
Introduction
Cynefin Outdoor Activity Centre Project

Overview: 
Exposure to outdoor learning

An Outdoor activity centre, for children aged 12-16 for Health and Wellbeing.

Encourage and develop Physical Literacy,(Physical competence, confidence, etc).

Therapeutic mental/anxiety enhancement, (critical thinking)

Team Work and social engagement skills,(creativity, organising).

Consistency to enhance Progression



Through research, Hillman et al. (1990) found that between 1971-1990 there was a
50% decrease in children being allowed outside on their own. More recently,

Unilever (2016) surveyed more than 12,000 parents of 512 year olds in 10
countries around the world. They found that in the U.K. almost a third of children

spend less than thirty minutes outside each day, and one in five children on an
average day, do not go outside at all.

Possible reasons for children not going outside can be attributed to parents’
fears about safety. A MORI poll (McNeish and Roberts 1995) conducted by
Barnardos found that although 91% of the adults questioned realised the

importance of outdoor play, 60% of those polled expressed fears for their
children’s safety outside. Through research Valentine and McKendrick (1997)

conclude that parental fears and the changing nature of childhood appear to play
a more critical role in limiting, or determining children’s play opportunities. 

Reasons why this centre is needed 



“The best classroom and the richest cupboard is roofed only by the sky” McMillan 1925.
Margaret McMillan realised the potential of outdoor learning over one hundred years
ago. The above statement sums up the perspective of one of the pioneers of nursery

education.

 In her book ‘The Nursery School’ (1919), McMillan describes the development and
organisation of her setting in great detail, paying particular attention to the importance

of children being outdoors for health and wellbeing. “To feel one’s life in every limb,
that is the life of early childhood” (McMillan, 1919). Jarvis, P. and Liebovich, B., 2015.



Richard Louv (2005, p.34) believes that we have created a society that is
“teaching young people to avoid direct experience in nature.” He coined the
term ‘Nature Deficit disorder’ and is working globally to highlight the need

for children to reconnect with nature through his work with the Children and
Nature Network (2016). 

Cotton Wool Kids
In the past the children were resilient, robust and independent creatures,
ready to give things a go. These days I am increasingly seeing children who

are anxious, fearful, stressed or ambivalent. I consider two of the significant
contributors responsible for this below (McBurnie, K., 2014)



Thoughts!!

A lot of truth is said in
Memes!!



Ouvry (2000) refers to the assumptions she discovered practitioners
make to avoid going outdoors. In particular, the weather was

frequently cited by practitioners as a compelling reason for not
taking children outside, out of concern for their health and

wellbeing. In fact, exposing children to different weather provides
opportunity for a rich learning experience.

Mirrahimi et al. (2011, p.395) conclude in their study, The Impact of Nature on
Learning, Social and Emotional Intelligence, that the outside learning environment

offers “a chance to learn, not only by hearing and seeing but also by tasting,
smelling, touching, and feeling,” providing a “considerable source of stimulation

for the process of inspired learning.” 



Physical Literacy/Motor skills

The outdoor learning environment according to Moyles (2005) offers opportunities
to learn and develop knowledge and understanding of the world as it is a much

richer context than the indoors. Tovey (2007) agrees that the outside is a “dynamic
living space” that changes as children and adults interact with the environment. 

The outdoor space allows children to relive their experiences through movement,
express their emotions through role play and make connections with the world

around them (Ouvry 2000). To children, outside is a blank slate on which to create
endless possibilities. 

“Mens sana in corpore sano,” the notion that holistic mind–body wellness is
essential to full human flourishing, is an old idea periodically revisited. A recent

iteration is the concept of physical literacy (PL), advanced by Whitehead (2010) as a
path to heightened embodiment and being



Curriculum design and the four purposes
The four purposes should be the starting point and aspiration for schools’

curriculum design. Ultimately, the aim of a school’s curriculum is to support
its learners to become:

ambitious, capable learners, ready to learn throughout their lives
enterprising, creative contributors, ready to play a full part in life and
work
ethical, informed citizens of Wales and the world
healthy, confident individuals, ready to lead fulfilling lives as valued
members of societ
www.hwb.gov.wales/curriculum-for-wales





Assessment has three main roles in the process of enabling
learner progression:

supporting individual learners on an ongoing, day-to-day basis
identifying, capturing and reflecting on individual learner progress
over time
understanding group progress in order to reflect on practice.

When planning and delivering learning experiences, practitioners
should be clear about the specific role of each assessment being
undertaken, and what the understanding gained from assessment will
be used for and why.



The use of outdoor settings and activities
has been promoted as a means of

promoting health through physical
activity since the COVID-19 pandemic

(Spencer et al. 2020: WHO, 2020).
Promoting outdoor activities has been

linked to improvements in participants'
physical and mental welfare (Spencer et

al. 2020; WHO, 2020).
The health and wellbeing AoLE is

intended to support students' growth so
they can overcome obstacles that may

arise in their lifetime.
Through physical activities and team

games, it seeks to concentrate on pupils'
social, moral, and physical development

(Welsh Government, 2022).







“Everybody is a genius. But if you judge a fish by its ability to climb a tree, it
will live its whole life believing that it is stupid." - Albert Einstein

 The culture of childhood that played outside is gone and children's everyday life has shifted to the indoors (Hart,
1999; Moore, 2004). As a result, children's opportunity for direct and spontaneous contact with nature is a vanishing
experience of childhood. Not only have children's play environments dramatically changed in the last few decades,

but also the time children have to play has decreased. Children need nature to grow up in a healthy way and be
prepared for adult life. Child psychologists and psychotherapists are now convinced that contact between children

and the natural environment is essential to ensure their balanced psychological and physical development as
adolescents and adults (Ilaria, 2015).



Basic bike skills and slalom course, 
A progression of cycling skills



Principles of progression and Developement

Progression within the Health and Wellbeing Area must enable learners to revisit and deepen learning in concepts within the
statements of what matters across a wide range of topics and aspects of health and well-being. Learners contexts, their physical

concerns, interests and circumstances will all have an impact on what enables them to progress and the pace at which they
progress. This is particularly relevant in the context of feelings and emotions.

·Increasing effectiveness as a learner
·Increasing breadth and depth of knowledge
·Deepening understanding of the ideas and disciplines within areas
·Refinement and growing sophistication in the use and application of skills
·Making connections and transferring learning into new contexts
Progression into years 8 and 9
To progress further students will:
·Maximise performance at current track level
·Move on to and maximise performance on more demanding circuits
·Improve execution regarding skill and/or speed
·Develop advanced skills (e.g. by mastering balance skills/turns on test trails set up using cones etc.)
·Assume a mentor role
·Apply skills in a more challenging “real world” setting e.g. Afan Trail, Brechfa etc.

www.hwb.gov.wales/curriculum-for-wales



Bicycle Pump track and
mobility walking track



Progression  Pathway to bike track



Summary 

  Exposure to outdoors (Various activities)

Practice, Repetition, Build muscle memory, Improve Motor Skills (quote
Bruce Lee).

Reflection, constantly appraise yourself and also by your peers for
continuous improvement.
Progression/Improvement skills applicable in the workplace (Kaizan)
Continuous improvement.

Key points:
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