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                                 Physical literacy and outdoor education.

In this essay, I will discuss the importance of  physical literacy and its influence on one's continuing physical and cognitive development. For the foundational phase ,the national welsh curriculum has embedded a “Learn through play framework” (Gov,2009) for young children that fosters a holistic approach to learning. The essay pinpoints the value of exposing young children to a variety of environments allowing them to move freely to develop their locomotor skills which are crucial for participating in physical exercise throughout one's life. Additionally, this essay considers school expenses and how the outdoor education methodologies are beneficial for schools finances. Also, considering how nature and landscapes develop mind and body. Furthermore this essay identifies the benefits of outdoor education and how it impacts and benefits one's physical literacy journey.

Professor  Margaret Whitehead (2010, p.11) describes the term physical literacy as the “motivation, confidence, physical competence, understanding and knowledge that individuals develop in order to maintain physical activity at an appropriate level throughout their life”.  Physical literacy includes aspects such as fundamental movements which include loco- motor movements such as jumping, running and 
hopping. Fundamental movements play a significant role for the foundation of many movements. As noted by Clark & Metcalfe(2002) establishing a sound foundation movement in early years is essential for ongoing development and participation in physical activity.  However, physical literacy is more than just physical, 

Physical literacy is a monist approach to life (Edwards et al., 2016) in which the mind and body are viewed as one. Physical literacy is defined as having confidence, motivation, knowledge and understanding, and lifetime engagement with positive self-esteem (Robinson and Randall, 2016). Physical literacy provides a person with a "meaningful existence."” (Whitehead,1990 as cited in Edwards et al.,2016, p.119). 
Despite the fact that Whitehead describes physical literacy as a monist approach, in 2010 she states that the human body and mind are also viewed as two distinct separable parts, a concept known as dualism, in which the mind is frequently considered superior to the body. (Whitehead, 2010, p. 202). Having said that, physical literacy benefits both the body and the mind, whether viewed as a whole or separately.
Physical literacy is essential for engaging one's longevity in physical activity (Kirsch, 1989).

In accordance with Whitehead, the philosophies and theories of phenomenologists and existentialists are established on this universal idea of our human nature. Another crucial component of these philosophies, is that from a physical education perspective, they also see the relevance in the belief that we are “embodied and suspect that our embodied”nature plays a foundational contribution to the development of life in all aspects (Whitehead, 2013, p. 39).  
Physical literacy has grown in popularity in the United Kingdom, and it is frequently fostered in children's physical education lessons, as the national Welsh curriculum for foundation phase children highlights the importance of holistic learning.With a greater emphasis on using the outdoor environment, the Foundation Phase framework has been permitted to encourage learning by instilling exploration and autonomy in their lessons (Gov,2009). 
Outdoor education is generally classified as empirical learning in the outdoors.”Outdoor learning encompasses a spectrum of curricular school activities that take place in the natural environment within school grounds or in the context of the local area” (Merchant, et al , 2019)
As shown by Wainwright and Williams(2020), it is imperative that children are exposed to high-quality movement from a young age. Having said that, they characterise the issues in today's societies that contribute to sedentary behaviour becoming a cultural norm, as a result of technological advancements and lack of opportunities. Today's society puts barriers in place, particularly for infants, resulting in less freedom for bodily movements. In addition, professionals' knowledge in early movement is deemed limited which is considered to be alarming.
 Wainwright and Williams (2020) also address the value of the outdoor environment for children's ongoing development.They identify how gravitational awareness is important for children's basic motor skills allowing them to sit, walk and run claiming that  certain stimulation and interactions are required for childrens ongoing learning.

The outdoor environment and free play both assist in creating a beneficial pathway in physical literacy. Outdoor pedagogies provide young learners with an array of possibilities in their natural surroundings. The uneven terrain creates more difficulties; additionally, the “topography and vegetation” provide a wide range of potential ways of movement, which is inevitably advantageous to one's physical literacy journey. The complexity of the outdoor environment has additionally been demonstrated to increase the possible scenarios for children's possibilities in play activities ( LeMasters & Vandermaas-Peeler 2023). 
Furthermore, the topography and vegetation in outdoor environments challenges children to execute more dynamic movements enhancing their “strength, flexibility and coordination”(Fjortoft,2004). Physical literacy is inevitably incorporated in outdoor learning, giving learners a setting where their fundamental motor skills and mobility are continually being tested. Learners benefit from learning outside by developing an appreciation for the landscapes and wildlife they encounter in their adventours.
In all outdoor pedagogies the initial interactions are considered to be valuable. The advantages of outdoor learning cannot be compared to indoor learning. 
Outdoor pedagogies are more influential,credible and inspiring and clearly can make a noticeable difference in teaching practices. Being outside makes it easy to turn random encounters with nature into a ‘captivating source of curiosity’. Not only does this enable children to be physically literate it encourages them to be creative and use their imagination which is limited in classroom based learning (English outdoor council,2018). 

The complexity and affordances of nature and the outdoors is a great way to rediscover enthusiasm and inquisitiveness in children, and it also serves as a motivating experiential strong basis for further curricular growth and ecological attitudes (Waite,2010 p. 13). Studies have shown that outdoor learning has significant benefits for students' psychological well-being and academic performance.” Students are usually calmer and more focused while learning in nature, and teachers report fewer disciplinary problems and improved behaviour and social interactions” (Bauld ,2022).
Consequently, in recent years, less consideration has been allocated to adventurous activities as curriculum pedagogy for children aged 5 to 16 years old. The acknowledgement that in recent times, outdoor adventurous activities have been reduced to a couple of days or a week experience outside of school, which predictably fails to engage learners (Wainwright & Williams,2020 ). 
However, In current events, the national Welsh curriculum has emphasised the importance of outdoor learning and will incorporate it into the new curriculum beginning, September 2023. To aid in the execution of the refreshed curriculum, they have created materials such as the High Quality Outdoor Learning for Wales document, which assists teachers in assessing and delivering  outdoor learning (Williams,2022).

As most understand, some school expenditures can be restricted. Outdoor education and learning is an excellent financial management strategy for schools. Schools can use their natural surroundings because it provides them with natural environment equipment and how to interpret . Stones, sticks, and leafs, for example, can all be used as equipment to help improve senses, gross motor skills, and problem solving abilities, all of which are important in life (playingout,2014). 





In conclusion, it is inevitable that research and results  have revealed  how essential it is to develop a child's fine locomotor skills to become a competent mover and engage in physical activity for life. It is also widely recognised that the outdoors is a great factor to incorporate in lessons as it has tremendous benefits in continuing to make children physically competent and allowing them to develop an array of skills,  also helping one's social and mental development.The unpredictability of nature allows children to explore and be curious, but learning in the classroom has its limits. The benefits of outdoor learning-based approaches rely on the surrounding nature and environment, providing children with quality and inexpensive recreational activities. This is also beneficial for low income suburban families as they can be physically active for little to no expense. 
 The uncertainty of the outdoors allows children to explore and be inquisitive . 
Ultimately, outdoor learning must be a component of our children's education because it has far too many advantages to be overlooked. Professionals, such as teachers, will ideally be trained in outdoor education in the near future (Williams,2022) using their local area and natural surroundings to benefit children's learning.
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