effect on the overall learning environment and sense of belonging for students with disabilities.
5. Filling a Gap in the Literature
While existing research on disability and education in China exists, a significant gap remains in qualitative studies focusing on the perspectives of students with disabilities and their families. Current literature often emphasizes policy and broad statistical analyses, neglecting the nuanced realities faced by individuals with disabilities. By prioritizing the voices and experiences of these students and their support networks, this study aims to fill this gap, offering insights to inform practice and policy.
Through this investigation, the study seeks to enhance understanding of the systemic issues impacting students with disabilities in China. The findings aim to inform educational practices and policies, promoting inclusive environments that support the development of all students, regardless of their abilities. Ultimately, this work seeks to encourage a cultural shift that embraces disability as a vital aspect of diversity within educational frameworks.


Proposed Methodology
To achieve the aims and objectives of this study, qualitative research design will be adopted as the primary research method, using mainly semi-structured interviews to collect relevant data. Interviewees will include family members of disabled students, educators in the field, and representatives from organizations such as the Disabled Persons' Federation. The sample selection strategy is purposeful, focusing on individuals who have direct experience with the education system for disabled people in China and can provide valuable insights. Therefore, special schools, local disabled people’s federations, and relevant educational organizations will serve as entry points for participant recruitment. This approach will ensure a diversity of perspectives, facilitating a comprehensive understanding of the challenges faced by disabled people in educational settings.
Semi-structured interviews will be conducted primarily with professionals working with disabled individuals (such as teachers and caregivers) and parents who can provide informative responses. Ideally, carefully screened disabled students will participate in the interviews; nevertheless, due to ethical considerations, it is essential that at least one familiar person accompany them as a guardian throughout the process. This individual will not participate in the discussion just to ensure that disabled students do not feel uncomfortable or experience negative emotions during the interview due to being alone with the researcher. This precaution helps mitigate potential issues that could affect the interview process and outcomes.
Considering these factors, the target sample size is set at approximately 10 participants, including 1-2 disabled students who have undergone strict screening, teachers, and other staff with relevant experience in the inclusive education system, as well as parents of disabled students. The sampling area will focus on Chongqing in southwest China, where social and educational resources are richer for the researcher of this study than in other cities. This increased accessibility may facilitate contact with non-mainstream groups such as special schools and the Disabled Persons' Federation, enhancing the possibility of reaching the sample group.
Additionally, after data collection, thematic analysis (Braun and Clarke, 2006) will be engaged with analysing the interview and focus group records. This approach involves coding the data to identify recurring themes and patterns related to social factors that influence educational development (Cohen, Manion and Morrison, 2018). The identified themes will be explored further to uncover insights into how these factors interrelate and impact the educational experiences of disabled individuals in China. By adopting this method, the purpose of this study is to gain a comprehensive understanding of specific challenges and opportunities in education for students with disabilities. The further research findings are expected to be reliable, reflect the participants’ experiences, and contribute meaningfully to the discourse on educational access and equity for people with disabilities in China. 



Proposed Timeline 
	Phase
	Timeline
	Activities

	Preparation
	April 2025
	- Finalize research proposal and methodology

	
	
	- Obtain ethical approval

	
	
	- Recruit participants through special schools and organizations

	Data Collection
	May 2025
	- Conduct semi-structured interviews with participants

	
	
	- Ensure the presence of guardians during interviews with disabled students

	
	
	- Collect demographic and contextual data from participants

	Data Analysis
	June 2025
	- Begin thematic analysis of interview transcripts

	
	
	- Identify recurring themes and patterns related to educational experiences

	
	
	- Prepare summaries of findings from the analysis

	Drafting and Review
	July 2025
	- Write the first draft of the research report

	
	
	- Share draft with supervisors for feedback

	
	
	- Revise report based on feedback

	Finalization
	August 2025
	- Finalize research report and incorporate final revisions

	
	
	- Prepare presentation of findings

	
	
	- Submit the research report

	Dissemination
	September 2025
	- Present findings at relevant conferences or academic gatherings

	
	
	- Share results with participating organizations and stakeholders
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