	
Activity Plan

	
Activity: Gardening in Outdoor Classroom


	
Number of children: 12

	
Age of children: 7-8
	
Number of adults: 2

	
Resources:

Seeds
Plants 
Gardening gloves
Waterproof clothing (trousers and coat)
Wellies 
Watering cans
Hand tools: forks and trowels
First aid kit
Bins
Bin bags


	
Aim/s of activity:

To improve motor skills
To improve mastery of gardening as a skill
To discuss the biology of plants, what they need to thrive and their life cycle
To encourage problem solving and 
To explore empathy


	
Links to outcomes: 

Engagement – Problem Solving
Oracy outcome six - collaborating and presenting information and ideas. Discussing ideas with and working with other children. 

Personal Development outcome three – response to others. Showing care to animals and plants. 

Physical development of fine motor skills outcome six.

Language, literacy and communication listening and responding outcome six and oracy outcome six.

Mathematical development counting outcomes five and six and fractions outcome six and addition and subtraction outcome six (Welsh Government, 2015).



	
Differentiation:

The equipment used in the activity, such as the tools and the waterproof clothing, will be provided by the school to ensure that no one is unable to participate in the activity. The activity will take place on school grounds which is wheelchair accessible. There will be raised flower beds for children with restricted mobility.


	
Health and safety: A risk assessment will be carried out before the activity takes place to ensure that their benefits of the activity surpass the potential risk. The area will also be checked again before the activity begins. 



	
Role of adult/adults: To participate in the activity alongside the children to act as a visual example of how the activity can be executed. To supervise the children and prevent severe harm. To ask their children questions to encourage them to think more deeply. To allow the majority of the activity to be child lead but to support children if they ask for it.



	
The activity:

The activity will take place in the outdoor classroom. Before the activity takes place a set of rules will be decided with the children which they will agree to follow. These rules will need to be in place to ensure their safety. For example, not to put outdoor materials in their mouths. The children will be able to plant 5 seeds each. They will be able to choose from ten different types of flower seeds. The children will then be able to plant the seeds in the flower beds using the tools provided. They will also be able to water them using watering cans provided by the school. The activity will allow children to work together and socialize, or to work on their own. Practitioners will also participate in the activity, however, they will play a passive role and not interrupt the children. The children will have an hour to plant the seeds and participate in self directed outdoor play. After this the practitioners will discuss plants, how they benefit the environment, what they need to grow and the life cycle of the flowers. The environmental benefits will also be discussed, for example that plants produce oxygen and how insects interact with them. This will take 15 minutes. 
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Gardening in Outdoor Classroom
	Date:
	14/05/2021

	Assessor:  
	Anna Holland
	Review date:  
	21/05/2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Gardening:
Using hand tools
	The activity will develop the children’s motor skills. It will provide an opportunity for the children to participate in messy and sensory play. This will also improve their mastery of gardening as a skill.
	Accidentally harming themselves or others with the tools causing cuts or bruises. Cuts could get infected as the activity takes part outside and involves dirt. 
	Children
	· The risk will be explained to the children before the activity takes place.
· A rule will be agreed upon with the children that they must not run with tools
· Adults will be present and will look out for potential risks during the activity.
· Each child will have enough individual workspace.  
· The children will be asked before the activity to tell an adult if they are injured at any time.

	Low

	Gardening:
Plants
	This will also improve their mastery of gardening as a skill. This will also improve their understanding of plants, how they grow and their needs for growth.

	Ingesting plants or dirt.
Stinging plants or irritating plants causing a harmful reaction to children’s skin. 
Possible allergic reactions to plants.
	Children
	· The risk will be explained to the children before activity takes place.
· Adults will supervise to ensure the children’s safety 
· The outdoor classroom will be cleared of any potentially harmful plants such as nettles before activity takes place.
· A first aid kit will be brought to the outdoor classroom to be kept with a practitioner at all times.
· Parents will be contacted beforehand to discuss any allergies the children may have and whether their children would be at risk by participating in the activity
	Low

	Gardening: 
Being stung/bitten.
	The activity will develop the children’s motor skills. It will also provide an opportunity for them to participate in messy and sensory play. The children will also improve their mastery of gardening as a skill. 
	Insects such as ants, wasps or bees biting or stinging. Allergic reactions to being stung or bitten.
	Young people; adults
	· The risk will be explained to the children before the activity takes place.
· Adults will supervise children’s safety.
· A first aid kit will be available in the outdoor classroom if any injuries occur
· Parents will be contacted beforehand to discuss their children’s allergies and whether the risk of a reaction outweighs the benefits of the activity
· Epi pens and other necessary medicines.

	Low




	Issue / environmental feature
	Damage that could occur
	  How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Litter



	Litter pollutes the area which can harm animals and wildlife
	The environmental impact of littering will be explained to the children and a rule will be agreed with them that everyone must use the bins available. Both Recycling and waste bins will be provided to lessen the impact on the environment.
	Bins and appropriate bags for paper, plastic and general waste. 
	Adults and children

	

Harming Plant Life



	Disrupting or stopping the plants growth process. Negatively affecting the surrounding ecosystem and wildlife 
	A rule will be agreed with the children that they must not dig up or harm the other plants. The activity will not take part in an area where there are pre- existing plants. 
	No resources 
	Adults

	

Harming wildlife 



	Damaging or disturbing wildlife 
	The area will be checked for animal nests or habitats before the activity takes place. A rule will be agreed with the children that they must be gentle with any living creatures.  
	No resources 
	Adults and children


Environmental Audit








Component 4
The aim of the activity was for the children to participate in play outdoors which would contribute to holistic development. Raising the children’s awareness of the importance of the outdoor environment and ways to benefit it also came into this activity. Outdoor play provides different experiences than indoor play as it is a unique environment. There is more space and freedom for exploration. There is also more of an opportunity to experiment without the worries that the indoor environment can bring such as lack of space and breaking items. It can also allow for the use of natural materials on a larger scale which would not be possible indoors (Tovey, 2007).
 
The natural environment is utilized throughout this activity which Froebel believed could give children a better understanding of living beings including themselves. He also believed that gardening can show children the link between plants and their own lives. This means that the children could recognise similar needs such as water and care (Tovey, no date) This could also cause the children to feel more empathy towards nature as they can view plants as living things. In the Foundation Phase Profile Handbook (Welsh Government, 2017) under Personal Development it states under Response to others Outcome 3, that children should be ‘showing care, respect and concern for other people, animals and plants with increasing sensitivity’. This links to the natural environment theme under the seven key themes of Education for Sustainable Development and Global Citizenship (ESDGC) which states that people must care for the environment and recognise its importance (t2group, no date). 

The role of the adult during this activity was primarily to act as a role model to the children as they were able to look to the practitioners to understand the activity better through a visual example. This could be beneficial to visual learners or children who may struggle with verbal or written instructions (Western Governors University, 2020). This is also connected to Vygotsky’s scaffolding theory in which it is discussed that children can learn from people with more knowledge than them. In this instance the practitioners would be the more knowledgable others that the children can learn from (The Open University, no date). Bandura’s theory also showed that children can mirror an adult’s actions as the adult acts as a role model (UC Berkeley, no date). While the adults were also responsible for ensuring the children’s safety throughout the activity, they only intervened in the children’s learning when it was completely necessary. Play is linked to areas of development meaning that disrupting children’s play can have a negative impact. Therefore, the practitioners played a passive role in the activity by observing and allowing the children to have the freedom to learn by themselves (Caro, 2012).

The school provided waterproof clothing and tools for the children so as to avoid excluding children who may not have access to these items. This allows all children to have the same learning opportunity. The Foundation Phase (Welsh Government, 2015) in agreement with article two of  the United Nations Convention on the Rights of the Child (no date) states that all children must have the opportunity to participate in activities and have access to education. It is also stated that schools must ensure that all children can access all school activities. 

The adults were also accessible if the children had questions to ask them or if children wanted to work with them. The practitioners were also able to carry out sustained shared thinking with children throughout the activity. This is when two or more people work together to solve a problem. This is allows the children to use their problem solving skills and to expand their knowledge. The practitioners also asked the children questions at times to encourage them to come to a conclusion from their own knowledge (Essex County Council, no date). The adults also contributed to the practitioner led part of the session by taking turns in sharing information and times. The majority of the session was child led, however, there was one section at the end where practitioners discussed themes such as what a plant needs to grow, a plant’s lifestyle and how long they might take to grow. 

An environmental audit was carried out to understand the environmental impact of the activity and how to decrease this as much as possible. This can also allow the school to comply with the eco school programme (National education union, 2019). Risk assessments are also needed as they underline any risks and allow the practitioners to put safety measures in place and consider whether an activity is safe enough to carry out. It also shows other practitioners risks that may occur during the activity which they can also work to prevent as much as possible. Risk assessments are also put in place to protect practitioners under the Health and Safety at Work Act (1974) (Benders, 2016). 

The school has a health and safety policy in place for practitioners to follow. This states that the setting is responsible for children when in the practitioner’s care whether that is on or off school grounds (Gov.UK, no date). It also states that risk assessments must be carried out before beginning activities and that the appropriate number of adults must be present depending on the number, needs and age of the children (Department of Education, 2018). Before the activity began, rules were decided with the children which they agreed to follow. As few rules as possible were put in place to allow the children to have as much freedom and choice as possible. However, rules did have to be put in place for the children’s safety and to protect the environment. The rules were decided alongside the children in order to take their views and ideas into consideration. As shown in article 12 of the United Nations Convention of the Rights of the Child (no date) all children must be able to express their views and have them respected.

Risk can be beneficial as children can understand their capabilities and learn from mistakes (Seeken, 2017). In agreement with this Tovey (2007) states that risk-taking allows children to push boundaries and understand their limits. This is continued by stating that it also allows children to gain confidence.  The overall benefits of an activity must outweigh the potential risks in an activity for it to be worth the children participating in. If there were few benefits with significantly high risk the activity could be more harmful than beneficial to their development (Tovey, 2007) However, in this activity the potential risks were taken into consideration and the activity was seen as being more beneficial than harmful. 

By the age of seven a child’s motor skills are mostly developed and further development is improvement. The activity can also contribute to motor skills. Aspects such as picking up seeds which are small to using tools which requires coordination (Oswalt, no date). Outcome 6 of fine motor skills under physical development in the Foundation Phase states that by the age of seven children can often use their hands and fingers with confidence, accuracy and control (Welsh Government, 2015). 
Messy play allows children to make new discoveries, use materials in different ways and to express creativity. During messy play children can use their senses, mostly touch, to learn about the materials. They can also change the materials composition and use them in different ways (Duffy, 2007). Natural resources also have a wider range of possibilities whereas toys are often made with a specific purpose. Natural materials can encourage children to use and expand their imagination and participate in imaginative play. Natural materials also provide more tactile stimulation which can contribute to the improvement of coordination. This also allows children to explore the environment around them (Government of South Australia, 2014). Imaginative Play may also play a role in the activity as the children may imagine that they are Providing shelter for insects (Ellis, no date).  This can be linked to Gibsons affordance theory in which the Relationships between People and items are highlighted (Hammond, 2010).
The activity was made accessible to children with mobility issues. It is stated in the United Nations Convention on the Rights of the Child through article two that children must not face discrimination and through article twenty three that children with additional needs have the right to play a role in the community (UNICEF, no date). There were raised flower beds for children with limited mobility and there were also practitioners present to provide support. The outdoor classroom was also wheelchair accessible and all pathways were even and cleared of any obstacles.

The activity allows for the children to socialise throughout which can strengthen their language and communication skills by practicing and learning from others.  Outcome six under language, literacy and communication skills in the Foundation Phase states that children should be able to listen to each other, understand and respond appropriately. It also states that children are capable of sharing ideas and information; they can then use this to complete tasks (Welsh Government, 2015). Under outcome six of the social interaction section of personal and social development, well-being and cultural diversity children can start and maintain friendships (Welsh Government, 2015). Allowing children to socialise throughout the activity may also improve their speech and language development at this stage according to outcome six.

The activity also contains mathematical elements, for example, counting the number of seeds they need. According to outcome six of mathematical development children at this stage can count large sets of items in many ways, or by grouping items and recognising patterns  if they are at outcome five. Under outcome six children are expected to use fractions and find halves and quarters in a practical situation/activity. They are also expected to add and subtract mentally, so during the activity they were asked move or put plants into specific numbers (Welsh Government, 2015).

The environment was protected throughout the task. Bins for general waste and recyclable materials were available to the children and they were told that they must put rubbish in the appropriate bins. This is connected to consumption and waste which is one of the seven key themes of the ESDGC. This states that resources must be disposed of responsibly to reduce the potential negative impact on the environment (t2group, no date). The positive and negative impacts of the activity, for example harming wildlife, were explained to the children. This also falls under the theme of the natural environment in the ESDGC framework which states that children should be encouraged to care for the environment, to understand their role in the community and to learn about environmental issues (Welsh Assembly Government, 2008). 

Biophilia is defined as a human instinct to connect with nature (McCain, 2020). The benefits of planting the flowers to the creatures that live outdoors were discussed with the children and this is connected to the theme of The natural environment in the ESDGC (Welsh Assembly Government, 2008).  The children were taught about how flowers produce oxygen and attract pollinators such as bees and this can have a positive impact on people’s emotions (Anderson, 2021). 

The plants can be revisited by the children during their breaks in the future and during future lessons. In Reggio Emilia, activities can become long-term projects that can be participated in for weeks or months based on how interested the children are in continuing it (Roots and Wings, no date). These can be left untouched for the children to revisit instead of the components being taken away. This allows the children to return to their activity with new ideas, allows them to track progress and apply any new ideas they may have. The plants can also be used in future lessons, for example, they can be used as references in a drawing activity. They could also be used in science lessons, for example, what happens to a plant if it is deprived of one of its requirements. Gardening, as a skill, can also be taken into other aspects of life in the future. for example, work. One of Donaldsons four purposes states that children will be enterprising, creative contributors ready to play a full part in life and work (Welsh Government, 2015). This activity contributes to this by teaching the children a skill that can be used in the future.
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