Discuss how a ‘rights-based approach’ is embedded within education contexts in Wales through legislation and policy. 
This essay will be a discussion of how a ‘rights-based approach’ is embedded within education contexts in Wales through legislation and policy. This essay will cover key aspects of this statement, including a variety of factors such as key theories and the importance of the United Nations Convention of Rights of the Child, also known as the UNCRC (1989). The UNCRC is an international framework that was a turning point to ensure rights for children and young people in Wales because Wales was the first UK nation to embed the UNCRC into the 2011 measure of domestic law. Within this framework, there is an emphasis on the 3 p’s, which are participation, protection, and provision. Under this umbrella, safeguarding falls. Case studies and articles will be reviewed to evaluate how effectively children's and young people's rights are acknowledged.
Additionally, to this, the core 7 aims linked directly with the children's commissioner will be discussed, focusing on the second aim, which states ‘To provide a comprehensive range of education and learning opportunities. This framework will be used to outline articles that are significant for children's rights within the education setting. For example, article 14 emphasises the importance of expressing ourselves, which links well with education, encouraging the pupils' rights to have a voice. Moreover, Article 28 highlights that, regardless of any factor, everyone has a right to an education.
It is evident that along this process, some clear barriers and issues had an impact on implementing policies and frameworks. This essay will consider these barriers that are likely to arise during the process of implementing and planning.
This essay will evaluate effective strategies for promoting and safeguarding children’s and young people’s rights in educational settings, such as rights‑respecting school frameworks, participatory practices, and inclusive policy development. Drawing on case studies, policies, and theoretical perspectives, the essay will provide a critical evaluation of how successfully Wales embeds a rights‑based approach within its education system. In addition to considering the barriers, effective strategies will also be reviewed, such as safeguarding, staff training, rights-respecting school approaches, and more.
Through discussing the factors above, this will give a clear explanation of how a ‘rights-based approach’ is embedded within education contexts in Wales through legislation and policy. 
For children's rights to be fulfilled, it is essential that there are several legislations and policies passed to encourage the best for the individuals. Wales overtime has provided key legislation and policies to ensure pupils' voices are heard. For example, UNICEF (n.d.)  highlights the 42 rights that each child is entitled to. The UNCRC (1989) was adopted as the basis of all policy-making, and young people. Work from Tisdall, E.K.M. (2006) supports this through showing multiple factors of participation, further emphasising that the UNCRC is significant in shaping children's and young people's rights. 
Looking closer to the UNCRC articles, the main article to consider whilst reviewing children and young people's rights is Article 28, which states that education is compulsory for all, ensuring that everyone has a right to a quality education. Grover, S. et al (2023) emphasise this in their work through stressing the importance of literacy for children. This links well because literacy is an important factor to consider in a child's right to education. Article 28 may be seen as a success because it ensures education for all and creates an expectation and standard for all children to have a right to an education. Despite this, some could argue that the UNCRC does not guarantee this will be implemented across all countries due to the lack of funding and standards to provide for all.
In addition to the UNCRC, the Rights of Children and Young Persons (Wales) Measure 2011 was viewed as a turning point for children because this policy shaped the implementation of children's rights in the Welsh Government. This policy forced Welsh Ministers to ‘give due regard’ to the UNCRC, meaning children's rights must always be considered when considering new legislation and policies. Although this is seen as highly impactful, we could argue that there are limitations due to only ministers having the privilege to do this, not local authorities, to further encourage and support schools on a deeper level. Williams (2012) discusses how the process of implementing the UNCRC through Welsh Ministers limits the effectiveness of ensuring rights for children and young people within local authorities.
Furthermore, Evans (2023) covers how Curriculum for Wales (2022) links well with children’s rights through exploring the early implementation of the new curriculum, discussing whether the Welsh Government will stick to what they think is best for children in education, or if it's a front to gain supporters only. The Curriculum for Wales (2022) places a strong emphasis on wanting the pupils' voices to be heard and to ensure that their well-being is considered throughout education. Through this, they set 6 areas of learning (Welsh Government, 2022) to ensure that there is a tailored learning subject that suits all, and that children’s rights are embedded throughout their learning journey, giving children a balance of learning, experience, and skills. The Curriculum for Wales (2022) ensured that pupils have a voice in what they desire to study, regardless of everything planned. However, despite these intentions, the new curriculum still shows room for progress to be made with the core areas for pupils to have an option, but also some non-negotiables. Yet again, the new curriculum ensures that all areas of learning are covered for each stage for the child to develop through their primary and secondary education.
The ALN and Education Tribunal (Wales) Act 2018 also plays a significant role.  Moving away from degrading terminology to more inclusive terms. For example, ALN instead of SEN, Marsh (2024) highlights this in his article discussing terminology and the importance of children having their own say in education. Children’s rights are considered throughout the implementation of this act, as the main aim was to ensure equal rights for children and young people across Wales, for all to experience fairness and inclusivity throughout their education. This also supports Article 12 of the UNCRC, where pupils are allowed to have their views and opinions heard and taken seriously, also linking with the participation element of the 3 p’s because the ALN Act (2018) states that children and carers are allowed to raise concerns and challenge the school's decisions if they wish to.
Whilst discussing legal policies and frameworks, we must consider educational contexts and how they implement these policies across education in Wales. Education for children begins in primary schools, this is where children experience their educational rights for the first time. For example, it is notable in Article 28 that the focus is on developing literacy skills and wellbeing of the child. Although there is no noticeable difference in their rights, children become more aware of their rights as they develop into secondary school, being able to understand at a deeper level. The curriculum becomes broader due to more pupils having to be considered. This is seen as a disadvantage because some would argue that not all pupils are seen for their voices to be heard, whilst balancing this alongside the pressure of their workload compared to the primary school standard. This further emphasises that children's rights can be viewed differently in different educational contexts, although their rights are legally identical.  
Child development theorists also help us have a deeper understanding of embedding children's rights in education because, to this day, we use the ideology from many theorists, for example, Vygotsky, Piaget, Maslow, and more.  Vygotsky’s concept of social constructivism emphasises the right of voice, encouraging social interactions with the more knowledgeable others throughout his theory, which is reflected in Wu et al. (2025) work. The foundations of Vygotsky’s theory, for example, collaborative learning further support Article 12 because the Curriculum for Wales altered their ideas in order to allow children to express themselves, which encourages the children to engage with their learning process and become active contributors during their lessons.
Moving on, Piaget’s four stages of cognitive development emphasise how development progresses through stages from the sensorimotor to the formal operational stage McLeod, (2025). This reinforces the right of children to have a quality education. The purpose of the four stages is to align with the children's age and to track the children’s progress in meeting their milestones. From an ALN perspective, Piaget’s theory links well with the ALNET Act 2018 in Wales, a rights-based document supporting pupils, ensuring their rights are heard and that their teaching standards are meeting their developmental stage. Similar to Vygotsky, Piaget also stresses the importance of interaction within the classroom, supporting the right to share one's views. Zhan et al. (2022) highlight the importance of this in their article, stating that development varies based on the child's developmental stage, linking with piaget cognitive development theory. Piaget’s theory also supports the participation element of the Tripartite Classification of the UNCRC, whilst understanding that the stages of cognitive development encourage the expression of opinions and the ability to reason.
Another theorist to consider is Maslow with the hierarchy of needs theory, which simply explains that for a child to develop and progress within education, the child's fundamental needs are required to be met before further progressing into curriculum-based education (Pichère, P. and Cadiat, 2016). This link with a rights-based approach emphasizes the importance of a child's safety before moving forward in education.
Bronfenbrenner’s ecological systems theory widens the outlook on education while considering the rights of a child, because his theory indicates that children’s experiences are formed based on interconnected systems. He demonstrates this through a circular diagram. (Guy-Evans, 2025) shows that Bronfenbrenner demonstrates this through a circular diagram moving from intermediate to more vague connections. This system is used to support children’s rights throughout each section to ensure their rights are prioritised within education. Alongside this, Ben‐Arieh and Attar-Schwartz (2013) discuss the ecological approach to children's rights and stress how this system plays a key role in ensuring children's rights and is useful to use as a starting point.
Overall, the theoretical perspective discussed above emphasises the importance of children's rights and development and the significance of ensuring they're heard and taken seriously, as stated in Article 12 of the UNCRC. The theories are useful for being able to apply to a classroom setting rather than reviewing policies only.
Next, case studies will be analysed to grasp examples of how a rights-based approach is considered in the real world. Case studies offer a more realistic view of embedding children's rights across education in Wales. Research from ECPRP (2022) shows the importance of the factor participation whilst considering the rights-based approach. Additionally, Shaik, (2023) followed up research stating that “The United Nations Convention on the Rights of the Child was the most important catalyst for the actualisation of children’s rights.” This highlights how participation plays a key role in the progression of young people's rights and ensures they will always be considered within an educational setting.
The child commissioner for Wales released a document titled “The Right Way.” After reading this, there are a variety of case studies to consider. For example, the Participation case study released by BAYouth gives us an overview of the first youth advisory panel for young individuals. As it's created by a health board, this falls under the public services perspective of embedding a children's rights-based approach. Through this, some could argue that this further gives children an influence to ensure their rights are taken seriously and not for granted within education, but also external to education as well. As seen above, we can link research from Shaik (2023) with the BAYouth because they both show the importance of the participation element of the child’s rights and how they must be considered regardless of the circumstance.
Considering education settings, this would be suited for comprehensive and further education students, as the document states, aged 14-24. Some could argue that this is fairly limited, as the support is only available to a certain age group.
This case study links well with this essay because it shares a section dedicated to the UNCRC rights, including Article 28, the right to an education, considering all stages,s including ALN settings. This direct link to an education setting shows us that ‘The Right Way’ is inclusive to all settings, although it is seen as a public service outside the education sector, Children's Commissioner for Wales and BAYouth (n.d)
 The case-study also provides information on how young people can voice their views. For example, the Careersville online portal offers support, which is seen as a positive, as it is anonymous for those around who may feel uncomfortable sharing in person. 
Additionally, Professor Steve Smith, ( 2019) released ‘The Childhood Landscape in Wales’, a case study that discuss that Wales has progressed a childhood policy landscaped since devolution based on the UNCRC children's rights, highlighting key milestones for children's rights for example the UNCRC and the Children's Commissioner, all sharing information with the intentions for the best interest of the child.
Differently to BAYouth case-study, this case study shares a focus on all educational settings, from early years up to secondary and even youth services. Despite this, after analysing, it is likely to best fit primary and secondary ages because the policies involved fit directly to these ages. For instance, The Curriculum for Wales and the Rights Measure 2011.
For the final case study, I will be analysing the Cefn Hengoed Community School, Swansea, Estyn inspection report. Estyn (2020) highlights the strong connection with the school council, ensuring children's rights are heard when it comes to education. The report shows that the school prioritises pupils voice especially with the council enforcing local policies and community activities. We can link this report nicely with the UNCRC, especially with Article 12, ensuring pupils have the freedom to express themselves. The community school also offers programs involving anti-bullying and spreading a positive atmosphere around the school. The participation from the council and pupils play an important role whilst ensuring children's rights to work together to strengthen pupils' right to have their own voice.
Within this Estyn report, there are multiple case studies included. The case study that appears to link the best is the ‘Ferndale Community School: working in partnership to develop a community hub with co-located services’ case study. The case study states, “The strategic role of the local authority was crucial in developing the hub. For example, the authority supported the partnership in accessing funding and completing grant applications.” 
This immediately supports children’s rights within education, showing the role of the council playing part of the duty-bearer to protect and remove any issues in educational settings. This also plays a key role in a rights-based approach by ensuring all pupils have access to the support they require. This further supports multiple articles under the UNCRC, for instance, Article 12, linking with participation. Article 24, The importance and right to health and well-being of children and young people. And Article 28, a right to education and more, provides a range of events within the hwb for all ages. This case study covers early ages up until adulthood, being inclusive to all within educational settings and also outside educational settings.
To conclude the evaluation of the ESTYN report, it is evident that the community schools want the best outcomes for all their pupils by sharing their aim of securing a safe and uplifting environment for the pupils to have the best outcomes for all students. 
Moving on from case studies, within an educational setting, there are many barriers and issues to be considered under the topic of rights within education. Despite the successful policies as discussed above, the process of embedding the rights creates a barrier to implementing further.
A significant barrier is the funding cuts within local authorities, without funding it's difficult to embed a rights-based approach successfully. Research from Lewis (2024) highlights in the BBC article that numerous councils in Wales are struggling due to a lack of funding, facing worries for schools to ensure children's rights are being upheld in the classroom and in an education setting. Additionally, this article states the financial risk to well-being officers and ALN support staff. This raises concerns whilst discussing embedding children’s rights because we rely on these members of staff in education to ensure the child's needs are being met efficiently. As a result of the lack of funding, it is arguable that this disrupts Article 12 of a child having the right to express their views and opinions. However, this is impossible with the lack of funding that's in place.
Welsh Government (2026) highlights the issues of embedding children's rights regarding social care funding. The document shows that the CRIA’s emphasise the worries of the sustainability of youth services linking with an education setting this limits the process of embedding children’s rights. Similar to the funding cuts barrier, this also limits the right to Article 12 of a child's voice being heard, by reducing the number of opportunities given to children in education.
An additional barrier to embedding children's rights would be the lack of multi-agency working to support pupils in need, pupils whose rights are not met.  For example, the inquiries from the Senedd CYPE Committee share an emphasis on the struggles children face in Wales regarding delays in gaining access to the specialist support they have a right to receive. Watkins (2023) supports this in their article, highlighting the lack of urgency from CAMHS, showing inconsistency in support for all in need.
Moving on, there are effective strategies to further ensure children’s rights are considered in educational settings. The Welsh Government and local authorities use the Curriculum for Wales to embed these rights across education through the UNCRC, ensuring all children have a focus within education, opening a range of opportunities. Within this strategy, pupils' voices are ensured to be heard and considered. Without the UNCRC children's rights would not have been considered.
Matthews, Whitehead-Lewis, and Scelsi (2024) list in their article the variety of effective strategies to enable pupil and learner voice, supporting Article 12 of the UNCRC. Catchgate Primary School in Durham dedicated sessions to mental health and well-being, shaping pupils' views towards this, through worry boxes, “you said we did” assemblies, circle time, and more.
Additionally, the safeguarding and well-being of the children is a significant factor to consider. Schools often use strategies like My Concern to document any worries regarding the pupils' well-being, prioritising the pupils' right to safety.
To conclude, it is clear that education in Wales has prioritised many policies and frameworks to successfully embed children's rights throughout education. Mainly through the work of the children's commissioner under the UNCRC, but also the support in upholding the UNCRC’s work in the Rights of Children and Young Persons Wales Measure 2011. Both led to children having more rights within education. For example, the introduction to the Curriculum for Wales 2022 and the ALN Act 2018, ensuring all rights are inclusive and equal within an education setting from primary to further education. Although there were barriers to be seen whilst evaluating, mostly regarding financial issues. Without the appropriate funding, it has proven to be difficult to progress the process of embedding a rights-based approach effectively within education in Wales. Regardless of this, schools have shown many effective strategies to uphold children's rights, ensuring their voices are constantly being heard through strategies like school councils, assemblies, and even digital support that has been put in place, like My Concern. Summarising this, research supports that Wales has shown a clear effort to encourage a rights-based approach in a range of education settings, encouraging through legislation and policies.
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