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Abstract 
The present research is being carried out to examine the perceptions and experiences that individuals from the Gypsy Traveller Community (GTC) have on education. Despite Gypsy Travellers being a large part of the community in Britain for over five-hundred years, there still appears to be a misconception of who or what the Gypsy Traveller Community are and what their links are to education. The present study consisted of four female participants aged between 39 and 44 years of age, who were all individuals from within the GTC. Semi-Structured interviews were carried out in order to examine individual’s perceptions of and experiences with education both in the past and upon returning to higher education. The present study used IPA to analyse the transcribed data from the interviews. The research found that although these individuals held strong ties to their GT identities, they engaged in higher education in order to better their own prospects in relation to their family life and working lives. Each of the participants expressed both their positive and negative experiences with education and all of the participants reported the impacts that returning to education had on their lives. The findings from the present study have significant implications for future research in order to improve the attainment of the GTC in education. Throughout the paper, GT stands for Gypsy Traveller and GTC stands for Gypsy Traveller Community. 







Chapter 1 - Introduction 
1.1 Introduction to the Gypsy Traveller community
	Gypsy Travellers within the UK are a very diverse minority that come from a variety of different backgrounds. For example, there are English Gypsies, Irish Travellers, Welsh Kale and many more, who all have their own traditional values, beliefs, forms of language and ways of living (Lloyd & McCluskey, 2008). Since 1976, English Gypsies and Irish Travellers have legally been recognised within Britain as stated by the Race Relations Act (2019), however, it has been suggested that in order for the Gypsy/Traveller community to continue to hold their recognition within Britain and not lose their ethnic minority status, they must travel seasonally and not ‘settle’ in one area (Lloyd & McCluskey, 2008).  As stated by Themelis and Foster (2013) Gypsy Travellers are part of a minority group that have their own particular cultural and lifestyle characteristics that are not generally understood by the non-traveller population, which often leads to, and potentially contributes to, prejudice against the Gypsy and Traveller Communities. Some of the many characteristics of the Gypsy and Traveller Communities may include the following; Strong and well secure family units with generally larger family sizes, entrepreneurial skills, self-employment, strict cultural traditions, pride in their cultural identity and travelling for family and cultural reasons (Themelis & Foster, 2013). 
[bookmark: _Hlk35205309]	Despite Gypsy Travellers being a large part of the community in Britain for over five-hundred years, there still appears to be a misconception of who or what the Gypsy Traveller Community (GTC) are. Gypsy Travellers are ethnic groups that are largely indigenous, who’s ethos can be seen to be characterised by self-employment, occupational changeableness and nomadism (Cemlyn & Clark, 2005). In 1967 the Plowden Report ‘Children and their Primary education’ suggested that the Gypsy Traveller community were in fact, the most deprived minority group in the country (Derrington, 2005). Lloyd and McCluskey (2008) also suggested that Gypsies and Travellers were seen to be one of the highest most disadvantaged minority ethnic groups within the whole of the United Kingdom.
	Unlike the modern Western culture, Gypsy Traveller Children are perceived as adults from as young as fourteen and are therefore expected to work, marry and become financially independent all before the compulsory school leaving age of sixteen. For children, the home and community are the main and preferred learning environments for most Gypsy and Traveller children, where the boys traditionally follow in their father’s footsteps in relation to career choice, whilst the girls are suggested to resume domestic roles within the home such as cooking, cleaning and looking after the children (Hamilton,2018). Within the Gyspy Traveller Communities, primary education is seen positively, although few families send their children to primary school (Hamilton, 2018). However, the same cannot be said for secondary education where some families then decide to discontinue their children’s education, in order for them to stay within the community where the children will follow the traditional values and work ethos of their parents and grandparents instead of taking part in education (Hamilton, 2018). This can be suggested to have an impact on the schooling of the GTC children as a majority of GT families, as stated by Hamilton (2018), do not see schooling as a necessity in the education of their children due to the fact that they believe that children can be educated purely within their own communities through work and play. From this, GT children are suggested to be educationally underachieving which can be seen to lead to higher risks of these children not being able to obtain reliable employment (Cemlyn & Clarke 2005).  
1.2 Educational Information 
	Education is said to be one of the most important functions of the state and local governments, where educational laws state that within the United Kingdom, all children have a right to free compulsory education due to the fact that education is used to enhance children’s cultural values, in order to adequately prepare them for later professional training by assisting them with the tools they need to adjust to their environment (Lee & Warren, 1991). 
	Under section 488 of the 1996 Education Act, Local Education Authorities collected data related to the population of the number of Gypsy Traveller children, their school attendance and their levels of educational achievement. More recent evidence, reported in previous research has suggested that there are approximately 28,000 Gypsy and Traveller children that are of school age in England (Hamilton, 2018). However, the OFSTED report on The Education of Travelling Children reported that in 2011, there were an estimated population of between around 100,000 and 300,000 Gypsy Traveller individuals living within the GT communities and around 12% of those were reported to be children (House of Commons, 2019).  
	The widespread educational underachievement of Gypsy and Traveller children was originally identified in the 1960s, and although underachievement had been noted as early as this, reports from the 1980s all the way through to the 2000s continued to suggest that there still appeared to be a large amount of educational underachievement from these children (Cudworth, 2016). Although there have been significant concerns over the engagement and attainment of Gypsy and Traveller pupils within the U.K., commitment to improve provisions has been acknowledged since the late 1960s, with very little actually being done regarding enhancing the educational underachievement of these children (Hamilton, 2017). Poor participation in education from the GT community has, in previous years been suggested to be a matter of major public concern. In 1967 the Plowden report; ‘Children and their Primary Education’ stated that Gypsy Traveller children were seen to be the most deprived children in the country where a large portion of them were not attending schools and their educational needs were unmet (Bhopal, 2000).   
	Lloyd and Stead (2002) examined the educational exclusion and inclusion of Gypsy and Traveller pupils. Lloyd and Stead’s 2002 research was carried out in order to examine concerns raised regarding the disciplinary exclusion of GT pupils from schools. By conducting interviews with managers, school staff, traveller support teachers, GT young people and some GT parents, evidence suggesting that Gypsy Traveller children are at a greater risk of disciplinary exclusion compared to that of their non-GT counterparts, which was found to have links to wider patterns of social exclusion. The research also found the same patterns of exclusion when looking at African Caribbean boys, special educational needs pupils, pupils that receive free school meals and looked after children (Lloyd & Stead, 2002). Poor education can have an impact in many areas of an individual’s life. For example, they may struggle to seek employment, they are more likely to suffer from poorer health conditions and can lead to exploitation and inequality (House of Commons, 2019). 
	As previously discussed, the Plowden Report ‘Children and their Primary Schools’ suggested that Gypsy children are some of the most deprived children in the U.K. A vast majority of all Gypsy and Traveller children currently do not attend school and although it is an ongoing issue, Local Education Authorities means of improving educational access failed to materialise. After the Caravan Sites and Control of Development Act (1960) and the introduction of the Designation Order were developed, a shortage of legal stopping places and faster evictions outlawed the traditional ways for Gypsy and Traveller communities. Despite funding being in place to support the education of Travelling children, charities such as the National Gypsy Education Council, were forced to step in to provide mobile classrooms and summer schools for these children (Derrington & Kendall, 2007). Moving forward, the last few decades have been positive in developing grants, educational policies, provisions and acts that all support the educational needs of Gypsy and Traveller children. 
	Although these policies have been put in place over the years in order to protect the Gypsy and Traveller Communities from discrimination and social exclusion, there still seems to be conflict in relation to the principles and practices of mainstream education (Hamilton, 2018).  According to Powell (2011) approximately only 30-40% of children within the Gypsy Traveller community attend school regularly, whilst the other half never attend school. A recent European report suggested that stereotypes, discrimination and exclusion of Gypsy Travellers from higher education, was a denial of equal opportunities. The European report also suggested that Gypsy Traveller children are more often than not, segregated and discriminated against within mainstream schools and were often moved either to schools that were predominantly for Gypsy Travellers, that had a vast lack of resources and were overcrowded, or, they were sent to ‘special’ schools for mentally challenged individuals, despite the fact that they themselves were not medically diagnosed with any form of special needs (Powell, 2011). 
	Gypsy Travellers have in recent years and throughout history, reported that bullying and racism within school settings is a common issue for the Gypsy Traveller Community and the children attending the schools. Name calling, taunting and on occasion, discriminatory treatment from staff and parents at the schools have all been widely reported by the Gypsy Traveller Communities (Themelis & Foster, 2013). Research has examined the issues surrounding the GT Community and education and most research suggests that out of all of the minority ethnic groups, Gypsy Traveller children are the most likely to suffer from racial abuse. Gypsy Travellers are currently largely recognised as one of the most disadvantaged minority ethnic groups with the UK and the discrimination against the GT community within the UK has become so widespread that it has now been described as the last respectable form of racism. Due to the complexity of the marginalization of Gypsy Travellers, a notion has been suggested by McKinney (2003) that suggests that due to the personal cultural characteristics that Gypsy Travellers hold, this has led to the provision of public services allowing the GT community to exclude themselves from service provision and education (Lloyd & McCluskey, 2008). 
	It comes as no surprise that for the last few decades there has been substantial concern regarding the educational attainment of Gypsy Traveller Community pupils within the UK. Children from the GTC are suggested to be branded as either having special educational needs, are excluded from school due to poor behaviour, leave school having no formal qualifications and are also suggested to be less likely than children who are not a part of the GTC to continue on to secondary or further education (Hamilton, 2017). Many journals have examined the barriers that are linked to the exclusion of GTC pupils in secondary education and some of these can be seen as, low teacher expectations and negative attitudes, lack of the understanding in relation to the GTC culture, ill-fitting curriculum, exposing children to bullying/racism, drugs, alcohol and sexual relationships. Several Gypsy Travellers consider secondary education to reduce family integration, therefore, once the GTC children have gained the basic knowledge, such as reading, writing, and math skills, there is no longer a need for them to be a part of the educational system as they have already gained the relevant skills needed (Hamilton, 2017). 
	Despite a wealth of literature stating that Gypsy and Traveller individuals are a vulnerable group that suffer from vast amounts of discrimination, research has suggested that hostility towards Gypsies is somewhat more acceptable compared to that of other ethnic groups (Goodman & Rowe, 2014).  Educationally, Gypsy children are underachieving and although they commit no more crimes than any other groups, they are more likely to either be denied bail or be sent to prison than any other group. They are also seen to have more issues than most in relation to gaining permission to settle on land to live therefore affecting their mental health and social integration. Within the media, Gypsies are almost always portrayed negatively and are suggested to be thieves and beggars, headlines that would most definitely be deemed unacceptable when discussing any other ethnic minorities (Goodman & Rowe, 2014). 
	Although the National Union of Journalists (NUJ) have strict codes of conduct by stating that ‘A journalist shall only mention a person’s race, colour, creed, illegitimacy, marital status, gender or sexual orientation if this information is strictly relevant’  which they have agreed to abide by. The media can commonly be seen to negatively portray the Travelling community by way of stereotypically representing them within the media (Morris, 2000). By creating these largely negative images of Travellers and the Travelling community, the mass media, by reflecting apparent public opinions, are therefore condoning, encouraging and confirming racist assumptions which can in turn, lead to the stereotypical views surrounding Gypsy Travellers and their identity (Morris, 2000). 
	Identity can be defined as the instinctive self-consciousness that one has to categorise themselves as, or classify as, a particular way in relation to other social categories (Woodward, 2018). As previously suggested, Gypsy Travellers identify as a minority group that have different histories, cultures, and beliefs (House of Commons, 2019). Different groups of Gyspy Travellers identify in their own unique ways such as, Roma gypsies are generally of Roma origin and are more likely to travel from place to place rather than to ‘settle’ (House of Commons, 2019). Although the majority of Gypsy Travellers see travelling and not settling as a large part of their identity, they can also be seen to choose different ways of living such as, moving regularly from site to site, living permanently in caravans or trailers or living in ‘bricks and mortar’ housing where they are settled but still continue to live by their gypsy cultures and traditions (House of Commons, 2019). 
	A study carried out by Greenfields and Smith (2011) examined the experiences of Gypsy Travellers in ‘bricks and mortar’ accommodation linked to the assumptions that GTC individuals hold on the importance of travelling as a form of their identity. In order to be considered a true Gypsy Traveller, one must travel and not live in a house, to essentially live up to the identity surrounding the GTC. The study reports the findings from comparative qualitative studies of housed Gypsy Traveller Communities in Southern England. 158 Gypsy Traveller households, 103 of which were living in conventional housing, were surveyed for the purpose of the study. The Gypsy Traveller Accommodation Assessment was put in place in order for Housing Acts to undertake interviews with the GTC in order to note down their accommodation preferences. Thirty-seven interviews and two focus groups were transcribed in order to gather evidence related to the range of issues that emerged focussing on the routes into and attitudes towards conventional accommodation for the GTC. Results of the study found that when clustering together groups of GTC individuals in conventional housing, they were provided with a structured system of support and protection, however, this also appeared to lead to further isolation and social exclusion of the GTC families. The forcing of GTC individuals into ‘conventional’ housing was suggested to have a negative impact on not only the individual’s personal identity, but also on the mental health and well-being of the individuals (Greenfields & Smith, 2011). Forcing GTC individuals to live in traditional accommodation does not hinder their identity as Gypsy Travellers. Regardless of their housing situations, GT individuals are and remain within their GT identity beliefs and perceptions. 
	Although living in ‘bricks and mortar’ style accommodations, the GTC children are still no more likely to attend education than they would be if they were living on a travelling site. It has been suggested that even Gypsy Traveller pupils, who have been ‘settled’ for a number of years, still have a limited engagement with secondary education (Derrington & Kendall, 2007). As suggested by Cudworrth (2008), the National Curriculum within most schools appears to still be failing to adequately recognise the need for a change in education in relation to the cultural needs of Gypsy and Traveller children. Although there has been a slight improvement within some schools across the United Kingdom, in the educational participation of Gypsy and Traveller children, there still appears to be a need for change in order to fully cater to the needs of these children (Cudworth, 2008). Ignorance of cultures, conflict in relation to the needs of structural change and a lack of understanding towards the Gypsy and Traveller communities are all compounding factors when looking at the education of this particular minority group and all of these factors can in turn lead to the social exclusion of the GT communities within education. This supports the findings of both Derrington and Kendall (2007) and Greenfields and Smith (2011) suggesting that regardless of where the GTC live or regardless of whether they do or do not include themselves in education, in regard to their identity, Gypsy Travellers are and will always remain within their and true to their ethnic group and categorising these individuals in relation to where they live or their level of education does not change their identity. 
1.3 Education within the Gypsy Traveller Community
	Since 1989, social exclusion has vast become a significant policy theme within the European Union. According to SUE (Social Exclusion Unit), ‘Social exclusion is a shorthand term for what can happen when people or areas suffer from a combination of linked problems such as unemployment, poor skills, low incomes, poor housing, high crime environments, bad health and family breakdown’. As stated by Alexiadou (2002), social exclusion is a policy theme that is said to define education as a policy priority that delivers economic competitiveness in way of combatting social exclusion. 
	As suggested by Padfield (2005), despite attempts since the 1990s to provide flexible educational approaches to include the GT community in schooling and education, it was found that the GT community experience a disproportionate education and face social exclusion. The Education Act (2011) states that any child within compulsory school age has a right to free education. The term social exclusion originated from the early workings of Rene Lenoir and the concept of social exclusion is a term widely used to describe social and economic problems that lead to individuals becoming socially excluded from one or more hierarchies of society (Sen, 2000).
	The Traveller Education Service (TES) is suggested to have a significant impact on the educational experiences that children within the Gypsy and Traveller communities have. Set up in the 1970s, the TES originally set out to provide relevant support for Gypsy and Traveller families in England by developing educational training that enabled the schools and families of the GT children to be able to liaise in order to secure places within schools for their children and for them to be able to determine the level of support needed for each individual family (Bhopal, 2011).  There appear to be many key factors that impact the educational attainment of the Gyspy and Traveller Communities with some stating that their beliefs surround their children learning at home with their parents where they learn the relevant skills needed to be able to work and earn money for their families, and other factors include their fear of the educational system and potential for racism, discrimination and exclusion (Bhopal, 2011)
	A study carried out by Smith (2017) examined the perceptions and experiences of education in order to gain further understanding of the key factors that contribute to the low educational outcomes of travellers. The study consisted of interviews where two women who were a part of the Gypsy and Traveller community and one woman who was not in the community but who worked very closely with the individuals who were a part of the community. The study data was analysed using IPA (Interpretive Phenomenological Analysis) and found that one of the key issues in relation to education was the cultural aspects of the Travelling community that influenced their attitudes towards education and their need to access it, however, the research also discovered a slight change in perceptions and suggested that their attitudes, especially in relation to the younger generation were in fact slowly changing. Results of the study also found that although the perceptions towards the need of schooling were changing, their perceived dangers and safety concerns in relation to secondary education were still a strong key factor when looking at sending their children to school.
	The difficulties that Gypsy and Traveller children face in their education are intensified by the lack of support from schools not only within the U.K. but also worldwide. Although some improvements have been made in relation to the participation and success of Gypsy and Traveller children within mainstream education, where teachers are becoming more aware to the needs of the GT community children and are therefore, adopting more flexible and creative approaches to deliver the national curriculum to these children, there still appears to be some hostility and discrimination both within and out of the communities (Bhopal, 2011).   
1.4 Rationale 
	At present, there appears to be a current lack of literature when examining Gypsy Travellers perceptions of and experiences with education. Studies that examine the educational needs, perceptions and attainment of Gypsy Travellers are few and far between and the majority of the research out there is dated. Due to this, the following research aims to add to the current lack of research readily available, in relation to the Gypsy Traveller Communities and education. The present study aims to examine the perceptions that the Gypsy Traveller Community have on education, with hopes to use the information found within the study, to explore the issues surrounding education, social inclusion and perceptions that the GTC and others hold within education. The present study aims to make an original contribution to knowledge by considering the experiences that education has on the GTC. By exploring the individual perceptions of GT participants in education, this study hopes to add to the lack of current literature surround Gypsy Travellers and education. 
	The present research could benefit our understanding of what the GT community think of Education which may be used for policy makers and schools to understand the issues surrounding GT education. The implications of which could be used to successfully educate children and their families within the GT community. One way to tackle the poor attainment of the GTC could potentially be micro-classrooms. Micro-classrooms are the miniaturisation and simplification of specific projects, such as ‘traditional’ classrooms, that would enable children within the GTC to gain access to flexible learning (Jia, 2019). Non-traditional ways of learning may enable more GTC children to gain access to a full education like that of their non-gypsy peers. A study carried out by Holdgraf et al (2017 examined the benefits of learning outside of the traditional classroom settings where students and teachers were able to cover the standard curriculum whilst also offering new opportunities for both teachers and students in relation to combining their conceptual knowledge with a more hands-on teaching and learning experience. Due to there being no research specifically surrounding Gypsy Travellers and non-classroom-based learning, the present study examined the use of container and cloud-based technology to teach data science. Although not directly linked to education as such, the study does offer some relevant tips for combining both conceptual knowledge and hands-on teaching and learning that can be transferred to ‘traditional’ classroom styles. For example, children could learn about nature by exploring at the same time rather than just learning about exploring in a classroom. This could be beneficial for the Gypsy Traveller Communities as GTC families have, in recent years, expressed their preferences to learning through work and play to gain the relevant knowledge needed to gain employment. If children were taught with a non-traditional classroom technique like the ones previously stated above, the GTC may be more inclined to participate in education. 
	Recent research has been carried out that examines Gypsy Travellers parents’ perceptions of their children’s education, however, very little research has been carried out examining adults and their own perceptions of education whether that be individuals in or out of education. An article written by Kalwant Bhopal (2004), explored the views that Gypsy Travellers parents had on their children’ schooling and education. Bhopal (2004) found that there is currently a shift in regards to GT’s perceptions on education however, it was suggested that there is a need for future research into the reasons behind some GT’s sending their children to school and why others choose not to send their children to school. It is widely conceded that Gypsy Traveller children across Europe, currently experience high levels of disadvantage and are seen as somewhat of a priority in terms of exploring and developing upon their educational needs (Burchardt, Obolenskaya, Vizard & Battaglini, 2018).  
	It is clear to see that at present, there is a dire need of further research on the GT community in relation to their education. It is vital that schools be made fully inclusive in order to ensure that the cultural needs of Gypsies and Travellers are met through requiring a deeper understanding of the GT culture. By ensuring that educators, head teachers and governors receive the relevant training required to heighten their knowledge, this could potentially encourage more Gypsies and Travellers to engage in and remain in educational settings from primary school all the way through to higher education. Research in this area could also increase positive relationships between the GT community and the wider community and could also help to reduce stigma and discrimination against the Gypsy Traveller Communities in the future. Due to this lack of research, the current study is a qualitative exploration into Gypsy Travellers’ experiences with and their perceptions of education. 

  
















Chapter 2 - Methodology
2.1 Design 
A non-experimental, qualitative approach was taken in the form of interviews where the researcher used semi-structured interviews to gather the data needed for the purpose of the study. The interviews were all recorded using a dictaphone and were transcribed verbatim once all of the interviews had taken place. The data was then collected using Interpretive Phenomenological Analysis (IPA) in order to examine the themes. Themes were extracted from the data and analysed in depth in order to gain a wider understanding of the individual’s perceptions/feelings that they hold towards education. 
2.2 Participants 
In order to gather the participants for the research to be conducted, an email was sent to a contact at a school in South West Wales, to an individual who currently teaches or has previously taught the participants recruited for the study. Each of the participants had taken part in a degree course taught at the school by the individual contacted. An email was then sent to the head of the school in order to enquire about using the school as a place of interview. The participants recruited were all individuals from Gypsy Traveller Communities. Demographics for each of the participants are as follows, all names have been changed to pseudonyms in order to protect the individual’s identity. 
Rachel is a thirty-nine-year-old woman that lives with her husband and two children on a caravan site in South West Wales. Rachel went all through primary and secondary school then went on to further education where her highest level of achievement is a BAHons in Surface Pattern Design. Rachel’s mother did not attend school and was worried about sending Rachel and her siblings, ‘I suppose she was a bit scared of what school might be because she didn’t know anything about it’. Although Rachel shares mainly positive outlooks on education, she does suggest that there appeared to be discrimination and bullying within her secondary school, ‘the boy was going on at me about being a gypsy’. After using her education and life experiences to gain better opportunities, Rachel had the opportunity to work in a school where she still currently works today. 
Joan is a forty-four-year-old female that completed a foundation degree in Social Inclusion in Education for teaching assistants. Joan went all the way through primary and secondary school and appeared to enjoy her time there although she too suggested that bullying occurred in secondary school due to her being from a GTC ‘Why do you want to learn, it’s not like you’re going to be a doctor..’. Joan was brought up by her mother who never attended school. Joan currently works as a result of her education and hard work and has also set up a monthly meeting for Gypsy and Traveller women. 
Janet is a 42-year-old woman who has a BAHons in Inclusive Studies. Janet has been in education from the age of 2 and states that her time both in primary and secondary were positive. Janet’s mother went to school, however, her father did not, and both of her siblings went to school with her. Janet found that her experiences both with her primary education and her further education were perceived positively by her family and her peers ‘no, no negatives, in fact, I’ve had people from within the community asking advice..’.  Janet used her education and life experiences to get her to where she is today where she currently runs a special needs unit and has become head of house at the school, she currently works in. 
Lottie is a 39-year-old female who has a BAHons in Health and Social Care and currently has full time employment at a home for individuals with Mental health issues. Lottie went to primary school; however, she did not have any secondary education until she turned 21 and decided to go to college to sit her GCSE’s. After that, Lottie went on to complete an access course to enable her to go to university and then completed her degree course. Lottie still currently lives on a large site in South West Wales with her husband and two children. Lottie remembers her primary school years to be enjoyable although there was some bullying ‘We used to get called gypsy and smelly and things..’. Lottie has a brother who did not take part in any education. 
2.3 Materials/Procedure 
An information sheet (See appendix 1), consent form (See appendix 2) and a debrief sheet (see appendix 3) were all given to each of the participants. The information sheet was emailed out to the participants in order to see if they would agree to take part in the research. Consent forms were then given to each of the participants before the interviews were conducted in order to ensure they were still happy to proceed with the interviews. A debrief sheet was then handed out to the participants post interview. Demographic questions were asked first in order to gather information on each participant where they were asked their age, gender and level of study.  Eleven questions were then created from the literature surrounding the Gypsy Traveller Community. The interviews were semi-structured, and an interview schedule was developed. Questions such as ‘What has been your experience with education to date’ and ‘How do you think your taking this course will or has been perceived by others in the Gypsy Traveller Community’ will be asked during the interview for the researcher to gain a better understanding of the GT community and their perceptions of education. A dictaphone was used in order for the researcher to transcribe the interviews on to a word document verbatim. The researcher used highlighters and a pencil in order to extract themes from the individual interviews ready to be analysed as part of the results section.  Once ethical approval of the study had been obtained, an email was sent to a contact at the school in South West Wales where the individuals from the Gypsy Traveller Communities study/studied. Details of the research along with an information sheet that detailed the aim of the study were sent to the contact at the school where the researcher asked for any email addresses of those willing to take part in the research. Once email addresses were obtained, a detailed email was then sent to the participants explaining the purpose of the study and asking if they would like to participate. Along with the email, participants were also sent an information sheet for them to read over in order for them to decide whether or not they would like to take part. A purposive sampling technique was used in order to gain the correct participants for the study. This is a technique used as a deliberate choice of participant locator due to certain qualities that the participant possesses (Etikan, Musa & Alkassim, 2016). Once this has been used, a snowballing effect, where the first participant knew another individual who may like to take part and gave the researcher their contact details in order to be approached was used to gather the remaining participants for the study. A list of individuals willing to take part was then constructed in order for the researcher to arrange a suitable time and date for the interviews to be carried out at the convenience of the participants. Once the interview dates and times had been obtained, the researcher travelled to the school in South West Wales to carry out the interviews. The researcher introduced themselves to the participants one at a time in separate interviews and then handed each participant a consent form in which they were asked to sign if they wished to take part in the study. Participants were then interviewed on a one to one basis in a room allocated by the head of the school. The researcher asked the participants demographical questions such as name, age and gender before asking the main eleven questions for the study.  Once the interviews were carried out, the researcher then, using the Dictaphone that was used during the interviews, transcribed each of the conversations within 24 hours of completing the interviews. Scripts of the interviews were then analysed using Interpretive Phenomenological Analysis in order to obtain relevant themes in order to gain a better understanding of the perceptions currently held in relation to education by the Gypsy Traveller Community. 

2.4 Analysis 
In order to examine the results, Interpretive Phenomenological Analysis (IPA) was carried out on the interview transcripts. The main aim of IPA is to examine in depth, how participants are feeling and making sense of their personal and their social lives. This approach involves a detailed exploration into the participants perceptions and attempts to examine an individual’s personal experiences (Smith & Osborn, 2007).  This approach was used in order for the researcher to discover relevant themes that suggest the ways in which the GTC individuals perceive education and to gain understanding of their thoughts and feelings towards education. IPA enables the researcher and others to gain an insider’s perspective on the matter at hand and enables one to make sense of others personal worlds. A semi-structured interview was carried out on four female participants all aged between 39 and 44 years of age. The semi-structured interviews were used in order for the researcher to adapt the questions in light of the answers given by the participants to gather all of the information needed regarding their perceptions of education. Each of the interviews were transcribed and analysed using IPA where the script was read over a number of times and any relevant themes that linked to the research being conducted were noted in the left-hand margin of the transcript. There are no specific rules as to what details of the transcript are commented upon, therefore, some of the comments are just attempts at summarising the text. Some of the notes for example, were taken regarding feelings towards education such as ‘I had a very happy time at primary school’ which would insinuate that the participant felt happy at this time. Once the emergent themes had been found and listed, connections were then made between them and the emergent themes were then clustered into subordinate themes as per Smith and Osborn’s (2007) guidelines. A table of themes were then created where a direct quote is used to link a subordinate theme to the transcript. These themes such as positive and negative experiences with education were then placed into superordinate themes that matched the quotes stated by the participants for example, the quote ‘I had a happy time at primary school’ insinuates happiness which can then be put into a superordinate theme such as Identity and Motivation.  
2.5 Ethical considerations 
Before the research took place, all participants were given an information sheet that explained to the participants exactly what the researcher was hoping to examine during the interviews. Once participants had read the information sheet, they were then given a consent form which they were asked to sign if they wished to take part in the research being carried out. Participants were informed that their participation in the research was entirely voluntary and participants were also informed that they could remove themselves from the research at any point before, during or after the research had been carried out, however, if participants did so wish to remove themselves from the study, they would have to do so on the day before leaving the interview. Relevant contact details of the researcher were handed to participants on the debrief sheets along with the contact details of the dissertation supervisor if participants wished to contact either of them if they had any further questions/complaints regarding the study. In both the information sheet and the debrief sheet, participants were informed that all data collected for the purpose of the study will be kept confidential and they will remain anonymous. Names will be taken for the purpose of the consent forms; however, all names will be changed to pseudonyms. All data will be stored on the researchers personal laptop that is protected by a password that only the researcher has access to and all consent forms with the participants personal details on will be kept in a locked cabinet in the researchers home that again, only the researcher has access to. Ethical approval in order to continue with the research was awarded by the University in which the researcher currently attends.  

Chapter 3 - Results 
Results/Discussion 
3.1 Initial Encounter
Upon initial reading of the transcripts of each of the interviews carried out for the purpose of the study, it appeared that all of the participants seemed to have very fond memories of primary school and for the most part, fond memories of secondary school also. All of the participants reported having a ‘happy’ time in education and they all appeared to be happy with their decisions to return to higher education. Due to the participants all being from Gypsy Traveller Communities, a pattern emerged regarding their GT beliefs/identity in relation to sending their children to education. It was suggested within the interviews that many of the parents of the GT children were scared to send them to school as they had not been themselves, and therefore were unsure of what exactly school entailed. After reading the transcripts approximately five times over per interview, it was clear to see that upon returning to education, all of the participants were able to achieve goals that they may not have necessarily achieved had they not taken part in further/higher education. All the participants currently have employment in fields that they did not particularly believe they would end up in and all of the participants expressed how proud they were to have achieved such a goal. Although each participant expressed feelings of sadness in relation to the bullying they had endured at some stage in their education, all the participants appeared to in some way or another, brush off the negativity and turn it into something positive. It appears that each of the individuals had certain expectations of them prior to returning to further education, both from within their communities and from within their families. Each of the participants made reference to the identity aspect of being a Gypsy Traveller where they stated that they are expected to become wives and stay at home mothers. The individuals explained that their duties would include things such as looking after their husbands and their children and taking care of the daily tasks one would, if they were to become a ‘house person’. Some of the duties included things such as cooking and cleaning. Although it appears that education may not be top on the to-do list for the GTC, all of the participants in the study reported that all of their children either have, or still do attend education, regardless of the significant GTC values and beliefs that have been reported by the participants in the present study in relation to education. Returning to education seemed to have a significantly positive impact on not only the personal achievements of the participants, such as boosts in their confidence, but also in their job prospects. All of the participants appeared to be in employment that they gave the impression they enjoyed and found happiness and achievement in. 
Table one
Superordinate and subordinate themes found within the interview transcripts 
	Superordinate themes 
	Subordinate themes 
	Quote Keyword
	Page/Line number 

	Identity 
	Positive 









Negative 















Expectations        

	‘Within our small community you’re nurtured, you’re protected’ (Janet)

‘She tried to keep us, or protect us then, just like she was’ (Rachel)

‘I’m comfortable in the life I know’ (Rachel)


‘I don’t know what you’re doing it for, it will get you nowhere’ (Janet)

‘Obviously then I didn’t know it was racism, it’s something we faced all the time’ (Joan)

‘I think I’d know a gypsy if I saw one, if I was talking to one I’d definitely know’ (Joan) 

‘Gyspy men think that women should be in the kitchen and looking after them’ (Rachel)


‘For gypsy women it’s your children have to be spotless, you house has got to be spotless’ (Joan)

‘..there’s a little bit more pressure but it’s peer pressure.. it’s sort of instilled in you from a young age’ (Joan)

‘They want children to be children, they them to learn a trade’ (Janet)

‘Learn our ways so I can be a good mother and wife’ (Lottie)
	Page 69 - Line 91

Page 77 -Line 128 -129

Page 79 – Line 170


Page 68– Line 68
 
Page 55 – Line 64


Page 61-Lines 203-204


Page 79 – Line 162



Page 53 – Lines 10-11


Page 53 – Lines 20 - 21 


Page 68 – Line 85

Page 92 -Lines 79 – 80 

	[bookmark: _Hlk35097381]Motivation


	Determination 
















Future Prospects 














Change perceptions of GTC 

	 ‘I was the one that pursued it more, wanting more from it’ (Janet)

‘Actually, you can do whatever you want’ (Rachel)

‘I had to kind of prove to her that I had the ability and I was able to look after myself’ (Rachel)

‘Once I got my degree I was like, oh my god this is amazing’ (Rachel)

‘I was so proud of myself’ (Rachel)



‘I always wanted better’ (Janet)


[bookmark: _Hlk34686064]‘Once I’ve got this, my GNVQ, I can go further, I can get higher’ (Rachel)

‘I’m wanting to do this for me’ (Lottie)


‘Pushing to do something to better myself’ (Lottie)

‘Now I have a good job and I can look after my family’ (Lottie)


[bookmark: _Hlk34686031]‘They had like perceived.. perception on what gypsies should be’ (Janet)

[bookmark: _Hlk34685845]‘I’m here and I’m speaking up for my people and my community’ (Joan)

‘I think as time when on they were more accepted’ (Rachel)
	Page 68 – Line 75 

Page 83 -Line 239

Page 83-Lines 254 - 255


Page 84 -Lines 282 - 283

Page 85 -Line 293


Page 70 –Line 123 

Page 84-Line 281

Page 90-Line 26 

Page 93-Lines 93 – 94  

Page 94 -Lines 131 -132


Page 67 – Lines 46 - 47

Page 61-Line 197

Page 77 –Line 110

	Prior experience with education 
	Positive 











Negative 
	[bookmark: _Hlk34686411]‘I was never singled out for anything’ (Janet)
‘Infants and juniors were, were fine really’ (Joan)
‘Absolutely amazing, it was brilliant, at that young age nobody sees anybody any different to what they are’ (Rachel)

‘I had a very happy time at primary school’ (Lottie)


‘I came out with GCSE’s but not the grades that I wanted’ (Janet)

‘Teachers would say, well why do you want to learn, it’s not like you’re going to be a doctor or a lawyer..’ (Joan)

‘He just bullied me horrendously. He used to call me things like, stinking gypsy, said that I was stinking, I was smelly’ (Rachel)

‘Gypsies can’t do this; gypsies can’t do that’ (Rachel)

‘We used to get called gypsy and smelly’ (Lottie)
	Page 66 – Line 37
Page 55 – Line 49
Page 73 – Lines 32 – 33 


Page 90 -Line 35


Page 65 – Lines 16 - 17

Page 55 – Lines 50 - 51 


Page 73– Lines 41 - 43



Page 82 -Line 237

Page 90 -Line 41

	Impact of returning to education 
	Positive 
























Negative 
	‘The course gave me confidence’ (Janet)

‘It’s given me the drive to want to know more about education’ (Janet)

‘it’s been a positive change, education and doing the degree’ (Janet)

‘I’ve had some amazing opportunities’ (Joan)

‘It boosted my confidence no end’ (Joan)

‘I never ever dreamt that I’d be doing the job that I’ve got now’ (Rachel)

‘I just fell in love with the idea of doing something like that for myself’ (Lottie)

‘It has given me confidence; it has made me feel intelligent’ (Lottie)

‘I have to say it was the best thing I ever decide to do for myself’ (Lottie)

‘Oh, why are you doing this course because your husband looks after you and you have a baby so you won’t ever use it like we will’ (Lottie)
	Page 70 –Line 129

Page 70 –Lines 133 - 134

Page 71-Line 150

Page 60 –Line 168

Page 60 -Line 170

Page 85 -Line 288

Page 93-Lines 116 - 117

Page 96 -Lines 161 - 162

Page 96 -Lines 172 - 173

Page 93-Lines 99 - 101


Figure 1 superordinate and Subordinate themes to express individuals’ perceptions of education 

3.2 Identity 
During the interviews carried out with the participants, it was clear to see that they all had strong connections to their Gypsy Traveller identities. Gypsy Travellers, as suggested by the House of Commons report (2019), identify as a minority group that have different cultures and beliefs. All of the participants made comments related to their homelives and what is expected of them as Gypsy Traveller women. It has previously been suggested by Hamilton (2017) that GT women are required to carry out the daily tasks expected of them in order to stick to their cultural identities. 
	‘and for the girls then it’s to be stay at home mums, babysitters basically in my 	opinion or cleaning, cleaners, they do have a great ethos of like wanting them to do 	that’ (Janet) 
	‘for a g	ypsy woman it’s, your children have got to be spotless your house has got to be 	spotless, you’ve got to make sure there is food in the cupboard, you’ve got to make 	sure your husband is fed otherwise you’d be the talk of the country’ (Joan)
Here the GT participants of the study explained their identity and what is expected of them as Gypsy Traveller women. They suggested that within their culture, they are expected to get married, have children and become housewives with no indications of returning to higher education. The participants expressed what they believe is required of them from the GTC in order to stick to their cultural values within the community. However, each of the participants continued on to higher education, in some way rebelling against their cultural beliefs. 
3.3 Motivation 
Throughout the interviews, each of the participants stated that they felt determined in relation to education and their future prospects. All the participants appeared to have strong feelings towards bettering their education in order to gain access to employment in areas that they were interested in. Three of the participants also made statements regarding changing individuals, both within and out of the communities, perceptions on the GTC as a majority of them appear to be negative. Motivations found within the transcripts included determination, future prospects and a want to change the perceptions of others that currently surround the GTC. 
	‘I had to kind of prove to her that I had the ability and I was able to look after myself’ 	(Rachel) 
	‘I was the one that pursued it more, wanting more from it’ (Janet)
	‘Once I’ve got this, my GNVQ, I can go further, I can get higher’ (Rachel)
This shows that the individuals, despite their expectations from their families and communities, expressed determination regarding returning to education in order to better their own lives and the lives of their families. As suggested by Mercer (2007) individuals returning to higher education usually do so in order to gain better job offers and to boost their own confidence and improve their lives. 
Here the participants also explain their feelings towards the negativity surrounding the GTC. Participants appeared to have an underlying desire to prove themselves, not only within the GTC, but also to the individuals from within the wider community. Stereotypes and racism seemed to play a big part in being one of the reasons why the participants felt as though they needed to prove themselves, in order to reduce any negative stereotypes or perceived stigmas surrounding the GTC. 
	‘I’m here and I’m speaking up for my people and my community’ (Joan)
	‘They had like perceived.. perception on what gypsies should be’ (Janet)
3.4 Prior experience of education 
The participants were asked what their levels of education currently were, and they were also asked to express their feelings towards their previous education (primary and secondary school). Prior experiences were found to be either positive or negative and were the participants own feelings towards their prior education before returning to higher education. 
 	‘Absolutely amazing, it was brilliant, at that young age nobody sees anybody any 	different to what they are’ (Rachel)
	‘I had a very happy time at primary school’ (Lottie)
Although participants expressed positive feelings towards their primary education, all participants showed some signs of negativity in relation to their experiences within education. On many occasions throughout all four of the interviews, participants expressed their feelings towards the negativity, bullying and racism they had endured whilst at primary and/or secondary school from both students and teachers.  
	‘Teachers would say, well why do you want to learn, it’s not like you’re going to be a 	doctor 	or a lawyer..’ (Joan)
	‘He just bullied me horrendously. He used to call me things like, stinking gypsy, said 	that I was stinking, I was smelly’ (Rachel)
3.5 Impact of returning to education 
All four of the participants expressed how returning to education had impacted their lives educationally, physically and emotionally. All participants spoke about feeling boosts in their confidence and how this affected their work and home lives. Impacts of returning to education were seen to be either positive or negative feelings as shown by the participants. One participant out of the four however, had received a negative experience on first returning to further education unlike the other participants of the study. 
	‘It’s given me the drive to want to know more about education’ (Janet)
	‘I’ve had some amazing opportunities’ (Joan)
	 ‘I never ever dreamt that I’d be doing the job that I’ve got now’ (Rachel)
	‘It has given me confidence; it has made me feel intelligent’ (Lottie)
One participant suggested that there had been negativity towards her starting her college course. The participant expressed her feelings towards the comments made and expressed her determination after this to reach the goals she had set herself.  
	‘Oh, why are you doing this course because your husband looks after you and you 	have a 	baby so you won’t ever use it like we will’ (Lottie)
Chapter 4 - Discussion
	The aim of the present study was to examine the educational experiences and personal perceptions of individuals from within the Gypsy Traveller Community. By conducting individual interviews to gather data, the researcher hoped to identify each of the participants personal thoughts and feelings towards their past experiences with education and how, if at all, their experiences with education had positively or negatively affected their perceptions. As previously suggested by Derrington (2005), Gypsy Travellers were suggested to be the most deprived minority group within the United Kingdom. Although results from the study found that there appeared to be misconceptions and prejudicial stereotypes from individuals not within the Gypsy Traveller Community, participants of the study appeared to have relatively positive interactions with education, that had enabled them to become successful both educationally and in their work based opportunities. 
	The role of education within the Gypsy Traveller Community, although progressing as suggested by Bhopal (2011), still appears to suffer somewhat in relation to the social inclusion of the GTC, due to the suggested misapprehension of who the GTC are and why they do or do not send their children into education. It was found within the interviews carried out for the present study, that related to the identity of those from the GTC, some of the many reasons that Gypsy Traveller families do no send their children to secondary education, was due to the fact that they will be open to racism, drugs, alcohol and sexual relationships (Hamilton, 2017). The present research found substantial links to this suggestion within the interviews where all the participants made passing comments about the sex education currently delivered by schools to their pupils and the impacts that sexual education has on Gypsy Traveller children not attending secondary education. ‘The sex education side is a big reason why they didn’t want us mixing with the secondary school..’ (Lottie), ‘they push this big thing of sex education that they don’t want them to do it but they could come out of that, they could ask their children to come out of it if that was really the issue’ (Rachel). Although sex education appeared to be a negative influencer in the attainment of Gypsy Traveller education, participants of the study reported that they were unsure as to why sex education in schooling appeared to have such an impact on GTC beliefs. With that being said, three out of four of the participants of the present study had successfully completed both primary and secondary education despite this fact. This supports the findings of Hamilton (2017) where it was suggested that the reasoning behind GT individuals not attending education, or not attending secondary education, was due to negative attitudes that others have of the GTC and also because of the links to sexual education and the exposure of their children to these specific educational subjects.  
	Another impacting factor on the non-attendance of schooling of children from within the Gypsy Traveller Communities, as previously suggested by Hamilton (2017), was the fact that once children had gained the basic knowledge skills needed, such as reading and writing, they then believed there to be no reason for their children to be a part of education and made the decision to withdraw their children from schooling altogether. This could be suggested to have links to Gypsy Traveller identity and beliefs as stated in one of the participants interviews, ‘I went to primary school until I was 11 and then I was taken out of school by my mum and dad. I think it was just because they wanted me to have a life like they had growing up where children were just children and then obviously one day I would get married and things then’ (Lottie). This can be seen to suggest that the GTC are apprehensive about sending their children to school as they are worried about the possible negative reactions they will receive from individuals outside of the communities. A study carried out by Holloway (2005) examined the geographical racialisation of ethnic minority groups and in particular, the ways in which white rural residents racialize individuals from the GTC. The paper examines the perceptions of individuals attitudes towards the GTC who live in and around Appleby where GT’s hold an annual event, the Appleby New Fair. The study found that although some of the residents of Appleby found that the event brought the town positive changes, others were not so keen and stated that it brought a disruption to their everyday lives. This was examined in further detail and the research found that the white rural residents tended to racialize and form stereotypes purely against the Gypsy Travellers identity. It was also suggested that the Traveller families that go to Appleby now are more ‘Hangers on’ who bring criminality and violence to the town. This research suggests that individuals coming from different ethnic groups can be seen to stereotype Gypsy Travellers not only in their identity, but in most aspects of their lives. The study details the perceptions that the residents have on the GTC’s appearance, behaviours, identity and their careers and all the perceptions shown within the study are highly negative and stereotypical. This could in turn be linked to the educational attainment of the GTC where, as previously stated by Themelis & Foster (2013), GT parents have reported that bullying and racism within school settings is a common issue for the GTC and the children attending the schools where name calling, taunting and discriminatory treatment from staff and parents at the schools have all been widely reported. 
	 In analysing the transcripts for the present research, the researcher found this to be true as each of the participants reported, at some stage in their educational journeys, they had been subjected to racism and/or bullying from peers and teachers that had negative impacts on the individuals feelings towards education. ‘There was a few boys and girls that didn’t like us, and they made that known but from what I can remember it was only because of where we lived and not because of what we did or anything’ (Lottie), ‘There was one particular person and I still see him to this day, because he found out where I lived he just bullied me horrendously. He used to call me things like, stinking gypsy, said that I was stinking I was smelly’ (Rachel), ‘When I got into secondary school it was like you know teachers would say to you well why do you want to learn it’s not like you’re going to be a doctor or a lawyer or anything, you’re gonna get married and have children and stay at home so you don’t really need to learn’ (Rachel). 
	Although it has been suggested by Hamilton (2017) that individuals within the GTC go to school, only to gain the basic knowledge skills they need to progress within their communities, the present research found that individuals from within the GTC, although having strong links to identity and family life, they still appear to have aspirations to better themselves and their education regardless of what is expected of them. Upon reading the transcripts of the following study, it was clear to see that motivation played a large part in the GTC individuals return to education. When asked what the reasons were behind them returning to education, some of the responses given by the participants were largely linked to making their own, and their families lives better by being able to get a good job and provide for their families. Participants also suggested that they were returning to education to better other’s perceptions, whether that be their communities’ perceptions of education, or perceptions of the GTC held by others. ‘I had to kind of prove to her that I had the ability and I was able to look after myself’ (Rachel), ‘Pushing to do something to better myself’ (Lottie), ‘They had like perceived.. perception on what gypsies should be’ (Janet), ‘I’m here and I’m speaking up for my people and my community’ (Joan). At present, a lack of research in the areas surrounding the return to education from the GTC leads to a gap in the literature in terms of linking mature students within the GTC to perceptions of further education. Smith (2017) suggested that perceptions towards the need of education within the GTC were slowly changing and from the results of the present study, this appears to be true.  
	A study carried out by Mercer (2007) examined the impact of entering further or higher education on mature students and found that it was due to development and growth of the self, that individuals decided to take part in further/higher education. Thirty-one adult learners were used for the purpose of the study where they were asked about both their further and higher education and reasons for returning. All individuals carried out a questionnaire booklet that were completed half-way through at the end of their studies. Finding of the study indicated that the participants returned to further/higher education for self-growth in relation to gaining knowledge, widening their perspectives and giving themselves different outlooks. This study can be seen to support the findings from the present study, where each of the participants stated that they were taking part in further education in order to better themselves and change other people’s perceptions, which can in turn be linked to changing others perceptions on the GTC and to gain better knowledge and opportunities. The findings here also suggest that the GTC are not that different to individuals from other ethnic backgrounds and cultures. Participants from the research carried out by Mercer (2007) were individuals not from within the GTC, yet each of those participants, along with the GTC participants of the present study, expressed the same feelings towards further and higher education and their reasons behind returning to education. All of the individuals had goals and aspirations to better their lives and to gain further opportunities at work and at home, where they will be able to contribute to society in a positive and effective way. 
4.1 Implications
	There are many implications for this research that can be used in order to better the attainment of the GTC in primary, secondary and further education. Firstly, it is essential that schools develop teaching plans, either in schools or in mobile schools or micro-classrooms in order to ensure that all GTC children are given the rights to the same level of education as their non-travelling peers. As previously suggested by Bhopal (2011) the TES set out to ensure that the GTC had relevant support in developing educational training that would benefit the GTC within their education. More of this is needed in order to ensure that all GTC students are receiving the best possible education to enable them to progress and to better their opportunities. As found within the present study, the GTC participants that took part, all expressed their feelings towards education suggesting that returning to further education had improved their job prospects and had given them boosts in confidence. It was apparent in the present study that teachers can be or have been stereotypical of the GTC children within their schools where they taught GTC children animal studies instead of mainstream classes and it was also suggested that teachers had made passing comments about the usefulness of education upon the GTC children. To better teach the GTC community, teacher training is essential in order to ensure that negative stereotypes are firstly diminished and that all teachers take extra training in order to better their knowledge on the GTC community. This could potentially be achieved by running groups with GTC parents and teachers to explore the educational wants and needs of the individuals from within the GTC. This research also has implications for reducing the negativity that surrounds the GTC. As previously stated in a study carried out by Hamilton (2011), many individuals from the wider community have prejudicial and stereotypical views of the GTC. In order to better these stereotypes and in an attempt to reduce the negativity received by the GTC, more needs to be done in terms of educating individuals on who the GTC are and giving individuals the knowledge about their culture in order to reduce negativity and improve inclusion. 
4.2 Limitations 
	Although the present study successfully found some relevant perceptions of and experiences with education within the Gyspy Traveller community there are still limitations surrounding the study. Firstly, the research had a small sample size of only four participants. This could potentially cause issues when looking at the validity of taking these results and spreading them across the whole of the Gypsy Traveller Community. Each of the participants for the present study had previously had experiences within educational settings, however, it is unknown if the same can be said for other individuals within the GTC. In order to better the research, interviews or focus groups need to be carried out on individuals both in and out of education to examine whether or not there are differences in their perceptions of education. Another limitation of the study can be seen in relation to the gender of the participants themselves, as each of the participants used for the purpose of the research were females all aged between 39 and 44 years of age. Future research could examine the differences in perceptions between both female and male participants and could also examine differences in age and examine if their experiences and perceptions are similar in their findings. Although the interviews carried out effectively explored the research question, there still appears to be issues surrounding the usefulness of Interpretive Phenomenological Analysis. As stated by Pringle, Drummond, McLafferty and Hendry (2011) IPA can be seen to be subjective and bias where the individuals carrying out the interviews may hold bias perceptions before and during the interviews leading to the results of the study being potentially unreliable. There is also the issue that the answers given in relation to some of the questions asked, such as ‘What beliefs do the Gypsy Traveller Community hold regarding education?’ may have been untruths due to the individuals not wanting others to perceive their community in a negative light, therefore, answers to these questions may have been slightly more thought out than others. 
4.3 Future research
	 There is a wide scope for future research in order to better the educational needs of the GTC. Firstly, the present study sample size was small where only four participants were interviewed. This means that the findings shown in the research cannot necessarily be spread across the whole GTC lacking its validity. In order to gain a better understanding of GTC’s perceptions of education, future research could examine the perceptions of both males and females of all ages to explore whether they have the same perceptions throughout the GTC. Future research could also potentially examine the differences between individuals who are currently or have previously been a part of education and compare their perceptions to those who have never taken part in education. This could benefit both the individuals within the GTC and the schools by giving the schools relevant knowledge as to the reasons why GTC children do or do not go into education. In order to gain more in depth knowledge about the GTC, longitudinal studies interviewing the families of GTC children could enable others to understand the exact reasons behind the GTC education culture and could potentially aid the attainment of GTC children in education by bettering the classrooms and teaching methods to fully include the GTC into schools and to give them the education they need to gain better opportunities.
4.4 Reflexive account 
In relation to the research that I conducted I believe that IPA worked well to enable me to gather the data that I needed in order to successfully complete my study. I believe that if I had carried out surveys or questionnaires and sent these to the participants, I may not have received the feedback regarding the individual’s thoughts and feelings towards education that I had hoped I would receive. I was interested in the topic of Gypsy Traveller education as over the years, I have seen many negative reactions and stereotypes being developed surrounding the GTC and their culture. I wanted to explore their education specifically as I was aware that it could be seen as unusual for individuals from within the GTC to carry on to higher education, due to their cultural beliefs and ethnic identities. Initially I was concerned that I may not be able to gather any participants for the study as I was aware that the GTC are usually very private individuals. Thankfully, I was lucky enough to be able to reach out to the participants and use them for my study to gather data. Although I believe the results I found to be relevant findings in relation to GTC education, I do not believe that at present, my study carries strong validity as it is unknown if the findings can be said for all those within the GTC, or just the individuals that were interviewed for the purpose of the study. 
4.5 Conclusion 
	To conclude, it is apparent from the current research that more needs to be done in terms of bettering the education for individuals within the GTC. In order to reduce not only negativity, but also to reduce the clear social isolation that these individuals come face to face with daily. In order to better the attainment and education of the Gyspy Traveller communities, a need for change within the multi-cultural educational system is essential to enable individuals from these communities to access schools and improve the education of their children. A change is also needed in relation to the discrimination and exclusion that these children currently face within school settings, to allow for these children to feel safe and comfortable when they eventually go to school. The change for attitudes is needed not only within schools, but also within the media, the wider public and within the Gypsy and Traveller communities themselves, to better the education and inclusion of all children regardless of lifestyle choices, ethnicity, or ability. 
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Appendices 
Information Sheet 
A Qualitative Exploration into Gypsy Travellers’ Experiences with and their Perceptions of Education 
Study information sheet 
The research is being carried out as part of a level 6 Applied Psychology student’s dissertation. The student is currently studying at The University of Wales Trinity Saint David (UWTSD) and is in their final year of study. 
I would like to invite you to take part in an interview, the purpose of which is explained below. 
What is the purpose of the study?
The main purpose of this research is to examine the experiences and perceptions that the Gypsy Traveller Community (GTC) have with education. The main aim of the research is to gain a better understanding of the GTC’s thoughts and feelings about education. In recent years research has examined the GTC’s lack of participation in education, however, little research has examined their personal experiences with education 
Why have I been asked to take part?
You have been asked to take part in this research as you are a member of the GTC and therefore, have important knowledge to share regarding your experience with education. 
What will I be asked to do if I take part? 
If you decide to take part in the research, you will firstly be asked to read and information sheet and sign the consent form. This is needed to ensure that you have read the information sheet and are happy to go ahead with your participation in the research. You will be offered the right to withdraw your participation at any time and you also do not have to continue with the study once you have signed the consent form. Participants will all be asked to take part in an interview that may last up to one hour. This will take place at Monkton Primary School, where you are currently studying and will be carried out at a time suitable for everyone involved. You will be asked a number of demographic questions such as your age, gender and level of study, and the interview will consist of 11 questions specifically aimed at your experiences surrounding education. A dictaphone will be used to record the interviews to enable the researcher to transcribe your answers to the questions verbatim. Once the interviews have been transcribed, the recordings will be deleted from the dictaphone. 
Are there any risks involved?
The project has received full ethical approval from the Academic Discipline of Psychology and Counselling’s Research Ethics Committee at UWTSD. Any information collected before, during or after the interviews will be confidential and your identity will be protected and kept anonymous. It is important that you are aware that your information will not in any way be traced back to you. Should you have any concerns about the study, you can discuss these concerns with the researcher: Rosie – 1701922@student.uwtsd.ac.uk, or the research supervisor (Dr Charlotte Greenway) – c.greenway@uwtsd.ac.uk 
What will happen with the results?
Following the interview, the researcher will transcribe your answers verbatim from the dictaphone and type them into a word document. The interviews will then be deleted from the dictaphone and all personal information will be kept secure on a password protected laptop. All personal information will remain confidential and anonymous and will in no way be linked back to you and pseudonyms will replace your real name. The consent forms will be locked in a separate place (a locked cabinet in my office at home) to ensure that your interview transcript cannot be traced back to you. The results will be written up in a final year dissertation that will be assessed by the University. As part of the BPS (British Psychological Society), we are required to stick to strict data protection rules. These can be explained to you in further detail should you wish for more information on them. 
If you have any questions, please feel free to contact either myself (student) or my dissertation supervisor on the details provided below. Thank you once again for taking the time to read the information sheet. If you are happy to do so, could you please sign the consent form below to state that you wish to take part in the research. If you do not wish to take part, do not sign the consent form and thank you for your time. 

Student – Rosie Fletcher – 1701922@student.uwtsd.ac.uk 
Supervisor – Dr Charlotte Greenway – C.greenway@uwtsd.ac.uk 









Consent form
I understand that this research study is being carried out by Rosie Fletcher, a 3rd year Psychology student for her final year dissertation, and I give my consent for her to record our interview. 
I understand that participation in this study is entirely voluntary and that I am free to end the interview at any time and withdraw my transcript from the study at any time without giving reason. 
I am aware that if I have concerns about the study, I can discuss these concerns with Rosie or Rosie’s supervisor (name and contact detail above) at any time before, during or after the study. 
I understand that the information taken will be held confidentially and anonymously, and no personal information will be traced back to me. 

I__________________________________ give consent to participate in the study conducted by Rosie Fletcher 
Signature _______________________________________
Date____________________________________________





[bookmark: _Hlk28620628]Study Debrief Sheet
Thank you for taking part in the study entitled: A qualitative exploration into Gypsy Travellers Experiences of Education

The aim of this study was to examine the experiences and perceptions that individuals from the Gypsy Traveller Community have on education. The main aim of the research is to gain a better understanding of your thoughts and feelings towards education.

Education continues to be a contentious issue within the Traveling Community. Therefore, by finding out how those from your community feel about Education, it may help to increase awareness of what needs to be included in future education policies regarding the Gypsy Traveller Community.      
All information obtained and the answers you have provided to the interview questions are anonymous and confidential and no information will or can be traced back to you. Now that you know the aim of this study, you have the right to withdraw your interview at this stage if you so wish. 

If taking part in this study has raised any questions please contact the researcher, Rosie Fletcher on 1701922@student.uwtsd.ac.uk or contact the academic supervisor, Dr Charlotte Greenway on 01267 676923 or via email, c.greenway@uwtsd.ac.uk.
If you would like information on education for those in the Gypsy Traveller Community, you may wish to look at the following websites: 
· https://www.gov.uk/government/case-studies/gypsy-roma-and-traveller-pupils-supporting-access-to-education 
· https://gov.wales/sites/default/files/publications/2018-11/moving-forward-gypsy-traveller-education.pdf 
· https://www.gypsy-traveller.org/about-us/support-us/ 

Thank you once again for taking time to participate in this study.
















Interview questions 
Background information 
Age _________________________ 
Gender ______________________
What course are you currently studying? ______________________________________ 
Level of study? ___________________________________________________________
Educational background (Prior schooling) ________________________________________________________________________
1. What has been your experience with education to date? (Elaborate: Positive/negative experiences) 
2. What beliefs do the Gypsy Traveller Community hold regarding education? (Positive and negative)
3. Have your parents/siblings ever taken part in education? If not, do you know why? 
4. How do your parents/siblings feel about you taking part in education?
5. How do you think your taking this course will or has been perceived by others in the Gypsy Traveller Community? 
6. What made you decide to take part in your chosen course? 
7. What are the reasons behind you doing the foundation degree/degree? (Career, improve job prospects, improve education, self-esteem and confidence, widen horizons)
8. What does taking part in this course mean to you?
9. How has not taking part in education until now affected your life? (Barriers to social/work) 
10. How has entering education impacted your life so far? (What changes have you seen – social, emotional)
11. Is there anything else you would like to add about your experiences with education? 

















Interview 1 transcript – Joan

How old are you?
44 
Gender?
Female 
What course did you study? 
Umm I did social inclusion in education for teaching assistants, it was the foundation degree that I did 
Did you do the top up course then in the final year?
I didn’t, I was just speaking to someone saying that it was hard going and I realised I had missed so much family life, and for anyone it’s missing family life but for a gypsy woman it’s, your children have got to be spotless your house has got to be spotless, you’ve got to make sure there is food in the cupboard, you’ve got to make sure your husband is fed otherwise you’d be the talk of the country 
So, you did well to do the foundation degree then and to finish that because that’s not easy either 
Yeah and then it’s like oh and you just decided to do this and try to better yourself as well, you know why not 
Who knows, there’s always time so you can always come back 
Yeah, yeah and I’m not just saying its only gypsy women that do that, I know that all women do that but I think there’s a little bit more pressure but its peer pressure, it’s not, and it’s sort of instilled in you from a young age that that’s what you’ve got to do and you know, my husband’s not from the gypsy community my husbands from the settled community so there’s no expectations from him it’s just from the gypsy side if you know what I mean 
Yeah, who knows, you’ll probably come back to it 
So, you said you went to primary school and secondary school and then straight after secondary school what did you do? 
Umm I got a job, I went to school in England, I didn’t go to school here I was born in England. Through the infants its was fine umm but you know you did get the odd if they wanted to give you traveller education they’d give you things about you know chickens and horses and all sorts of things and it was like well no I don’t want to do that you know and my mum often said she’s not to be taken out to do these types of classes she’s to stay and do the you know mainstream normal school that she’s in school to do. After that, I never had to do those classes again. The juniors was fine because it was everyone I had grown up with and gone through the infants with so that was ok, but then going to secondary school I didn’t go to the school that my junior and infants class mates went to, I went to a different one because my mum thought it was a better school, umm, so I didn’t know anybody at all, only the couple of girls I had spoken to on you know your visitation day sort of thing 
Were there others from the gypsy community there or were you the only one? 
Umm two other girls 
Oh right 
Yeah and that was it 
And that was in your year? 
No that was in the whole school 
Oh, the whole school, right
There were only three gypsies when I went to infants and juniors, one of them was my brother and the other one was my cousin 
So, what were the experiences you had within your education? Were they positive, were they negative? 
Umm as I say, infants and juniors were, were fine really, it was just when I got into secondary school it was like you know teachers would say to you well why do you want to learn it’s not like you’re going to be a doctor or a lawyer or anything, you’re gonna get married and have children and stay at home so you don’t really need to learn 
Ok so that’s what you were facing from the teachers 
Yeah that was just from the teachers so that wasn’t even from my peers you know and it was, I mean, back in those days, I say those days it wasn’t a million years ago but teachers were on a pedestal, they were highly highly respected by parents and pupils, nowadays its more teachers answer to the parents rather than parents answering to the teachers which is what it was like in my day so when you’ve got these people of authority that are telling you know, you’re not clever and that you know you’re not going to do it, it’s like albert Einstein said, if you judge a fish by trying to climb a tree he’s never going to think he’s, you know? And that’s how you know you start feeling about yourself and I thought yeah ok fine 
So that obviously impacted on how you dealt with school and how you performed maybe?
Well yeah probably, may have done and then there was you know, obviously there was a bit of bullying and racism, obviously then I didn’t know it was racism it’s something we faced all the time from other pupils and things like that and it’s just it did, it had a knock on effect on everything and you know, I didn’t want to go to school as much so my attendance was absolutely rubbish 
What did your family then, what beliefs do the gypsy travellers have on education and sending you to school? 
Well my mum can’t read or write, she’ll be 70 in July and she can’t read and write so she never went to school so she always wanted me and my brother to go to school because she always said that there’s nothing worse than a letter landing, you know coming to the door and you can’t, you don’t know what it says. She hated the fact that me as the eldest when she had letters that I’d have to read them and so then id know stuff that maybe a child of my age shouldn’t have known do you know what I mean? Like we were a single parent family my dad passed away when I was three so my mum brought us up on her own so stuff like for the doctors and things like that and you know women’s health and stuff so when she was sent for, you know, I knew stuff like that before maybe most of my peers would know about it because I was reading it as a letter for my mum and that’s what she said, she didn’t want me, she said you know there’s nothing worse than not being able to read 
So, she didn’t go to school then?
She had one day of school and she used to go to Sunday school but only for the sweets, I mean that’s what she used to say you know so she was very on having education 
And your siblings? Your brother went to school?
My brother went to school, but when I left school at 16 almost 17, I was almost 17 because my birthday is the end of October, so when I left school in May 1992, my brother left school in May 1992 also and there’s 20 months between us 
Younger than you or older
Younger than me, yeah so he left school when I left school and that was it and as I say I went straight into a job cause I had to there was no other option but my father’s family, they were big on education, my grandad always used to teach me, I’ll never forget it, he would write down my times tables for me on the back of a cornflakes packet if he never had a book, an exercise book for me to learn them, my uncle taught me to tell the time and they learnt me to count money and so you know they wanted me to learn 
So, it was important to them
Yeah 
How did your mum, because obviously its only your mum that is alive now, how did she feel about you doing the course about you coming back and studying?
At the beginning she was a bit sceptical like oh why do you want to go and do that because you know you’ve got children to look after you know? You know you’ve got your house because I live in a house now not in a trailer, you’ve got the house to keep, you’ve got this to do you’ve got that to do how you gonna have enough time, is everything gonna be ok? Who’s gonna look, you know, I knew she was going to look after the children for me she was fine with that, I mean they had a crèche here also but my daughter would stay but my son wouldn’t and I mean she never minded doing that for me but she was like it’s a lot to put on yourself but she was behind me she was, she supported me 100% and she’s not, she’s probably a typical gypsy lady where they don’t, she’s always told us she loves us and everything like that but they don’t show how proud thy are of you and but maybe it’s a generation thing. She came to my graduation and whatever and she saw me walking across the stage and everything like that so and she said to me, we were coming home once from, with a friend because I volunteer as well with a company that helps gypsies and we do training courses and things like that and we had a really really good one and she phoned me on the way home and she actually said to me that she was really really proud and that was the first time she had ever said it so when my friend hung up I was like a blubbering wreck, not that I didn’t know that she was proud, but for her to say it I know she was 100% behind me so yeah 
How do you think you doing the course has been perceived by your peers because you mentioned earlier on related to your peers, the peer pressure of keeping and good house and things, what do you think they think about you doing the course?
I think they are all proud of me, they’ve all said you know, well done and everything like that and they said, they knew before I did that if anyone was going to do it out of my group we knew it would be you because you’re the one with the brains. I’m not, but that’s how they you know, it was all positive 
What made you decide to take the course?
It was other people’s belief in me rather than my own self-belief to be honest, I don’t know if you’ve heard of the project, I did a course with them where they did train a trainer where the course was a credited course that you would do. I thought, oh well I will give it a go. So I did that one and then I got asked if I would do, they brought in the GTANA – gypsy and traveller accommodations needs act  that states that all councils have a duty of care to find all gypsy and travellers somewhere to live if there’s a need to make new sites and umm I travelled, we went the length and breadth of my home country speaking to AM’s and councillors telling them about it umm so I did that. First time I did it I fell to pieces had a complete and utter complete meltdown we were in a city hall, which is a grand building in itself, so that was a bit like you know, I was taken aback you know it’s such an amazing building and then having to stand up in front of all of those people , but so one of my colleagues took over and then they just caught me in on a whim and then once I started I was fine and then I just built up from that and then somebody else in school asked me to do something else and someone said I think you would be amazing why don’t you do the, the degree, and I said oh I don’t think I’ll be able to do it and she said oh you’ll be fine so one of the ladies that worked with me paid for her to do the course with me as support so I wasn’t on my own 
How long ago was that? When did you do it?
Umm, what we in now? 20 umm 
Was that Lucy who taught you or Jodie?
Umm Jodie and a few others. I was credited in 2018 so two years ago I graduated. So you know I did that and I said well if you think I can do it then I’ll give it a go so my friend came on board, she supported me and we were chatting and whatever and she said I think I’m a bit dyslexic and she was explaining and I was like I think that all fits with me too. So, we contacted the university and they came and did the initial testing and then yes, I am dyslexic. I have a slow working memory so I had gone all through school I wasn’t thick, my brain just doesn’t work as quick as others because of my dyslexia but I had built  up these strategies to combat all of these different things all over the years without actually realising them 
Did that help? It made more sense probably 
Yeah it made sense, school just sort of slotted in where it should have slotted if that makes sense 
Yes of course 
With the teaching and not learning and well, not the not learning but the not processing things as fast and then obviously you’ve got the brilliant help then that you can get through university with your Dictaphones and your laptops and all the different amazing programmes that there are, you don’t even know about which could help anybody regardless of the dyslexia and like me with my arthritis and the typing it was because you know, when I first started writing essays I would write, physically write out my rough essay, then I would go back over it and re-write it, then I would write a final draft and then I would type it so you know I had 4 different copies of the same essay 
I mean, you probably understood it at the end
Yeah it probably went in more that way but that’s what I did before I had anything else and then yeah so it was (huff) 
So that’s why you decided to do it because everyone else pushed you into it really?
Yeah, but I’m really glad they did because I’ve had some amazing opportunities 
Personally, what do you think doing the course did for you?
Oh, it boosted my self-confidence no end. I didn’t realise how much my younger school days affected me until one day, umm I was really poorly and I was falling behind with everything and my friend said phone Jodie, explain what’s going on I said  I can’t, I can’t, I can’t do it, so she phoned and she said oh hi Jodie, Joan wants to talk to you and she gave me no option. I’m in the phone and I’m crying, it felt as if I was 11 years old all over again speaking to this teacher who I thought was going to tell me that I was stupid and now I think, oh you idiot, but then I went straight back to being 11 but once I had spoken to Jodie and she reassured me that no, as your teacher I am here to help you not to put you down I’m here to build you up, I was fine and I just carried on and I just did it
Obviously, it’s built up your self-esteem and confidence but what has it done for your job prospects? What have you done differently since doing the course?
At the moment I have a job, it’s a zero hour contract so sort of as and when but that suits me absolutely fine with two young children and that’s delivering training to umm different professionals and just before Christmas we delivered to 14 new PCSO’s in a police headquarters, 2 years ago we delivered to 35 police officers right from new police officers up to the highest they could have been and it has been absolutely amazing. I absolutely love being in all of those situations but it probably sounds a bit narcissistic or something maybe but one of my absolute favourite situations is when someone is talking to you and then they think ok she’s a gypsy and they start talking to you and they talk to you about this that and the other and then you start talking back to them and you can talk back to them on their own education level that they’ve been speaking to you and the look on their face is priceless and for me and I know it probably does sound narcissistic and egotistical but I absolutely thrive on that. When they look at me and think, oh, I made a bit of a mistake there, or if they are saying something and I say oh yes well if you do that you’re actually in breach of this and that policy or act it makes it all worth it 
So not only personally, it’s given you self-confidence and helped with your self-esteem, but to be able to use your knowledge from that to not impress people but to help change perceptions 
Yes, yeah exactly. I’m here and I’m speaking up for my people and my community and you can’t put one over on me, I know what you’re talking about and changing people’s minds. I remember one time when we were delivering a session, which is always a hard one and you have to be able to detach yourself because you know they are not talking about you personally they are talking about their experiences and you know some people have had some horrendous experiences with the gypsy’s and travellers all over so and they were saying this and they were saying that and then this gentleman said I think I’d know a gypsy if I saw one, if I was talking to one, I’d definitely know if I was talking to one, and then we carried on and we were talking and things and then later on in the training it came out that I was a gypsy and the look on his face was priceless
What a thing to say though 
I know. I still don’t know what a gypsy is supposed to look like, I still don’t know what a gypsy is supposed to sound like, I’m still waiting for someone to you know, people say to me like oh you don’t look like a gypsy 
But what does a gypsy look like?
Yeah, I mean there are those that still live the traditional ways but it’s very few and far between before you see the ones with long skirts and head scarfs you know. If I can enlighten someone and you know, broaden their horizons an open their minds to the culture then I will 
At the start you mentioned the teachers being negative, did that have an impact on your education in school although you went could you have done things differently could you have done anything 
I think maybe I had known I was dyslexic, I mean we are talking about back in the 80s early 90s so maybe you know knowing I was dyslexic wouldn’t have made a difference or there wouldn’t have been any different strategies put in place 
So, you’re saying more to do with you being dyslexic rather than you being from the GT community? 
I think so yes. I definitely think so, in infants and juniors when I got to secondary school that’s when it was like oh but you’re a gypsy why do you want to learn you’re not going to do this and you’re not gonna do that so that’s when the gypsy sort of impacted. That’s when I mean, I always knew we were different but that’s when it sort of impacted on me that we were a different culture all together so that how it affected my school rather than infants and primary 
How has attending education impacted your life so far?
Yeah it’s been brilliant, its massively improved
And it’s had no detrimental impact on the community or your friends?
No, no, no, because of this now I’ve started a women’s group for gypsy traveller women to come to that we hold monthly, and we are in the process of applying for funding. I’m going to a training day on Thursday which is a small grant sort of training that I’m going, got to try and secure a bit more funding 
Do you think you would have done all of that if you hadn’t done this course?
No, I don’t think so it’s just given me so much more confidence 
And I suppose it helps you to back it up really doesn’t it so that you’re not just saying it because you’re from the community, but you’re saying it because you’ve done all of the extra courses and training 
Yeah exactly. I know what the difference between inclusion and exclusion is and when does inclusion become exclusion and when does exclusion become inclusion, it’s a very fine line on you know where to go with it so it’s been, I mean like I said I left school at 16 and I went straight to work so at 37 starting school again it was like a kick in the teeth. Especially in the beginning and especially because it wasn’t on the same level as it was when I had left school because it was university level, it was all like referencing and I was like what the hell is referencing you know that hits you in the face. That the first thing that you do and your first lesson is referencing you know I think it’s the bane of every students life 
Oh yes of course 
Any student that says they enjoy referencing are lying to you, its such hard work and no matter what tool you use you can never get round it fully 
Fab that’s pretty much everything, is there anything else you would like to add? 
Umm I don’t know I can’t think really. I think we’ve pretty much covered everything haven’t we? 
Yes, I think so, well fab, thank you ever so much 
You’re welcome

Interview 2 transcript – Janet 

So, we’ll start with the exciting stuff, what is your age? 
42 approaching 43 
Gender – female 
Yes
Which course did you study?
Umm, the foundation in inclusive studies education followed on by the BA inclusive studies, then I went on to do a post-graduate in special needs and now I’m currently studying a master’s in education studies 
Oh, not bored at all then, when did you graduate the first one did you say? 2013 was it? 
No that was in 2015
Prior to that did you go to a primary school/secondary school? 
Yeah, I’ve always been in education from the age of two, umm, but unfortunately, I didn’t have much support at home, only reason being is because I’ve got a disabled brother. We are from a single parent family, so my mum, all her time was taken up with my disabled brother. Umm she was always supportive of us, but there was never that push and that drive for us to get on and you know get GCSE’s basically. I came out with GCSE’s but not the grades that I particularly wanted so then I did some cleaning jobs, I did some voluntary work at a local residential home and from there I worked with the council and have been in with the council now since the age of 18, respite as well as secondary school and I’ve been in my post now for 19 years and supported children with special needs
Oh wow 19 years, is that working local? 
Yes, for the local council 
Fab, so as you’ve said you’ve been in education since primary, what have been your experiences with education?
I’ve got to be honest my experience was of a good one. There was no prejudice, there was no name calling, I was accepted within the community within school as well as within the workplace. I’ve always been pushed forwards like people would say why don’t you do this just to better yourself you know, you know, the cliché of just getting your qualifications basically 
Were there any other GT community kids in your school then?
Yeah yeah, so we are a big community within my local area. We have a travelling site which is literally just a stone throw away, and it is a big community 
Do you think that was the reason why it was more supportive in the school then? 
Umm yeah so as I say, and also the headmaster at the time he was all for inclusion with the gypsy community as well as your mainstream children so you know, there was no segregation there was no you can’t do this because of you know x and y why so he was really supportive and also the teachers, I was never ever singled out for anything 
You said your family supported you then, did they go to school?
They went to school yeah 
Was that both of your parents? 
My mother did yes but not my father. My mother was actually born the old-fashioned way in a wagon, so I mean I’m going back centuries, my mother’s 76 coming this April so she’s a proper old generation. There’s a lovely photo on a website and it’s a photo of them outside of this wagon but immaculately dressed and even when I took that photo into school within the first couple of years of me starting my workplace they all said to me ‘oh my god, look how beautiful those dresses are’ so you know like, they had like perceived umm you know, perception on what gypsy’s should be looking like but in fact, my family didn’t look like any of those stereotypical umm stereotypical ways
Did you say you had a brother? Just the one brother?
No, I’ve got two brothers 
Did they go to school as well? 
Yes, my eldest brother is physically and mentally disabled so from the age of two he’s always had a lot of interventions. He’s been to special school throughout; he’s umm supported within the community now, but he still lives at home with us and my youngest brother then he went into education, but it was a bad experience for him. I think if there was a diagnosis now he would have been diagnosed with possibly ADHD or possibly phobia to schools because he doesn’t like big settings as in lots of people around him so he did umm go to a local, umm, like a PRP kind of place, pupil referral centre and he went there for a short while but that was too much for him so then he was home tutored. Now he’s got his own business you know he’s thrived the best way he could having support with his wife and things but maths has always been his good area where literacy hasn’t been his forte, where it’s the opposite with me
How do you think you’ve been supported, within education, because you said your family is supportive, what about within the community as a whole? Were they supportive of you doing this?
Doing?
Sorry doing the degree and going into education and continuing with your education?
Umm, yeah, they were. My mum didn’t really know what a degree was basically she kept saying oh I don’t know what you’re doing it for it will get you nowhere blah blah, but I was thinking yes but it is a big thing it’s what I’m wanting, obviously I wasn’t able to go on to university when I was 18 then umm so why can’t I do it now so you know. She came to all of my graduations and was supportive and with the community we were the first year to actually take part in this pilot scheme at the time with the university so we were the first lot of students and within the first lot there was three gypsy and travelling people actually completing the degree and we all came out with a degree we didn’t, you know, like halfway stop or anything but I think I was the one the pursued it more wanting more from it and just had a big from learning I was just you know, hooked straight away basically 
And there haven’t been any negatives at all then? 
No, no negatives in fact I’ve had people from within the community asking advice, when is the degree, where is it and you know, I’ve pushed loads of people towards it you know from my culture as well as from you know the non-travelling community 
What is the culture in relation to education then? Why do they not always, obviously your experience was very different but why do they not always encourage education within your culture? 
It’s because they basically don’t want them to engage in the sex education side of it. They want children to be children they want them to learn a trade as in the boys going out with the men doing like scrap or trees or various other things, and for the girls then it’s to be stay at home mums, babysitters basically in my opinion or cleaning, cleaners, they do have a great ethos of like wanting them to do that 
So, you didn’t necessarily need the education to be able to do what they expected of you?
No, you didn’t need the education no but more so, they didn’t want them mixing with the wider community. Within our small community you’re nurtured, you’re protected and like your parents can come knocking at the school gates or the school door and say I’m pulling my child out because of whatever but if you went to a secondary school its harder to do that because there’s lots of procedures they need to follow but they wouldn’t understand the rules and regulations what’s actually behind the way of getting to a meeting basically so that’s my opinion on it 
Ok, what made you decide to start education because you said obviously you didn’t go to university then when you were 18, what was the deciding factor that made you go back 
Well what was my deciding thing, what was my drive was basically a lady I know. I don’t know if she’s been referenced before but she was technically the launch coordinator at the time, she was trying to get people hooked on courses so like again there would be a lot more, there would be money coming into the community from you know the assembly and all and although some of them were for like you know, for like umm, needle craft or art or photography or your IT, she wanted it to you know build our town a little but more so she basically got in contact with our county council and asked if there was any courses as in GCSE’s because she had a few people who was interested. At the time I was completing a maths, no English level three so I would come out of school in the day  and go over the night school to do maths and she would be like oh why don’t you come and do this English but I was really you know, quite sceptical about it and umm obviously I turned up and as soon as I seen the teacher I though yeah I’m going to get my GCSE’s in which I did so I knew the teacher previously from where I work she was an English teacher and she was retired and I said oh so are you taking the English and she said yeah so I said there we are then I’m going to pass my Gcse’s and that was it 
And then because you did that you had the confidence then to think right, I’m going to apply for the degree. What was the end goal then or wasn’t there and end goal? 
The end job was to umm, well, complete the degree whether it was the foundation level or the BA level but at the moment I was only concentrating on the end game which was the three years, well my end goal was obviously to complete it and get the best grades that I possibly could and have my cap and gown like any normal, like any of my friends that had had a cap and gown in the past so. But in the meantime I was diagnosed with dyslexia, but it hadn’t stopped me from learning and you know so obviously I finished my foundation with a merit but I though no I want more than that so I started my BA and I asked I the teacher at the time, what do I need to get a first class because I always wanted better, and she said oh you have to get a certain percentage so I just aimed for that and I came out with my first class. No matter what your ability is, you can just so long as you put your mind to it basically and honestly even with my postgraduate I came out with a first class and it’s just believing in yourself and putting in the effort and just knowing you have to plan that little bit extra 
Fantastic, well done, what do you think doing the course did for you?
Oh my god the course gave me confidence. If you had asked me to do this interview with you 7 or 8 years ago I would have said no thank you and that’s the honest truth and in fact I’d be having panic attacks doing a presentation it was really bad. I would get myself so worked up and that was only with a group of 4 people 4 students, now you’re lucky because you can do it on a 1-1 basis so it’s given me the confidence and it’s given me the drive to want to know more about education and how it works and in fact it’s given me the lifestyle that I’ve got now. I run the special needs unit within my school and also I’ve become a head of house so I’ve got like 240 pupils under me plus 12 staff so it’s given me the confidence, it’s given me the drive and it’s just been you know, it’s been everything to me. 
You’ve done really well out of it then with the amount of work you’ve put in 
Yeah, yes, I believe so 
Apart from the self-esteem and things that you’ve already talked about, do you think that you probably wouldn’t be where you are bow doing what you’re doing if you hadn’t started the course? 
Without a doubt I wouldn’t be where I am now, I wouldn’t have what I’ve got now, I wouldn’t have the ambition to want more and to want better and more so I want it for my daughter I want to show my daughter that education is everything you know attending school every day is everything just to get your grades and just being supportive and just you know if my daughter is studying I’m studying at the same time so we are doing it together. She is in her Gcse’s years now and I just want the world to be her oyster really
Apart from everything you’ve already talked about, is there anything else you want to add
No, just that it’s been a positive change, education and doing the degree having the support has been amazing and I couldn’t thank the university enough for giving me what they have given me basically as well as being recognised through the, the umm, progression award which I won in 2016 so if it want for me doing all of my education I wouldn’t have had that award. It has been the best in my opinion 
Thank you very much 
Thank you 

Interview 3 transcript – Rachel 

Ok, first thing I need to ask you is your age 
I’m 39
39, right ok, and you’re female 
Yes female 
What course did you do? The last course that you did 
I did a post graduate certificate in additional learning needs 
And what did you do before that? If you can remember 
Umm I did a nurture group course, but the highest qualification I’ve got is a BA honours degree in surface pattern design 
Oh right, that’s very unique, miles away from what you’re doing now 
To be honest, art is a great way of getting through to some children you can tell a lot from the colours they use and the way they draw 
Like art therapy?
Yes 
Yeah that’s really big at the moment isn’t it! Ok so that’s the highest qualification you have but the last thing you did was the post-graduate 
Yes, the post grad 
What’s your educational background before then? Did you go to primary school and secondary? 
I did yeah, coming from a gypsy background my mum didn’t go to school, so she didn’t really understand anything about school there was four children and we were all quite similar in age so she didn’t really want any of us to go to school. 
Ok 
I suppose she was a bit scared of what school might be because she didn’t know anything about it but my dad’s not from a gypsy background, so he was like no they have to go to school. So I was the first one, I was the eldest so I went to primary school, I went all the way through primary school I went to secondary school and then I decided myself to go on to college and then from college I went on to study at university and then when I graduated there in 2004 I applied for a job and started working In a school in 2005 
So, you’ve had a pretty full education life then which can be quite unique I suppose, what were your experiences through primary school?
In primary school it was absolutely amazing, it was brilliant, umm, at that young age nobody sees anybody any differently to what they are. Because I live on a caravan site and not in a house, I used to have friends over to play, they didn’t pick up on me being any different to them, there was no questions, no bullying or anything. Umm, I started secondary school, they used to read out your addresses in secondary school in front of the whole class and I remember sitting there one day and thinking, please don’t read mine out. When I started to realise that you know, there could be some kind of discrimination, and the teacher did it (read out the address) and umm from that day on, there were maybe some people that looked at me a little differently but they didn’t ever actually say anything, but there was one particular person and I still see him to this day, because he found out where I lived he just bullied me horrendously. He used to call me things like, stinking gypsy, said that I was stinking I was smelly, but to be honest I was probably cleaner than him. Before that (he knew the address) he’d be coming to me like for dinner money and stuff like that you know? As soon as he found out where I lived
So, it wasn’t an issue until he realised where you lived? Were there other GTC children in your primary school? 
That was secondary school 
Oh yes sorry, I mean was there other children in your primary school and do you feel like maybe that’s why is wasn’t as bad because there were lots of you there? Did that change at all or did they come to secondary school with you? 
When you go to secondary school you’re put into sets, my best friend from primary school was in the same set as me 
Right 
She always used to stick up for me, saying to him like, leave her alone, stop it. Umm, that didn’t make any difference though he just carried on, wherever it was, on the playground, in class, it would just be lots of little silly remarks
And that was purely because of where you lived?
Yeah exactly, because he was fine to me until he found that out 
Did anybody support you with that?
No. My mum did, and she used to go into the school, and you know my mum reacts before she thinks 
But then I suppose it’s really difficult to realise that you’re being picked on just because of that 
Yeah and it was purely just because of where I lived 
And it was just that individual?
Yeah it was just him. Obviously, people would ask me you know, oh what’s it like living in a caravan and whatever but they were just being inquisitive and wanting to know because it was different 
Did you ever notice any other children being picked on for the same reason or was it just you?
Umm in my year group, because where I live there’s three sites, and the boy that lived at the bottom, but our families didn’t really get on so we didn’t really grow up together if that makes sense, we lived next door to each other but we didn’t integrate or whatever, he wasn’t ever picked on because he was quite a big boy and to be honest he had lots of friends, just like I did, but nobody ever actually picked on him or you know, segregated him because of where he lived and maybe because he was a boy and maybe because of his size. 
Yeah 
There was this one day and I can see it now, this boy was going on to me about me being a gypsy and whatever and he just wouldn’t stop, and the boy that lived next door to me he said to him enough is enough, if you don’t stop then you’ll have me to deal with. Even though we had no relationship out of school he still helped but he didn’t stop but then the only thing he did do, he smacked him in the mouth 
And that was pretty much the whole of your secondary?
Yes, that was the whole of it 
And you say the school weren’t supportive?
No, the school weren’t interested at all 
Why do you think that is? Is it because they don’t care or because they don’t now how to deal with that?
They probably don’t understand themselves and maybe, maybe a little bit, because it depends what teacher you have, I think or what head you have, were they interested? Did it affect them? No, it didn’t 
This wasn’t years and years and years ago, you’re only talking what, 20 years or so, so it’s not as if its 50 years ago that the issues of diversity and inclusivity, you know we understand more about it now In the last 20 years, you know I could maybe appreciate if it was 40 years ago or something 
My brother who is three years younger than me, he was getting bullied in school and he was a big lad 
Was it one of 4 you said?
I am one of 4 yeah 
And did you all go to school 
Yeah, we all went to school
Ok 
Umm, he was getting bullied because of his size and because of where he lived as well but he dealt with that himself because it was a group of boys that was bullying him and he was so placid and then one day he just snapped and he actually, there was a fight and he came off, you know, he won and they were fine with him then
Its mad 
It’s amazing how he had to resort to that just to sort the problem out 
And the other two, were they 
Yeah, they were fine, I think as time went on, they were more accepted, and teachers had changed 
Yeah, I suppose 
And the head of the school had changed 
And where was this? 
That was in the town I grew up in

Oh, right ok. So, you mentioned about your siblings, obviously they went into education, but your mum didn’t, and your dad did? 
Yes 
So, what is it about the travelling community that they don’t want to go to education? Is it that you don’t believe in education?
I can see where my mum is coming from because she didn’t experience school and her mum, who was a true gypsy traveller, had experienced school and it was more my grandad, my mums dad who didn’t want the children to go to school 
Ok 
I think my mum was just scared because she didn’t know what school was all about, she didn’t want us mixing with other children I suppose and putting us at risk of bullying and being seen as different and I suppose that’s why she tried to keep us, or protect us then, just like she was 
Of course. So why is it that they don’t want you to go to school? Obviously with your mum she was afraid of the unknown and because she hadn’t been but what is the essence of it? Why don’t they want you to go to school?
What in this day and age? 
Yes 
My personal opinion, I’ve got two children and they have both gone to school, my eldest girl is now in college and I hope she goes as far as she possibly can but my personal opinion is why can’t they go to school? There’s no reason why they can’t go to school. Yes, ok they say about sex education 
So, is that one of the key elements?
Yes 
Traditionally is that what it is? The sex education? What are the roles that they see then? Are the males allowed to go to school?
No, they go to work don’t they 
Right so that’s the point they want them to work
They want them to carry on the tradition, so umm for instance, I know families now that will say right my children are coming out of school at 11 because they are afraid of the unknown and they push this big thing of sex education that they don’t want them to do it but they could come out of that, they could ask their children to come out of it if that was really the issue 
Yeah, so what is it about the sex education thing then do you know?
It’s never spoken about; my mum never spoke to me about it 
Right ok
It’s kind of like the embarrassment thing but on the other hand, well maybe you should speak to them because they are getting married at 16 and having children at 16 
That’s what I can’t quite understand 
To be honest I don’t really understand it myself 
Everybody I’ve spoken to has said the exact same thing, they are not quite sure why
I just think it’s an embarrassment factor, it’s never spoken about but yet they’ll go and do it and have children at 16 which I would have been heartbroken if my daughter had done that but I will say to you, my dad always said to me you will not marry a gypsy boy because I don’t want you leading that life 
Really?
Because gypsy men think that women should be in the kitchen and looking after them 
Is that why they then go, well you don’t need an education for that because your role is cooking, cleaning and bringing up children? 
Yeah 
So, are you living the gypsy traveller life now?
I’m living the gypsy traveller as far as it goes that I’m living on a site in my caravan or a trailer, but I’ve chosen that. I actually own a house with my partner who is not gypsy and I don’t want to live in it, it scares me a little bit, I’ve stayed in houses but I’m not comfortable in one, I’m comfortable in the life I know 
Yeah 
But my sister and two brothers are living in houses, but I think it’s, I don’t know I just like it 
Yeah, its comfortable 
Yeah, it’s open there 
So, is it a static site?
Yeah but I like it, its open, its like being in the countryside and to be honest its not any cheaper than living in a house as people think 
Yes, I agree, so back to your studies now I suppose, how do you think you taking you degree course and then the post graduate course, how do you think that has been perceived by the community? 
When I first started doing, umm, when I went to college, I remember people saying to my mum well why is she doing that? From the traveller background, well my mum was really pleased, from not wanting us to go to school to me going to college I remember her, not saying it to me because they are just not like that, but I could tell that she was pleased  that I was going because shed tell people like oh she is doing this in college and blah blah. If she wasn’t pleased, she wouldn’t be bothering to talk about that would she 
Of course, yeah 
So, sorry can you repeat the question 
Sorry, it was how do you think doing the further education that you’ve done, how do you think that was perceived by family which you’ve said and other people in your community, the community that you live on now, have lots of them done further education?
They’ve been to school but never gone to college or done a degree course 
How did they respond if they know that you’ve done that?
They probably wouldn’t have understood it what I was doing, I know people did speak to my mum and as the generations went on I think they understood a little bit more, they’d be saying like oh that’s good for the girl and that but you know, not really understanding what I was doing 
So, there was no negativity? 
They would be questions why, why is she doing that because I think people just assumed I was the eldest child, I was a girl, I’d just get married to a gypsy man and carry that life you know but I wasn’t willing to do that 
Yeah 
But yet, my brother at 16, he was scouted for a rugby team, and from the age of 16 he’s never been home because he’s a professional rugby player 
Wow that’s fab 
But me listening to people and the way that they speak to my mum, that was like oh my god that’s like never happened in the gypsy community before and you could see from them that they were thinking like oh my god I never thought that a gypsy boy, and actually these words have been said to my mum, I never though a gypsy boy would do that 
That’s mad isn’t it 
Yeah, and my other brother is a policeman and that, they are scared in the gypsy community they are frightened of the police. I know there are gypsy travellers up the country that are police officers and what have you but to actually see their reactions its like, oh, and I was actually a lay assessor in the police for HQ and when I used to say that I was working up in HQ because I was, they were all like oh, you could the colour literally drain from their faces because they were like oh my god why is she bothering with the police because that’s seen as a negative thing isn’t it 
Yeah 
And then I did my police training in around 2007 and I passed all my police training and I was on their waiting list but then I fell pregnant with my daughter, so my time was up. But for that again they were like, they just didn’t understand like why you would want to go and do something like that 
So, it was a lack of understanding 
Yeah and fear 
And thinking why you are doing that, rather than negatively saying you shouldn’t do it 
Yeah it was more of a fear because they don’t understand, buy gypsy travellers are always going to have a fear about the police, they don’t see them as there to help them they just see it as negativity. I’m not sure if you’ve ever watched these programmes on the telly about moving the gypsy’s off the sites 
Vaguely yes not greatly 
If you look at it, who is there to escort them off the site? Police. They are only seeing the negative side but that’s their job and if you try and say that to them, even me saying it to my mum, that’s their job it’s like talking to this (knocks table) it’s their job 
Yes of course they have a job to carry out and unfortunately that falls on them so that’s stigmatised then. What made you decide after school thinking right, I’m going to carry on and go to the college 
Because there is so much negativity, gypsies can’t do this gypsies can’t do that, they are never going to be able to do blah blah, it was kind of like a stubbornness inside me that I was like, actually you can, you can do whatever you want and I think that was my dad being inside me because it’s like, he always told us you can do what you want, my mum didn’t because she didn’t understand 
Like the fear factor?
Yeah and umm, and like I say there were four of us and three out of four of us have got that drive, yes we can do what we want and if anyone puts their mind to it you can do what you want 
Of course, but did you think for one moment, do you know what I can’t do this because of my background?
No never, because yes I lived on the site, yes I lived by my mums values and whatever because up until the age of 13 I lived with my nan and grandad, I was bought up with my nan and grandad so I wasn’t really brought up with my mum and dad but they were on the site so yes I had those strong gypsy values and what have you but I was always brought up by my dad where he was like you can do it, if you want to do it then go and do it and then my mum gradually came round to the way of thinking actually yeah she can do it and she is going to be safe and I think I had to kind of prove to her that I had the ability and I was able to look after myself when I wasn’t at home 
Which was probably the most important thing to her 
Yes because when I was 19 I had my first daughter, I was in shock and then there was a lot of stigma from my mum and dad because they said oh she’s not married she’s having a baby outside of the community but to be honest my mum and dad were brilliant because they were like you know, they can think what they want this is going to be our grandchild you know, but the words my dad turned round and said to me, oh and my mum actually, you are going back to college. Thinking my mum came from 
Being afraid and not wanting you to go 
Yeah being  afraid to saying to me at 19 you are going back to college, that was a massive journey so when I had her at 19 I think I had about 8 weeks off and then I went straight back to college to finish my course 
Good for you 
Because I could have stopped it then but because I wanted to prove to the travelling community actually you can do it, people can do it and for a while I think I was the only one from my local travelling community that ever went on to further education especially without any intervention from like a gypsy project 
Yes, because you’re right a lot of them locally have come from the projects 
Yeah and I had no association with that at all, the only association I had there was actually working for the school and then I’d never ever have them to you know, anybody that came in or anything like that, yes I’d speak to you but I’d never ever have my name printed or associated with the project because I wasn’t and they didn’t help me 
No exactly, good. Personally, doing higher education, what did that do for you? 
It gave me confidence in myself, a lot of confidence in myself because there were sometimes where I was thinking, no I can’t do this, I’m not bright enough to do this but that wasn’t anything to do with my background it was more myself, umm and it made my push myself even more because I thought once I’ve got this, my GNVQ, I can go further, I can get higher! So I went to my HMD and then my degree and once I got to my degree I was like, oh my god that is amazing you know and my mum and dad was like oh you’ve got letters after your name and it was kind of like, that feels good so it gave me a lot of self-confidence but it also showed my brothers and sisters that you can do this, we can do this 
Good for you, so you’ve mentioned that it gave you confidence, how has it impacted your life in relation to the job that you’ve got now? 
I never ever dreamt that I’d being doing the job that I’ve got now because I first went into art and to be honest I went into art because I liked it, I was good at it and I didn’t know what else I wanted to do 
And that’s what people usually do in their first degree 
Yeah, so I finished my degree and then I took my work away for a show and I remember thinking to myself oh my god that’s my work and I was so proud of myself then I thought because it was so busy it was so big, it was such a big place compared to where I am from and I thought oh this isn’t for me and then I had confidence, but not that much confidence because you know where I am from doing the art stuff you wouldn’t have ever made a career for yourself you’d have to leave and I wasn’t ready to do that 
So how old were you then?
23/24 and I had a little girl as well so I had to think about her too so I kind of went down a different avenue and applied for an LSA position, I got that and then I worked in a school and then I kind of had a different outlook on life because I saw the children and then you know and then what the other LSA’s were doing not from a gypsy background but just within the school and I thought, I could do that and I had positive feedback from whatever class I was in and I started to enjoy it and then two teachers came to me and they said look would you like to have to opportunity to do this and have the opportunity to run your own class and I thought ok and ill be honest with you I had doubts and thought I wouldn’t be able to do it but I gave myself a kick and said you know you can do it and I did it and sometimes I did look at myself and wonder if they were looing at me thinking I cant do this and I did think are they thinking she can only do this because she’s a gypsy because one of the teachers was the head of the projects and I think I had a conversation with some people about it and there were some people thinking that so I went to the head then and said people are only thinking I’ve got this job because of where I’ve come from and I said you know I would like it if you could out it in and bring it up that actually I’ve had no help from you, you know I’ve never asked the project for anything I’ve gone through all this education on my own so they did that and it cleared all that up 
Do you think that’s why you left there? Because you were thinking you know what I can do this I’m going to take this and go elsewhere? 
What to a different job? 
Yeah 
No I did that and I think it took me about a year to think yeah you’re good at this you can do it and then as different children were coming in because first of all it started off with just gypsy traveller children who couldn’t cope in the mainstream but with a little bit of an intervention those gypsy traveller children could cope in a mainstream and they did go back into mainstream bearing in mind I didn’t have my teacher training so it was all kind of getting yourself to learn which I did and then got to know the children and kind of went off what they were like and what they needed and then I started having the additional needs and special needs children and then the behaviour children which I loved because I loved the challenge and then I asked the school look I need this training and I need this training and once again it was off my own back so I had it and it wasn’t just for me it was open to everybody 
Yeah 
But I took any training I could to help me with my job and then I went to the head at the time and said I want to do and do the post grad in additional learning needs because I was getting children with autism and in the gypsy traveller community, well maybe it’s getting better today, but they don’t want to know and they don’t understand, it its pushed aside and to the older generation of gypsy travellers its kind of oh they are bad children their naughty you want to give them a good hiding because that’s what they always said 
Yeah 
But I thought no actually its not just that and there I s children in my family with autism but I needed to understand it more, I always look into things maybe too much but unless I understand it then I can’t help them and I actually went to the SENCO and the head and said you know there’s children in my class and I cant help them and I feel like I’m failing so if I feel like I’m failing then I’m definitely failing them 
Of course 
So I researched the courses that were out there and found the one I did and thought that was the best one I can do so I didn’t have any help from the school and I went and did it myself, I paid for it all myself and it helped me in my job and I looked at attachment theory as well because there were children there who didn’t have their own attachment with their own family like their mums but they were happy to call me mum and kind of form an attachment with me and I was in a way being told you need to back off from these children and I dug my heels in and was like no I’m not because if I’m the only one that’s going to help them and they feel secure here 
Yes, obviously and like you say you understood that there were ways to work through that 
Yeah as long as I was doing my job and making those children feel happy in school and helping them to learn then I didn’t really care what anybody was telling me 
Yeah, I agree. Right, ok I think that’s pretty much it. Is there anything else in relation to that whole thing or one last thing you wanted to say about education and the gypsy traveller community?
I think that there will always be negativity about education within the gypsy traveller community but I think you’ll get some children or young adults then that will think actually I can do that, I want to go and do that if they are allowed to by their parents 
So, if your parents didn’t want you to or didn’t support you then do you think you wouldn’t have done it? 
No, I wouldn’t have done it because in reality what would your home life be? You’d have negativity, no support from them, what are our children like today who are not in gypsy traveller communities if they haven’t got support from their parents? So that’s everything, physically, emotionally financially getting them to college 
And that’s the same for any child I suppose isn’t it, it doesn’t matter what community you’re in if you need that support its going to make life a lot easier if you have it 
Yeah of course, I don’t know what else to add 
That’s ok, thank you for your time and for taking part 

Interview 4 transcript – Lottie

Good afternoon, so firstly I need to ask your age 
I’m 39 
Fab, and your gender?
 I’m female 
So what course are you currently studying? 
I’m currently not studying anything, but I did go to university and I have a 2:1 in Health and Social Care 
Oh, wow that’s amazing, when did you do that? 
I finished that I believe in 2017 
Well done. So, before you took part in your degree, did you have any prior schooling? Did you go to primary school and things? 
I did yeah. I went to primary school until I was 11 and then I was taken out of school by my mum and dad. I think it was just because they wanted me to have a life like they had growing up where children were just children and then obviously one day I would get married and things then 
Oh really? So, before your degree you only had a primary level education? 
Umm kind of. So I went to primary school, left then obviously when I was 11 and my mum and dad did teach me things then at home like how to look after myself and such but then at 21 I was feeling myself getting bored of being a stay at home mum, oh yeah, at 17 I was married 
Oh wow, that’s such a young age! I hadn’t even been to a wedding until I got to like 19 
Yeah it was very young. I don’t regret it but maybe wished I had done things differently because then when I was 17 nearly 18 had my first child, not too long after my wedding and then I had another 5 years ago so that was a struggle with all my university and such too. I think I was like a year or so into my course when I fell pregnant again and I was in such a mess because you know, I’m wanting to do this for me 
Of course, yeah. So, once you had got married what were your plans then in terms of education? What made you decide to go back into it? 
So, obviously I did primary school, got married at 17 and then between 17 and 21 I just stayed at home and mingled in my community. I live on a site not far from here so it’s a big site and there’s lots of support there for the gypsy women, but I didn’t want to just sit there all day. Don’t get me wrong I love my children and my husband and my community, but I wanted to do something for me 
Of course. So, you say you went to primary school, what was your experience there like?
I had a very happy time at primary school. There was lots of children that went from my community so nobody was picking on us and such, there was a few boys and girls that didn’t like us and they made that known but from what I can remember it was only because of where we lived and not because of what we did or anything 
So, there were a few people there that didn’t like you because, well because you lived on a site? 
Yeah. So, we used to get called gypsy and smelly and things, but we knew it was just because they were nasty people and not because of us or where we lived. I remember once telling my dad that there was this really nasty boy and I told my dad what things he would say to us and my dad just told me and I’ll never forget, sometimes people are nasty to you because they don’t understand you and that much I found to be true especially when I was growing up even going out for food with my family people would look at you funny and move away but that was because they didn’t know us or our culture and not because we were nasty people or anything 
No of course not, I think a lot of stereotypes and things are mainly due to individuals lack of understanding 
Yeah exactly like my dad said 
So, after primary you say you got married and had a child, did you have any siblings? 
Yeah 
Did your siblings go to school then?
So, I have a brother, he didn’t go to school and I remember always being annoyed that I had to go to school and he didn’t but that’s just how it was. My dad owns his own business doing tarmacking and such so my brother from a very young age, maybe 6, was going out to work with my dad. He always used to laugh at me when I was getting ready for school because he just got to spend the whole day at work with my dad. When I asked why he didn’t have to go but I did my mum and dad used to say that he has a job waiting for him for the rest of his life but I need to learn how to read and write so that I can do the things that I will want to do one day
That’s really interesting, I have spoken to a few others from the GT community and they say they have all been to school all the way through along with all of their siblings too 
Yeah, I think it’s just personal choice or preference. I think that maybe, that the sex education side is a big reason why they didn’t want us mixing with the secondary school but I think I was 17 having my first child and I could have done with maybe some more knowledge on it because they don’t, in the traveller community I mean, they don’t really talk to you about that kind of thing 
That’s interesting, do you know why or if that just the beliefs they hold?
My mum and dad never spoke to us about that so I don’t really know why but I know that is one of the reasons why they don’t want us going but my daughter, I made her go to all school and now she is starting or has just started then her degree too so I’m happy with that 
That’s brilliant. So, obviously you explained that your parents wanted you to go to school originally, how do you think they felt when you decided to go back into education after years of being out of it?
My dad was happy, but my mum wasn’t. My mum and dad never went to school, they were brought up as they say, the true traveller way so it was my dad that said I had to go to school. He wanted me to go all through but my mum said she needed me at home to learn our ways so I can be a good mother and wife. When I said I was going to do my GCSE’s, because I had to do those in maths and English before I was even allowed to do an access course my mum did shout at me a little you know, I’m stupid I have a husband to look after me and I have my child to think about so I am stupid for wanting to give it up to go to school but my dad, he was supportive and told me my mum would help look after the baby and I would go back. By then my daughter was 4 and I had made that choice to send her to school too so she was in full time by then so my mum only needed to pick her up twice a week in the afternoons for me to go to college. It was hard at first putting myself in that situation but I soon found my feet and I passed my GCSE’s and then I did my access course to get onto my degree and I passed that with a merit and then did my degree and passed that too 
Wow, well done you. So obviously you say your mum was a little confused as to why you wanted to go back, what did the people in the community say? Were they supportive? 
So, after a while my mum did come around and although she never said it, traveller women never say it but sometimes you can see, I knew she was glad and proud of me for pushing to do something to better myself. The people in the community at first was a little bit hostile because they were all my friends and we would spend time together and now I was doing this I wouldn’t be around so much so yeah, I did lose some friends but then I gained some new ones with my new experiences 
That must have been difficult for you 
Yeah so college wasn’t the best at first anyways. I had people telling me oh why are you doing this course because your husband looks after you and you have a baby so you won’t ever use it like we will and that did upset me, it made me feel like just because I was married and because of my background like I didn’t deserve to be there like everyone else was 
Oh wow, and that was within the community? 
No, that was other students at the college who were doing the same course as me 
Oh really? So, you had some negative experiences at college as well as primary? 
Yeah. They weren’t very nice to me at the start and in my GCSE class I didn’t make any friends really so that time was very low for me in feeling alone and like I had no friends and no support and I wanted to give up but every day when I would see my little girl I remembered that yes I am doing this for me but I’m also doing it for her so she can have a better life too 
Aww that’s fab, so what made you decided that you wanted to go back into education and do the course that you last did, your degree course 
So I was always thinking that maybe one day I would go back to school and do some more education but then I never knew what I wanted to do, one of my friends who isn’t in the community who I kept since primary school, she was always telling me about her job as a career and telling me about all the things she used to do for work and then I just fell in love with the idea of doing something like that for myself  
So, it was your friend that pushed you to get back into education?
I wouldn’t say she pushed me, she made me realise that there was more to my life than just being a wife and a mother 
Of course, yeah, so what about the reasons for you doing it then? Was it to boost confidence or job prospects and things like that that made you go back?
Oh massively, it did boost my confidence. At first when I did my GCSE I had a lot of stick from my mum and community and my peers but I remember one day speaking to my teacher and saying I might quit because I didn’t feel like I was good enough and she pushed me and told me that I can do whatever I put my mind to and she also spoke with the people in the class about being stereotypical and possibly bullying me and then that stopped so towards the end it wasn’t so bad and I realised she was right, if I wanted to do it then I could. Not only for the confidence, because it was a massive confidence boost especially when I was graduating and I had my mum and dad and my husband there, that felt like nothing else, I was so happy on that day because they could all see that I had pushed myself to do this and now I have a good job and I can look after my family along with my husband and I don’t need to ask anyone for help so that is amazing for me, but it also helped with my jobs too. My first job was just working for a cleaners like cleaning houses and things which I did enjoy but it was a zero hour contract so I was just working as and when they needed me but I wanted more from that so then I went to work just in a care home where they had 20 individuals who all had dementia so that was hard but we get extra training so they add to my qualifications I guess and now I work in a home for individuals with mental health and I honestly absolutely love my job and the help that we give to those people is amazing 
That’s lovely! It’s not often you meet someone who genuinely loves their job  
Yes, I love my job now it makes me feel like I can do anything it’s a very nice place to work and the people there are lovely so I’m happy getting up in the mornings and you know, going into work and doing my job 
That’s amazing. Ok so, we’ve spoken about the course and what that did for you, how do you think not taking part in education until you did affect your life?
I mean, if I had gone to secondary and then college or straight to university I suppose I would have had longer doing what I love to do at work but then I also would have missed those years with my daughter or maybe I wouldn’t have had my daughter when I did so although maybe I wish I had gone I also don’t regret not going if that makes sense? I still managed to push myself into doing something that I love to do so I haven’t really missed out on anything but then I suppose if I had gone straight through school maybe I would have done something different 
Of course, you seem like you have done really well for yourself though even though you missed the secondary part of your education, you still managed to end up doing what you are doing now and you did that by yourself so you should be very proud 
Oh yes, I am. I tell my friends in the community that they should go and do something too even if they don’t use it they will still have that experience and I think everyone should be entitled to have that experience in their life to do something they love 
Yes, I agree. So, what positive or negative changes do you feel like education has had on your life so far?
Oh, so many good ones, too many to choose from. It has given me confidence, it has made me feel more intelligent and like I can do anything if I put my mind to it, it has made me feel quite unique too I suppose because in my community there has only been three of us that have gone to university and like I said earlier we live on a big site of maybe 50/60 adults that’s without the children so yeah, it did make me feel special in a way and I’m so thankful to the teachers who helped me, especially in my earlier courses where I was feeling like I couldn’t do it because maybe without them pushing me and showing me that I could do it, I don’t think I would be where I am today 
That’s brilliant, I think that is everything, I think we have covered all of the questions. Is there anything else you would like to add about your experiences with education?
Not that I can think of, only that to say if there is anyone that thinks they can’t do it maybe just take a step back and think actually I can do this and I will because I have to say it was the best thing I ever decided to do for myself and it has made me very happy 
That’s wonderful. Well, thank you for your time and good luck with everything in the future 
Thank you 
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