	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Proofread all written expressions with greater care. 
	In this assignment, I organised an appointment with study support for them to read through my essay to check for grammar and punctuation. 

	Targed/Target 2
	Regularly add your own critical comments to the list. Debate
	In the assignment, I tried to use as many sources for criticality. While showing if some sources agree or disagree. 

	Targed/Target 3
	Make sure that you explain concepts in detail for your reader. 
	In the assignment, I tried to use the PEEL format that was given in the seminars. 



A critical evaluation of the development of a strategic target in a school development plan: actions, impact and evidence-based reflections
Introduction:
An action point from the School Development Plan (SDP) was improving student development through efficient feedback and feedforward. This emphasis is essential to the Curriculum for Wales (Welsh Government, 2022), as student success is a fundamental component of assessment, development and responsibility. Additionally, it supports the Welsh Government’s National Mission (2017), since progress tracking helps diagnose additional learning needs (ALN) and identify pupils who require more support. The school is located in a sizeable residential area and has 200 pupils enrolled. Less than 10% of pupils are eligible for free school meals, while roughly 13% of students live in the 30% most deprived areas as determined by the Welsh Index of Multiple Deprivation (2019).  On the ALN registration, 14% of students are enrolled. Although 4% of the pupils speak English as a second language, none of them speak Welsh at home. In the last three years, there have been no documented instances of racial exclusions or fixed-term exclusions from the schools. This assignment will critically evaluate the strategic target from the SDP and its potential link to ALN, along with an action plan. 
Literature Review:
School development planning (SDP) is essential for promoting school improvement because it establishes specific objectives and plans of action that are in line with regional and national priorities. The process in Wales is directed by frameworks such as Welsh Government’s ‘Our National Mission’ (2017), which aims to raise educational standards, lessen inequality, and increase students’ well-being. According to Welsh Government (2014), the SDP process usually consists of a sequence of self-evaluation, prioritising tasks based on information and input, creating action plans, and routinely assessing results to make sure goals are being reached. While addressing more general policy objectives, this methodical approach guarantees that schools concentrate on their unique requirements. For example, long-term enhancements and sustainable development are highly valued in the Well-being of Future Generations Wales Act (2015), while the school standards and organisation Wales Act (2013) requires that schools be held accountable for their performance and progress. By complying to the procedure, schools in Wales can match their growth goals with the aims of the government, guaranteeing both successful instruction and favourable results for pupils. 
Returning to school A, the SDP include three priorities. One priority that stood out was improving student growth rates through effective feedback and feedforward. The implementation of this goal for children with ALN, as well as the possibility of future differentiated support, were two key elements to consider. Clear, explicit, and timely feedback is likely to encourage development, according to Wisniewski et al. (2020). However, this is frequently more difficult for ALN students, who might need extra help to interpret and follow up on feedback (Welsh Government, 2023). According to research by Evans (2021), feed-forward procedures emphasise future learning over previous mistakes and have the potential to increase student enthusiasm and participation, but their implementation for ALN students requires careful scaffolding to guarantee that feedback is useful. There are numerous techniques that demonstrate how feedback can help differentiate directions so that teachers can adapt their sessions to meet the varied requirements of their pupils. In order to use feedback for differentiation, formative assessment is essential. According to research by William (2018), teachers can learn about students’ immediate learning needs when they conduct formative assessment on a regular basis. If a student’s comprehension is poor, for instance, the teacher may modify the lesson plan to include more scaffolding or different materials in the following session. Hatziapostolou and Paraskakis (2010) agree with William (2018), stating that feedback provided as part of formative assessment allows learners to solidify their strengths, identify their areas of improvement, and assist them through the necessary actions to accomplish the learning outcomes. 
Nonetheless, there are inconsistencies in the literature about the effectiveness of various feedback formats. For instance, although formative feedback is cited as successful, new research suggests that its effectiveness is limited unless it is customised to meet the needs of each individual student (Winstone 2019). Additionally, both William (2018) and Hattie and Timperley (2007) argue that formative assessment is essential for creating real-time constructive adjustments and for providing tailored feedback that guides subsequent learning. However, there is a lack of clarity on the frequency and format of this feedback, especially for students with ALN. Ozan and Kincal (2018) investigated the impact of formative assessment procedures on academic success in progression step 3 students’ attitudes towards classes, and self-regulation abilities. The study found that, while formative evaluation improved students' attitudes towards the lesson, it had no significant effect on their academic achievement or self-regulation skills. The authors emphasised that the study's short duration and the diversity of teachers' individual methods may have contributed to the lack of a meaningful impact on academic attainment. This study supports the argument of William (2018) and Hattie and Timperley (2007), who suggest that there is a lack of understanding of this format, particularly for students with ALN. If there is no meaningful influence on mainstream children’s academic progress, it is unlikely that any formative assessment measures for ALN children will be implemented. For future implementation, particularly in relation to school A’s SDP, the school could benefit from teacher training on how to properly scaffold feedback based on students’ individual learning needs. 
Research has shown that peer feedback encourages collaboration in learning groups and self-reflection, which is especially beneficial for children with ALN. By incorporating peer feedback into their lessons, teachers can provide students opportunities to actively participate, relate to each other's work, and reflect critically on their own learning (Topping, 2017). Particularly, peer feedback has been shown to support metacognitive reflection, enabling students to consider how they learn and how they could use feedback in their next tasks. Although peer and self-assessment have been proven to promote metacognitive skills in students, Sadler and Good (2022) disagree with Topping (2017) and explain that the results of this strategy have been inconsistent for ALN students. According to the findings of the study by Mu and Schunn (2025), organised comments and prompts greatly enhance the calibre and usefulness of peer feedback. Without the right scaffolding, ALN students may find it difficult to give or comprehend insightful criticism from their peers, which could make it unreliable or useless. Sadler and Good (2020) claim that ALN students receive inconsistent peer feedback and this research may support that. According to Mu and Schunn (2022) using thoughtful prompts can improve feedback by encouraging students to provide more thorough and helpful answers. Further research is required to determine how these approaches could be modified specifically for ALN students, particularly in mixed-ability settings.
Adaptive learning technologies, like those integrated into online learning platforms, provide tailored feedback according to each student’s performance, as stated by Yaseen et al. (2025). Teachers can use these tools to get current information on student’s progress, which can help them plan lessons and differentiate teaching for upcoming lessons. The ideal way to include technology into personalised learning for students with ALN is unclear, yet, according to Yaseen et al. (2025). Bennett (2021) emphasise how adaptive learning platforms can offer tailored feedback, but Singe (2023) argues that although technology can design customised learning paths, inequalities in digital access, particularly in underprivileged areas, may limit its usefulness in diverse classrooms. Evans (2021), who agrees with Singe (2023), claims that an excessive dependence on technology is detrimental to ALN students’ emotional and cognitive development because, although digital systems can help with some aspects of learning they cannot replace the tailored supportive nature of human feedback. 
Developing an Action Point:
The SDP highlights the importance of student development in the School improvement guidance (2022), stating that progression is critical for driving evaluation, improvement, and accountability. The school improvement guidance focuses on two main questions: Are learners following the principles of progression, and is their rate of growth consistent with expectations? National priorities include promoting advancement by providing learners with a diverse range of information, skills and experiences, as well as reducing the impact of poverty on achievement. The school’s goal, “to improve the pace of pupil progress through effective feedback/ feedforward,” is consistent with the framework for improvement outlined in the Welsh Curriculum. (This quote is taken from the school’s SDP). This goal is aligned with the school’s vision, which is founded on four purposes and aims for students to reach their maximum potential in important skills. Effective feedback is vital for this because it allows pupils to learn from their mistakes and make progress. While the aim has been referenced in prior SDPs, there is no clear proof as to where it comes from. However, the school claims that the target was developed after consulting the staff, governors, parents, and students, as well as using INSET days, surveys, and the National Evaluation and Improvement Resource (NEIR) Evaluation tool. 
The current practices in place, including feedback and feedforward, are well embedded with students demonstrating a clear understanding of the next steps in their learning. To build on this, they are reviewing and consolidating assessment methods and progression pathways across the school. Additionally, they are focusing on sharing good practice, particularly in the areas of creative writing and the feedback/ feedforward process, to enhance consistency and effectiveness. Through this, they can learn how to refine and expand successful strategies, ensuring they have a broader impact on student progress and learning outcomes. Strategies are being adopted to ensure that by the Autumn of 2024, nearly all students will respond effectively to teacher feedback whether written or vocal, in an age-appropriate manner. Furthermore, practically all students will be able to identify and comprehend various feedback systems and codes. Alun Jones is leading specific training on learner effectiveness for staff in school A. Staff can also engage in Attention Deficit Disorder (ADDs) meetings, where they can discuss best practices for written verbal feedback within a progression model. 
To determine the target's degree of achievement, Estyn gave the school feedback. Estyn stated that great progress has been made in developing useful feedback to enhance student’s growth. However, it was pointed out that this growth is not consistent across all classes. Phase meetings, speech and language therapy (SLT)  ‘book locks’, and learning to learn (L2L)  are other ways they evaluate success. Aside from that, there is no data to suggest other means of measure success. 
It is unclear how school A’s SDP target relates with its vision and objectives. One advantage is that the aim was briefly discussed on past years of the SDP but has not been a primary priority. However, the concepts they developed to address the aim are no longer being used. There is little or no data to support any evaluation or progress towards the aim, which is a drawback. The deadline for the aim has past, and there is no evidence or information to show that any progress or measures have been taken. Overall the SDP is a important document with minimal information on the aim and why it is a priority at that school. Another school in Wales has a similar aim to school A. Ysgol Glan Morfa has a clear and understandable SDP model. It includes essential steps listed in subheadings and bullet points indicating what may be done to assist staff and students. How this goal relates to pupils with ALN and what can be done for them is one crucial element that suddenly became apparent that School A lacks. The school explains how it’s aim comes from school self-evaluation and emphasise the significance. School A wrote little about it. They have established defined timeframes and plans for future actions. For areas of improvement, school A could reach out to it’s networks schools to discuss what others are doing to attain a similar goal to theirs, as well as how they can implement and set more essential measures in place to help them achieve it. 
Reflection and Evaluation: 
When assisting the school in meeting this goal, I devised up with a concept and measured it by asking pupils to reflect on what went well after each lesson. For example, they might notice that they used a capital letter at the beginning of a sentence, a full stop at the end of a sentence, and wrote the date correctly and independently. They can then consider topics and methods for growth in future lessons, such as writing on a straight line or beginning their work by the margin. This action can also be used following 1:1 reading sessions, in which students evaluate what they did well and where they can improve. This self-reflection assist teachers in identifying areas for support and informing class planning based on students’ improvement steps. For reading, it also assists teachers in determining whether a child should go up or down a level based on their progress. If I had more time, I would recommend or try personalising rubrics for each individual. Then students may stick the rubrics on their desk and refer to them while working, or use them as a checklist. However, putting the rubrics on the table in front of their classmates can affect their wellbeing. A possible substitute for this would be to keep everyone’s rubrics in a file on the teacher’s desk, which they could access while working on a task or as needed. This also refers to the issue raised at the start of this assignment, which is how the target is implemented for ALN students. Following this concept ensures that no individual is singled out and that a rubric is tailored to their specific requirements. This individual can collaborate with a teacher, TA, or a parent/carer at home to develop this rubric. This can benefit the teacher as well, assisting them with differentiation and future planning. Also, develop little plenaries at the end of each task and use this type of task for future reference. 
Conclusion:
To summarise, the SDP focuses on improving student development through effective feedback, and I wanted to learn more, particularly about pupils with ALN. According to research, ALN students require individualised feedback, including formative and peer feedback, as well as explicit scaffolding and assistance. According to the ALN transformation programme (2018), it is crucial to establish inclusive learning settings where students with ALN receive specialised assistance, therefore encouraging their independence and sense of belonging.  Furthermore, more study is needed in this area, and effective methods for students with ALN remain unclear. The lessons learned regarding school development plans include determining the top three priorities from a list of targets, as well as how to evaluate progress and what has to be done to fulfil those priorities. This goal has the potential to significantly impact my future teaching in a variety ways. Effective feedback enables you to discover where students are in their learning path, allowing me to build lessons that are suited to their individual needs. By utilising feedforward strategies, I can provide clear next actions to help them progress more effectively. Feedback and feedforward highlight gaps in comprehension or areas for strength. This allows teachers to modify their lesson content, whether by repeating ideas that require more time or offering increase the level of challenge for students who are developing quickly. Feedback and feedforward assist students in reflecting on their learning, which I can integrate into my lesson planning as the ALN transformation programme emphasises the value of encouraging self-regulation and metacognition in students with ALN. 
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I acknowledge the use of ChatGPT (https://chatgpt.com) on 20th February to help me during this assignment. I used the prompt:
What positive/ negative strategies are out there to improve pace of pupil progress through effective feedback/ feedforward. 
I can confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 
