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PART ONE

REFLECTION ON SUBJECT KNOWLEDGE DEVELOPMENT (taken from TAB 5)
· ASSET ONE:
Numeracy
Justify, expand upon, or provide a context for your evidence.
White Rose Maths CPA Course:
On the 13.01.21 I completed a course on CPA (concrete, pictorial and abstract) understanding and implementation. The course focuses on themes popularised by learning theorist Jerome Bruner in his 'Inactive, Iconic and Symbolic' stages of learning model which translates directly to the elements within CPA.
As Clements, D (1999) states,
'Students may require concrete materials to build meaning initially, but they must reflect on their actions with manipulatives to do so. They need teachers who can reflect on their student's representations of for mathematical ideas and help them develop increasing sophisticated and mathematical representations.' 
This theme of using the concrete to build meaning and then allowing the teacher to provide other forms of mathematical representation such as pictorial use helps their learners to develop the abstract understanding that is necessary for pupil development and progression within mathematics.
White Rose Maths Bar Model Course:
On the 14.01.21 I completed a course on the understanding and effective implementation of bar models in teaching. The course focused on how bar models in their different forms (continuous, discrete, comparative etc.) and how they could be used to help supplement children's understanding of mathematical themes e.g., algebra, addition, ration etc. Bar models are particularly effective pictorial tools - see learning prior pedagogical developing regards CPA - that can be used to provide a global representation that acts as a common spine across mathematical themes. 
As Sybilla Beckmann says, in as early as 'year 5, children were able to solve algebraic story problems without any pre knowledge of algebra. They used the bar models to expose the underlying structure and give a way to access the problems.' 
This theme of allowing children access is to a deeper level of understanding is demonstrated in the supplementary evidence attached. 
(see appendix 1, 2 and 3 for linked assets)

· ASSET TWO:
Welsh language development
Justify, expand upon, or provide a context for your evidence.
Welsh Development - mutation of number:
This evidence demonstrates how I further developed my own knowledge of Welsh mutations regarding masculine and feminine words relating to numbers. My Welsh teacher advised me to download the 'Ap Geiriaduron' to use as a tool to accurately classify masculine and feminine words so I can effectively use the proper mutation. 
(see appendix 4 for linked asset)

· ASSET THREE
Subject knowledge
Justify, expand upon, or provide a context for your evidence.
Pablo Picasso Cubism:
On the 22.01.21, I taught a lesson based on the art style of 'cubism' founded by Pablo Picasso. In order to teach this lesson effectively to pupils, I needed to first research what cubism was, and who Pablo Picasso was to give the children an effective context to ground and base their own work in. (see attached assets 'Pablo Picasso Cubism lesson' and 'Google Classroom lesson layout'. 
(see appendices 5 and 6 for linked assets)

· REFLECTION ON PLANNING FOR PROGRESSION AND THE FOUR PURPOSES (a joint professional learning experience template taken from TAB 7)
PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 1:
A collection of linked and progressing lessons concerning conservation - Developing Pedagogy. 
When was this experience?
From 22-Jan-2020 to 06-Feb-2020
What did you do and why?
From the 22.01.20-06.02.20 I planned for and delivered a set of linked lessons that progressed over the series of weeks. The content of these lessons focused on conservation, using contextual real-life situations as a stimulus from the beginning (see linked assets).
Unfortunately, due to some safeguarding issues, their children's videos are not included in the assets. They were however, very well made after their planning, evaluation and re-filming to create what both they and myself considered to be impactful and creative conservation films. 
Four purposes for learners:
Due to the nature of the lessons focusing on themes of conservation, learners were able to develop their ability to become 'enterprising, creative contributors' as they planned for and delivered their own solutions to the current conservation crisis across the world through their posters and video appeals (see linked assets).
Learners were able to realise how they could and should become the 'ethical informed citizens of Wales and the World' through their research into their chosen topics - pupils were suggested that they research and present a conservation case for a species of animal in the UK and in another country from around the world. 
Pupils were able to become 'confident individuals' as they each took on roles within their planning, filming and presentation for their conservation videos and posters. All learners shared this responsibility between themselves and were able to produce authentic and compassionate work demonstrating their want for a better future. 
Blended learning experiences:
These series of lessons incorporated a multifaceted approach to the children's learning. There were scaffolded learning experiences to begin which focused specifically on elements contained within ESDGC, however the learning and teaching progressed onto a more free form, pupil led investigation. Guidance and input were available to all pupils throughout, and differentiation of pupil tasks could be implemented by myself if I felt that learning was not benefitting an individual or group of pupils. The array of varied styles and forms of learning allowed the children to become increasingly more independent in their work which resulted in them becoming more driven to produce work that they were proud of.
Real life, authentic contexts:
As stated, real life contextual issues were used as a stimulus and topic of discussion (Australia wildfires etc.) Learners were able to recognise these contextual issues and then were able to apply this knowledge into their own work when they were deciding upon what they wanted to focus on regards their conservation work.
Progression in learning:
The lessons provided incremental development in pupil expectation which resulted in a end product that both myself, other members of staff and pupils were proud of. 
The plans included as assets demonstrate the series of progression within their learning - learning became more refined and specific over the course of lessons.
Learners leading learning:
Throughout the learning sessions, learners were encouraged to express and share their own thoughts and ideas. Later in the series of lessons, pupils were gradually given more freedom and independence in the development of their work in aspects of research and creation, both on paper and through their filming. 
What have you learned?
I have learnt that through the inclusion of the Four purposes for learners, learning becomes more relevant to the learners and provides more opportunity for the learning to be relevant to them. The incorporation of Blended learning experiences across subject content helped the children to develop their skills e.g., LNF in a way that was meaningful as they could apply it in contexts and situations where it was not the main focus on learning and development. The Real life, authentic contexts that this work provided have learners a increased sense of motivation as they were able to discuss the topical issues with an increased level of understanding and relevance as they were experiences these contexts in their own lives through the media and at home. Providing a Progression in learning helped tremendously with pupil engagement and the pride associated with their work. The children became very knowledgeable of their chosen topics and were able to produce increasingly higher standards of work as they were able to re-evaluate and change things in their work through this self-evaluation. The importance of Learners leading learning was evident in this work. The was clearly represented by the motivation that learners demonstrated in these series of lesson; they were far more involved and would care for this work as there was a sense of progression for them. I have learnt also, that through a gradual release of scaffolding of the work, the children were able to become quite adept regards their own capacity to work and learn - I became more of a facilitator of their learning rather than the typical figure of teaching that is present in everyday 'normal' teaching.
What next?
I will continue to involve contextual experiences and opportunities in my work for my learners. I will continue to try to incorporate more pupil led learning as it is a great vehicle for driving motivation and as a result has a great impact on their learning and possibly the ability to retain that learning as it is more meaningful to them. 
(see appendices 7, 8, and 9 for linked assets)

· REFLECTION ON PLANNING FOR THE FOUR PURPOSES (taken from TAB 7)
PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 2:
Internet safety 'hook' and lesson 09.02.21
When was this experience?
Tue 09-Feb-2021
What did you do and why?
​​​​​​On the 09.02.21 I planned for and delivered a set of linked lessons. The content of these lessons focused on internet safety. I used a 'hook' at the beginning of the day to engage learners and built upon their learning from here.
(Hook in live session prior) – during the live session in the morning I demonstrated the importance of ‘internet safety’ through a role play activity. I unmuted my microphone and said ‘This is so boring! I wish Miss would hurry up’ - This continued until we stopped and explained to the children that we were just demonstrating the importance of being safe and courteous on the internet as it can cause some unfortunate situations. This is the stimulus for today’s work on the importance of internet safety.
Four purposes for learners:
Due to the nature of the lesson focusing on themes of what is ethically and morally 'right', learners were able to develop their ability to become ' ethical, informed citizens ' as they engaged with contemporary issues based upon their knowledge and values. The children were able to - using the 'hook' as inspiration - understand and consider the impact of their actions when making choices and acting in the context of online behaviour. This enabled learners to then be more able to ​​​​​​​respect the needs and rights of others, as a member of a diverse society as the 'hook' experience discussed the importance of such issues (see linked asset 'Lesson Plan hook' for further evidence and 'Evidence internet safety learning journal comments' for mentor feedback on the impact of the lesson 'hook' on pupil learning). 
​​​​​Managing the learning environment:
As stated, this lesson helps to promote the importance of the four-purposes to learners. Positive behaviour is highlighted as a result of the 'hook' where undesirable behaviour is demonstrated and then deconstructed, with the learners helping to offer their opinions about why such behaviour is wrong and harmful. The 'hook' demonstrated this undesirable behaviour to learners in a succinct and direct way, providing the learners a safe context to discuss and base these negative and unwanted habits and behaviours. 
​​​​​Reflection on learning:
The planning of this lesson demonstrates my awareness regards the importance of learner reflection and evaluation.
I wanted to provide a engaging 'hook' to learners so they could have a 'safe' platform to reflect and evaluate the behaviour of myself in the role play activity, this way, learners are then able to discuss freely with each other about a hypothetical situation and person (me) rather than something more personal (like themselves or another member in their class). 
​​​Offering expertise:
This lesson(s) demonstrates my increasing repertoire of teaching techniques. The use of a 'hook' in the live session demonstrates this. My mentor comments in my learning journal demonstrates how my expertise in delivering content in new and innovative ways is developing which subsequently enhanced the development of the other professionals working with me (COVID-19 provided a unique opportunity for the students to provide new and innovative teaching approaches to experienced teaching professionals as teaching online at a distance was new and unique to all practitioners).
(See 'Evidence internet safety learning journal comments' asset - here the importance of providing learners with an engaging topic and 'hook' is discussed)
What have you learned?
I have learnt that through the inclusion of the Four purposes for learners, learning becomes more relevant to the pupils being taught as the content and context of the learning is relevant and specific to them. This would help to undoubtedly drive engagement and participation in learning.
​​​​​Managing the learning environment - I have learnt that managing the learning environment is not something that is solely planned for and undertaken in an attempt to 'control' the pupils being taught. Effective management seeks to impart desired behaviours that the children can then foster and develop throughout their lives, helping them to become more resilient and effective members of society. 
​​​​​​​Reflection on learning - I have learnt that the promotion of reflection and self-evaluation in learning is vital in the preparing of pupils to lead effective and considered lives. Without learner evaluation and reflection, their actions will remain increasingly thoughtless. Reflection allows learners to consider their actions and the impact of those actions, helping them to become more thoughtful and considerate members of society.
​​​​​​​Offering expertise - I have learnt that 'experience' does not always equate and translate to an ability to think imaginatively and provide solutions to new problems. COVID-19 has given me opportunity to give insight and offer solutions to my colleagues as it is a situation that is alien to everyone. The effective teaching of content to learners online has provided a plethora of challenges - through the sharing of ideas between all practitioners (qualified and trainee etc.), education has benefited and continued through challenging times. 
What next?
I will continue to involve contextual experiences and opportunities in my work for my learners as it is a great vehicle for driving motivation and as a result has a great impact on their learning and possibly the ability to retain that learning as it is more meaningful to them.  ​​​​​​​
I will continue to share my own effective practice with others. Teaching is only enhanced by the sharing of effective practice - every child deserves the best opportunities and experiences within their education. To withhold effective practice to make yourself seem superior to other practitioners is wrong and only harmful to those children who do not get to benefit from the community of teacher knowledge. 
(see appendices 10, 11, 12 and 13 for linked assets)

· REFLECTION ON PLANNING FOR PROGRESSION (taken from TAB 7)
PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 3:
Jemima Nicholas series of lessons
When was this experience?
Mon 22-Feb-2021 to Thu 25-Feb-2021
What did you do and why?
On the 22.02.21 to the 25.02.21 I planned for and delivered a set of linked lessons. The content of these lessons focused on the historic Welsh figure 'Jemima Nicholas'. The series of lessons aimed to teach the children about the life of Jemima Nicholas and why we celebrate her in Wales. The following hopes to demonstrate how cross-curricular learning has been utilised to best teach the learners. I have used and based the learning in real life contexts for the learners and have used a range of blended experiences through a range of different mediums. This series of lessons builds slowly and tangentially on the next, which allows for a deeper level of teaching regards this Welsh figure. 
​​​​​​​Exploiting subject disciplines in areas of learning:
To effectively teach this series of lessons I decided to incorporate several different typical 'subjects' throughout the week's learning. I started the theme of work by introducing the life and history of Jemima Nicholas through mathematics in a numeracy challenge where learners would need to help her in her shoe shop (historical evidence state she was a cobbler). In the second lesson we began to delve deeper into her relevance as a significant Welsh figure, exploring how she was involved in repelling the 'Last invasion of Britain' from the French. Here, I used an escape room to engage learners to become active participants in their own learning. Wednesday's lesson focused on the events of night/day of the invasion, with pupils translating their mathematical knowledge of time (a lesson they had completed earlier in the day maths-time etc.) into the context of the history of Jemima Nicholas. Friday's lesson built upon the literacy the children had completed regards playscripts, with the children creating their own playscripts from the perspective of Jemima Nicholas, where they needed to recap and describe the events of the night/day of the invasion. 
(see linked assets)
​​​​Blended learning experiences:
This week’s learning used an array of different imaginative teaching approaches, from the role-play videos I created (I used an app called POSE to bring the characters and historical figures to life) to the different forms of teaching and completion of work - I created an online escape room that pupils could access remotely (something that was vital as pupils were becoming increasingly disengaged with their school work due to the limitations COVID-19 has had on education - the escape room was a great success in addressing these issues). 
​​​​​​​Real life, authentic contexts:
The use of the history of Jemima Nicholas and the 'Last invasion of Britain' was a brilliant way to engage pupils in their learning and make the learning relevant to them. We could explore who Jemima was, where she lived in Pembrokeshire, where the French invaded etc., which was effective in keeping the children actively engaged with these lessons as the places mentioned were places they knew and had been to. 
​​​​​​​Progression in learning:
This week’s learning was based around the need for an understanding and developing of my own ability to plan and develop learning in a incremental way. Previously, it had been noted by my class and senior mentor that I struggled to plan in this way - this was a great opportunity for me to address this.
Each lesson started small and gradually built upon the learning going on in the different aspects of their school day, e.g. in maths they focused on money, therefore Monday's lesson built upon this understanding of money in the work regards Jemima Nicholas. This was something of a theme throughout this week's lessons. Each lesson built upon the prior experiences and learning of the pupils, which made their learning all the more meaningful and impactful.
What have you learned?
Exploiting subject disciplines in areas of learning - I have learnt that the incorporation of a range of well-planned and constructed subjects into a theme/series of work can have a hugely positive impact on pupil's learning and engagement. However, to plan for and deliver lessons that are this methodical and thoughtful would be an incredibly demanding task for any practitioner and would lose appeal for those learners if every day was like this. As a result of this, I place huge value on learning experiences such as these, but recognise their limited potential as an 'everyday' lesson.  
​​​​​​​Blended learning experiences - I have learnt that trying to incorporate different imaginative approaches can be a real boon to one's practice, however, seeking new and imaginative ideas is not something that can be forced and sometimes takes time and a good deal of consideration before being a viable asset to a lesson. Sometimes, a new piece of technology or way to deliver a specific lesson needs to be set aside until it can be meaningfully and purposefully used, otherwise it has no real benefit to the children. We must be careful that everything used in our own practice has meaning and purpose, otherwise we waste both our own and the children's time in education.
​​​​​​​Real life, authentic contexts - Real life authentic context can prove to be a valuable tool in engaging pupils in their learning. However, it is not the solution to every lesson that is floundering. Sometimes, imaginative and fictional settings can be the valuable approach when presenting a new topic. If every lesson is grounded in an authentic context to the children, then their learning will be forever limited by their surroundings and experiences. New and alien experiences are vital in education if we want to develop and instil ideas and aspirations of inclusivity and acceptance. 
Progression in learning - I value the importance of building slowly upon a child's learning. Whilst on my PTE3 placement, my mentor presented me with the analogy that a child's education is not too dissimilar to the building of a house. When we build a house, we don't start with the foundations and then jump to the roof. Learning is a similar process where each experience needs to be built upon gradually - only then will the child have a stable and sophisticated understanding of what they have learnt.
Aristotle is believed to have said that, 'The whole is greater than the sum of its parts.'. We can translate this into education and derive that a child's whole education is more important than the individual parts that lead to a child's general understanding (an individual lesson for example). Whilst this is true, we should not place a lesser amount of importance on those individual parts (lessons) as each part could play a pivotal role in the 'whole'.
What next?
I will continue to try to plan for the subsequent content for every lesson I intend to teach. I need to continue to develop my own understanding and appreciation of a child's education being a gradual progressive journey.
(see appendices 14, 15, 16 and 17 for linked assets)

PART TWO

Link to my ‘Professional Learning Passport’: https://v3.pebblepad.co.uk/spa/#/public/kwhG4Zxqmch7yxZdkRzMZcj4xZ 

This piece aims to demonstrate how through the reflection and evaluation of the writer’s own pedagogical practice, learners can be supported in their progression both educationally and socially. Throughout this piece, the writer aims to justify the next steps for improvement in their pedagogical practice. 
The reflection and evaluation of one’s own pedagogical practice is often referred to as professional development. Professor Graham Donaldson states, ‘the importance of effective and sustained professional development’ (Donaldson, 2015, p. 80) as a key tenet for enhanced and progressive teaching. However, the need for concise and purposeful reflection and evaluation should not become a diminished part of one’s own professional development; ‘Professional development should emphasise critical reflection, inquiry, agency and moral purpose.’ (Coe et al, 2020, p. 55). Without such focus, professional development could be seen as a purposeless paper activity to satiate bureaucratic elements within the education system. This thinking is echoed in the work of Hattie, where they state that a predominant difficulty in professional development is that ‘outcomes seem to be more about changes in the teachers, and not the impact of professional development on student outcomes.’ (Hattie, 2008, p. 119). Changes in teaching are of course sometimes necessary, however, the primary function of change in education - and by extension teaching and teachers - should be for the benefit of those being taught. The development of ‘student outcomes’ (the educational and social progress of a child) should be at the forefront of educational change. 
The aspect of this writer’s practice that will be developed to support learner progression is taken from the ‘progression in learning’ aspect of the ‘Professional standards for teaching and leadership’ (Welsh Government, 2019). Here it states that the teacher must demonstrate ‘an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this.’ (Welsh Government, 2019, p. 33). This has been identified by the writer as an area that needs additional focus and development to allow them to progress and develop into an effective practitioner within education.
Effective teaching is – for the Welsh Government at least - based on the principle that learning is ‘incrementally and tangentially building on prior experiences’ (Welsh Government, 2019, p. 33). This as a theory is supported by many as an effective approach in the teaching of children. Donaldson suggests, that for the children of today to become the desired ‘ambitious capable learners’, they must first be able to build ‘up a body of knowledge and have the skills to connect and apply that knowledge in different contexts’ (Donaldson, 2015, p. 29). 
The writer’s own ‘PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 3’ (seen in Part 1), demonstrates how the practitioner was able to recognise a weakness within their own practice and address it accordingly (that weakness stemming from difficulty in planning lessons that build upon each other to help in the gradual attainment and understanding of learning for those pupils being taught). The writer adopted and applied the thinking of Jean Piaget with his theory of the development of schemas. In his work, ‘Piaget claimed that knowledge cannot simply emerge from sensory experience; some initial structure is necessary to make sense of the world.’ (McLeod, 2018). This ‘initial structure’ is the base for effective learning to develop and progress from and reflects the attitudes and thinking that education is best delivered in an incremental and tangential way - ‘great teachers prepare their students for new knowledge by ensuring their existing schemas are well-connected’ (Coe et al, 2020, p. 33). To understand the relevance of what Coe et al state, first the term ‘schemas’ needs to be understood. Schemas are often defined and referred to as ‘linked mental representations of the world, which we use both to understand and to respond to situations.’ (McLeod, 2018). With this understanding, the writer was therefore able to reflect upon the impact of their practice by ensuring that the planned and delivered lessons ensured that learner’s ‘existing schemas’ (Coe et al, 2020, p. 33) were based in a contextual and familiar setting to them, allowing them to draw from their existing knowledge and build upon their ‘prior experiences’ (Welsh Government, 2019, p. 33) incrementally, thus allowing for meaningful pupil progression.
Another purpose of this series of lessons (as mentioned in the ‘PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 3’ (seen in Part 1)) was to explore how effective teaching could be developed by discussing ideas with other members of staff, then planning the lesson content in a systematic and incremental way to then deliver the content to the learners – adapting the content if necessary, to suit the leaners’ needs. As Donaldson states, ‘Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interest’ (Donaldson, 2015, p. 67), again reinforcing the theory that best practice engages with the prior experiences of the learners. 
As Vansteenkiste et al. (2004) suggest, through the provision of a more engaging learning environment, the persistence, attainment, and level of thinking in a child’s work is bolstered. The importance placed on facilitating an engaging classroom environment is undeniable in pursuing pupil progression. However, as Siraj et al state, ‘the use of open-ended questions to develop deeper level learning’ (Siraj et at, 2013, p. 40) should also be a priority for any educational practitioner who values the progression that can be made by their pupils. In reference to both themes and perspectives, this writer will aim to incorporate both strategies to enhance pupil progression. As seen in elements of the ‘Part 1’ of this piece, initiatives made by this writer to engage learners have proved successful e.g., the implementation of role-play activities using the POSE application etc. The continuation of this effective practice will be a focus of this practitioner. The collaboration with other educational professionals has proven to be a valuable resource in the furthering and development of pedagogical knowledge. 
To further develop my own understanding regards the progression in learning, collaboration between the different agencies and practitioners that surround the school environment will continue to remain a part of this writer’s plan to develop as an educational practitioner; Ko and Sammons state, ‘support from colleagues can be important in sustaining teachers’ […] commitment to teaching, resilience and perceived effectiveness.’ (Ko and Sammons, 2013, p. 24). As reflected in this writer’s ‘Part 1 - ‘PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 2’, ‘Teaching is only enhanced by the sharing of effective practice’. This will undoubtedly remain a focus of this writer’s future development, however, the writer understands that this will only be a part of their overall development as the collaboration and support offered by colleagues can sometimes only address the ‘perceived effectiveness.’ (Ko and Sammons, 2013, p. 24) of a teacher, implying that other avenues and opportunities need to be explored by the practitioner to surpass the notion of ‘perceived effectiveness’ into practice that is undeniably effective in the pursuit of learner progression. However, if this writer is able – through their own pursuit – to recognise what makes effective practice, this knowledge and understanding will be shared with those practitioners willing to listen; As Broekkamp and van Hout-Wolters (2007, p. 203) suggest, ‘gaining knowledge that benefits educational practice is one of the ultimate goals of educational research’, therefore, the sharing and dissemination of effective practice should also be an ‘ultimate goal’ of educational practitioners.
Understanding that there was a need for the development of effective ‘progression in learning’ had been identified by the practitioner’s mentors (both class and senior) whilst the writer completed their PTE3 in 2021. As stated in ‘Part 1’, the writer was presented by their mentor with the analogy that a child's education is not too dissimilar to the building of a house – you start at the bottom and gradually build. The progression steps that will become a reality in the new 2022 curriculum for Wales also emphasise the want for education and teaching to facilitate ‘approaches that build from one step to the next’ (Donaldson, 2015, p. 67) as this is seen by many as a developed and tested method to raise pupil achievement, highlighted in the work by Coe et al, where they state that ‘teachers should pay attention to the ‘cognitive load’ it presents to their students […] breaking complex ideas or procedures into smaller steps’ (Coe et al, 2020, p. 32-33). However, as Ko and Sammons state, the importance of an ‘evidence-based repertoire of pedagogical skills that are effective in meeting the developmental and learning needs of all students’ (Ko and Sammons, 2013, p. 53) is vital in the pursuit of progression in pupil development. It could be inferred that although there is a great deal of evidence supporting themes of incremental teaching and learning, this alone will not be the definite and sole solution in providing pupils the means to progress both academically and socially – we cannot forget the need for pedagogical skills that ‘are effective in meeting the developmental and learning needs of all students’ (Ko and Sammons, 2013, p. 53). Whilst an incremental and step by step approach to teaching and learning may prove to be impactful in pupil progression and attainment, there are some pupils who will need additional support to properly meet their educational needs. As a result of this, the writer understands the importance of valuing what the individual pupil may need. This will result in the practitioner developing certain aspects of their pedagogical practice e.g., the development of their understanding regards how a child’s eligibility for EFSM (eligible for free school meals) can impact a their academic/social attainment and progression, to ensure that the ‘learning needs of all students’ (Ko and Sammons, 2013, p. 53) can be met and appropriately planned for.
The teaching and learning environment are an additional area that this writer has identified for continued development to support learner progression. The ability to reduce the ‘extraneous, irrelevant or distracting input, from either content or environment’ (Coe et al, 2020, p. 32-33) is important as it provides a clear focus for both teachers and pupils within education. To enable such professional development is paramount as it allows practitioners to ‘improve practice and therefore provide better educational experiences that enhance children’s learning and improve academic and social behavioural outcomes.’ (Siraj et at, 2013, p. 41).
Dweck states how the development of children can be ‘thwarted by harsh, disrespectful, or rejecting parental treatment’ (Dweck, 2000, p. 137). As a perspective educational practitioner acting in loco parentis for those children that I teach, I will ensure that such behaviours will never be facilitated nor promulgated. The role of the teacher in the classroom will undoubtedly affect the learner progression both academically and socially, therefore I will endeavour to develop a nurturing, respectful and accepting nature in adverse opposition to that which Dweck states is damaging ‘treatment’ of children. I hope that this persistent development in my future teaching will provide learners with an environment that best facilitates their growth academically and socially. 
Ko and Sammons state that ‘teachers are the most valuable resource available to schools’ (Ko and Sammons, 2013, p. 53). Without the care and dedication that teachers offer their profession and their students, the progression of the learners within educational systems would undoubtedly decline.  I therefore feel that the support of all educational practitioners in the pursuit of professional development to the benefit of those whom they teach should be a dominant priority for educational bodies and groups.
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Appendix 3:
Complex questions solved through comparative bar models:
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Bar Models provide a systematic way to help solve more complex mathematical problems as seen above. Solving this problem by other means may have left the learner confused as the varying values for each person is difficult to represent in the typical abstract way. The bar model helps compartmentalise each person and represent their ‘value’ as stated by within the question, helping the learner to ‘see’ the problem through pictorial representation enabling them to solve the problem and represent it abstractly through the calculations. 
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Appendix 6:
	Student-teacher
	Morgan Weale

	Class:
	6k

	AoLE/Subject
	Art and Design 

	Date:
	22.01.21

	Lesson Focus:
	Creating a Pablo Picasso inspired portrait inspired by ‘cubism’


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Art and Design:
Skills 
Understanding - Pupils should be given opportunities to:
· describe and make comparisons between their own work and that of others
· experiment with and examine the methods used by other artists, craftworkers and designers from different: 
-periods 
-places 
-cultures 
e.g., consider how work from unfamiliar cultures may influence pattern design for their own textile project
Making:
explore, experiment with and apply the elements of the visual, tactile and sensory language of art, craft and design which include:
· line, e.g., long lines, short lines, wavy lines, heavy lines
· tone, e.g., light, medium and dark tones
· colour, e.g., primary and tertiary, matching colours, cold, warm
· pattern, e.g., natural, made patterns, patterns from other cultures, repetitive patterns
· shape, e.g., shapes from nature, from the made world, and from their imagination


	Personal Targets
(Linked to QTS and identified in weekly review)


	N/A




	Learning Objectives (Focus on Learning)

	The pupils will learn to:
· Recognise the elements associated with Pablo Picasso’s ‘cubism’ art form

	Success Criteria 
(process/product)

	I can:
· Look at and interpret other art forms, helping me to form my own opinions
· Use my understanding of ‘cubism’ to create and interpret my own portrait in this style
· Use and understand varying forms of line, tone, colour, pattern and shape in my work




	Key Resources Health & Safety
	· Paper
· Pencils
· Colouring pencils
· Ruler

Additional aid:
· Dice creation helper sheet
· Online dice - https://www.google.com/search?q=dice+roller&oq=dice&aqs=chrome.0.69i59j69i57j0i131i395i433l3j69i60l2j69i61.882j1j7&sourceid=chrome&ie=UTF-8 

-
· Scissors
· Glue
· Paints
· Bits to stick to paper

Potential for accident with scissors – reiterate this to children.





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	N/A


	Opening Phase


	· Explain that today’s art lesson will be focusing on an art style called ‘cubism’.
· You will need paper, pencils, colouring pencils and a ruler. You may also need scissors, glue, paints and bits you could stick to paper – remember to be careful if you are using scissors.
Game:
· What is the same in these paintings? What is the subject? (Portaits)
· Which art piece do you think is the oldest? 
· Why do you think one of these pictures is the oldest?
· Do you think one piece looks more modern than the rest? 
· Why do you think the artists have chosen to represent the subject in different ways? 
· How have they decided to represent a face?
· What is different in each piece? (line, tone, colour, patterns, shape etc.)
· Do the portraits make you feel a particular emotion?
· How do you think the artist has expressed emotion? 
· Have they used colour? (Dark colours could be more sad/dreary etc.)
· Did any of the dates surprise you?
· Have you heard of the Artist Pablo Picasso?


	Teaching & Core Learning
	· Brief overview of ‘cubism’:
Cubism is an artistic movement, created by Pablo Picasso and Georges Braque, which employs geometric shapes in depictions of human and other forms.
· The portrait I have shown you is called ‘The Weeping Woman’
· Why do you think it's called this? 
Main task:
· I want you to create your own interpretation of Picasso’s cubism, creating a self-portrait of yourself using the ‘cubism’ style.
· Remember, Picasso used various forms of line, tone, colour, patterns and shape in different ways to create his art. How are you going to use these elements in your art?
· Could you perhaps add different techniques to your art such as texture? 
· Could you stick things to your portrait to add a 3D element to your art?
· If you are struggling, I have included a face generator to help you create a ‘random’ portrait.
· Once you have drawn your portraits, send them onto the ‘google classrooms’ and I can have a look at them too!


	
	


Evaluation of the Learning Experience
(include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Those pupils who engaged with the task produced good work demonstrating their understanding of the lesson content.

Pupils seemed to enjoy the task, with some posting thank you messages for what was a simple but fun task. 


	Next Steps for Progress

	Continue to develop my own pedagogy regards online learning and it's effective delivery.




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· Plans made available in good time before teaching.
· Resources and lesson videos were appropriately pitched and delivered.
· I was able to message any students promptly who had questions or who had submitted work for marking.
· In was able to deliver confidently my online lesson.


	Areas for my Development

Personal Targets for Progress

	· Continue to develop questioning techniques.



Appendix 7:
	Student-teacher
	Morgan Weale
	Class:
	7 (Year 5)

	AoLE or Subject
	PSE ESDGC
	Date:
	22.01.20

	Lesson Focus:
	Compare conservation efforts of endangered species in two different localities. How can we have an impact? 

	Meaningful links to Curriculum 
	Personal and social education framework:

Developing thinking:
· identify links between cause and effect
· distinguish between ‘facts’, beliefs and opinions
· form personal opinions and make informed decisions

Developing communication:
· express their views and ideas confidently through a range of appropriate methods
· contribute to class discussions and take part in debates

Developing ICT:
· find and develop information and ideas
· create and present information and ideas
· use ICT safely with appropriate support and guidance

Developing  Number:
· gather information in a variety of ways, including simple questionnaires or databases to support understanding of PSE-related issues

Moral and spiritual development:
· that personal actions have consequences

Sustainable development and global citizenship:
· appreciate the natural world as a source of inspiration
· how the environment can be affected by the decisions we make individually and collectively
· that local actions have global effects because of connections between places and people


	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC:

Wealth and Poverty:
· local actions have effects in the wider world because of the connections between places and people

Identity and culture:
· recognise they are global citizens of an interconnected world

Choices and decisions:
· appreciate that personal actions have consequences
· question statements and opinions and look for evidence
· that environment can be affected by the decisions we make individually and collectively

Natural environment:
· develop respect for landscapes, habitats and living things

Consumption and waste:
· that waste can cause pollution

Climate change:
· to recognise that individuals and groups can take action to educate and campaign
· that there is a range of views as to how best combat climate change

LNF:
· explain information and ideas, exploring and using ways to be convincing, e.g. use of vocabulary, gesture, visual aids
· build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas


	Personal Targets (Linked to QTS and identified in weekly review)
Blended Learning Experiences:
The student teacher understands the selection use and justification of a range of imaginative approaches to meet pedagogic challenges to the benefit of all learners.

Managing the Learning Environment:
The student teacher understands the importance and demonstrated the effective establishment and ongoing management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and understood by learners in that context






	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
(whole class):

· Understand how our actions and the actions of others can have both negative and positive consequences
· Understand that individuals/ groups take action in different ways to try to combat negative changes within our world





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	At the end of this lesson I will be able to:
(whole class):
· Explain how our actions can have negative or positive consequences on the natural world
· Explain and express how we can change and improve our current world through different ways, both as individuals and as part of a group

	· Think , Pair and Share
· Planning sheets
· Story board sheets
· Peer reviews
· Group discussion
· Lollipop stick questioning
· Use of WAGOLL / reminder questions as a stimulus for learning
· Phone a friend/ ask a member of staff if further assistance is needed




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to  prior learning)
	Whole Class: Hall

Video to engage learners with the theme of the lesson: https://www.youtube.com/watch?v=echAD03AgWI

Show the children the question:
Compare conservation efforts of endangered species in two different localities.
 How can we have an impact?

Dissect meaning – lollipop questioning:
· Compare – what do we think is meant when we are asked to compare? (Think, Pair and Share)
· Conservation – What is conservation? (Think, Pair and Share)
· Endangered species – What is an endangered species? Can you name any? (Think, Pair and Share)
· Two different localities – Where could these localities be? 
· Two different areas within Wales, in Pembrokeshire?
· Two different countries?  
· Can you name another country that experiences problems with endangered species? 
· Can you think of any species in the UK that are endangered?
· Why are these species endangered/ becoming endangered? (Think, Pair and Share)

· How can we help?

· How do others help?

-

Explain that as a class we will be creating a video and a poster in groups to try to conserve endangered species (1 in the UK, 1 abroad)

Split the class into four groups – explain that groups will carousel the activity (2 on posters, 2 on videos - swap)

Video groups will need to create a story board to help with their video

-

Hand out A3 sheet (1 for each group)

Groups to work independently to fill in the four fields on the A3 paper:

1. Which animals should we compare as a group?
1. Why are we comparing these animals?
1. What is currently being done to help conserve these endangered species?
1. What can we do to help conserve these species?

Once the groups complete their A3 planning sheet, remind the group that I order for their conservation work to be successful, it must be persuasive – ask the children to refer back to today’s prior persuasive writing lesson – How are we persuasive in our writing?

(Think, Pair and Share)

Discuss:
· Power of three
· Rhetorical Questions
· Alliteration
Etc.

	

Engage with video stimulus, listening carefully

Work collectively as a group to dissect the question as a class 

Engage with lollipop stick questioning

Provide own inference and understanding

Contribute confidently to group and paired discussion

Work co-operatively in groups, valuing each other’s opinions and views

Contribute evenly and share responsibility within group

Work independently as groups when possible

Phone a friend/ ask a member of staff if in need of help/ unsure

Refer back to prior learning to help inform their learning in today’s lesson 





	

Video: https://www.youtube.com/watch?v=echAD03AgWI

Question on A3 paper

A3 planning sheet with four fields

Pencils

Dry wipe pens

Lollipop sticks

	

Teaching & Core Learning
	Whole Class: Classroom

(4 groups – 2  groups video, 2 groups posters – carousel activity when groups are ready)

Provide research questions (white board)
· Endangered species to be researched: 
· Hedgehogs
· Koalas
· Why are these species endangered?
· What is being done currently to conserve these species?
· What are the differences between conservation efforts between these animals?
· What could we do to help the endangered species?

Provide support to groups as and when necessary

Remind pupils the importance of referencing information collected

Ensure pupils are gathering relevant information to help them create persuasive media (poster/ videos)

Ensure all pupils are engaged with the activity and providing support to their groups

	

Use on board stimulus (prompt questions) to help with creation of persuasive media

Provide support within the group, taking on roles within that group to ensure success

Remember to reference information collected and understand the importance of referencing

Engage with activity as part of a group



	

ipads to record videos

A3 paper for posters

Colours

iPods/ laptops/ books to research relevant information

Pencils

Rulers

A3 story board planning sheet (video groups)



	

Plenary
	Whole Class: Classroom

Bring the children together to discuss and present their conservation posters

Discuss with the class things they like about their posters after their presentation – ensure that the children are encouraging and limit any negative comments

Ask the children to think of something the group could improve upon to make their poster more effective

Once groups have presented their posters, play their conservation videos and:

Discuss with the class things they like about their video o endangered species and conservation– ensure that the children are encouraging and limit any negative comments

Ask the children to think of something the group could do to improve their video

	

Confidently present work together as part of a group

Provide positive feedback to groups presenting

Offer some suggestions to improve their media created





	

Completed posters

Completed videos



Evaluation of the Learning Experience
(Include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	· Pupils were able to contribute to group discussion actively and enthusiastically
· Pupils were able to dissect meaning of words with some support e.g. conservation
· Pupils worked well within their groups, demonstrating good teamwork and roles within their group
· Pupils were able to identify relevant information from reliable sources to inform their learning and provide information for their posters and videos
· Pupils were able to confidently produce the media required (posters and videos)


	Next Steps for Progress

	· Continue with this work, allowing pupils to evaluate their work and thee work of others to then improve their work, making it more relevant, impactful and concise
· Ensure that (L) remains engaged throughout the activity – provide him with a responsibility to maintain his engagement





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· Well-paced –after conversation with Mr Groves (e.g. what could be achieved vs the content of the work that could be achieved – which is more valuable)
· Able to adapt lesson to suit learners after – pupils were not going to achieve what was planned so planning was edited during lesson to facilitate better learning
· Well-resourced lesson
· Good use of reminder questions on the board to stimulate learning
· Good classroom management and transitions


	Areas for my Development

Personal Targets for Progress

	· Plan more realistically what the students could achieve in the time frame



Appendix 8: 
	Student-teacher
	Morgan Weale
	Class:
	7 (Year 5)

	AoLE or Subject
	PSE ESDGC
	Date:
	27.01.20

	Lesson Focus:
	Compare conservation efforts of endangered species in two different localities. How can we have an impact? 

	Meaningful links to Curriculum
	Personal and social education framework:

Developing thinking:
· identify links between cause and effect
· distinguish between ‘facts’, beliefs and opinions
· form personal opinions and make informed decisions

Developing communication:
· express their views and ideas confidently through a range of appropriate methods
· contribute to class discussions and take part in debates

Developing ICT:
· find and develop information and ideas
· create and present information and ideas
· use ICT safely with appropriate support and guidance

Developing  Number:
· gather information in a variety of ways, including simple questionnaires or databases to support understanding of PSE-related issues

Moral and spiritual development:
· that personal actions have consequences

Sustainable development and global citizenship:
· appreciate the natural world as a source of inspiration
· how the environment can be affected by the decisions we make individually and collectively
· that local actions have global effects because of connections between places and people


	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC:

Wealth and Poverty:
· local actions have effects in the wider world because of the connections between places and people

Identity and culture:
· recognise they are global citizens of an interconnected world

Choices and decisions:
· appreciate that personal actions have consequences
· question statements and opinions and look for evidence
· that environment can be affected by the decisions we make individually and collectively

Natural environment:
· develop respect for landscapes, habitats and living things

Consumption and waste:
· that waste can cause pollution

Climate change:
· to recognise that individuals and groups can take action to educate and campaign
· that there is a range of views as to how best combat climate change

LNF:
· explain information and ideas, exploring and using ways to be convincing, e.g. use of vocabulary, gesture, visual aids
· build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas

ICT:
· use a range of ICT resources and equipment independently and collaboratively, e.g. cameras, scanners, CD/DVD players, MP3 players, mobile phones, PDAs
· create a range of presentations combining a variety of information and media, e.g. a poster combining text and graphics, a multimedia presentation


	Personal Targets (Linked to QTS and identified in weekly review)

Welsh Language Skills:
There is a commitment to incremental development of personal skills and the use of the Welsh language.

Sustained effort and resilience in learners:
The student-teacher promotes and secures learner's self-motivation and self-direction in their learning.





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
(whole class):

· Understand how our actions and the actions of others can have both negative and positive consequences
· Understand that individuals/ groups take action in different ways to try to combat negative changes within our world





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	At the end of this lesson I will be able to:
(whole class):
· Explain how our actions can have negative or positive consequences on the natural world
· Explain and express how we can change and improve our current world through different ways, both as individuals and as part of a group

	· Think , Pair and Share
· Planning sheets
· Story board sheets
· Peer reviews
· Group discussion
· Use of WAGOLL / reminder questions as a stimulus for learning
· Phone a friend/ ask a member of staff if further assistance is needed





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –includingdifferentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to  prior learning)
	Whole Class: Continued


 Create a video and a poster in groups to try to conserve endangered species (1 in the UK, 1 abroad)

Carousel the activity (2 on posters, 2 on videos - swap)

Video groups will need to create a story board to help with their video

-

Remind the group that in order for their conservation work to be successful, it must be persuasive – ask the children to use their persuasive writing skills developed the week prior
– How are we persuasive in our writing?


	


Provide own inference and understanding

Contribute confidently to group and paired discussion

Work co-operatively in groups, valuing each other’s opinions and views

Contribute evenly and share responsibility within group

Work independently as groups when possible

Phone a friend/ ask a member of staff if in need of help/ unsure

Refer back to prior learning to help inform their learning in today’s lesson 





	


Prior work to continue to develop

	

Teaching & Core Learning
	Whole Class: Classroom

(4 groups – 2  groups video, 2 groups posters – carousel activity when groups are ready)

Provide research questions (white board)
· Why are these species endangered?
· What is being done currently to conserve these species?
· What are the differences between conservation efforts between these animals?
· What could we do to help the endangered species?

Provide support to groups as and when necessary

Ensure pupils are gathering relevant information to help them create persuasive media (poster/ videos)

Ensure all pupils are engaged with the activity and providing support to their groups

Evaluation and improvement

When a group believes they have finished one of their activities, bring the children together to discuss and present their work

Discuss with the class things they like about their work after their presentation – ensure that the children are encouraging and limit any negative comments

Ask the children to think of something the group could improve upon to make their work more effective

Ask the group to then act on the class feedback and improve their video or poster in the ways suggested

e.g. 
Re-record the video to make sure there is more fluency in speaking 
etc.

	

Use on board stimulus (prompt questions) to help with creation of persuasive media

Provide support within the group, taking on roles within that group to ensure success

Remember to reference information collected and understand the importance of referencing

Engage with activity as part of a group

Confidently present work together as part of a group

Provide positive feedback to groups presenting

Offer some suggestions to improve their media created


	

ipads to record videos

A3 paper for posters

Colours

iPods/ laptops/ books to research relevant information

Pencils

Rulers

A3 story board planning sheet (video groups)

Completed posters

Completed videos

	

Plenary
	Whole class: 

Who can tell me something they have learnt?

Allow for talking partners for children to affirm learning before picking a child to answer the question

After first child has answered ask them to choose another child to tell the class what they have learnt (child intiated)

	

Thinking partners

‘phone a friend’ if needed 



	Whole class: 5 mins

Who can tell me something they have learnt?

Allow for talking partners for children to affirm learning before picking a child to answer the question

After first child has answered ask them to choose another child to tell the class what they have learnt (child intiated)



Evaluation of the Learning Experience
(Include references to QTS)
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	Whole class:
· Pupils continued to be well engaged with their work, demonstrating their want to improve the current situation regards their research (endangered animals) 
· Children were able to engage with peer support to ensure that all pupils who were absent from previous sessions understood the meaning of particular words within the ‘main’ questions e.g. conservations and their general roles within the lesson (what is expected of them)
· Pupils demonstrated a good ability to evaluate their work and improve
· Pupils were able to create a success criterion, identifying what would make a good success criteria


	Next Steps for Progress

	· Continue with the topic – pupils will need to implement evaluations regards their video and improve when recording their draft 2 video (1 session)





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· Good class control
· Good pacing
· Good adaptation to unexpected lesson interruption (national testing)
· Able to move around the classroom, providing support as and when needed
· Able to manage groups spread across the school (those recording videos, those completing national testing)
· Successful success criteria created with children
· Good implementation of mini plenaries
· Good introduction mini group work – pupils were confused about mental starter – group focus to address confusion


	Areas for my Development

Personal Targets for Progress

	· During mini group focus – ensure all pupils are engaged with learning e.g. reading, spellings etc.



Appendix 9:
	Student-teacher
	Morgan Weale
	Class:
	7 (Year 5)

	AoLE or Subject
	PSE ESDGC
	Date:
	06.02.20

	Lesson Focus:
	Compare conservation efforts of endangered species in two different localities. How can we have an impact? 

	Meaningful links to Curriculum
	Personal and social education framework:

Developing thinking:
· identify links between cause and effect
· distinguish between ‘facts’, beliefs and opinions
· form personal opinions and make informed decisions

Developing communication:
· express their views and ideas confidently through a range of appropriate methods
· contribute to class discussions and take part in debates

Developing ICT:
· find and develop information and ideas
· create and present information and ideas
· use ICT safely with appropriate support and guidance

Developing  Number:
· gather information in a variety of ways, including simple questionnaires or databases to support understanding of PSE-related issues

Moral and spiritual development:
· that personal actions have consequences

Sustainable development and global citizenship:
· appreciate the natural world as a source of inspiration
· how the environment can be affected by the decisions we make individually and collectively
· that local actions have global effects because of connections between places and people


	Meaningful links to:
Cross Curricular Responsibilities
	ESDGC:

Wealth and Poverty:
· local actions have effects in the wider world because of the connections between places and people

Identity and culture:
· recognise they are global citizens of an interconnected world

Choices and decisions:
· appreciate that personal actions have consequences
· question statements and opinions and look for evidence
· that environment can be affected by the decisions we make individually and collectively

Natural environment:
· develop respect for landscapes, habitats and living things

Consumption and waste:
· that waste can cause pollution

Climate change:
· to recognise that individuals and groups can take action to educate and campaign
· that there is a range of views as to how best combat climate change

LNF:
· explain information and ideas, exploring and using ways to be convincing, e.g. use of vocabulary, gesture, visual aids
· build on and develop the ideas of others in group discussions, e.g. by asking questions to explore further, offering more ideas

ICT:
· use a range of ICT resources and equipment independently and collaboratively, e.g. cameras, scanners, CD/DVD players, MP3 players, mobile phones, PDAs
· create a range of presentations combining a variety of information and media, e.g. a poster combining text and graphics, a multimedia presentation


	Personal Targets (Linked to QTS and identified in weekly review)

Welsh Language Skills:
There is a commitment to incremental development of personal skills and the use of the Welsh language.

Sustained effort and resilience in learners:
The student-teacher promotes and secures learner's self-motivation and self-direction in their learning.





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
(whole class):

· Understand how our actions and the actions of others can have both negative and positive consequences
· Understand that individuals/ groups take action in different ways to try to combat negative changes within our world





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	At the end of this lesson I will be able to:
(whole class):
· Explain how our actions can have negative or positive consequences on the natural world
· Explain and express how we can change and improve our current world through different ways, both as individuals and as part of a group

	· Think , Pair and Share
· Planning sheets
· Story board sheets
· Peer reviews
· Group discussion
· Use of WAGOLL / reminder questions as a stimulus for learning
· Phone a friend/ ask a member of staff if further assistance is needed




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –includingdifferentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to  prior learning)
	Whole Class: Continued


 Create a video and a poster in groups to try to conserve endangered species (1 in the UK, 1 abroad)

Carousel the activity (2 on posters, 2 on videos - swap)

Video groups will need to create a story board to help with their video

-

Remind the group that in order for their conservation work to be successful, it must be persuasive – ask the children to use their persuasive writing skills developed the week prior
– How are we persuasive in our writing?


	


Provide own inference and understanding

Contribute confidently to group and paired discussion

Work co-operatively in groups, valuing each other’s opinions and views

Contribute evenly and share responsibility within group

Work independently as groups when possible

Phone a friend/ ask a member of staff if in need of help/ unsure

Refer back to prior learning to help inform their learning in today’s lesson 





	


Prior work to continue to develop

	

Teaching & Core Learning
	Whole Class: Classroom

(4 groups – 2  groups video, 2 groups posters – carousel activity when groups are ready)

Provide research questions (white board)
· Why are these species endangered?
· What is being done currently to conserve these species?
· What are the differences between conservation efforts between these animals?
· What could we do to help the endangered species?

Provide support to groups as and when necessary

Ensure pupils are gathering relevant information to help them create persuasive media (poster/ videos)

Ensure all pupils are engaged with the activity and providing support to their groups

Evaluation and improvement

When a group believes they have finished one of their activities, bring the children together to discuss and present their work

Discuss with the class things they like about their work after their presentation – ensure that the children are encouraging and limit any negative comments

Ask the children to think of something the group could improve upon to make their work more effective

Ask the group to then act on the class feedback and improve their video or poster in the ways suggested

e.g. 
Re-record the video to make sure there is more fluency in speaking 
etc.

	

Use on board stimulus (prompt questions) to help with creation of persuasive media

Provide support within the group, taking on roles within that group to ensure success

Remember to reference information collected and understand the importance of referencing

Engage with activity as part of a group

Confidently present work together as part of a group

Provide positive feedback to groups presenting

Offer some suggestions to improve their media created


	

ipads to record videos

A3 paper for posters

Colours

iPods/ laptops/ books to research relevant information

Pencils

Rulers

A3 story board planning sheet (video groups)

Completed posters

Completed videos

	

Plenary
	Whole class: 

Who can tell me something they have learnt?

Allow for talking partners for children to affirm learning before picking a child to answer the question

After first child has answered ask them to choose another child to tell the class what they have learnt (child intiated)

	

Thinking partners

‘phone a friend’ if needed 



	Whole class: 5 mins

Who can tell me something they have learnt?

Allow for talking partners for children to affirm learning before picking a child to answer the question

After first child has answered ask them to choose another child to tell the class what they have learnt (child intiated)




Evaluation of the Learning Experience
(Include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	· Pupils continued with the activity with minimal support
· Pupils demonstrated a clear knowledge and understanding towards this work and what was expected from them
· Pupils were able to work collaboratively as part of a group to complete tasks set in a timely and effective manner
· Pupils were able to use their DCF skills to create QR codes and edit videos to create a completed product
· Pupils watched and evaluated each other’s videos offering positive and constructive feedback


	Next Steps for Progress

	· Pupils to act on constructive feedback given by peers to further improve their products
· Pupils can volunteer their time to create a display board with the teacher showing their work and achievements with the theme over the past sessions





	Reflective Analysis of Teaching and Strategies For Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· Good class management – pupils were again spread across the school environment and I was able to monitor these pupils effectively and direct staff also
· Good explanation of expectations at the end of the lesson
· Effective and fun class evaluation of peer’s videos


	Areas for my Development

Personal Targets for Progress

	· Use of incidental Welsh





Appendix 10: 
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Appendix 12: 
	Student-teacher
	Morgan Weale
	Class:
	6k

	AoLE/Subject
	Literacy

	Date:
	09.02.21

	Lesson Focus:
	Live session ‘hook’ - internet safety


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Personal and social education framework:
Developing thinking:
· form personal opinions and make informed decisions
Developing communication:
· express their views and ideas confidently through a range of appropriate methods
Developing ICT:
· use ICT safely with appropriate support and guidance


	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues, project and programmes:
'The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.'




	Learning Objectives (Focus on Learning)

	N/A - linked to literacy lesson 09.02.12

	Success Criteria 
(process/product)

	N/A - linked to literacy lesson 09.02.12



	Key Resources Health & Safety
	



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	N/A

	Opening Phase


	Roleplay for live lesson:

Unmute microphone

‘This is so boring... I wish Miss Kingsbury would hurry up!’

‘Excuse me?’

‘...’

‘Who said that?’

‘Sorry Miss that was me... I thought I was muted...’

‘...’

*End*


	Teaching & Core Learning
	Explain to the children that this was just a role-playing exercise to highlight the importance of internet safety.

Explain that today is internet safety day, and this was just a little activity to demonstrate how if we are not careful and considerate, we can hurt or upset other people through our online interaction.

Explain that today’s literacy lesson will focus on internet safety. You will be creating a presentation for the younger children in the school explaining the importance of internet safety. You will use yesterday’s punctuation lesson to ensure that your work is accurately punctuated.


	Plenary


	Reflection and discussion:

Any questions?

How did this make you feel?

Would you like this to happen to you?




Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Pupils enjoyed this ‘hook’ - gave a good source of inspiration for main body of work 

	Next Steps for Progress

	Move onto main literacy lesson




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	A nice fun little ‘hook’ that engaged learners well

	Areas for my Development

Personal Targets for Progress

	N/A



Appendix 13: 
	Student-teacher
	Morgan Weale
	Class:
	6k

	AoLE/Subject
	Literacy

	Date:
	09.02.21

	Lesson Focus:
	Internet safety - (using punctuation - consolidation)


	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Programme of Study for English: 
Writing accurately:
Grammar Punctuation Spelling Handwriting:
Year 3:
· use full stops, question marks, exclamation marks and commas for lists 
Year 4:
· use punctuation to demarcate sentences and begin to use speech marks, commas to mark clauses and phrases, and apostrophes for omission, e.g., it’s (it is)
Year 5:
· use the full range of punctuation to guide the reader in complex sentences, e.g., commas, bullet points, speech marks and apostrophes for possession
Year 6:
· use the full range of punctuation accurately to clarify meaning

Personal and social education framework:
Developing thinking:
· form personal opinions and make informed decisions
Developing communication:
· express their views and ideas confidently through a range of appropriate methods
Developing ICT:
· use ICT safely with appropriate support and guidance


	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues, project and programmes:
'The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.'




	Learning Objectives (Focus on Learning)

	Pupils will be able to:
· Use punctuation within their work accurately
· Express their views through various forms
· Express the importance of internet safety


	Success Criteria 
(process/product)

	I can:
· Create a presentation for the younger children in the school explaining the importance of internet safety
· Use punctuation accurately

Learners will have access to their success criteria via the ‘Google Classroom’ assignments – the success criteria will be available in the task description.

(Differentiation by expectation and outcome)




	Key Resources Health & Safety
	Video 1 ‘Internet safety’ - https://expl.ai/VPMKTUG 




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Yesterday, pupils competed work regards the correct and accurate implementation of basic punctuation e.g., capital letters, full stops, commas, exclamation marks and question marks.

(Hook in live session prior) – during the live session in the morning Miss Kingsbury and myself demonstrated the importance of ‘internet safety’ through a role play activity. I unmuted my microphone and said ‘This is so boring! I wish Miss would hurry up’ - This continued until we stopped and explained to the children that we were just demonstrating the importance of being safe and courteous on the internet as it can cause some unfortunate situations. This is the stimulus for today’s work on the importance of internet safety.


	Opening Phase


	(Hook from live session at 9am – see ‘hook’ lesson plan)

	Teaching & Core Learning
	Video 1 ‘Internet safety’:

Explain that today’s activity will focus on the importance of internet safety.

Mention the ‘hook’ from the morning live session role play activity to engage children and provide an understanding as to why internet safety is important.

‘You will be the teachers today. I want you to create a presentation for the younger children in the school demonstrating the importance of internet safety.

You can create your presentation in any way that you would like to, but I really want you all to focus on your punctuation.

If you are creating a poster or a leaflet or something that will present your internet safety message through writing, then I want to see all the basics of punctuation used. 

If you are planning on making a video presentation, I would like you to make sure that your plan for your video e.g., your script etc. Is properly punctuated.

Remember what we did in yesterday’s literacy session and use that to help you with your presentation today.

Have fun!’


	Plenary


	· Marking comments as AFL



Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	· Pupils were able to produce a range of varied work through PowerPoint and video. 
· Punctuation use was clearly improved as a result of yesterday’s lesson in some children’s work, however, some learners were still careless


	Next Steps for Progress

	· Continue to develop children’s punctuation skills and knowledge through tomorrow’s lesson (focusing on direct speech)





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· Good use of ‘hook’ to engage learners
· Effective use of lesson to help apply yesterday’s learning into a practical context

	Areas for my Development

Personal Targets for Progress

	· Provide more scaffolding for lower ability children



Appendix 14:
	Student-teacher
	Morgan Weale
	Class:
	6k

	AoLE/Subject
	Welsh Week – Topic – Jemima Nicholas
	Date:
	22.02.21

	Lesson Focus:
	· Welsh culture and history
· Money (consolidation from maths lesson held earlier today)

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Key Stage 2 Mathematics Programme of Study:
Using number skills:
Manage money:
Year 6:
· use the terms profit and loss in buying and selling activities and make calculations for this 
· make comparisons between prices and understand which is best value for money

History:
Historical knowledge and understanding:
· identify differences between ways of life at different times
· identify significant people and describe events within and across periods


	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues, project and programmes:
'The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.'

· My vocabulary – I understand that sometimes my use of language can inhibit some children as it can be an obstacle to some learners. I will ensure that my language is attainable and understandable to learners.
· The attention span of learners – I will encourage that learners take breaks during their learning. Learners do not have to take a break if they do not want to; this is merely differentiation aimed at those children who may need this break to reset and come back to the learning when they are ready.
· Self-confidence – I will endeavour to provide praise throughout their learning, as opposed to just praising work through marking and verbal feedback using MOTE.





	Learning Objectives (Focus on Learning)

	Pupils will be able to:
· Use and understand the terms ‘profit’ and ‘loss’ 
· Make comparisons between prices using calculations
· Recognise some differences between ways of life at different times


	Success Criteria 
(process/product)

	I can:
(Lower)
· Understand the terms ‘profit’ and ‘loss’ 
· Recognise some of the differences between ways of life over time 

(Middle)
· Understand the terms ‘profit’ and ‘loss’
· Compare different prices and recognise which is the best value for money
· Recognise some of the differences between ways of life over time

(Higher)
· Understand the terms ‘profit’ and ‘loss’
· Compare different prices and recognise which is the best value for money
· Recognise some of the differences between ways of life over time




	Key Resources Health & Safety
	· ‘Explain Everything’ video - https://expl.ai/KMDMBBG 
· ‘POSE’ face changer application
· Differentiated activity sheets (3 ways) 





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Earlier in the day the children have engaged in a maths lesson focusing on ‘money’ (profit and loss). This lesson hopes to consolidate this learning by setting it in a historical context of Jemima Nicholas’ cobblers' shop as a part of the ‘Welsh learning week’.

	Opening Phase


	‘Google classroom message’
(Middle)
Hello everyone.
 
I hope you have had a lovely break over half term. 
 
Today we will be starting to look at a famous Welsh lady called Jemima Nicholas. 
 
I have attached a video that I would like you to watch, and the activity is also attached here in the Google Classroom. 
 
Here are your success criteria:
 
I can:
- Understand the terms ‘profit’ and ‘loss’ 
-Compare different prices and recognise which is the best value for money
-Recognise some of the differences between ways of life over time 
 
Have fun. If you have any questions, send a message on Google Classroom and we will help.
 
Thank you,
 
Mr Weale

(success criteria attached to provide pupils the opportunity to understand what they will be learning - helps with AFL)

‘Explain Everything’ video 1:
(‘Explain Everything’ introduction using ‘POSE’ to supplement the video)
· Hello everyone, I hope you had a great half term. This week, our afternoon lessons will focus on Welsh culture and important Welsh people in history. Today, we will look at an important Welsh lady called Jemima Nicholas.

Who is Jemima Nicholas? 
· Jemima Nicholas was born in 1750 in Pembrokeshire and was baptised in Mathry in 1752.
· When she was older, Jemima worked as a cobbler. 
· A cobbler is a person who repairs and sells shoes. 
· Today, Jemima needs YOUR help!

‘POSE’ video:
· Shwmae pawb! You are probably wondering who I am... Well, I’m Jemima Nicholas, or Jemima Fawr to my friends – that means ‘Big Jemima’. Today, I need your help. I’m working in my shoe shop and I need to find out if I am making a ‘profit’, or a ‘loss’ when I sell my shoes. 
· When I say to make a ‘profit’ this means that I have made more money than I have spent on the making of the shoes.
· When I say I have made a ‘loss’, this means that I have lost money when I have sold my shoes as it didn’t make me enough money to cover the cost of the materials, I needed to make the shoes.
· I’ve made some sheets that have all the prices of the different parts of the shoes and the different shoes that I make.
· Can you tell me if I have made a ‘profit’, or a ‘loss’, on my shoes?
· Diolch Pawb! 

 Thank you, Jemima! Ok then pawb. If you have a look on the ‘Google Classroom’, there are some activity sheets there. Have a go at these and try to help Jemima!  

Any questions, pop them on the Google Classroom and we will help you. Good luck!


	Teaching & Core Learning
	(Activity sheets (differentiated) - Taking the ‘top and tail’ differentiation approach upon my reading of, Sue Cowley’s, ‘The ultimate guide to differentiation. Achieving excellence for all.’ Plan for the ‘middle’ then differentiate for those above (the ‘top’) and those below (the ‘tail’).).

· ‘Middle’ - main body of learning to be differentiated from:

Simple overview = The parts of a shoe costs ‘x’ to buy... how much should Jemima sell her shoes for so that she makes a profit?

Helping Jemima Nicholas in her shoe shop.

Shwmae pawb! Can you help me find out if I am making a ‘profit’ or a ‘loss’ when I sell my shoes?

(list of different materials with their costs – see worksheet)

Use the table to help you find out the how much it costs me to make these different types of shoes. Show me your ‘workings out’ so I can see if I need to change the prices of my shoes. Make sure you read these questions CAREFULLY! Diolch.

· Pupils will be calculating the ‘profit’ or ‘loss’ of various shoes that Jemima Nicholas is selling in her shop
· Extension - ‘Challenge Task’: 

‘I want to buy a traditional welsh dress. It costs £120. Which of my shoes do I need to sell to get £120 in profit so I can buy my new dress?’

· ‘Lower’:
· The prices have been made more accessible e.g., lower whole numbers. 
· The results of the calculations have been made more accessible also e.g., ‘profit’ or ‘loss’ are multiples of 5 etc.
· Extension task has been modified also – price of dress reduced to £50 to make the challenge level more appropriate

· ‘Higher’:
· Modified value of materials to include decimal numbers – building upon prior knowledge of decimal work. The calculations are as a result more complex.


	Plenary


	-Marking as AFL
-MOTE as verbal feedback AFL – questioning

(Check out tickets using google forms (differentiation and AFL) - This will be used at the end of the weeks learning (Thursday’s lesson))



Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	· Today, the learners were able to consolidate their prior mathematical learning in an authentic, real life context

Face-to-face learning:
· Those learners taught in the classroom were able to complete their work independently, with minimal support from myself (resources were appropriately differentiated to suit ability level)
· The learner's sense of achievement through their independent work was a massive motivational factor in the children’s want and ability to work and learn

Online learning:
· Work was completed and submitted through Google Classroom
· Once again, this consolidated prior mathematical learning regards money
· Feedback was given promptly
· Issues arose as a result of the children failing to read the questions carefully and accurately – This was highlighted to the children through feedback (children were asked to address this)


	Next Steps for Progress

	· Some children failed to show their calculations in their work. I believe this was because the children viewed the lesson as a topic-based lesson, rather than a maths lesson – demonstrates the children’s errors when applying mathematical problems in real life situations
· There may be issues with some children using voice activated ai e.g., ‘Alexa’ to calculate their answers. This was suggested to me by Miss Kingsbury as one child answered £1.15 instead of £1.50 - is this because they numbers sound the same... Possible issues with a deeper level of understanding as the children are simple ‘fed’ the answer? Could it also be symptomatic of the children’s attitude towards their work? Have they become increasingly lazier/ dependent on outside agencies to complete their work? - To address this, I have asked learners to show me their workings out. Although this doesn’t take away the possibility that learners are using these techs to help them, it does help them to understand the process of how the achieve an answer.





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· ‘POSE’ face changer application - This was an effective and engaging too used to disseminate knowledge and instructions
· Topical resources – resources were well constructed and clear. They were differentiated to three ability levels, and were accessible to the children yet still provided challenge (the challenge activity towards the end of the learning provided this extension that some learners needed and enjoyed)
· The lesson was firmly grounded in the ‘Welsh week’ context, with learners beginning to understand and develop their knowledge of Wels history and culture. 
· I was able to ‘take a step back’ and let the learners learn.
· My language was accessible and clear for learners to follow.
· I provided praise to support and encourage pupils.
· I was able to pair the online resources well within my face-to-face teaching (the ‘Explain Everything’ video.


	Areas for my Development

Personal Targets for Progress

	· Classroom management – I should ensure that my lesson is properly resourced before my teaching.  
· Continue to develop my knowledge and understanding of effective pedagogy across age groups.



Appendix 15:
	Student-teacher
	Morgan Weale
	Class:
	6k

	AoLE/Subject
	Welsh Week – Topic – Jemima Nicholas
	Date:
	23.02.21

	Lesson Focus:
	· Welsh culture and history - ‘The last invasion of Britain’ 
· Co-ordinates (consolidation from maths lesson held earlier today)

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Key Stage 2 Mathematics Programme of Study:
Developing numerical reasoning:
Identify processes and connections:
· transfer mathematical skills to a variety of contexts and everyday situations
Using algebra skills:
Functions and graphs:
Year 5:
· read, plot and write coordinates in one quadrant, e.g. (2, 4)
Year 6:
· identify the coordinates of a missing point from a regular shape
· refer to the x axis and the y axis

History:
Historical knowledge and understanding:
· identify differences between ways of life at different times
· identify significant people and describe events within and across periods


	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues, project and programmes:
'The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.'

· My vocabulary – I understand that sometimes my use of language can inhibit some children as it can be an obstacle to some learners. I will ensure that my language is attainable and understandable to learners.
· The attention span of learners – I will encourage that learners take breaks during their learning. Learners do not have to take a break if they do not want to; this is merely differentiation aimed at those children who may need this break to reset and come back to the learning when they are ready.
· Self-confidence – I will endeavour to provide praise throughout their learning, as opposed to just praising work through marking and verbal feedback using MOTE.





	Learning Objectives (Focus on Learning)

	Pupils will be able to:
· transfer mathematical skills for different purposes and contexts
· Read, plot and write co-ordinates in 1 or more quadrants
· Recognise and refer to the ‘x’ and ‘y’ axis
· Recognise significant Welsh people 
· Understand aspects of Welsh history


	Success Criteria 
(process/product)

	I can:
(Lower)
· Read, plot and write co-ordinates in 1 quadrant
· Identify the ‘x’ and ‘y’ axis
· Identify significant Welsh people
· Begin to develop my understanding of Welsh history

(Middle)
· Read, plot and write co-ordinates over 2 quadrants
· Identify the ‘x’ and ‘y’ axis
· Identify significant Welsh people
· Begin to develop my understanding of Welsh history

(Higher)
· Read, plot and write co-ordinates over 4 quadrants
· Identify the ‘x’ and ‘y’ axis
· Identify significant Welsh people
· Begin to develop my understanding of Welsh history




	Key Resources Health & Safety
	· ‘Explain Everything’ introduction video - https://expl.ai/NSZEWEY 
· ‘POSE’ face changer application
· Differentiated ‘One Note’ escape rooms (3 ways)
· ‘The last invasion of Britain’ 1 (Lower)- https://hwbwave15-my.sharepoint.com/:o:/g/personal/wealem10_hwbcymru_net/EnjOutHXdYJFhbWSF3HqWMkBUgnBqYX5n4WJlj6WRtkAVA?e=3a7e8E 
· ‘The last invasion of Britain’ 2 (Middle) - https://hwbwave15-my.sharepoint.com/:o:/g/personal/wealem10_hwbcymru_net/Em2iWDJHob5Dkol0j1hj5j4Bvt0QQb1ld9Cpn1SsWmfBsQ?e=3EsmyF 
· ‘The last invasion of Britain’ 3 (Higher) - https://hwbwave15-my.sharepoint.com/:o:/g/personal/wealem10_hwbcymru_net/EvmvtcaLrCZJge5kFhoEHT4BfzkpD8rYnxeECtrnC0uWfQ?e=MMcchu 
· Extension -’Explain Everything’ video: ‘Challenge! Co-ordinate games’ - https://expl.ai/DYBXSDH 





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Earlier in the day the children have engaged in a maths lesson focusing on plotting and reading ‘co-ordinates’. This lesson hopes to consolidate this learning by setting it in a historical context of Jemima Nicholas, focusing on the relevant important places during the ‘Last invasion of Britain’ through co-ordinate work as a part of the ‘Welsh learning week’.

In today’s live session, I demonstrated to the children how to use the ‘OneNote’ for today’s intended purpose of a quasi ‘escape room’. Here, the children were able to interact with the ‘test’ ‘OneNote’ activity so they could translate this developed skill into this lesson.


	Opening Phase


	‘Google classroom message’
(Middle)
Hello everyone.
 
I hope you are having a great day so far
 
Today we will be continuing are work on Jemima Nicholas and our Welsh history.
 
I have attached a video that I would like you to watch that explains today’s lesson. I have also attached your escape room activities that you will access through ‘OneNote’.
 
Here are your success criteria:
 
I can:
-Read, plot and write co-ordinates over 2 quadrants
-Identify the ‘x’ and ‘y’ axis
-Identify significant Welsh people
-Begin to develop my understanding of Welsh history
 
Have fun. If you have any questions, send a message on Google Classroom and we will help.
 
Thank you,
 
Mr Weale

(success criteria attached to provide pupils the opportunity to understand what they will be learning - helps with AFL)

‘Explain Everything’ introduction video:
Me:
Hello everybody. I hope you are having a lovely day. Today we will be looking at the ‘Last invasion of Britain’. This invasion took place in February 1797. This was the time when Jemima Nicholas was around, and she was living in Pembrokeshire. Jemima is not going to explain to you what happened. 

Jemima Nicholas:
In February 1797, a French general called Lazare Hoche planned to launch an attack on Britain. 
The French general formed 3 invasion fleets that would attack Britain at Newcastle and Bristol in England.  The third fleet would land in Ireland to try to gather support from the Irish to help them attack Britain. 
The French wanted to invade Britain as we had been at war for many years.
Unfortunately for the French navy, but fortunately for the British, only 1 fleet managed to land in Britain. This fleet ended up landing its 1400 soldiers near Fishguard in Pembrokeshire on the 22nd of February 1797. 

Me:
Today, you are a French sailor aboard a ship called ‘Vengeance’. Here are your orders from General Hoche.

General Hoche:
Listen very carefully. I will say this only once! We will invade Britain in the next few days. It is your job to help navigate this ship. We will leave the French town of Brest and sail for Britain. 

Me:
On the ‘Google classroom’, I have put a link to the ‘OneNote’. Here, I would like you to help General Hoche navigate his ships to Britain. 
Good Luck. If you need any help with your work or accessing the ‘OneNote’, send a message in ‘Google Classroom’.


	Teaching & Core Learning
	('OneNote’ ‘escape rooms’ (differentiated) - Taking the ‘top and tail’ differentiation approach upon my reading of, Sue Cowley’s, ‘The ultimate guide to differentiation. Achieving excellence for all.’ Plan for the ‘middle’ then differentiate for those above (the ‘top’) and those below (the ‘tail’).).

‘Middle’ - main body of learning to be differentiated from - focus on 2 quadrant co-ordinates


‘Lower’ - focus on 1 quadrant co-ordinates


‘Higher’ - focus on 4 quadrant co-ordinates

Excerpt from the ‘OneNote’: (Lower)

Bonjour ship's navigator. Today, we will be leaving the French town of Brest, planning our journey to land in Britain. Plot the co-ordinates of our ships location in Brest and use this co-ordinate to move us to the next part of our journey!

Remember, our co-ordinates will always be in this order: (x axis number, y axis number)

Remember to:
· Start with the open bracket (
· Then put your 'x' axis number 
· Then place the comma ,
· Then leave a space after your comma to put your 'y' axis number
· Then close your co-ordinates with a closed bracket )

You will need to do this carefully to be able to get the password for the next part of the ship's journey.

Below is the map where you will need to find the co-ordinate for the French town of Brest.

(Picture of map)

Well done! You have plotted the co-ordinate for Brest. Now, we will set sail for Bristol. Plot the co-ordinate for Bristol!

(Picture of map)

Well done! You have the Bristol co-ordinate!

Watch out!

A storm is pushing us away from Bristol!

We need to land somewhere else!
Well done! You have the Bristol co-ordinate!

Watch out!

A storm is pushing us away from Bristol!

We need to land somewhere else!

(Picture of map)

Find the co-ordinates for Carregwastad point. We will land our fleet there.

(Picture of map)

Co-ordinate answers:

Lower:
· Brest - (2, 2)
· Bristol - (5, 9) 
· Carregwastad point - (1, 11)

Middle:
· Brest - (0, 2)
· Bristol - (3, 9)
· Carregwastad point - (-1, 11)

Higher:
· Brest - (-2, -6)
· Bristol - (1, 1)
· Carregwastad point - (-3, 3)

Extension activity:

‘Challenge! Co-ordinate games’ - this task is available to those children who finish the main body of work. The challenge asks the children to design their own co-ordinate inspired game. This game could be played inside, or outside. It is a creative task that focuses on the consolidation of the mathematical knowledge learnt throughout the day. 


	Plenary


	-Marking as AFL
-MOTE as verbal feedback AFL – questioning

(Check out tickets using google forms (differentiation and AFL) - This will be used at the end of the weeks learning (Thursday’s lesson))




Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	Face-to-Face:
· All pupils were engaged following on from their live session which introduced ‘OneNote’ and their maths lesson which focused on co-ordinates. This high level of engagement helped to facilitate a productive and lively learning environment
· The learners had great pride in the work that they produced – this sense of pride and achievement was undoubtedly a major factor in the learner’s wanting to learn 


· All learners learnt a new technology in the live session - ‘OneNote’
· All learners were able to consolidate prior mathematical knowledge in a real-life authentic context
· All learners developed their understanding of historical Welsh figures
· All learners demonstrated their mathematical understanding through the creation and adaptation of games which focused on co-ordinates



	Next Steps for Progress

	· Continue to develop engaging work that promotes pupil independence and creativity




	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· All learners were on task throughout the lesson
· My use of humour was an effective tool regards engagement and teaching 
· My ability to address pupil needs was precise and appropriate

	Areas for my Development

Personal Targets for Progress

	· Although the work was differentiated to three level, I need to recognise when to ‘push’ learners further if they complete work earlier than expected. 



Appendix 16:
	Student-teacher
	Morgan Weale
	Class:
	6k

	AoLE/Subject
	Welsh Week – Topic – Jemima Nicholas
	Date:
	24.02.21

	Lesson Focus:
	· Welsh culture and history - ‘The last invasion of Britain’ 
· Time (consolidation from maths lesson held earlier today)

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Key Stage 2 Mathematics Programme of Study:
Developing numerical reasoning:
Identify processes and connections:
· transfer mathematical skills to a variety of contexts and everyday situations
Using measuring skills:
Year 3:
· tell the time to the nearest 5 minutes on an analogue clock and calculate how long it is to the next hour
· read hours and minutes on a 12-hour digital clock using am/pm conventions
· calculate start times, finish times and durations using hours, 30-minute intervals and 15-minute intervals
Year 4:
· tell the time to the nearest minute on analogue clocks
· read hours and minutes on a 24-hour digital clock
· calculate start times, finish times and durations using 5-minute intervals
Year 5:
· calculate start times, finish times and durations using hours and minutes

History:
Historical knowledge and understanding:
· identify significant people and describe events within and across periods


	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues, project and programmes:
'The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.'

· My vocabulary – I understand that sometimes my use of language can inhibit some children as it can be an obstacle to some learners. I will ensure that my language is attainable and understandable to learners.
· The attention span of learners – I will encourage that learners take breaks during their learning. Learners do not have to take a break if they do not want to; this is merely differentiation aimed at those children who may need this break to reset and come back to the learning when they are ready.
· Self-confidence – I will endeavour to provide praise throughout their learning, as opposed to just praising work through marking and verbal feedback using MOTE.





	Learning Objectives (Focus on Learning)

	Pupils will be able to:
· Use their mathematical skills in a variety of real life, authentic contexts
· Read both analogue and digital clocks

· Calculate start times, finish times and durations using:
(Lower)
· hours, 30-minute intervals and 15-minute intervals
(Middle)
· 5-minute intervals
(Higher)
· hours and minutes

· Recognise significant Welsh people 
· Understand aspects of Welsh history


	Success Criteria 
(process/product)

	I can:
(Lower)
· Read both analogue and digital clocks
· Calculate the correct time on the clock using hour, 30-minute and 15-minute gaps
· Identify significant Welsh people
· Continue to develop my understanding of Welsh history

(Middle)
· Read both analogue and digital clocks
· Calculate the correct time on the clock using 5-minute gaps 
· Identify significant Welsh people
· Continue to develop my understanding of Welsh history


(Higher)
· Read both analogue and digital clocks
· Calculate the correct time on the clock using hour and minute gaps 
· Identify significant Welsh people
· Continue to develop my understanding of Welsh history




	Key Resources Health & Safety
	‘Explain Everything’ video introduction - https://expl.ai/DNBVFHZ 
Differentiated 'Explain Everything’ videos (3 ways):
· (Lower) - https://expl.ai/MNKBTYK 
· (Middle) - https://expl.ai/STZZLTZ 
· (Higher) - https://expl.ai/YAVXUZX 
· (Extension) - https://expl.ai/XCGEFFX 





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Earlier in the day the children have engaged in a maths lesson focusing on time. This lesson hopes to consolidate this learning by setting it in a historical context of Jemima Nicholas, focusing on the relevant important places during the ‘Last invasion of Britain’. Through the sequencing of the events that took place during the ‘Last invasion of Britain’, the pupils will be able to develop both their understanding of a significant piece of Welsh history, as well as being able to consolidate their prior learning in a real life, authentic context. This work is a part of the ‘Welsh learning week’ topic of work.


	Opening Phase


	Google Classroom Introduction: (Lower)

Hi everyone. I hope you are having a lovely day!

Today, we are continuing with our Welsh week work, looking at the life of Jemima Nicholas.

Today, we will be learning why she is such a famous Welsh lady.

I have made 2 videos that you will watch and pause when needed – there are no activity sheets today. It’s all in the video. You will need a pencil and paper!

Here are your success criteria:

I can:
· Read both analogue and digital clocks
· Calculate the correct time on the clock using hour, 30-minute and 15-minute gaps
· Identify significant Welsh people
· Continue to develop my understanding of Welsh history

If you have any questions, put them into the Google Classroom.

Good luck,

Mr Weale


‘Explain Everything’ introduction video:

Me:
Hello everyone! I hope you are having a lovely day. 
On Tuesday, in our topic lesson, we looked at the ‘Last invasion of Britain’. This was a time where the French sent an invasion fleet to attack Britain. This army of 1400 soldiers were supposed to land in Bristol, but bad weather and a large storm blew them off course. The army ended up landing in Carregwastad point in Northern Pembrokeshire – this is very close to Fishguard and Goodwick. 

Jemima Nicholas is going to tell you the story of what happened next!

Jemima:
Well, I’ve got a very exciting story to tell you! On February the 22nd 1797, 1400 French soldiers landed at Carregwastad point in the dead of night! 

These soldiers brought all their guns and grenades ashore using their boats- ha, as if that will help them! Don’t they know who I am? 

The soldiers quickly began looting the nearby villages, but I was there to scare those naughty French villains. 

I quickly rounded up all the other Welsh women in my village and we grabbed our pitchforks and we marched back and forth along the coast path. 

Those scared French soldiers thought we were the British army redcoats because our lovely Welsh dresses, big hats and pitchforks looked very similar to the uniforms of the British soldiers! 

This gave our troops the time they needed to get ready and fight off the French. They saved the town, but without us who knows what might have happened!

Now boys and girls, you remember that my friends called me Jemima Fawr, well well well, I really am. I am the tallest woman in my village, and when I saw those French soldiers, I had to show them who was the boss. 

After we marched along the coast Path, the French soldiers who ran away were soon rounded up! Me and the other women made 12 of the soldiers surrender! We marched them back to the church and locked them in their overnight. They won’t be forgetting Jemima Nicholas any time soon! 

Ok then, I would like you to help me now. I’m writing my diary from last night, but I can’t remember what time everything happened. Could you help me please?  

I want you to work out when everything happened that night. Mr Weale knows when those French soldiers arrived, so that will be a good place to start! 

Pob lwc pawb! 


	Teaching & Core Learning
	(Lower):
Hello everyone. As Jemima mentioned, a good place to start our timeline would be when the French soldiers landed at Carregwastad point. You will need a piece of paper and a pencil for this work.

To my knowledge this took place at 02:00 am. The soldiers then took 1 hour to unload all their guns, grenades and gunpower. What time did the soldiers finish unloading all the guns? (03:00 am)

After the soldiers had unloaded all their equipment and pulled the boats up onto the beach it was (see analogue clock picture at 04:00 am). The soldiers then scrambled up the cliff onto the coast path. This would usually take about 15 minutes to do, but because the French had all these heavy guns and grenades, it took them another 15 minutes longer than the usual time. What time did they manage to get onto the coast path? (Remember, it took them 15 minutes longer than the usual time). (04:30 am)

Once these now tired soldiers had gotten up to the top of the coast path, Phillipe – a rather forgetful soldier – realised he had left the ammunition he needed for his gun in one of the boats now beached on the sands below... He hurried down to the boat to retrieve his ammo. He arrived at the boat at (see digital clock time 04:45am) - how long did it take him to get back down to the boat? (15 minutes)

At 04:45 am, after all the French soldiers were ready to march onto Fishguard, Henry, the clumsiest of all the soldiers twisted his ankle on the uneven path. The other soldiers all walked for 3 hours and 45 minutes until they reached Fishguard, but Henry took another 15 minutes to catch up to the main army. What time did Henry arrive in Fishguard?  (08:45 am)

The soldiers all arrived in Fishguard at 08:45 am and fought there for 3 hours. What time did the battle finish? (11:45 am)

Whilst all of this was going on, Jemima had caught those 12 soldiers. She locked them in the church at 09:00 am and left them in there for 24 hours until they could be arrested by the British. What time were they arrested? (09:00 am the following day)

(Middle):
Hello everyone. As Jemima mentioned, a good place to start our timeline would be when the French soldiers landed at Carregwastad point. You will need a piece of paper and a pencil for this work.

To my knowledge this took place at 02:00 am. The soldiers then took 25 minutes to unload all their guns, grenades and gunpower. What time did the soldiers finish unloading all the guns? (02:25 am)

After the soldiers had unloaded all their equipment and pulled the boats up onto the beach it was (see analogue clock picture at 03:00 am). The soldiers then scrambled up the cliff onto the coast path. This would usually take about 15 minutes to do, but because the French had all these heavy guns and grenades, it took them 35 minutes longer than the usual time. What time did they manage to get onto the coast path? (Remember, it took them 35 minutes longer than the usual time). (03:50 am)

Once these now tired soldiers had gotten up to the top of the coast path, Phillipe – a rather forgetful soldier – realised he had left the ammunition he needed for his gun in one of the boats now beached on the sands below... He hurried down to the boat to retrieve his ammo. He arrived at the boat at (see digital clock time at 04:05 am) - how long did it take him to get back down to the boat? (15 minutes)

At 05:00 am, after all the French soldiers were ready to march onto Fishguard, Henry, the clumsiest of all the soldiers twisted his ankle on the uneven path. The other soldiers all walked for 3 hours and 55 minutes until they reached Fishguard, but Henry took another hour and 5 minutes to catch up to the main army. What time did Henry arrive in Fishguard? (10:00 am)

The soldiers all arrived in Fishguard at 10:00 am and fought there for 25 minutes. What time did the battle finish? (10:25 am)

Whilst all of this was going on, Jemima had caught those 12 soldiers. She locked them in the church at 09:00 am and left them in there for 24 hours and 55 minutes until they could be arrested by the British. What time were they arrested? (09:55 am the following day)

Some of the French soldiers managed to run away! The timetable for the boats that were going back and forth to the main fleet is (see timetable). If the battle ended at 09:25 am, what boat would the soldiers need to catch from Carregwastad point to get back to the main fleet of boats by 11:00 am? There may be more than one boat they can catch...

(Higher):
Hello everyone. As Jemima mentioned, a good place to start our timeline would be when the French soldiers landed at Carregwastad point. You will need a piece of paper and a pencil for this work.

To my knowledge this took place at 02:00 am. The soldiers then took 27 minutes to unload all their guns, grenades and gunpower. What time did the soldiers finish unloading all the guns? (02:27 am)

After the soldiers had unloaded all their equipment and pulled the boats up onto the beach it was (see analogue clock picture at 03:00 am). The soldiers then scrambled up the cliff onto the coast path. This would usually take about 21 minutes to do, but because the French had all these heavy guns and grenades, it took them 29 minutes longer than the usual time. What time did they manage to get onto the coast path? (Remember, it took them 29 mintues longer than the usual time). (03:50 am)

Once these now tired soldiers had gotten up to the top of the coast path, Phillipe – a rather forgetful soldier – realised he had left the ammunition he needed for his gun in one of the boats now beached on the sands below... He hurried down to the boat to retrieve his ammo. He arrived at the boat at (see digital clock time at 04:05 am) - how long did it take him to get back down to the boat? (15 minutes)

At 05:00 am, after all the French soldiers were ready to march onto Fishguard, Henry, the clumsiest of all the soldiers twisted his ankle on the uneven path. The other soldiers all walked for 2 hours and 41 minutes until they reached Fishguard, but Henry took another 18 minutes to catch up to the main army. What time did Henry arrive in Fishguard? (07:59am)

The soldiers all arrived in Fishguard at 07:59 am and fought there for 1 hour and 26 minutes. What time did the battle finish? (09:25am)

Whilst all of this was going on, Jemima had caught those 12 soldiers. She locked them in the church at 09:00 am and left them in there for 24 hours and 55 minutes until they could be arrested by the British. What time were they arrested? (09:55 am the following day)

Some of the French soldiers managed to run away! The timetable for the boats that were going back and forth to the main fleet is (see timetable). If the battle ended at 09:25 am, what boat would the soldiers need to catch to get back to the main fleet of boats by 11:00 am? There may be more than one boat they can catch...


	Plenary


	(Challenge! to push ‘Lower’ and ‘Middle’ - this is more appropriate for the ‘Higher’ learners to complete after the recap and consolidation in the ‘main’ video):

Wagon timetable work:
The French are arriving at ‘x’ at 8am.
What wagon will you need to catch to get to ‘y’ before the French catch you?

-Marking as AFL
-MOTE as verbal feedback AFL – questioning




Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	· Those learners taught face-to-face were engaged with the setting of the topic work in the context of Jemima Nicholas – they have a clear understanding of her life and her role within the ‘Last invasion of Britain’
· Learners in class were able to engage and complete the tasks set – most completed the ‘challenge’ activity set – they activity may have been too easy (it was intended as a consolidation activity for those children who may have struggled with the reading of timetables)
· All learners (online included) who submitted work, had a sound understanding of ‘time’ in this lesson. I believe this lesson was a nice way to consolidate learning from their maths previously taught earlier. 


	Next Steps for Progress

	· Ensure that the challenge activity is appropriate for all learners – perhaps have multiple challenge activities that cover a range of topics. If I were to do this, I could allocate the challenge in a more meaningful and productive way e.g., have challenge activities that cover ‘x’, ‘y’ and ‘z’ - this way, there would be a wider range of activities that cover different skills at a more advanced level (this could provide too much resourcing if I were to do this for EVERY lesson – one or two lessons could be more appropriate) 





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· I believe I responded to pupils in the classroom in a timely and appropriate way
· I provided further extension activities that were not a part of my planning as pupils had completed their expected work – I was able to adapt to my learners in the classroom
· I believe my resources were appropriately differentiated to 3 levels, with a challenge activity as a further extension available to all learners
---------------------------------------------------------------------------------------------
Notes:
-Attention demanded by pupils: strange dynamic in these smaller ‘bubble’ classes (learners understand how much 1:1 time they can receive). Difficult balancing my attention between those learners in front of me, and those learners online – both learners deserve my attention... It's hard to find that balanced split. Learners have not chosen to be at home. I understand that those learners in front of me in school can receive a greater impact from my face-to-face teaching, however, in the interest of equality for all learners, perhaps I should tell learners that I am responding to ‘x’ on the Google Classroom first etc. I hope that the learners in school would be accepting of this. A typical classroom environment would not have this issue (it wouldn’t be as apparent). I feel that the current learning environment fosters a greater sense of independence for those learners at home as they are expected to complete work with minimal live support from practitioners. Those learners in school however, I feel they may become increasingly dependent on teachers and staff being readily available to help them in class – could this have adverse impacts on their independence when they transition to secondary education?
-Resources: The time taken to produce and plan resources does not always equate to a similar amount of time for the pupils to finish the task. I am – in the live teaching in school able to help learners more often than a typical class (this could explain how they are able to complete tasks in a more efficient way). It is a tricky balance; I want those learners in class to be challenged, but do not want to put off those learners at home with vast quantities of work (quality over quantity argument is applicable).
-Break test (differentiation reading influenced): after reading the book given to me on lend by Mr Vorus, I tried the ‘promoting of breaks’ to those learners who were struggling and then panicking with their work. Whilst this was effective, both myself and Miss Kingsbury feel that this method could result in pupils using this want for a ‘break’ as an excuse that could harm their learning. There are definite (+) and (-) with this strategy.


	Areas for my Development

Personal Targets for Progress

	· Ensure that I balance my attention between those learners in class and those online (see above for reasoning)




Appendix 17:
	Student-teacher
	Morgan Weale
	Class:
	6k

	AoLE/Subject
	Welsh Week – Topic – Jemima Nicholas
	Date:
	25.02.21


	Lesson Focus:
	· Welsh culture and history – The story and fame of Jemima Nicholas
· Play script consolidation

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	English Programme of Study:
Writing:
Organising ideas and information:
Meaning, purposes, readers:
Year 4:
· adapt what they write to the purpose and reader, choosing words appropriately, e.g., descriptive and persuasive language
Year 5:
· write with a clear purpose, showing consideration for the reader, e.g., by choosing appropriate vocabulary and presentational devices
Year 6:
· adapt writing style to suit the reader and purpose, e.g., formal style for unknown reader, simple style for younger readers

Structure and organisation.
Year 4:
· use specific structures in writing, e.g., tables, questionnaires
Year 5:
· use features which show the structure of the writing, e.g., sub-headings, captions
Year 6:
· adapt structures in writing for different contexts, e.g., reporting an event, investigation or experiment


	Personal Targets
(Linked to QTS and identified in weekly review)


	Leading colleagues, project and programmes:
'The student-teacher’s understanding of, and commitment to, leading learning is demonstrated through collaborative placement experiences.'

· My vocabulary – I understand that sometimes my use of language can inhibit some children as it can be an obstacle to some learners. I will ensure that my language is attainable and understandable to learners.
· The attention span of learners – I will encourage that learners take breaks during their learning. Learners do not have to take a break if they do not want to; this is merely differentiation aimed at those children who may need this break to reset and come back to the learning when they are ready.
· Self-confidence – I will endeavour to provide praise throughout their learning, as opposed to just praising work through marking and verbal feedback using MOTE.





	Learning Objectives (Focus on Learning)

	Pupils will be able to:
· Use the conventions within playscript writing
· Accurately recall upon their learning to inform their work

	Success Criteria 
(process/product)

	I can:
· Use my knowledge and understanding of playscripts to help me in my work
· Use my knowledge and understanding of important historical Welsh figures to inspire and shape my work
· Use the correct conventions/rules when writing my playscript




	Key Resources Health & Safety
	· ‘Explain Everything’ video - https://expl.ai/GWKRBQP 
· ‘How to use Jamboard’ ‘Explain Everything’ video: https://expl.ai/DHCCYRN 
· Scaffolded playscript resources:
(Lower) - conventions of playscripts with descriptions and examples
(Middle) -conventions of playscripts with description
(Higher) - conventions of playscripts
· ‘Google Form’ - ‘How was your week?’ - https://forms.office.com/Pages/ResponsePage.aspx?id=Ug4_TzS3ZEGUCRtgHRR5k82eBI3MJaNMkNjzPkhkytVUMVNORDJTSElTSzNGWFJMMlBYUjAxUEVaOC4u 





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Throughout the week the children have engaged in their literacy lessons which have focused on the planning and production of ‘play scripts#’. This lesson hopes to consolidate this learning by setting it in a historical context of Jemima Nicholas, focusing on the life and events of Jemima Nicholas during the ‘Last invasion of Britain’. The pupils will be able to develop both their understanding of a significant piece of Welsh history, as well as being able to consolidate their prior learning in a real life, authentic context. This work is a part of the ‘Welsh learning week’ topic of work.


	Opening Phase


	Google Classroom introduction:

Hi everyone. I hope you are having a lovely day!

Today, we are finishing our Welsh week work.

Throughout the week, we have looked at the life of Jemima Nicholas.

Today, we will be using our knowledge of Jemima Nicholas and the events that surround her life to help us write a playscript.

You have completed work with Mr Clarke throughout the week on play scripts – I can’t wait to read what you all come up with!

I have made a video that you will need to watch that explains today’s lesson.

Here are your success criteria:

I can:
· Use my knowledge and understanding of playscripts to help me in my work
· Use my knowledge and understanding of important historical Welsh figures to inspire and shape my work
· Use the correct conventions/rules when writing my playscript

If you have any questions, put them into the Google Classroom.

Good luck,

Mr Weale



	Teaching & Core Learning
	‘Explain Everything’ video:
Hello everybody. I hope you are having a lovely day today.

Today we are going to be continuing our Welsh week work, looking at the life of Jemima Nicholas and the ‘Last invasion of Britain’.

We are going to be looking at playscripts today.

So, I know that throughout this week in our literacy lessons, Mr Clarke has been showing you all how to write playscripts, and how they differ from those prose texts such as Harry Potter or Holes.

One of the most important things to remember is that playscripts are different to prose texts. 

If you remember before half term, I taught you all a little bit about direct speech. I taught you all how punctuation and sentence structure worked.

Within our playscripts we don’t use direct speech, but we still use punctuation.

I know that in Yesterday’s lesson you all translated a piece of prose text from the book ‘Holes’ into playscript format. 

Today, we are going to be making our own playscripts.

A playscript is a piece of text that can be used in radio, tv, film or stage. 

In Tuesday’s session, you looked at the conventions/rules of playscripts with Mr Clarke.

A playscript is like a set of instructions that you could give to a director.

The structure and conventions of playscripts are very important.

Let's have a look at some of the conventions.

We need to start with our title and the author’s name.

We need to include the cast list too. Here you can put the cast names and a short description about the characters. 

(Jemima Nicholas example)

We also need to look at the setting of the scene. Our scene description.

This helps set the scene. Here, we try to describe our scene. It helps us to get an overview of the environment where are playscript is set in.

(Example scene description)

 It gives the scene direction.

The next convention is how we present the speaker – it’s not like direct speech.

(Direct speech example)

(Correct convention example)

Another convention are the stage instructions e.g. (angrily), (points to the door).

These help the actors understand how to act.

The last convention we are going to look at is the ‘EXIT’ - this tells us when a character leaves a scene.

I want you to create your own playscript set in the time of Jemima Nicholas. 

It could be from the perspective of the French army, or from Jemima etc.

Remember – you need to include the conventions of playscripts.

You can work in pairs on ‘Jamboard’, or on your own.

If you are going to use ‘Jamboard’, you could use different colour sticky notes to work with a friend. 

After you have completed your playscript, you could record it and act it out. If you record it, remember that the different characters will have different voices. 

Please, upload your playscript to Google Classroom. Your recording can also be put onto Google Classroom.

Goodluck! If you have any questions, then post them to Google Classroom.


	Plenary


	-Marking as AFL
-MOTE as verbal feedback AFL – questioning
-Check out tickets using google forms (differentiation and AFL)




Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)
	· Engagement – some of the children clearly loved this activity! They were able to produce lovely short videos of them acting out their playscript. 
· Those playscripts that were submitted clearly demonstrated and consolidated their learning over the course of the week.
· The playscripts included the necessary and required conventions which was great to see.
· All the playscripts had that desired topical focus regards Jemima Nicholas and the ‘Last invasion of Britain’ which was lovely to see.


	Next Steps for Progress

	· Continue to use these effective mediums and methods to facilitate pupil work. 
· Submit my ‘Microsoft note’ questionnaire tomorrow to gauge learner perception of the week’s teaching and learning.





	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	· I was able to produce a clear instructional video on the use and collaboration on the application ‘Jamboard’ - It was unclear to see if pupils had indeed used this application in their work (it was not a required component in the lesson – I had stated that solo work was acceptable).
· The videos produced by me clearly demonstrated the lesson expectations.
· The resources were clearly differentiated to 3 levels (scaffolded conventions of playscripts help sheets).
· Clear and effective marking through ‘MOTE’ and written feedback.


	Areas for my Development

Personal Targets for Progress

	· Provide additional avenues for collaboration between pupils (I used ‘Jamboard’ today – are there other applications that could be more effective in facilitating collaboration?).
· Ensure that pupils do not feel excluded by their peers in these collaborative tasks e.g., provide fixed set groups? (this could cause problems in and of itself though...).
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