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Introduction
There is much discussion about educating children and the best way for them to learn. During this assignment I will consider Enquiry Based Learning (EBL) also known as Inquiry Based Learning (IBL) as an approach to teaching and learning. There are many definitions of what EBL is, it is suggested by (English Oxford Living Dictionaries, 2019), that the word enquiry refers to ‘an act of asking for information’ and is also described as an investigation. Furthermore, it is suggested by (Crombie, 2014) that the essence of EBL identifies itself with our natural curiosity to ask questions about the world in order to make sense of everything around us. EBL feeds off this innate need to think about things and allows children to gain understanding through questioning, experiencing and investigating. EBL is further described as a ‘student-centred approach to teaching and learning’ (University of Reading, date unknown), and requires teachers to act as more of a facilitator of the learning. It is suggested that ‘Curiosity should not be confined to the children but to all learners and adults seeking knowledge, understanding and greater skill’ Cross (2016, quoted in Serret and Earle, 2018, p.52). Essentially, this is referring to the natural human instinct to be curious and inquisitive about the world around us and also goes on to suggest the importance of the teacher being curious in order for EBL to work effectively. 
The main learning theory that underpins EBL is constructivism. Through the work of Piaget EBL, can be shown support as the sentiment that underpins Paiget’s work is ‘the idea that children’s active engagement with their environment leads them to the construction of meaning and to learning’ (Jordan and Carlile and Stack, 2008, p.57). This is the correlated to the notion of EBL, where the students investigate and find things out in order to make their own meaning. Also, within EBL the Zone of Proximal Development (ZPD) can be implemented as the students already have some understanding or knowledge when they start the project and then seek to enquire more information that they do not quite understand or are not yet familiar with. It could be suggested that this is them working in the ZPD as ‘it is an area of understanding into which a learner will move next’, (Pritchard, 2009, p.25). Through collaboration the students do work to acquire additional information to what they already know and progress to their next steps. It could be suggested that Vygotsky’s theory of Scafholding the learning sits well within the EBL approach, as within EBL the teacher will not be leading but supporting pupils when the situation demands in order to move the learning onwards which is eveidenced by (Pritchard, 2014, p.27). This lends EBL to more of a social constructivist approach as the students will not only be given support from the teacher but also will be collabrating and disscussing ideas with eachother and as a result gaining new knowledge. Another example of a theorist that shares a similar vision as EBL is Dewey, as it is suggested by (Pound, 2006, p.21), that Dewey insists that children learn by doing and being fully engaged in the learning experience. He also commented that real-life situations should be the basis of education, the EBL approach incorporates the characteristics of learning suggested by Dewey. It can also be suggested that in the process of students designing and interpreting their own questions that they are invested in the learning, which provides their own intrinsic motivation to learn and find information out and EBL provides the perfect oppertunitiy for this. This is suppported by Bruner’s sentiments on the motivation of students, as Burner suggetsed in (Allen and Gordon, 2011, p.8), that children being invested in the learning, with a topic that they have an interest in is more motivating than external rewards and goals. 

Benefits 
There is a need to be critical of all approaches in order to provide effective provision and it should be noted that there are certainly both benefits and challenges to adopting an EBL approach. It is suggested by (Greenfields Community Primary School, 2019), that EBL allows curiosity to be developed, provides opportunity to develop basic skills in a real and meaningful context and also can be interesting and exciting for both the students and the teacher. By the students establishing their own questions and theories about something that they want to understand or engage with it is likely to be more motivating and a memorable experience. Also, a vital part of EBL is the students taking control and autonomy over their learning which can set up students for their future education and provide general skills of being independent and confident in their own abilities. EBL also allows opportunities for different skills and abilities to be used that may not always be present in every classroom, for example an EBL structure may provide the opportunity for creativity, teamwork and originality. Coming up with possible solutions to suggested problems, researching and applying previously knowledge and colleting different resources can give children the ability to progress in other areas and can be applied across the curriculum. It is suggested by (Wallace and Husid, 2016, p.10) that, ‘an outcome of IBL is to give students real-life experiences with a process for growing into lifelong learners’, as such it could be commented that this shows a link to (Donaldson, 2015), as one of the 4 purposes is to become ‘ambitious, capable learners … who are ready to learn throughout their lives’. From these statements it could be suggested that EBL gives students a chance to both independently and collaboratively work on skills that will prove to be beneficial not just in school but in their lifetime. 

Challenges 
Although there are clear benefits to EBL there are also certain challenges that teachers may face when adopting this approach. It is suggested by (Quigley et al. 2011, p.59), that one of the common challenges of EBL is the loss of control that the teacher has over the learning and the class. As a teacher there is a desire to allow the students to require as much learning as possible during the time that they have within school. This is a key point to discuss as it links to the lack of class time that teachers face and there is a dilemma as to whether the EBL is beneficial enough to include in the limited time that teachers have contact with the students. It could also be suggeted that the EBL approach requires more responsiveness, planning and preperation from the educators. This could be implied as teachers are already seen to be under a lot of strain and adding another aspect may reuslt in less effective teaching as preparing and planning for EBL can take a long time. Another issue that may arise when using an EBL sturcture is the difference between this approach to learning and the preperation for standarized testing. This again brings us back to the consideration of whether using EBL is an appropraite use of limited time. There also needs to be a consideration for the children and how they feel about participating in EBL. It is suggested by (Sumrani, 2013, p.482), that a possible challenge to EBL is ‘Students who are not experienced with working in groups may have difficulty in negotiation and compromise’. In this circumstance it would be a long process in which the teacher would have to introduce the children to this type of learning. 

EBL Models 
There are many opportunities in science and also the humanities within the primary school to embrace an EBL approach. There are many different EBL models that can be modified and edited in order to fit a particular topic or class that a teacher may have within the humanities. One of the models that encompasses an EBL approach is the ‘S’ Model. This model which uses the stages Select, Search, Sift and Synthesise and finally Share, is referred to by (Grigg and Hughes, 2013, pp.114-115), and it is suggested to be used in order to supply a model to use for good enquiry at all levels. Some of the other EBL models for the humanities are; The 4 Stage Model ‘The Investigative Cycle’, (Samuel, 2009) Enquiry Question and Questioning Model (Pickford et al., 2013), Michael Storm 5 Question Model (Storm, 1989, cited in Scoffham, 2014), The 6 Stage Enquiry Framework (Scoffham, 2014). Although there are different EBL models that can be used in an educational environment, they all are processes or steps in order to create an enquiry or investigation. The sentiment of EBL in the humanities is supported by (ESTYN, 2017) it is stated that ‘Using pupils’ enquiries, teachers offer a broad range of enrichment experiences to pupils and parents and pupils choose to complete those activities that interest them’. This implies that using an EBL approach in the humanities provides various opportunities for new and engaging experiences. 
Science naturally lends itself to EBL, as it is the process of finding things out about the world around us. There is no specific model for EBL in science, however there is a format of plan, develop and reflect in science which acts as a system for EBL. This can be noted by (Harlen et al., 2015, p.38), as a possible model is discussed where children: hypothesise, predict, plan and investigate, interpret data and draw conclusions, the key features of plan, develop, reflect can be spotted here. Other works that could be suggested as the general science approach to EBL is presented by (Turner, et al, 2011, p.22), in which the approach is plan, do, review. Suggested by (Harlen, 2010), is that one of the principles of science that is important is that ‘progression towards big ideas should result from study of topics of interest to students and relevance in their lives’. Therefore, as mentioned there is a clear need to focus on what the children want to know and how they want to learn. Enquiry can be applied to all content but what makes scientific enquiry specific to Science is using the enquiry skills in order to make sense of the world around us, and the process is stimulated by questioning and investigating ideas (Harlen, 2009). As such, it is natural for children to unknowingly demonstrate aspects of scientific enquiry through their natural curiosity of the World. It is stated by Levi-Strauss, (1964 cited in, Mawby, 2013, p.3) that ‘the scientist is not a person who gives the right answers, he’s one who asks the right questions’, this refers to science as the philosophy of EBL which is to ask questions and investigate to find the answers for yourself. It is suggested by (Turner et al. 2011) that through the use of scientific enquiry the process of enquiry is basically the same throughout a child’s time in school despite age, although it is the skills that they use when they interact with scientific enquiry that should develop as they progress through the school. Developing these key enquiry skills over time will help the children in the future to acquire new information and process it in order to deepen their understanding of the world. It could also be suggested that the description of the area of learning and experience being Science and Technology by (Donaldson, 2015, p.50) shows a direct link to an EBL approach to learning, as it states that it ‘capitalises on children and young people’s curiosity about our natural, physical world and universe though investigating, understanding, and explaining’. 

Main Body 
The models that are going to be used as influence to construct this EBL project are the Enquiry Question and Questioning model (Pickford et al, 2013) and also the ‘S’ Model (Grigg and Hughes, 2013). There will be evidence of both of these models throughout the project due to the nature of the project as it is important to use models that fit the topic and purpose of the project. 
In order to hook the children from the start of the enquiry the children will not know the topic that they will be looking at specifically. The children, in groups of 6, will be given artefacts/items that are from World War Two. The children will have to collaborate with their group in order to identify what the artefact is, what it is used for and what time period it is from. The children will look at artefacts such as, a gas mask, a ration book, photographs of soldiers, propaganda posters, toys, music, medals, newspaper articles, model planes, letters. The children have fee range to explore and discuss what the artefact is, the discussions are lead by the children although the teacher may suggest things that the children could think about and encourage them to come up with a range of possibilities, evaluating the pros and cons of each suggestion. It has to be noted that it is not always easy to collect good quality artefacts for the children to engage with, it may be that photographs from the internet are the only items that the teacher can present to the children photographs that they will find engaging and distinctive. In this circumstance it is important that the teacher gives the children a good context to the photograph in order for them to engage. 
There is opportunity during this activity for the children to examine the artefacts and think creativity while being realistic. This activity allows the children to explore different possibilities prior to starting the topic and encourages the children to think critically and thoughtfully about the artefact that they have been given. The teacher may also encourage the use of critical thinking and analysis of their own suggestions in order to establish if it is a viable answer. The emphasis on being critical is supported by (Leicester and Taylor, 2010, p.2), as it is suggested that thinking critically will ‘help them to be better informed and less open to bias persuasion, to prejudice and to irrational behaviour or belief’. In essence giving children the opportunity to be critical of opinions and things in general, allows them to start developing their own perceptions of things and encourages a more enquiring mind that does not take statements at face value. In other words, starting to allow children to become more rounded, open, curious individuals. It is suggested by Siraj-Blatchford et al. (2011, quoted in Gross, 2013, p.2), that collaborative talk and discussion is present with teachers in highly effective schools. There is a clear emphasis in this section of the project for the children to collaborate and discuss ideas with each other. The teacher should ensure that all of the children are being included in discussions as every child should have the opportunity to share their ideas and their suggestions should be valued. This gives the children the opportunity to ‘contribute to group discussion and help everyone take part’, (DCELLS, 2016). All of the groups will have a chance to look at all of the artefacts and together as a class each group can share their discussions and thoughts on what they have concluded. Once all of the children have shared their ideas, it would be explained to the children that all of the artefacts are from World War Two and this will be the topic for the EBL that they will be undertaking. The Enquiry Question and Questioning Model (Pickford, et al., 2013) starts with an overarching question that will be the focal point of the enquiry. The overarching question will then be revealed to the children, ‘What was life like for people during World War Two?’ 
The children will then have the opportunity to create their own subsidiary questions, based on what they know already and additional information that they want to find out. It is suggested by Bain (2012, quoted in Murdoch, 2014, p.1) that ‘one of the great secrets to fostering deep learning is the ability to help students raise new kinds of questions that they will find fascinating’. As such, it is important that during EBL the children have a clear input to the type of project that they create in order to make sure that they are engaged and value the experience and learning. 
Before the children devise their own subsidiary questions, in order to consolidate prior knowledge that the children may have obtained in previous sessions, the children will take part in the Time Machine activity. The children will wear their time machine hats in order for them to travel back to the period of WW2. The teacher will ask the children to close their eyes in order to imagine what they think life was like, and the children can go to different places during World War 2, such as different battles, schools, trenches and different locations like the countryside or a busy city. The teacher should encourage the children to use all of their senses in order for them to be fully immersed in their setting. The children can describe what they are seeing, smelling, tasting, hearing and touching. Once they have done this, the children can then write or create something that is a representation of what they have seen while in their time machine. The children can pick a specific scene that they saw in their mind and recreate it in order to show others their perception of World War 2 before engaging with their progress. In some cases if children have not engaged with the topic of World War 2 before it is important that you show them some pictures of verbally give some information about this time period before taking part in this activity in order to give them some form of prior knowledge. 
Also, part of the Enquiry Questioning and Questioning Model (Pickford, et al., 2013) is the children’s creation of subsidiary questions that will help to answer the overarching question. All of the children will have a card on which they will write a question about World War Two that they are intrigued to know the answer to, using the main question and time travelling activity as inspiration. The children will then post their suggestions of questions into the mailbox, this is done so every child can have a say in the project even if they do not usually feel comfortable suggesting answers during class. This can also prevent children not asking questions because they think it is too simple or that they feel everyone knows the answer but them. This is supported by (Pound and Lee, 2011, p.134), who discussed that in order for the children to be productive and learn effectively there needs to be a relaxed environment where the children feel comfortable enough to learn in order for them to be open to explore new and innovative ideas without distress. 
It is important that during this process the teacher explains that the children will be doing a project based off these questions so, they need to be good quality questions that they are interested in exploring. The anonymous questions will be read out after which, together as a class we will create different subsidiary questions that can be answered through the project. This should activate knowledge that the children may have previously been exposed to and give a basic recap to act as a prompt for new questions to help to enquire ‘What was life like for people during World War Two?’ During this experience, the children are going to be using the skills to ‘ask and answer relevant questions about the past’, (DCELLS, 2008a), as they are going to be coming up with subsidiary questions and completing research to answer those questions. De Bonos hats could be used during the creation of the subsidiary questions, as it allows the children to take in different thought processes and allows us to address different issues. Giving the children a structure for their thought process allows them to consider different angles and take into account different opinions. This is supported as it is suggested by (Pound, 2006, p.18) that ‘de Bono suggests support lateral thinking, creative problem solving and everyday problem solving’. As such using de Bono’s hat will help the children with their thought process in creating different questions that address different issues and aspects from World War Two. 
After the children have devised their own subsidiary questions, they will then split into groups of around 5-6 per group. From the subsidiary questions that the children have created they will then come up with categories or sub themes that each group will research in order to help them to answer some of the subsidiary questions and as such the overarching question. Possible categories that the children may devise from the subsidiary questions could be; school, jobs, war/battles, clothes, lifestyle/leisure, city life, rural life. However, it is important to note that the sub topics that the children will be further researching will be based on what the children want to find out and the subsidiary questions they have already created. The children are working in groups for multiple reasons. (Macblain, 2014, p.48), states that the notion that what was presented by Vygotsky is that ‘social activity experienced by children can be seen as the bridge across which the child moves from lower order to higher order thinking’. As such it is important that the children have opportunity to interact and work in groups during the project so that they can encourage each other to better their own skills and develop a higher level of thinking. 
Included in the ‘S’ Model (Grigg and Hughes, 2013) is the process of ‘search’ and also ‘sift and ‘synthesise’. As such first the ‘search’ process needs to be discussed with the children. The children can use different resources in order to research their topic, this can be books, internet websites and also possible trips to the library for records and newspaper articles, it is possible also that a speaker, for example an historian can come and talk to the children. The teacher would need to encourage the children to really think about the sub questions and the overarching question, as these are the focus for the project. The teacher also needs to make sure that the children know how to use the different resources effectively in order to gather information. It may be that the children have had previous sessions on how to use the internet for reliable sources and how to find books that may be useful. Also, part of the process is to ‘sift and synthesise’ in which the children will gather information from different sources. The children will be able use skills to ‘find information from a variety of sources for a defined purpose’ (DCELLS, 2008b). The children can also use the Decision Alley to discuss questions that are either more opinion based or have two sides. The children will stand either side and the one side will give positives and the other side will give negatives. After hearing comments from both sides of the argument the children can then provide their own answer and justification for that answer. This allows the children to ‘distinguish between “fact” and “opinion”, giving some evidence/knowledge-based reasons for this’, (DCELLS, 2008a). It is clear that this is another way to research a topic as the children are feeding each other new information. The children during this activity will be taking part in active learning. This is supported by (Cambridge Assessment International Education, date unknown), as they suggest that taking part in active learning allows children to become more autonomous and, as the children are involved in the learning process it gives them a high level of control over their own learning which is a key feature of EBL. 
It is important also for the teacher to encourage the children to focus on the impact of World War 2 on their own local area specifically. Through the project the children could be ‘Understanding how lives and localities have been shaped by the past, through learning about the history of Wales, its political, economic, social and cultural aspects’ (QCAA, 2013, p.5). It is important that children have the opportunity to learn, not only about important events in history, but also the events that impacted their local environment. The children will have opportunity when they are researching their topics to compare life then to life now. When they are gathering information on different topics, for example school, the teacher should encourage the children to think how is school different now compared to then. This allows the children to work on the skill of ‘identifying differences between ways of life at different times’, (DCELLS, 2008a). 
Once all of the groups have completed their research for their sub topic for World War 2, the children will then be instructed, using the knowledge and information they now have due to their research they need to adapt that research in order to make an activity for the class to participate in to pass on their research. Through this the children are going to be able to ‘communicate ideas, opinions and conclusions with increasing independence in a variety of ways’, (DCELLS, 2008a). This is an opportunity for the children to be creative in their activity and also collaborate together exploring different ideas. The children can further develop their knowledge and understanding because not only have they researched the information themselves, they are going to explain that information to others. The teacher should encourage the children to be creative but also make sure that they have some key information and knowledge involved in the activity. The teacher can also scaffold parts of the creation of the activity that the children may find difficult and may adapt certain parts of their activity however, the creation of the activity will be mostly child led. It is important to note that ‘Effective scaffolding is tuned to the needs of learners and constantly adjusted in response to what they are able to do’, (Hammond and Gibbons, 2005, p.4). Therefore, it is important for the teacher to monitor the progress of the children and provide scaffolding as and when it is needed. This is evidence of the children taking full control of not only their own learning but the learning of others in their class. The children will then complete the activity with the rest of the class. It is important that the environment of the class is a comfortable space for the children, so that they feel safe enough to present their activities to the class. After the activity has been done it is also important for the children to reflect in order to acknowledge strengths and also possible ways that they could improve in the future. It is suggested by (McGregor, 2007, p.15), that when engaging with Blooms taxonomy that different tasks such as questioning, analysis and evaluation are more challenging then comprehensions or recall activities. It is important to recognise this activity really puts more emphasis on the higher order thinking skills as the children are having to apply their knowledge and really engage with their information in a complex way rather than just regurgitating information. 
After the children have shared their knowledge in order to consolidate their knowledge the children will take part in a World War Two day. The World War Two day will consist of the children experiencing a day of what life might have been like for somebody during World War 2. The children can dress up and will take part in different stimulating activities which relate to the research that they have completed previously. This will provide children with a chance to consolidate their learning and also gather some additional information that they may have not retained before. The teachers should adapt the running of the day depending on the children’s learning and interests. The possible types of activities that could happen during the day could be; an air raid, cooking a meal with rationed food, a blackout, or role play activity. This day would allow the children to ‘explore issues and themes through role play’, (DCELLS, 2016). It is suggested that role play can be effective in different areas of the curriculum as it is stated by (McSharry and Jones, 2000, p.73) that ‘the desire to play, and therefore to learn, is a fundamental part of human psychology and is a potentially powerful resource residing in the children themselves’. In regard to this statement the use of role play can be powerful in education and is more likely to be a memorable experience which encapsulates a substantial amount of knowledge. However, it is important to note that costumes may not always be available to the children in order to cerate an experience like this. If this is the case using second hand costumes or items that are around the class in order to try to make the experience as engaging and realistic as possible would work. Even children using their imaginations can still provide engaging role play. 
Also, a key component of the ‘S’ Model (Grigg and Hughes, 2013), is the need to ‘share’ in which the children can display their EBL journey with other. To end the project the children can create some type of display to show to the rest of the school. There are no restrictions as to what the children can create. This is where children’s creativeness can come into action and the children either as a group or independently can create something such as; a dance, a song, a poem, a play, a painting, art work or music, that shows elements of what they have learnt or discovered that they didn’t know before. This is an activity where the children can explore and recap on what they have learnt over the course of the project through a medium where they can express their talents and other skills. After the children have created their display it will be shown to whole school and veterans. 
Although the specific focus of the EBL project may be history it is important to recognise that there are several opportunities within the project to encourage a cross curricular approach. It is commented by (Barnes, 2015, p.261) that a cross curricular approach to teaching can be beneficial to the children because it ‘seeks to build more knowledgeable, lasting and transferable understandings of the world around us’. This means that the children can apply and use the knowledge they have gained in different contexts, hence why the creative display is beneficial to the children. It is important to give children the chance to express themselves creatively. It is stated by (Azzam, 2009, p.22-26), Sir Ken Robinson suggests that in our world today we ‘demand high levels of innovation, creativity, and ingenuity’, in order for the children to be ready to be innovative in the modern world. Again, it is suggested by (Robinson, 2017, p.132), that an important part of any creative process is to have an opportunity to evaluate work and make any important changes during the creation process. This means that during the creation of their display the children will have a chance to evaluate their own work and also have a peer review their work in order for them make any necessary changes or improvements. 
The children also need to review their project at the end of the process. This also gives the children another chance to reflect on what they have learnt and how they have collected that information over the course of the project. It is important to give the children a chance to reflect on the whole project both independently and with members of their group.  It is important that the children can recognise strengths and weaknesses in order for them to learn from the experience.
Conclusion 

Throughout the assignment it is clear that this type of EBL project gives various opportunities to develop and consolidate children’s knowledge. Not only that it gives the children a chance to understand concepts that they have researched and developed themselves without having to always rely on their teacher to present all information. Although it is important to remember that no approach is without challenges, so if taking on this approach it is important to prepare properly in order to provide effective provision. 
It could also be suggested that with the near future changes to the curriculum that the philosophy of EBL is likely to be present with in the new curriculum. It is stated by (Welsh Government, 2019a), that in the Humanities the rationale for change would be based on ‘Autonomy, flexibility and creativity leads to authentic learning’. This essentially equates to the same type of learning that is emphasized in EBL. An EBL approach is also further supported as the (Welsh Government 2019b) state that in the Science and Technology area of learning there will be, ‘Guided learner-led approaches and ‘thematic’ learning’. As such looking at these two areas of learning and the philosophy that they present, it may be suggested that EBL will definitely be more of a focus as the new curriculum comes into action. 
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