Following your professional teaching experience, you will need to provide a reflective response, which shows your development during your professional teaching experience (PTE) to illustrate how you are reflecting on your progress. 

To achieve growth and success as a teacher, it is vital that I reflect on my personal teaching experiences. Throughout my time on placement I was expected to reflect on every planned lesson, or experience I had in the school. This allowed me to see what there was to improve on and things that went well that I should keep the same. To help me keep track on my reflections, I completed an ARC reflection daily, so I could set myself goals on how to improve. Reflecting on placement is the “learning through and from experience towards gaining new insights of self and practice” (Finlay,2008). McAlpine and Weston state that the ability to reflect on experiences increases one’s ability to develop as a teacher (McApline & Weston, 2000).
I researched an approach to reflection by Schon. He talk about two types of reflection, “reflection-in-action and reflection-on-action”. I believe that I reflect-on-action, which is reflecting after your teaching practise considering how your knowledge and skills gave you the experience and outcome you had. Schon identified the “importance of reflecting back in order to discover how our knowing-in-action may have contributed to an unexpected outcome” (Schön, 1984). Throughout this essay I will focus on the reflective process which has been beneficial to me during my own personal teaching experience. 
Whilst I was on placement, I believe I have developed a variety of skills that relate to the Qualified Teaching Standards. I have achieved these standards by reflecting on my personal experiences during teaching practise. The QTS standards set the minimum requirements for teachers’ practice. My main focus during that start of placement was S2, Knowledge and understanding (Education Wales, 2009). To begin, I found it difficult to follow the Cornerstones theme book, as I had never seen Cornerstones. I needed to improve my knowledge and understanding and skills of subjects, to link them to the class theme “What’s That Sound”. During my reflective process after planning my first lesson based on this theme, I realised that this theme needed to be exciting and engaging. I believe it was clear that my knowledge and understanding was deficient, therefore my target was to become more familiar with the theme and curriculum. It was critical to reflect on my knowledge, and the QTS standards state that research for teaching is thorough for training. After looking at the curriculum more in depth, I decided to adapted my introduction for each lesson for the week, researching different ways I could make my lesson more engaging, this meant that my lesson plans improved. It is important that my reflective assessment focused on the students as well as myself. Scriven (1991) states that when teachers make improvement from reflecting on their experiences, it improves the classroom experience. 
Section S3.1, Planning, expectations and targets in the QTS standards state that “they begin to select or prepare suitable resources to support planning” (Education Wales, 2009). Following my first lesson, which was Maths money recognition, reflection was crucial. Once starting the main lesson, I realised that my resources were not suitable for the pupils as they included images of the old coins. This meant that my resources were not relevant or up to date. This immediately demonstrated to me how important it is to check the resources before starting the lesson, in which I did not do. My university tutor gave me a target stating that I needed to test any practical tasks myself beforehand. I had to reflect upon this mistake immediately, so I had to quickly make new resources with the new coins on ready for the rest of the week. To reach this target, following this lesson and experience I have ensured that I checked and tested my resources before starting a lesson. Starting in KS2, it is important that my resources are prepared and tested to ensure this does not happen again. For my money recognition lesson it was important that the pupils experienced hands on learning using real coins, rather than just using images of money. Some pupils found it easier to explain the difference between two coins than others. After reflecting on this, I realised that some pupils may not have had hands on experience with money, whereas others would have. This is a reason to why some pupils found this more difficult than others. Children construct  knowledge and understanding through the use of materials, which is shown through Piaget and Vygotskys work.  So the lack of materials children have at home is the reason to why they found this task more difficult. Piaget (2000) stated that “children learn by actively constructing their own knowledge as a result of their independence explorations”. “A child comes to know something by physically or mentally acting on it” (Piaget, Henriques, & Ascher 1992). Papert’s (1993) states that the use of materials in learning are vital. He believed that “Constructionism as an educational theory emphasizes discovery learning, where students are encouraged to work with tangible objects in the real world and use what they already know to gain more knowledge”. The pupils will learn quicker through a practical method of learning using real coins rather than just images. This practical learning is more engaging and exciting for young learners, which will help develop their knowledge and understanding in the subject. 
Whilst linking my success criteria to the learning objective of the lesson, I realised that they were not all relevant. After reflecting on my work, I noticed that some of my success criteria’s did not relate to the objective. For main activity on “What’s That Sound” the pupils made instruments. My lesson objective was “ to make instruments and understand that sound can be made in a variety of ways”. Whereas my success criteria stated that “the pupils must complete their musical shaker”. After my reflection process I realised that my success criteria should’ve stated how pupils will understand. For example “the pupils can find different ways of making sound my moving the instrument in a variety of directions and speed.”  I looked carefully at the QTS expectations as it explained what is needed to plan a lesson.
Section S3.3.9 looks at teaching and class management. One target given by my tutor was to develop management strategies for a different phase. Throughout my first three weeks in reception I had to anticipate and manage learners’ behaviour constructively. My first week I observed the teacher to see what management strategies she found effective. Skinner (1954) stated that when a stimulus-response pattern is rewarded. The pupil is usually conditioned to respond similarly in the future. As a result I followed the same reward procedure in class, which was “Class Dojo”. This strategy was very successful in class, the pupils were rewards green dojo’s for good behaviour. However there was one or two pupils who did not want to participate all the time. The only way to manage this behaviour in the class was to put them on time out. They would have to sit on a chair quietly until the teachers moves them. This was also a good strategy that I mirrored. However I believe classroom management will be more difficult in year four. After reflecting and observing in both phases, I noticed that a popular behaviour strategy was the “lollypop stick strategy”. This ensured that the pupils were listening at all times as the chances for being questioned was random. Skinner (1954) believed that a “students behaviour could be reshaped through the use of reinforcements”. I will continue to use this strategy in year 4. However during my first three days in year 4, I could see that there was one pupil who liked to disrupt the class, and the only behaviour management strategy for this pupils was to take time off his lunch time. This encourages the learner to listen as he does not want time off his break. 
For this occupation, professional values have a large responsibility in the role. It is important that as a teacher you are able to reflect and act upon any weaker areas that clearly need improving immediately. Dewey believed that reflection was really useful. He said that reflection is an “active, persistent and careful consideration of any belief used to form knowledge, and the conclusions that lead to it.” He suggested that reflection for learning should include remembering the event and then thinking about why things turned out the way they did, and thinking about the different things you could’ve done to experience a different result. Throughout my experience on placement the reflection process has been very beneficial. After my experiences I have been able to identify and develop improvement for following lesson. This process will help me throughout my time as a trainee teacher, as making mistakes is only a learning curve. The reflective cycle is a key to successful teaching and learning for both teachers and learners. 
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