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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)

Section 2, reflects on my development as a social worker in a team that supports, protects, and safeguards children. Safeguarding, as a precautionary measure, protects a child’s wellbeing (Social Services and Wellbeing (Wales) Act 2014 Part 3 Code of Practice [2014 Act]).  Whilst the idea of reflection sounds easy, it is far from, being so; due to the feelings that reflection invokes. Whilst various models for reflecting exist, I have found the ‘Weather Model’ (Maclean, 2016, cited in Community Care.co.uk 2018) offers me a practical approach for supervision, as it allows me to explore my own emotions; whilst Schon’s (1983, cited in Thompson and Pascal, 2012) use of in-action and on-action style of reflection works better when out in the community. Which, despite its popularity, I have found very little research into how practitioners actually reflect in-action exists and, consider further exploration of reflective models as important for development (White, Fook and Garder, 2006:19).

Since starting my role in Wales, I have completed different types of reports for Children whose names are on the Child Protection Register, because of risk imposed by family. The 2014 Act defines risk, as any child experiencing abuse, neglect or other kinds of harm (2014 Act, Part 3 code of Practice paragraph 89).   For this section, I will be reflecting on the whole of my practice rather than focussing on one case.
Using Schon’s (1983, cited in Thompson et al., 2012) approach, when I came to work in Wales, I identified a need for the further understanding of legal statute and its application to child protection and safeguarding.  As a graduate of social work in England, I learned to chart a different path through the myriad of legal statute, guidance and Local Authority policy, than if I had graduated as a social worker in Wales. This caused me to feel susceptible to me potentially making a mistake when I first arrived. The primary statute being The Social Services and Wellbeing (Wales) Act 2014 (2014 Act) and All Wales Child Protection Procedures 2008 (the Human Rights Act 1998 and treaties under the United Nations Child Regulations and the Equality Act 2010 are embedded in both the act and procedures).  Being accountable for the quality of my work is integral to my practice here in Wales and therefore, as part of my development, I aim to be responsible for increasing my knowledge and skills through training and relevant research literature in respect of legislature.

When reflecting on my first day, I assumed English was the given language used to communicate in the local authority in which I worked in Wales. As more often than not, the families spoke English; therefore, I did not think to question otherwise.   When talking to colleagues, I realised by ignoring language as an aspect of Welsh culture, I was not putting the needs of families first (Welsh Language Policy Unit, 2015). What I now understand is that the Welsh language, law and culture is what differentiates my role between working in Wales and working in England. Under the Equality Act 2010, I now ensure the ‘’Active Offer, is promoted at all times (Wellbeing of Future Generations (Wales) Act 2015).  Meaning individuals, should they wish, can receive correspondence in Welsh, without the need to ask. This is integral to person-centred practice and my continued development (Part 3 paragraph 61, Code of Practice (assessing the need of individuals)).

Reflecting on-action, I have found working collaboratively, brings about effective safeguarding.  However, I have come to learn, from my busy caseload that the people we work with, including professionals, are not homogenous in the values they hold or, the theories they use. For example, health continually draw inspiration from theories aligned to the medical model.   With the advice of my supervisor and acting in accordance with the Code of Practice,  when carrying out an assessment, I have learned to use an eclectic mix of self-assessment tools, theories and approaches for each case and adapted them as situations have evolved (Adams et al., 2009). As an identified need, it has been agreed that in order that assessments are grounded in evidence and take account of all professions, I need to be more confident in selecting the crucial aspects of each theory, derived from different disciplines and blending them together. This then has the advantage of “addressing any inadequacy that a single theory is exposed, by research and practice, as having” (Adams, 2009).  Whilst I have found that this is not always easy, especially if you need to work quickly, safely and effectively to promote the safety of a child, this area requires development.
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Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  January 6th 2021. 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)

Adult 1 is in a relationship with Adult 2 and father to their child (Child 1). Adult 1 lives with Child 1, in a single parent household, in an area of Wales where there is high levels of social and economic deprivation (Welsh Government 2019). Adult 2 is a perpetrator of domestic violence and sexual abuse against a child. A custodial sentence was handed down and upon its cessation; Adult 2 is subject to rules, set by the Criminal Justice System, for people on licence for sex offences (Sexual Offences Act 2003). 
The Local Authority consider the mother’s ability to protect Child 1 as diminishing, if the emotional proximity of the perpetrator to the child increases. Resulting in the need to complete a Protective Carer Assessment to ascertain whether she is a protective factor to Child 1. 

This objective aim of this assessment follows Calder, Peake and Rose (2001) framework for assessing mothers. 

The aim of the assessment is
· To help the mother identify strengths and difficulties.
· To assess the mother’s ability to protect.

The Social Service and Well-Being (Wales) Act 2014 (2014 Act) and Parts 3 and 7 of the Code of Practice (The Code) is integral to this assessment. As both place duties and responsibilities on me, as the social worker, as to what is expected when safeguarding a child and completing assessments (Welsh Government 2016). To act in a person centred way, a common principle of the 2014 Act and The Code, I will need to balance empowerment with protection. To do this, I need to be sensitive to the push and pull factors between both. To ‘empower’ means to abide by treaties set out by the United Nations Conventions on the Rights of the Child and principles under Human Rights Act 1998. The legislature that acts ‘to safeguard and protect a child against risk of abuse’ is set within the 2014 Act and The Code.  As Adult 1 and Child 1 identify as Welsh, I engaged with the ‘Active Offer’ (Welsh Language Act 1993; Well-being of Future Generations (Wales) Act 2015).  Whilst able to speak Welsh, Adult 1 did not require a version in Welsh. I reasoned this was because; this area of Wales tends not use Welsh as its first language.  Child 1 is non-verbal.
(328) 













	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)

The starting point was to reflect the duty under section (6)(4)(a) in part 2 of the 2014 Act, to promote the upbringing of the child within the family. In-line with Welsh legislation and, the set of 7 principles, there was a need for this assessment to be person-centred; thus, the ‘Active Offer’ was included. (Social Service and Wellbeing (Wales) Act 2014). Additionally, both Adult 1 (non-abuser) and her partner’s (the perpetrator of the offences outlined in section 3 - Adult 2) story required the need for me to be non-judgemental, when information was shared.  To reflect, when writing an assessment, I acknowledged that judgements have to be made, which automatically contradicts the values of my social work practice of being ‘non-judgemental.’  I also reflected, in action Parley (2011) and Lloyd’s (2006) research, both of which highlights the potential damage of the assessment process to professional values and to the building of trusting relationships with parents and families. By acknowledging that a critical component of my role and a statutory requirement in Welsh law is the paramountcy of safeguarding a child from harm, I realised that any judgement made valued the right of a child to be safe and, for the principle ‘What matters to them most’ to be achieved.  

To put the child at the heart of this assessment, all interviews were tailored so that central aim was the inclusion of the wishes and feelings of the child. (Code of Practice, part 3 (75)). Due consideration being given to Child 1’s developmental needs when doing so (Code of Practice, part 3 (73); Gillick and Fraser Guidelines). As throughout, the fundamental duty was to ensure that Child 1 was safeguarded and wellbeing promoted (Code of Practice, part 3 (76)).

Prior to this observation, given the complexity of an ever-changing working environment, and line with legislation and current guidance and also in respect of safeguarding during the Covid-19 pandemic, to complete a robust but balanced and proportionate assessment, meant working collaboratively. As children are involved with a variety of agencies in the community, professionals from health and those professionals working under other protocols and procedures as set out by the Criminal Justice System were included; as their knowledge was an essential component of this assessment.  This follows the principle of partnership and co-operation driving service delivery (Social Service and Wellbeing (Wales) Act 2016). Being registered as a sex offender, collaboration with police was considered necessary in respect of Adult 2, both prior to and after this observation-took place. At present, according to statistics, there are approximately 30,000 registered sex-offenders in England and Wales (taken from the National Society for the Protection Children, 2015) of which, society places great power as to what is required of a protective parent. 

This observation was the third interview or step, with Adult 1. 

Often the non-abuser will find it difficult to comprehend that the person they know and trust is an abuser (Local Authority Safeguarding Procedures). Therefore, in the first step of this social work process, information of the Adult 1’s strengths, needs, challenges, goals and resources in respect of her being a protective factor for Child 1 was accumulated. This was done by using the SWOT analysis tool (Strengths, Weaknesses, Opportunities and Threats), as recommended by a colleague. This information was necessary to generate an idea about what should happen next in respect of the plan for Child 1. With my supervisor, this enabled me to identify patterns of risk, balanced with patterns of protection, for use in-action during the observation to steer further conversation. 

For this observed practice, Adult 1 was offered face-to-face, WhatsApp or, a telephone assessment.  Due to ongoing risk and consequences of the Covid-19 pandemic, it was agreed the assessment would be by telephone. Whilst, home visits are integral to carrying out effective assessments, due to the risk of contagion, and according to current protocol, all risk has to be balanced with sensitivity and understanding.  Sadly, what we know from evidence-based practice, and research, in respect of the use of in-direct practice, particularly when cases are complex, they can become “superficial” (Ruch, 2007: 377). More importantly lockdown, the need for social distancing and self-isolation has “reduced the visibility of children” by removing the ability to carry out work in the home (Community Care, downloaded September 2020). In order to achieve a balanced but ethical response to Covid-19, this has meant me accessing Principle Children and Family Social Worker (PCFSW) ‘best practice guide’ and the Local Authority’s protocol. It has also required me to use a solution-focussed approach to try to achieve an alternative method to direct work.  Tools currently considered useful are Microsoft Teams, Zoom and/or WhatsApp applications for example. Whilst today, digital and social media present all sorts of possibility for practice, it is not necessarily so for some families.  Unfortunately, low-income and/or poor quality internet provision can create a barrier for direct work using such tools. Sadly, therefore, inequality continues to create barriers to building better working relationships, working practice, and thus the safeguarding of children in these unprecedented times. 

Because of the risk to the child associated with Adult 2, Adult 1’s story, as a non-offender, becomes important for critical analysis and for avoiding poor decisions being made (Pepe, 2019). For most people, recounting their story is a natural way of explaining their reasons and experiences holistically (Roscoe and Madoc-Jones, 2009). Prior to this observation, a relationship had been built between Adult 1 and me (Code of Practice part 2 page 31). “Engagement and rapport skills are important and remain vitally important to the quality of the relationship, as it is this, which determines the success of these approaches” (Scott, 2006).   Working together using verbal communication, this allowed Adult 1 to “construct and de-construct” the problem of child sex abuse and domestic abuse and how the problem has affected her Adult 1 and Child 1. In doing so, this helped bring out dominant discourse, which then allowed discussion to open up (Jessup and Rogerson, 1999: 176). To achieve this, I used the narrative approach; as such an approach helps a person “recast serious problems” when investigating the real life issues of child sexual abuse and domestic abuse (Brunel 1986, cited in Roscoe and Madoc-Jones, 2009: 9). Dialogue, both verbal and non-verbal forms part of this approach and is fundamental to ongoing analysis; as communication provides a “reflection of the person’s intentions, expectations and attitudes” (Moen, 2006: 58). 

When a person, such as Adult 1 is communicating with professionals, it is important to be mindful that they are likely to use different types of body language, utterances, tone of voice and ways of speaking; and it was important that I myself was open to the implications of this for future interpretation and analysis (Bakhtin’ 1986). Thus, when determining the way a story is told, what is told and, how it is told, this information has to be reflected on both in-action and on-action (Schon, 1983). This I did, however, only verbal exchanges could be analysed.  According to Roscoe et al, (2006: 6), it was important that I acknowledged, “Areas that stood out from those that could go unnoticed”. To do this, it required careful and effective listening skills.  What I found, when reflecting, is that people like Adult 1, can place “less significance on events that do not support their story” (Roscoe et al., 2006:6). From the outset, my personal learning objective for this case was to be able to use effective listening skills. As a transactional theory and model of communication, I have come to understand that effective listening means focussing on what a person is saying or, wants to say is central to any interpersonal approach to communication (Weerasinghe and Thisera, 2014). However, I noted that it could be hard work, as it involved a great deal of concentration, understanding and eye contact (Kratz and Kratz, 2005).  This I found difficult due to the need to write contemporaneous notes, which, if needed, could be used in court. 
Throughout this observation, stress and coping theory was important. As the topic of conversation could, if not managed correctly, create a negative person-to-person relationship and emotional response states such as, anger (Folkman and Lazarus, 1984 cited in Biggs, Brough and Drummond, 2017). It was also important to recognise the anxiety of Adult 1, firstly as a non-abuser and secondly, the serious nature of what the outcome of the assessment could mean for her and Child 1. Under Article 3 of the treaties set out by the United Nations Conventions on the Rights of the Child (www.unicef.org.uk [downloaded 2020]), I was obligated to ensure that  the best interests of the child was my primary consideration (Social Service and Wellbeing (Wales) Act 2014; Children Act 1989). Under the guidelines, set out by the Gillick and Frazer guidelines, it was decided that Child 1 was not of an age where she could express her wishes and feelings. However, on previous visits to the home, through play and interaction using play and baby babble with Child 1, I was able to gain a sense of the child in her environment.  As, “play is the language of children and the most effective way to learn about a child, is through play” O’Reilly and Dolan (2016:1197).  When reflecting on the dialogue, it was important that the mother’s views did not predominate over the child’s wishes, feelings, and my need to safeguard Child 1’s wellbeing.
To conclude, what I have learned is that, whilst the narrative approach allowed conversations to flow, effective listening does not feel like a natural process. To reflect, it is therefore an area of work that I feel I need to improve upon on and/or access appropriate training. As I felt that often the observed practice felt prescriptive, and at times, like an interrogation. 

Feedback provides you with the ability to make sense of yourself as an emotional being; this means that you can handle yourself when arousal begins to escalate (Howe 2008:18). Whilst the feedback was mostly positive, I felt it important to take on board neutral and negative feedback. The benefits being, to develop a deeper understanding of my practice, necessary to improve skills and identify where more work is needed. 
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Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	The Social Worker was late, however made contact with the family to advise them of this and make appropriate arrangements to reschedule the appointment.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes. The Social Worker fully explained the process and permission was sought in advance of the observation-taking place.

	Were you clear why the social worker met with you today?

	Yes, as outlined above the Social Worker fully explained the process to me and I am aware that the feedback will be shared with the Social Worker.

	How well prepared do you think, the social worker was for his or her meeting with you?

	Yes, the Social Worker is always clear in her approach and explains things to me in a way that I understand. If I don’t understand a process or a report, I feel that I can approach the Social Worker and ask her. I feel I have a good relationship with the Social Worker.

	  How has the social worker listened to you and respected your views and wishes?

	Yes, the Social Worker always listens and I feel that she respects my views and I feel comfortable in her presence.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes, the Social Worker is always clear in her approach and explains things to me in a way that I understand. If I do not understand a process or a report, I feel that I can approach the Social Worker and ask her. I feel I have a good relationship with the Social Worker.




	How has the social worker’s involvement met your expectations for this visit?

	I have been assigned a few Social Worker’s now, this was is the best we have had, and I feel that things are moving forward.

	Are there any other comments or suggestions that you would like to make?
	No



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)


This critically reflective case study, considers the duty of this Local Authority to safeguard children by reflecting upon the experiences of Child 1 and his sibling, Child 2 within their family. Both children are under the age of 10, with Child 1 being the oldest and Child 2 the youngest. The family have been open, albeit intermittently, to Children’s Services since Child 1’s birth in 2016.

The current plan for safeguarding the children is set out in accordance with local and national policy, procedures, and legislation specific to children in Wales. The safeguarding, child protection system, and the role of social work is the responsibility of the Welsh Government (Government of Wales Act 2006). Specific to Wales, safeguarding children is primarily legislated for under the provisions set out by the Social Services and Well-being (Wales) Act 2014 (The Act 2014); coming into force in Wales in 2016. Alongside the Act 2014, is the primary legislation The Children Act 1989. This act is used nationally across England and Wales in safeguarding children in child protection procedures. Aimed at enhancing the wellbeing of all children, in the local area in which they live, each Local Authority has its own set of policies and procedures setting out how it interprets and fulfils its duties and powers under the various legal frameworks. 

Other relevant legislation considered in this case includes, the Human Rights Act 1998 (HRA) and the UN Convention on the Rights of the Child (UNCRC) (ratified by the UK Government in 1991). UNCRC legislation is an international agreement that recognises the rights of children under the age of 18 years. Each of the 54 Articles provides a child-centred framework for the development of services for children; covering developmental and participation rights. However, whilst parents may worry that this undermines their responsibility toward a child, some of the rights acknowledges the central role parents play in meeting the needs of a child. Wales was the first and only country in the United Kingdom to translate the Articles into its own laws, guidance and policies. Resulting in the Welsh Assembly Government transforming these Articles into seven Core Aims. Each Core Aim influences all policy and procedure necessary to safeguard a child both at the local and national level, as stipulated in the Children and Young People: Rights to Action 2004.  The purpose of each Core Aim is to ensure that all decisions made by professionals secures a positive outcome for all children and, each child has a “flying start in life.” By following a human rights approach, Welsh legislation and guidance resonates well with national standards for practice in Wales, as well as social work values (Romeo, 2015). 

As in England, safeguarding and the child protection system in Wales has been under signicant scrutiny for some time; dating back to the high profile case of the death of Victoria Climbie who died in February 2000. A death that occurred despite professional involvement.  Serious Case Reviews (SCR) were a widespread procedural response of the subsequent death as well as the intense public anger toward the local authority involved. Following a government enquiry,  there was a need for reform.  The SCR’s highlighed a greater need for collaboration amongst professionals and a need for improved professional curiosity. As the question often raised,  ‘is legislation robust enough to protect and safeguard children’ (Sawer, 2010). As a result of these early enquiries, under the auspices of the Children Act 2004, there is now a requirement to establish Local Safeguarding Children’s Boards (LSCB).  The core functions of an LSCB are set out in the Local Safeguarding Children Boards (Wales) Regulations 2006.  The primary responsibility of the LSCB is to review child protection policy, procedures and guidance for this local authority. LSCB’s bring together representatives of each of the main agencies and professionals responsible for helping to safeguard a child from abuse and neglect. Partners in Safeguarding Boards include, amongst others, the local authority and police. Established under Section 132 of The Act 2014, a new structure for the safeguarding board also set up National Independent Safeguarding Boards.  For example, in this area of practice,there are many roles for the North Wales Safeguarding Board; one of these roles is to ensure effective measures are in place to protect children through shared knowledge, good communication and joint working between practitioners across different agencies being one. 

The following part of this essay looks at the case of Child 1 and his siblings and the safeguarding procedures implemented by children services to ensure that the welfare of each child is met. Incorporated are the theories used by Social Work practitioners when safeguarding a child. In making sense of the complex circumstances, or where there are concerns of harm, one of the most important of activities will be reflection. For the purpose of reflection, I will be using Schon (1983/1991). For me, the importance of Schon’s theory is that it places a role of knowing in action or intuition in professional practice and therefore, sees reflection as a practical way of synthesising tacit knowledge and ability. Woven throughout are the National Occupation Standards. 

I had been the case holding social worker for the children for 8 months.  In that time, both parents had engaged with services, albeit unwillingly, under a Care and Support Plan. Section 21 of The Act 2014 provides a general duty of every local authority in Wales to ensure that the needs of the child is assessed. The primary consideration of the assessment being to provide services to children, who for whatever reason, are likely to have trouble in doing well within the family, without support (HM Government, 2004).  

To reach a positive outcome for the child, social work literature stress the importance of achieving a reciprocal relationship with families to ensure the needs of the child is met. This ideology assumes that parents are voluntary users of services by children’s social care and therefore willing to engage (Barber, 1991, cited in Ferguson et al., 2021). Parents who do not engage meaningfully with children’s services are more likely to be expected. Laming (2009), in recognition of parents who are non-cooperative or aggressive, described them ‘resistant and deceitful parents.’  In discussing the issue of working with resistance, Ferguson et al’s., (2021) insightful account of the nature of child protection, highlights contributions by Barber (1991) who suggests that statutory social work should begin by assuming the likelihood of resistance. When responding effectively to resistance, the key point made by Ferguson (2021) is the need for emotional support as this can be extremely challenging. For me this would be provided by supervision. However, if the supervisor is short of time, as Munro (2010:1147) reflects, this can reduce the time needed for critical reflection. This could then create a scenario where errors are “less likely to be picked up” and individuals have “greater difficulty in challenging their own reasoning.” Hence the need for supervision. Darvill (1997) sees good supervision as key to improving professional standards.

Returning to the case, the contribution from nursery was the primary cause of my concern, as Child 2 had arrived with multiple bruises to his face and torso; the father who took the child provided professionals with no explanation. Understood from health research is that, bruising is the commonest presenting feature of physical abuse in children. Recent individual child protection cases have indicated that professionals have sometimes underestimated, or ignored, the highly predictive value for child abuse of the presence of bruising in children (Kemp, 2014).  Understanding the different types of bruising to a child and what they mean could be a challenge for social work, as any path taken could result in a right or wrong decision being made. The concern therefore, for the children at this stage was what or who is causing the problem of harm and, are there specific parental behaviours that have given rise to difficulties.  Unfortunately, given his age, Child 2 was not able to explain how, what or why.

Decision making in child protection is rarely a task that is undertaken alone due to accountability. As professionals, social work practitioners should be able to explain the process of what led them to make that particular decision (defensible practice), rather than making decisions that benefit themselves and the agency (defensive practice) (Kirkman & Melrose, 2014). In cases such as this, building relationships with professional’s in areas such as health is paramount for social work decision-making (Woodman, et al., 2014). Any barriers to multi-agency working, widens the possibility that safeguarding issues can be missed, as children are made invisible, certainly if for example, “communication becomes fragmented” (Dempsey, 2016:5). Dempsey’s (2016) research supports Part 7 paragraph 34 of The Act 2014, “No single practitioner can have a full picture of a child or the family, therefore support to families should be delivered as part of co-ordinated multi-agency approach”. As Research suggests, to engage in multi-agency working by collaborating with others ‘helps build the jigsaw,’ (Hobbs & Westling, 1998: 15).  One of these is a duty to report a safeguarding concern. 

The Act 2014 Part 7 ‘Safeguarding,’ provides the legislative procedures and guidance for professionals in safeguarding children in Wales (Welsh Government, 2016). Under Section 130 (4) of The Act 2014, the ‘Duty to report children at risk’ provides those working with children the procedures to follow if, concerned about the safety of a child.  As part of a multi-agency response to the bruises found on Child 2, the head teacher had a duty to report this to me as a safeguarding concern. This duty is provided in Part 3 of the All Wales Child Protection Procedures 2008 (AWCPP); ‘All professionals have a duty to inform the key worker of significant events or changes of circumstances to the relevant child’ (All Wales Child Protection Procedures Review Group, 2008). All organisations that work with children have safeguarding policies and procedures pertinent to their profession that they also follow in child protection, this being part of the safeguarding process. Of concern, was that the worries for the wellbeing of the children appeared to be escalating, despite being subjected to social work intervention for a considerable amount of time. Once the referral was discussed over the telephone, I then requested that the head teacher, as the referrer, follow this up in writing within two working days of the verbal referral; this need is stipulated in section 3.2.1 of the AWCPP 2008.  The incoming referral led me to seek guidance and advice from my line manager as to the appropriate steps to be taken.  Supervision is an opportunity to off load any concerns, worries or anxieties that the worker might have. Supervision is also there to support workers in being critical about parent-child relationships (Davys & Beddoe, 2010).

Following any report, which concludes that social services have reasonable cause to suspect that a child is at significant risk of harm, like this one, they should convene a strategy discussion to determine whether section 47 (Children Act 1989) enquiries should be initiated and, how these enquiries should be undertaken. The purpose of the enquiry being to identify what further investigations need to be made in determining the mechanism of the injury, who will undertake the enquiry and time scale for its completion. At any stage of the process, sufficient information needs to be gathered in order to indicate whether a child is suffering or likely to suffer harm or neglect. The Children Act 1989 introduced Significant Harm as the threshold that justifies compulsory intervention in family life (Article 8 HRA) if in the best interest of the child. Harm is defined under Section 31 (9) of the Children Act 1989, as amended by the Adoption and Children Act 2002.

As I had been involved with the family for a while, I was aware of the concerns and worries held by professionals for the children. Historical documentation that accompanied the children and their parents proved invaluable when drawing my analysis together. Bywaters (2007) highlights the importance of considering the full history of a person, including the biological, personal and social context of an individual and family life. Such information provides the practitioner with an understanding of how history, environment and life-course transitions could be influencing their ability to be ‘good enough’ parents to the children. For example, parents who have experienced maltreatment themselves have been identified to be at risk of maltreating their own children (Capaldi, Pears & Patterson, 2003). An important tool used in this situation is an eco-map. The systems approach to safeguarding, draws heavily on the work of Bronfenbrenners (1979) model of ecology of human development in helping agencies understand the interplay of  positive or negative factors that may influence a child’s development or, the parents capacity to be appropriately receptive, attentive and responsive to that child (Saraw, 2010). Munro (2010) argues that the systems approach “offers a potentially fruitful way of reducing risk to children’ as the Eco map shows all of the complex systems at play in a person’s life, environment and relationships (Hartman, 1995).

To gain a new understanding of the systems at play required a visit to the parents and the children, to gain their feelings. From previous experience, welfare visits to the home have caused the father to become hostile and obstructive. I have learned that it is important for professionals working with obstructive, aggressive and/or hostile parents to try to understand the reasons for this behaviour (Stevenson, 1998). The critically reflective practitioner is required to look beyond the hostility and analyse the situation, the deeper layers of family life and the structures of inequality and unfairness (Thompson & Thompson, 2008). In doing so, this may help the social work practitioner to do something more about this situation. Whilst at the heart of social work is a value base that urges practitioners to strive for relationships that are based on mutual respect, some relationships are not like that due to mistrust, fear, hostility and even hate. Ferguson et al., (2021) shows that working with ‘high conflict’ parents and families is challenging, both emotionally and practically.  However, I note that, ‘respectful uncertainty’ are phrases that have been coined to try and capture the delicate balance of trust and doubt that social workers need to achieve (Ferguson et al., 2021: 20). 

Despite sensitive approaches being taken, the father continued to be antagonistic.   Taking a step back, if professionals feel intimidated by and/or are worried about their own self, they must always think what life is like for the a child in that family. Ferguson et al., (2021) considered that a lack of cooperation could be regarded as evidence of problematic parenting. In child protection work, with involuntary parents, what constitutes fair and proportionate practice is inevitably going to be contested by them. Whilst social work values the importance of relationships, research has found that different types of relationships become established between social workers and families in long-term casework (Ferguson et al., 2021). Some families I have worked with were cooperative from the start; some parents simply opposed to child protection involvement were often hostile and remained that way. In working with ongoing hostility, researchers suggest that social workers face a huge challenge in maintaining their professionalism by having empathy for any fears the family might have and not retaliating (Ferguson et al., 2021).  In facing experiences that are difficult and the emotions that this incurs, social theories are a helpful in thinking about emotional and relational complexity.  Theoretically, I was made aware of the power social workers have in safeguarding and consequently intervening. In safeguarding, it is the lack of power families appear to have, which must be understood in order to be anti-oppressive (Dominelli et al., 2012).  

Upon reflection, to care about someone, and be helpful, requires a capacity to be emotionally attuned to the family’s experiences and to not retaliate when they are angry or upset. This is extremely difficult to do, if under attack.  Becoming deeply and emotionally enmeshed in casework, can, I have found prevent the social worker from achieving the kind of attachment necessary to reflect critically about the work. Cooper (2018:32) describes how professionals can ‘lose their heads’ with anxiety and stop thinking. Therefore, “empathetic strengths oriented practice and skilful use of relationship based practice with ‘some’ parents can help turn ambivalence and animosity into capacity to care” (Ferguson et al., 2021:19). However, tolerance of behaviours can be seen as the worker being ‘emotionally detached’ or ‘unwilling to help’ both of which increases the likelihood of the characteristic of ‘being hard to reach’ being reinforced (Ferguson et al., 2021). 

A clearer picture of ‘what is going on for the child’ and the need to make him ‘visible’ enables the clear setting of goals and plans to enable the case to move forward. The primary duty of the social worker in safeguarding is always to ensure wellbeing. The Wellbeing duty toward a child as set out in Section 5 of The Act 2014 states “you are protected from abuse, harm and neglect.” One key principle of A Core Aim of safeguarding is “Voice and Control.” This principle endeavours to put the child’s voice at the centre of any support provided and, control over the outcomes that help them to achieve wellbeing. Approaches like the narrative approach, when followed, help minimise the power structures that exist thus, creating the potential of a more collaborative working relationship between the social worker and the family (Saleeby, 1996; Wachtel, 2009).  Ensuring a child’s voice is heard is not without its difficulties, as I was very much aware that the voice of the child can often be constrained by statutory duties to safeguard them, procedural obligations at the local level, the level of understanding and ensuring the child is Gillick competent. Gillick competence is a principle used to judge capacity in children to understand what is being asked of them.  A standard set out in 1985 based on the decision of the House of Lords in Gillick v West Norfolk and Wisbech Area Health Authority. Butler-Sloss (1988) highlights however, ‘the child is a person not an object of concern.’ Keeping this in mind, Shemmings and Shemmings (2001) emphasise the importance of empowering children to participate in the safeguarding process, as to do so, can increase a child’s confidence and feelings of self-efficacy; considered resilience factors. Person centred working in social work practice has a clear value base and includes recognising the rights to equality and inclusion within society (Personnel Today, 2011). 

When speaking to Child 1, he described his father as “smacking” his brother (Child 2). The law on smacking children is laid down but not defined in Section 58 of the Children Act 2004. A defence for a parent would be where the smack amounts to ‘reasonable punishment.’ What is defined as ‘reasonable’ will depend on the circumstances of each case, taking into consideration factors like the age of the child and the nature of the smack. Physical punishment will be considered ‘unreasonable’ if it leaves a mark on the child or if the child is hit with a fist/closed hand or an implement such as a cane or belt.  If considered ‘unreasonable’ the parent can be charged with a criminal offence for example, under Section 1 of the Children and Young Persons Act 1933 (cruelty to persons under 16). From my understanding, any child who is maltreated or, exposed to ineffective parenting is more likely to show levels of subsequent behavioural difficulties (Mersky & Reynolds, 2007). The impact is predicted to be long term, “often infiltrating into adulthood development and future parenting (Capaldi, Pears, Patterson & Owen, 2003: 127). When closing the door behind a child, like child 1 and 2, I am always mindful what a child might be feeling as the door closes leaving them at home.  My concern for this child is whether he would be blamed, for disclosing information and what would that mean for him. Knott and Scragg (2013) highlight that in social work practice emotional intelligence is a skill that is used by professionals. According to Goleman (1995), emotional intelligence is the capability of individuals to recognise their own emotions and those of others and to discern between different feelings. For example, whilst the parents have potentially been abusive towards their children, it remains important to recognise that they are human beings who could be struggling with the pressures on them in terms of parenthood and family tensions. 

At this point, I contacted my Duty Line Manager, who instigated a need for a child protection medical. With parental consent, the child was conveyed to the hospital with his father where a paediatrician saw the child. The paediatrician informed me of the outcome following the examination, describing it as ‘inconclusive’.  As the result of the medical was inconclusive there was no requirement for the involvement of police. However, I remained concerned as I did not consider the child to be safe. A vital component of a practitioner’s role involves reflecting on thoughts and feelings, which guides decisions (Jones, 2007). Decisions around safeguarding concerns can be distressing for those working with children. Whilst I was able to ‘reflect in action’ during this piece of social work practice, in future situations that may be equally or more complex taking a step back approach to reduce any wrong decisions being made is as crucial in ensuring any approach is working.  Knott (2013) suggests that this type of reflection can help one to pause for thought before carrying out actions, which may help to reduce human error in social work practice. As taking the time for introspection helps, you figure out what exactly it is you are trying to achieve. Social workers critically reflect on their practice, use research analysis, other professional’s opinion and apply their own professional judgement and reasoned discernment, when making safeguarding decisions. 

Assessments run parallel to section 47 (Children Act 1989) enquiries. The Act 2014 has not changed the purpose of s47 enquiries as set out by the Children Act 1989. In this Act, the concept of ‘significant harm’ is used. The concept applies to statutory duties on local authority to investigate and make enquiries. The Care and Support (Assessment) (Wales) Regulations 2015 require local authorities to review an assessment, if it appears that there have been significant changes in the persons circumstances.  When engaging in any assessment, the Active Offer must be made. Assessments are conducted in accordance with Chapter 1 of Working Together 2015. The Framework that underpins social work assessments is located in Assessment of children in need and their Children (2000). In April 2016, Part 3 under section 145 of The Act 2014 introduced new guidance in respect of assessing children and the overarching principles of this are stipulated within Part 3 Code of Practice (assessing the needs of individuals) (Welsh Government, 2018). As assessments are ongoing and fluid, by using a dynamic approach to this assessment it allowed for changes and modifications to be made, as ideas were tested and new data and information gathered (Parker, 2017).  Any conclusions drawn has the ability to have an impact on the children’s right to a private and family life (Article 8, Human Rights Act 1998).  However, when decisions are based on sound research and evidence based practice, the practitioner can be more confident, that the assessment is accurate and leads to the right outcome for that child. The conclusion of this assessment was that the children were at risk of Significant Harm. 

With agreement by management, it was decided at the end of the s47 enquiry that our concerns were serious enough to take the case to a Child Protection Conference.  Section 47 of the Children Act 1989 is clear that it is for the local authority to decide whether they take any action. The purpose of the initial and subsequent review conferences being to share information between all professionals working with the children in order to decide what future action to take about the child’s future safety, well-being and development. 

During the Initial Child Protection Conference, the agreed decision by all professionals was for the children’s names to be placed on the Local Authority Child Protection Register under the Category of Neglect. Neglect means a failure to meet a child’s basic physical, emotional, social and psychological needs. The Child Protection Register remains specific to Wales. By placing them on the register, this alerts professionals working with a child to their risk of harm.  For a child’s name to be placed upon the Child Protection register, the child must have been assessed as at risk of suffering or likely of suffering significant harm and this is defined in section 31 (9) of the Children Act 1989 for England and Wales. The legal definitions of significant harm in Northern Ireland are stipulated within Articles 2 and 50 of the Children Order 1995 and in Scotland Part 2 of the Children Act 1995. In 2005, section 120 of the Adoption Act 2002 amended the definition of harm laid out within section 31 of The Children Act 1989. This amendment applies to all court proceedings where the ‘welfare checklist’ in section 1(3) of the Children Act 1989 when taking into consideration the impact of emotional harm that a child may experience because of his or her exposure to the witnessing or hearing ill treatment of another human being (Hester & Westmarland, 2006). 
. 
The children are now subject to a Multi-agency plan for a period of 6 months, upon which the case will be reviewed. Attendance at child protection Core Group meetings offers to the child another area for effective safeguarding. Attendance at conference is imperative as it allows case discussions and reviews to take place between and amongst different professionals working with the child. Laming (2003) considered multi-professional working paramount in the safeguarding of children. This is an area where improvements could be made (Ferguson et al., 2021). As often, there will be differing perceptions of how to manage ‘at risk’ children amongst professionals (Liverpool City Council, 2014). What I have found is that often, different professional perspectives is not always without its challenges. According to Hobbs (1997), it is with discussion and negotiation between practitioners about any concerns or issues that do arise can usually be resolved thus creating a better way to improve the outcomes of the child and family.   In the case of Child 1 and 2, there has been a variety of views between professionals with regard to the level of safeguarding concerns.  The issue is our perception of what constitutes risk.  In this case, neglect can be viewed by some as ‘less damaging’ and therefore less harmful (Kendal-Taylor, Lindland & O’Neil, 2014), hence it being acceptable to some.  Certainly, what equates to risk/neglect can vary (Kendal-Taylor et al., 2014) and often influenced by an organisations cultural direction (Domac & Haider, 2014).  From my experience, if there is to be any hope of organisational change, then ascertaining threshold of risk is necessary even if challenging, but through shared learning and training, it could be achieved. 

Should the bruise to Child 2 have been non-accidental then, the threshold criteria would have been met for this local authority to apply to the court for a Care Order under section 31 of the Children Act 1989. Family Court follow an actuarial process where the social worker becomes a witness. With the first duty of the social worker when providing evidence is to the court and that they should tell the court all that they know and that they answer all questions truthfully (Fursland, 2017). In order to be an effective practitioner in the court, the law in itself requires constant reflection. According to Roberts (2010:40) this means “critical analysis of your own values and practice of social work.” For many, like myself, the tension of court is extraordinarily high; as life-changing decisions are made for and on behalf of the child, provoking feelings of anxiety and discomfort. 

In trying to achieve the best outcome for each child, this particular case could be likened to what Schon (1983) describes as the ‘swampy lowlands,’ which refers to the often less transparent and unpredictable complexities that can arise from any given situation or relationship in social work practice when safeguarding a child.  Because of this, supervision was imperative for critically reflective practice, the affirmation of my development, connection of theory to practice and development of knowledge. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)

The Social Services and Well-being (Wales) Act 2014 (The Act 2014) is the primary legislation for use in safeguarding adults at risk in Wales. Section 134 of The Act 2014 made safeguarding adults a statutory responsibility. The principles of the Act 2014 encompasses key features of human rights, which compliments the values of social work in respect of promoting choice and independence (March, 2015). 
The objectives of legislation is defined at Part 7 of The Act 2014
 ‘Safeguarding’ defines an ‘adult at risk’ as
(a)	is experiencing or is at risk of abuse or neglect
(b)	has needs for care and support (whether or not the authority is meeting any of those needs); and
(c)	as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it’’.

‘Working Together to Safeguard People’ Volume 3 and Volume 6  issued under section 126 of The Act 2014 places a duty on a local authority to carry out an investigation if an adult is suspected of being ‘at risk’ and that they ‘must’ 
(a)	make (or cause to be made) whatever enquiries it thinks necessary to enable it to decide whether any action should be taken (whether under this Act or otherwise) and if so, that and by whom; and 
(b)	decide whether any such action should be taken’’.

At all times, during the safeguarding process, the adult must feel valued and respected  (Working together to Safeguard People Vol 6: Handling Involving cases to Protect Adults at Risk 2014). 

Important to safeguarding adults are Safeguarding Adult Boards. The overarching principle of these boards being, to coordinate adult safeguarding arrangements and oversee the effectives of safeguarding work of its members and partner agencies. For social workers, this means safeguarding adults alongside the NHS, Police and other professionals such as housing. However, there continues to be a need for consistency, quality and joined up service provision in Wales (Working Together to Safeguard People Vol. 6). Boards across different authorities have adopted the principles of ‘Making Safeguarding Personal,’ enshrined within The Act (2014).  The Making Safeguarding Personal, a national programme, was introduced for use at the local level, as previous approaches were not meeting the safeguarding needs of adults at risk (Mitchell & White, 2015). This promotes a person-centred, outcome focussed approach, and in doing so, complements strengths based practice (Pollock, 2019).

At the local level, to gain a deeper understanding of the roles played in Safeguarding Adults, North Wales Adults Safeguarding Boards adopted the ‘Four P’s’ (Prepare, Prevent, Protect and Pursue) strategy towards safeguarding (North Wales Safeguarding Board, 2015).

Legislation, amongst others, relevant to safeguarding adults includes: 

Mental Health Act (1983, amended 2007): Empowerment being one of its main principles. 

Mental Capacity Act 2005: General principle is that everybody has the right to make risk taking decisions.

The Human Rights Act 1998: has a number of rights and any interference by public authorities upon these rights must be proportionate to the risk. 

Safeguarding Vulnerable Groups Act 2006:  the introduction of vetting and barring schemes this Act aims to ensure that those unsuitable do not end up working with vulnerable adults.   
       
The Domestic Abuse Act, receiving Royal Assent in 2021, provides for people who experience domestic abuse; beyond that of physical violence, including emotional, coercive or controlling behaviour and economic abuse.  This bill ensures that abusers are no longer to be allowed to cross-examine their victims directly. 

Specific to Wales, the “More than just framework” becomes necessary as it sets out good practice standards and the legal obligation of treating language as equal (Equality Act 2010).  Embedded in practice, is the need to ensure the ‘Active Offer’ principle is met (Welsh Language Act 1993; Well-being of Future Generations (Wales) Act 2015).    
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)


The Act 2014 is one of the biggest changes for safeguarding adults in Wales as brings the safeguarding of adults at risk under statutory review; bringing it in line with children safeguarding.  Prior to the introduction of statutory legislation, unlike children’s, adult safeguarding procedures were considered ineffective (Magill, 2010). In assessing risk, Part 7, volume 6 Adult Safeguarding Policy ‘Handling Individual’s cases to Protect Adults at Risk)’ looks at adults specifically. Unlike children, the local authority has a duty to a) ‘begin with the presumption that an adult is best placed to judge their own wellbeing and; b) to have regard to the importance to promoting their independence where possible.  

One of the fundamental differences therefore, between safeguarding adults and children is the right of the adult to self-determination (Ann Craft Trust, 2018).  Self-determination represents the absolute legal right for adults to be autonomous when making decisions (Summers et al., 2014). Whilst Article 12 (UNCRC) contains the ‘right to be heard’  whilst noble, the reality is that a child’s best interest remains under the control of adults and in judicial hearings it is the court and not the child who determines where a they live and with whom they will have relationships. For children therefore, the adult structures choice and problem solving for them.

The Act 2014 itself, embodies both empowerment and protection for adults; referred to as ‘competing imperatives’ (Preston-Shoot, 2019), with the principle of ‘self-determination’ means offering protection ‘only when needed’ (Davies, 2018). Working Together to Safeguard People Volume 6, paragraph 118 states “it is vital that the adult at risk be in control of decisions about how risks are managed.”  As stated in the Mental Capacity Act 2005, unlike children, adults have a right to make ‘unwise decisions.’ i.e., decisions others might not agree with.  An adult may experience any interference in autonomous decision-making, by a public body, as abusive if not justified or proportionate (Pollock, 2019).

Therefore, unlike children, adults have the right to pursue high-risk choices, for example, neglect without interference. Despite this not contributing to the well-being of that person, the law will only intervene in extreme circumstances. For example, if an adult is judged to lack capacity in making a specific decision (Mental Capacity Act 2005 [MCA 2005]).  To ensure best interest decisions are made, without intervening in Article 8 (HRA 1998), The Act 2014 introduced Adult Protection and Support Orders (APSO). Section 127(2)(b) states the purpose of the APSO is to ensure the adult suspected of being at risk is ‘making decisions freely’  and to assess properly whether the person is at risk (The Act 2014 Part 7, section 127 2(b) and (c)). Those involved in the execution of the APSO are to ensure that they do not exercise any ‘undue influence’ (The Working Together to Safeguard People Volume 6 – Handling Individual Cases to Protect Adults at Risk).

 In conclusion, the main difference is about freedom of choice to engage in risk taking decisions. 
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)

As a Social Worker in Wales, the Wellbeing of Future Generations (Wales) Act 2015 remains important to my practice. For the culture of Wales to be adhered to, the Welsh Government’s framework “more than just words” sets out good practice standards and a legal obligation for me to treat English and Welsh languages equally. I described in section 2, of the portfolio, that this was something that I had not grasped.  This is now something I used automatically. 

A vital component of the role of social work, in guiding decision-making, is reflecting on thoughts and feelings (Jones, 2007).  As an avid reader of research, I continue to find it useful to reflect critically in order to develop my own understanding and learning in areas that I am unsure.  I have found that this requires both autonomy and supervision.  As my reports have covered large areas of social work practice, all of these areas have been researched thoroughly using published research papers. I have also used websites such as the National Society for the Protection of Children, the Lucy Faithful Foundation, Cafcass Cymru as well as the Local Authority’s portal for updated research information.  Looking back, whilst social work is well informed by professional ethics and values (Payne and Askeland, 2016) there appears very little in the way of research in respect of social work practice in the court arena or in Wales (Gorin, Baginsky, Moriarty, and Manthorpe, 2020). What I have learned,  is that for a profession to understand itself, and to be able to explain itself to others, then empirical research carried out by social workers on the key aspects of practicing in Wales becomes necessary. Certainly, if culture is to be understood and reflected on.       
As part of this portfolio, a requirement is submitting feedback. Whilst this presents as an opportunity for family to be open and honest and thus allow for future learning, the feedback was largely positive and not an example of constructive criticism. The question is, is there a better way of gaining constructive criticism.  Personally, what I have learned from the observation and further discussion in supervision is that, I need to probe more deeply, be more inquisitive and not take what is said for granted. Professional curiosity is important in completing any assessment and therefore this is an important area for me to seek out future training and learning resources. 

This journey has also evidenced that the “interface between social work, safeguarding and the law is complex” (Preston-Shoot, 1996).  As I not only, require an in-depth understanding of the law but it is also much more than that In order to be an effective practitioner in the court, the law in itself requires constant reflection. According to Roberts et al., (2010:40) this means “critical analysis of your own values and practice of social work.” A study of social workers carried out in Scotland, in respect of the Justice System found that, social workers felt misunderstood (Halliday et al., 2009). Acknowledging others feelings is important, as you know you are not alone; this requires collaborating with professionals, which I have found difficult to do during the current pandemic and cycle of lockdown scenarios imposed upon us by government and government policy. 

When entering court, as a social worker you are very much aware that this is not a stage, there is no script and what you report can change a child, and their family’s lives forever (Fursland, 2017). For many, like myself, the tension is extraordinarily high; as you know that, life-changing decisions are made, provoking feelings of anxiety and discomfort. Burfield (Cited in Fursland, 2017) asserts that social workers need to be guided, monitored and supervised by legal experts as to the rudiments of the processes in court as often social workers are “seemingly thrown in at the deep end” left to “sink or swim.” In 2015, Unison carried out a survey of more than 1000 social workers, which highlighted that training and continuing professional development on presenting evidence in front of the judge was inadequate and at best poor. Many social workers interviewed stated that they were “self-taught” with phrases such as “lamb to the slaughter” are frequently used. What I have learned and recognised is the importance of   knowing the case well and preparation; as both are a valuable tool to use in the court arena. 

As social work is “a complex” supervision “supports social workers in providing good-quality service” (British Association of Social Workers [BASW], 2011, cited in Manthorpe, Moriarty, Hussein, Stevens and Sharpe, 2013: 2). As within supervision, the process of reflection really takes place in more detail as, it provides the platform to separate out cases to reflect the sunshine (what went well) the rain (what did not go well), when lightning strikes (what came as a shock or surprise) and fog (what I did not understand) (McLean, 2016, cited in Bailey-McHale et al., 2019).  Darvill (1997) sees good supervision as promoting a vision of the team and work setting, which is key to National Occupational Standards (NOS). Whilst supervision provides the opportunity to build confidence in decision-making, I have learned also that supervision can at times be both limited and variable, as often the pressures of time for all involved, including myself, can affect its effectiveness (Manthorpe, Moriarty, Hussein, Stevens and Sharpe, 2015).  

To conclude, unprecedented circumstances caused by the current pandemic have meant my role has become more challenging, as how I carry out my role changes with every government intervention. This was evident in the completion of CPEL online, identifying a time and place to be observed via methods other than face-to-face and obtaining written feedback. As such, I am experiencing all forms weather, which requires greater in-action and on-action reflection (Schon, 1989).
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	

	2
	

	3
	

	4
	



Notes 

CPEL training was hugely interrupted by current restrictions and guidelines in respect of Covid 19.  Workshops were attended both in person and via Zoom.  I believe that I missed one workshop (direct) and one workshop (indirect).  For the latter, all paperwork for the workshops were downloaded.




	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

Hayley has developed well throughout the course. There have been huge changes taking place within the local authority whilst Hayley has been undertaking this course and this includes working through a global pandemic in unprecedented times. 

Hayley reflects on her practice at each juncture and uses supervision well. She has excellent writing skills and the work that she produces is of a very high standard. 

Hayley has developed her practice skills and knowledge by attending training courses and through self-learning where she is pro-active in undertaking further research about areas of practice that she may not be familiar with. 

Hayley has reflected upon the use of the Welsh Language in Wales and although not used often in the Local Authority where she is based she has acknowledged the need to always consider this and act upon this in accordance with the legislation regarding the use of the Welsh Language.  

Hayley has developed her risk assessment skills over the period of the course and she has worked through some very complex and challenging cases. Hayley has developed effective and positive relationships with professionals from other agencies and has developed her ability to ensure that safeguarding is a multi-agency approach and that it is an equal responsibility.
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