Name: Rebecca Perrett.
Student Number: 2300138.
Module Code: ECAD7004.
Word Count: 4954

Targets from previous assignment. 

	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Ensure that you read more widely to support your assertions with literature.
	Within this assignment I have ensured to engage with a wide range of literature, allowing points made to be supported by existing literature. 

	Targed/Target 2
	Ensure that you write critically. Compare sources and question some of the findings.
	I have been critical within this assignment by comparing and contrasting existing literature and questioning some of the methods used. 

	Targed/Target 3
	N/A.
	N/A.















Design, conduct and critically evaluate a close-to-practice research project focusing on the model of the transformative teacher in developing practice that has a positive impact on the learner.

Introduction.
Throughout this assignment, a design, establishment and critical evaluation of a close-to-practice research project (case study) will be conducted. An emphasis will be placed on the role of the teacher, developing their practice to positively impact the learners. An exploration of relevant literature will be included, followed by a critical analysis. Furthermore, through conducting and engaging in research, it addresses multiple teaching standards outlined in Wales, as the Welsh Government (2018a) identify the relationship between the teacher and research being a vital component for achieving high standards of education. This presents the importance of teachers themselves becoming ‘ethical informed citizens’ as it provides them with the knowledge and skills to meet the needs of all learners (Donaldson, 2015, pp30). 
 
Currently, in education in Wales the element of providing learners with an inclusive environment has been emphasised by the Welsh Government (2018b). This has sparked a contemporary debate on the seating/grouping arrangements used by teachers and its impact on the learners holistic development. Throughout schools in Wales, two approaches to seating/grouping arrangements have been identified including, attainment and mixed-attainment seating/grouping (Welsh Government, 2023). However, no strategy has been identified as best practice, leading to teachers using their expertise to make the decision, potentially hindering learners standard of education. Furthermore, current research literature has identified a research gap relating to the factors taken into consideration, when implementing seating/grouping arrangements, highlighting the need for further research to be conducted. As a result, this case study is going to explore this contemporary issue in education, including collecting relevant data to answer the question of ‘What are the factors that influence the seating/grouping arrangements in a Year 6 classroom?’. 

To address this research question, data will be collected from two Year 6 classes, based in a school situated in a coastal urban area. There are 473 learners of mix gender on roll, between the ages of 3-11 years. 58 learners make up the year 6 environment, alongside 2 teachers. 38.2% of learners are eligible for free school meals which is 14.4% higher than the national average in Wales (Gov.uk, 2022). 10.1% of learners have an additional learning need (ALN), being 3.3% higher than the national average and 8.4% of learners are from the Black, Asian and Minority Ethnic community (my local school, 2022). These statistics are noted as they may be a factor taken into consideration by the teachers when implementing seating/grouping arrangements. Additionally, the research was conducted in the Year 6 nurture classroom, on 15 learners, forming 3 focus-groups. The 15 learners consisted of both male and female, ages 10-11 years, with some having additional learning needs.

Literature Review. 
Through the Curriculum reform in Wales, the Welsh Government (2018b) has placed emphasis on providing all learners with an inclusive environment that fosters opportunity and achievement. This has sparked a contemporary debate within education, relating to the factors that influence the seating arrangements implemented in classrooms and its impact on learners holistic development (Vandenberg and Stoltz, 2018). Vandenberg and Stoltz (2018) highlight that the emphasis placed on providing inclusive environments for all learners has presented new challenges for teachers, including implementing suitable seating arrangements, where all learners can progress holistically despite their unique learning needs, behaviour or external challenges. Web-Williams (2021) qualitative research shows, that teachers perceive grouping the learners according to their ability level mitigates the process of implementing differentiation, behaviour and classroom management. However, Web-Williams (2021) argues that learners can be grouped according to the teachers assumptions rather than their educational attainment, thereby, leading to exclusion and in-equality. Historically, recognised by Becker (1966) in his labelling theory, if learners are provided with a label by society, they will act according to the provided label, creating barriers that could have been avoided. Similarly, recognised by Conn et al (2023) learners placed in lower attainment groups experience a variety of disadvantages, relating to low self-esteem and confidence, preventing academic progression. Furthermore, following Conn et al (2023) research, a key recommendation stated was for further research to be conducted relating to the groupings of learners in terms of diversity. Through a critical lens, this presents a research gap in relation to the factors teachers are influenced by when establishing the classroom seating arrangements, resulting in race, ethnicity, socio-economic status and additional learning needs having a pivotal role, despite the attainment level, in the decisions made by the teacher for groupings. 

Tereshchenko et al (2018) qualitative research study presents the most recognised benefits of mixed attainment groupings/seating arrangements according to the children included, gaining cooperative skills, friendships and equal learning opportunities. In contrast, some themes prevalent in Tereshchenko et al (2018) research data shows, some learners felt they were at a disadvantage, when working in mixed-attainment groups, due to behavioural challenges and experiencing feelings of exclusion and being left behind academically. Additionally, further data presented that learners, especially those entitled to free school meals, from a lower/middle attainment groups expressed a preference for working in mixed-attainment seating/groups as they offer a support system, allowing further achievement. Whereas, higher attainment learners expressed a preference for attainment groupings/seating arrangements, allowing higher levels of achievement (Tereshchenko et al. 2018). However, Tereshchenko et al (2018) fail to ascertain whether implementing seating arrangements/groupings according to the factor of learners attainment level, is the most effective strategy, continuing the contemporary debate within education. 

Connolly et al (2019) quantitative research study criticises some of the factors teachers take into consideration when implementing their seating arrangements/groupings. Recognised through their research conducted in 46 schools, three contributing factors that influenced teachers decisions on groupings were attainment, gender and ethnicity. Connolly et al (2019), analysed the reoccurring themes presented in their data, recognising that learners from a different ethnicity other than White, were misallocated to lower attainment groups. Furthermore, elements of gender were recognised as a misallocation factor, resulting in girls being wrongly placed in lower attainment groups for Mathematics, due to presumptions being made by the teacher (Connolly, et al 2019). However, Connolly, et al (2019) research study relies heavily on the grades achieved by the learners in their final Year of primary, rather than the learners academic ability. Moreover, Conolly, et al (2019) fail to provide information on the expectations of each attainment grouping, disregarding other factors that may influence the seating/grouping arrangements. Conolly, et al (2019) research data presents elements of social injustice learners are experiencing in education, preventing meeting the Welsh Governments (2018) goal of providing inclusive environments to all learners. To overcome situations of social injustice occurring in education in Wales, Senedd Cymru (2024) have established an Equality and Social Justice Committee, who analyse policy and legislation whilst holding the Welsh Government accountable in regards to providing equal opportunities and tackling social injustice. This highlights the importance of teachers in Wales working in collaboration with stakeholders whilst engaging with legislation, policy and research to ensure social justice for children prevails.  

The National Mission for education in Wales (2017) is to close the attainment gap between learners, achieving high standards of education for all. This aim for education has influenced the Welsh Government (2023) to conduct research relating to grouping practices used across both primary and secondary schools in Wales. The data presents that learners of lower-attainment groups expressed a strong appreciation for the support provided consistently by the teacher in the lower-attainment group, allowing them to progress academically. However, negative learning experiences were identified by lower-attainment learners, with teachers attesting to the stigmatising comments lower-attainment learners receive and the impact it has on their learner progression. From this, the Welsh Government (2023) has made some key recommendations including the emphasis for teachers in Wales steering away from ability groupings/seating arrangements as it puts the lower-attainment learners at a disadvantage and minimises the success of closing the attainment gap in education. Furthermore, they place emphasis on the importance of flexibility for groupings to prevent judgements on learners ability and need for learning support (Welsh Government 2023). However, the Welsh Government has failed to voice the opinions of the middle/higher attainment learners on the subject of attainment groupings, resulting in the recommendations made only benefiting learners of lower-attainment groups. Finally, the Welsh Government (2023) has called for further research to be conducted in relation to the factors that influence the grouping/seating arrangement in classrooms across Wales, which presents the rationale of this research case study. 
 
Explanation of case study.
A case study is one of the most extensively used research strategies for conducting qualitative research. It involves a detailed study of the issue identified being analysed within its natural setting and allows the researcher to employ any method of data collection, that fits their objectives (Priya, 2017). Case studies allow room for data collection methods such as semi-structured/in-depth interviews, questionnaires/surveys and narrative observations, allowing a wider range of data to be collected. However, if there are high numbers of participants within the case study, quantitative methods may be preferable (Priya, 2017). On occasion, a team of researchers may be used to conduct a case study which inevitably raises barriers in terms of maintaining consistency in the data collection and analysis across the team, impacting the validity of the research (Mukherji and Albon, 2010). Additionally, case studies can be used to confirm or disprove a theory as it takes only one case study to disprove the predictions made within a theory, to allow the validity of the theory to be questioned. Moreover, case studies provide ecological validity as the data collected through observations reflect real-life occurrences (Mukherji and Albon, 2010). Through a critical lens, as case studies delve deeply into one or very few cases, the findings lack generalisability and cannot be applied to a population as a whole. This results in the findings not being easily replicable by others, lowering the validity of the case study (Dawson, et al 2021). According to Dawson et al (2021) limitations of case studies can arise due to impact of the researcher, as their attitude, biases, beliefs and expectations can influence various aspects of the research process, including study design, data collection, analysis and interpretation. Through a critical lens, if researchers have strong preconceived biases about the topic under investigation, it could potentially skew their observations, data collection methods, or interpretation of the results, leading to less reliable findings. This highlights the importance of researchers being aware of their own biases, and how they should strive to minimise their influence on the research process to enhance the reliability and validity of the results (Queiros, et al  2017). Moreover, as case studies involve collecting in-depth data, resulting in the researcher having to analyse large amounts of data which may be diverse, this may present challenges in extracting precise and targeted conclusions, and can be very time consuming (Queiros, et al 2017). To overcome this limitation, selecting a smaller group of participants, creating a representative sample, may be more effective. This can be achieved through random sampling, guaranteeing an equal chance of each participant being chosen, preventing the likelihood of bias results (Hess and Newton, 2023).  

To form a representative sample of participants within this case study, a random sampling method was used. Prior to selecting the participants at random, the decision for three focus-groups consisting of five learners from a Year 6 environment was made. Following gaining consent and assent from all participants and the parents/carers of those under the age of 18 years, a random selection of participants were chosen. The 15 child participants consisted of both female and male with 5 having ALN, 9 being identified as lower-attainment, 6 being identified as middle/higher-attainment, 9 participants being age 10 years and 6 participants being age 11 years. Furthermore, consent for participation was provided from two Year 6 teachers, allowing a staff questionnaire to be included within the case study, providing further data. 

Research methods. 
This research case study consists of a mixed-methods approach, resulting in methods used for data collection being staff questionnaires (evident in appendix 1), semi-structured interviews (evident in appendix 2) and class observations (observation schedule evident in appendix 3). Prior to conducting research, a lesson on the purpose, aim and objectives of this case study was explained to the Year 6 learners, allowing participants to understand their contributions to the research. This allowed the children to ask any relevant questions, preventing any mis-conceptions and established the expectations (lesson plan evident in appendix 5). Reflecting on this, the participants were seen to be more comfortable when called on for interviews/observations, as their comprehension of the research topic facilitated their confidence in responding to the interview questions, making them relevant and personally connected to their own experiences, providing valid data. 

According to Cypress (2017) qualitative research methods such as questionnaires and interviews can be prone to a variety of errors and biases, due to participants feeling pressured in pleasing the researcher, or uncomfortable sharing their honest opinion, which inevitably affects the reliability and validity of the data collected. In Contrast, Efron and Ravid (2019) argue that methods such as open-ended questionnaires and semi-structured interviews provide participants with the opportunity to share and expand on their opinions, providing further data. Similarly, recognised by Cohen et al (2017) anonymised questionnaires provide participants with the opportunity to share their honest views in regards to the topic, rather than, promote the researchers agenda assuring fairness and methodological rigour. However, to ensure that participants feel comfortable and trustworthy of the data collection methods used, ethical considerations need to be established and understood (Cohen, et al 2017). For example, reassuring participants that their identity will be kept confidential and anonymised throughout, and guaranteeing that participants will not be harmed throughout the research process may contribute to the quality of data provided through methods such as questionnaires and interviews (Cohen, et al 2017). 

Furthermore, the researcher must ensure that when designing the questionnaires/semi-structured interview questions that they remain non-bias, and steer away from asking any leading questions (Cohen, et al 2017). To ensure that the questionnaires/interview questions were non-bias and non-leading within this case study, these research methods were piloted to a group of student-teachers, allowing any potential problems to be highlighted before the final questionnaire/interview questions were shared/used with the intended participants. As a result, the data collected through the questionnaires/semi-structured interviews can be viewed as reliable and valid. As evident in appendix 1, 10 open-ended questions were used within the staff questionnaire, allowing the participants the opportunity to expand and share as much or as little information as they wanted, providing quality data. Prior to the questionnaires being shared with participants, a professional conversation was conducted informing them of the aims and objectives of their contributions in regards to completing the questionnaires, informing them that through the information they share, it may positively impact learners and other professionals future practice in relation to the topic of research.  

The semi-structured interview questions used within this case study were established after carrying out in-class observations, allowing appropriate and relevant questions to be asked (evident in appendix 2). The in-class observation schedule used within this case study (evident in appendix 3) was heavily influenced by the Year 6 teacher and the teaching schedule of the student-teacher. However, from working in collaboration with the Year 6 teacher, an observation schedule was established, allowing an observation to be carried out during numeracy, literacy, reading and inquiry lessons. During these lessons, different seating/groups arrangements were used, being mixed-attainment and attainment seating/groupings. Reflecting on this, it allowed for the researcher to observe the learners using the two approaches recognised by the Welsh Government (2023) for seating/grouping arrangements, analysing the impact each approach has on the learners holistic development and their work efficiency. Within this case study, the Leuven Scale for involvement was referred to when carrying out observations on each focus-group, allowing the researcher to track the engagement of students throughout the different groupings/seating arrangements (evident in appendix 4) (MacRae & Jones, 2020). This allowed for the researcher to monitor the engagement levels of each child through a tick list, mitigating the observation process. However, as the Leuven Scale is criticised for the lack of considerations to learners with ALN and how they display their involvement/concentration levels, within this case study, narrative observations on specific participants were scheduled and conducted (MacRae & Jones, 2020). This allowed the researcher to understand those participants with ALN, allowing the correct interpretation of observation data in regards to involvement and educational attainment. 

According to Mwita (2022) systematic review of 22 qualitative research articles, observation methods allow for flexibility and allows in-depth information to be gathered through the researcher witnessing real-life experiences. Furthermore, observations reduce the likelihood of missing data and may be the only option for gathering information in regards to some research problems. However, observations can become prone to research bias as they rely heavily on the interpretation of the researcher. Similarly, Mwita (2022) agrees with Dawson et al (2021) on the limitation that case studies and observations lack generalisability, lowering the potential of replicable findings, affecting the reliability and validity of the findings. Moreover, a recognised strength of conducting semi-structured interviews, staff questionnaires and observations, was the amount of data these methods provide within a small time frame. Furthermore, these research methods are cost-effective as no financial contributions were needed, preventing any financial barriers rising (Mwita, 2022).

Data presentation and analysis method.
The data presentation and analysis methods used within this case study reflect the work of Braun and Clarke (2006) and their thematic analysis method, which consists of 6 steps being:

(1) “Becoming familiar with the data, (2) generating codes, (3) generating themes, (4) reviewing themes, (5) defining and naming themes and (6) locating exemplars.”  

This decision relies heavily on the qualitative data collection methods used, being, questionnaires, semi-structured interviews and class observations as it allows data to be broken down into meaningful segments that address the research question, and are represented through established themes (Maguire & Delahunt. 2017). Furthermore, as this case study involves qualitative data, narrative descriptions will support the coded themes established, allowing transparency. However, this process can be time-consuming as the process of coding data requires careful attention to detail, allowing correct interpretation of data to be made. This highlights another limitation, as  the interpretation of the data relies heavily on the researchers decisions on what themes to identify. As a result, the decisions and interpretations made by the researcher may be subjected to bias, lowering the reliability and validity of the data presented (Terry, et al 2017). To overcome this limitation, validation of established themes were discussed with participants ensuring the interpretation of the researcher accurately represented their experiences and perspectives, allowing confirmability. Moreover, the flexibility of thematic analysis methods allow researchers to generate insights from triangulation data, capturing the richness and meanings embedded within the findings. This allows for in-depth exploration of the research topic, enabling researchers to analyse specific details provided by participants, generating relevant themes, gaining credibility (Maguire & Delahunt 2017).

Braun & Clarke (2006) thematic analysis approach allows for the presentation of data to be conducted in a systematic way, making the process understandable, prompting transferability. Moreover, through taking into account the limitations of a thematic analysis approach, the process of data analysis used within this case study has adopted strategies to overcome lowering the reliability and validity of the data. These included, establishing a clear criteria for generating themes, by, ensuring themes are relevant to the research question and capture key aspects of the case study, avoiding preconceived notions (Maguire & Delahunt, 2017). Furthermore, ensuring not to avoid new emerging themes within the data that do not fit into the established categories became a priority, ensuring inclusive data (Braun & Clarke 2006). Finally, these strategies included an iterative process as repetition of the six steps highlighted by Braun & Clarke (2006) were conducted, ensuring methodological rigor.  

Ethical considerations. 
To conduct this research case study, ethical approval was provided from the Ethics Committee in the University of Wales Trinity Saint David. 

To ensure ethical considerations were taken into account throughout this research case study, the British Educational Research Associations (BERA, 2018) ethical guidelines have been obdured too. This has resulted in the name of the school and participants being kept anonymised, protecting confidentiality. Furthermore, no identifiable details of participants have been shared within this case study, resulting in participants being identified as participant A etc. Moreover, the process of consent, included sending an email to all parents/carers (evident in appendix 6) informing them of the research taking place, providing them with the opportunity to provide consent and ask any questions in relation to what the research study will entail. Furthermore, after receiving confirmation of the consenting parents, the process of gaining assent was addressed. This consisted of carrying out a lesson on the topic of research and what it involves, as evident in appendix 5, allowing the learners to fully understand the research process and their contributions. The participants were informed of the rules of consent and assent, allowing them to understand the process of withdrawing from the case study, resulting in their data being completely erased from the study. The participants provided assent by writing their name on a piece of paper labelled “Assent to Participate” which they could access at all times, allowing them to cross their names off at any point, removing assent. The learners were informed that removing assent does not mean they can leave lessons.  

Moreover, a professional conversation with the two Year 6 teachers was conducted, informing them of the research case study and its aims and objectives, and how their participation within the research will support teachers developing their practice to positively impact learners. The teachers were enabled to provide verbal consent and were informed of their rights to remove consent at any point. Further details of ethical considerations taken into account are evident within the completed ethics form in appendix 7.

Results/ analysis of results/ discussion.
To address the first step of Braun and Clarke (2006) thematic analysis method, to become familiar with the data provided by participants in this case study, it was read and re-read numerous times, allowing notes and first impressions to be made (Maguire & Delahunt 2017). As a result, the data was organised in a systematic way, reducing the data into small meaningful segments in preparation for the coding process. The coding process followed a theoretical thematic analysis, allowing significant data that contributed to the research question to establish a code.  

Through staff completing the Questionnaires (evident in appendix 1), conducting semi-structured interviews (Evident in appendix 2) and class observations, data was collected and codes were established, addressing the research question. Identified codes below:

C1-  Attainment-groupings limit the lower-abilities academic progression.
C2 – Mixed-Attainment groupings aspires learners to achieve higher levels of challenge. 
C3- Relationship dynamics between learners can impact learning and need to be considered.
C4- Pupil voice is a factor taken into consideration for groupings.
C5- No seating plan is established, allowing learners to take responsibility. 
C6- Groupings are changed regularly as learners can find it difficult to self-manage, in regards to behavioural challenges. 
C7 – learners are able to gain self-regulation, ownership and independence skills when placed in mixed-attainment groupings. 
C8- Attainment-groupings are needed for reading groups.
C9- Mixed-attainment groupings were preferred by teachers and the majority of learners.
C10- Participants felt supported from both teachers and learners in mixed-attainment groupings.
C11- learners well-being is taken into consideration. 
C12- Participants expressed frustration to pupils plagiarising their work. 
C13- Special circumstances implemented for children with ALN.
C14-Some lower-ability participants rely on support from higher-ability learners.

From analysing the codes established through the data collection methods, codes that resembled one another were grouped and established 5 themes and 11 linking sub-themes. Furthermore, the themes and sub-themes identified are presented in the thematic map below, following the work of Braun & Clarke (2006) on thematic analysis, as displayed by Byrne (2021). The themes established are ensured to show relevance and address the research question of “What are the factors that Influence the seating/grouping arrangements in a Year 6 classroom?”


Thematic Map.

	Theme. 

	Sub-Theme.

	Link to Sub-Theme.

	Relationship Between Themes.












Closes attainment gap identified between learners.

Pupil Voice.

Feedback from previous teachers.
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Groups changed every half term.



Factors that influence seating/grouping arrangements.
Teacher Observations.


Behaviour/wellbeing Monitored.





Additional Learning needs

Attainment-grouping for reading.




Quality of work monitored.

Child has choice if they work in a group or independently.



Appropriate level of challenge.


Lack of Confidence in lower-attainment learners.





The themes identified through analysing the data show that there are multiple factors taken into consideration by the teacher when establishing seating/grouping arrangements in a Year 6 classroom. One prevalent factor that influences the approach to the seating/grouping arrangements in Year 6 was the schools ethos. This factor seemed to determine the shared vision displayed by the Year 6 staff, resulting in a consistent approach being taken, being mixed-attainment grouping. Furthermore, as emphasised by the Welsh Government (2023b), student voice is a vital element needing to be considered to support learners and their academic progress, and as evident in the data presented above, student voice is a factor taken into consideration. However, previous teachers and current teacher observations may influence what learners will be grouped due to their work ethic and collaborative skills, dismissing the voice of the student. Reflecting on this, learners may lose motivation to work, hindering their academic progression (Welsh Government 2023b). Moreover, as the data shows that the learners well-being is an influential factor, the groupings of learners are changed every half term, ensuring that all learners can thrive in an inclusive environment, meeting the aim highlighted by the Welsh Government (2023a). Additionally, to prevent frustration of learners and to support learners with ALN, special circumstances are implemented to meet the needs of those learners, supporting their academic progression. This results in those learners having the choice of who they want to work with, or working independently, influencing the grouping/seating arrangements implemented. However, frustration was still prevalent within some learners as plagiarism of work was highlighted. In turn, due to the freedom of choosing where learners prefer to sit provided by the teachers, this negative factor can be easily overcome. Further, evident within the data was the lack of confidence displayed by lower-attainment learners when placed in their attainment-groups for reading, with some participants highlighting their inability to read and the negative emotions they feel when reading sessions occur. This factor correlates with Boliver & Capsada-Munsech (2021) research findings being, learners are less likely to enjoy and feel motivated when placed in lower-attainment groupings for subjects.

On reflection, factors such as attainment level, well-being, ALN, relationship dynamics, schools ethos and pupil voice all influence the grouping/seating arrangements implemented in a Year 6 class. As a result, the teacher has to consistently review the grouping/seating arrangements to ensure that learners are progressing and the attainment gap is closing. This may result in teachers having further responsibility as recognised by Web-Williams (2021), grouping learners in mixed-attainment groupings result in a more demanding workload. However, the needs of the learners should be prioritised and adjusted to ensure academic growth (Welsh Government 2023a). Furthermore, from conducting this research, it shows that learners of all attainment-levels have the potential to achieve high levels of education when in mixed-attainment grouping/seating arrangements, agreeing with the recommendations highlighted by the Welsh Government (2023a) in their research on grouping practices. 

Conclusion and Recommendations. 
In conclusion, this case study was designed, established and critically evaluated to address the research question of “What are the factors that influence the seating/grouping arrangements in a Year 6 classroom?” and as a result provided relevant data. The mixed-methods approach to data collection were deemed successful within this case study, as the findings addressed the research topic. Furthermore, the methods used, provided perceptions of both the teachers and learners, providing valid data. To ensure the analysis of data was accurate, the themes established were discussed with participants, ensuring the interpretation of the researcher reflected the participants views and experiences (Terry, et al. 2017). Moreover, to prevent bias being displayed by the researcher, the questionnaires and semi-structured interview questions were piloted to student-teachers for analysis, allowing feedback to be provided prior to sending them to the intended participants. On reflection, these precautionary actions resulted in the data collected being reliable and valid. However, the generalisability of the findings within this case study may be difficult to replicate due to certain factors such as the schools ethos being a fundamental factor that influences the seating/grouping arrangements in the Year 6 class, lowering the reliability of the study. Moreover, some findings may be replicable as findings presented by Boliver & Capsada-Munsech (2021), Conn et al (2023) and the Welsh Government (2023a) resemble the findings established within this case study, for example, lower-attainment learners being able to take on more challenge, with support from their peers and teachers, achieving high standards of education when in mixed-attainment groupings. In light of this research, within future practice, the factors highlighted within the findings of this case study will be considered when implementing seating/grouping arrangements. This will allow for a more informed decision to be made, benefitting the learners and their academic progression. Additionally, this case study may influence other professionals to take certain factors into consideration when implementing their seating/grouping arrangements in their classrooms, such as the individual needs of children, ensuring that social justice for learners prevails, minimising the potential of hindering learners progression (Senedd Cymru, 2024). Finally, after conducting this research project, the relationship between the teacher and research has been deemed a vital component for achieving high standards of education and implementing best practice. This has influenced future engagement with research in relation to the prepared environment and its impact on learners, taking this research topic further (Welsh Government, 2018a). 
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