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The purpose of this report is to assess and reflect upon information and materials gathered on placement. The report will focus on one action point taken from the school’s strategic targets. The report will aim to discuss how the chosen target is impacting the school’s progress with evidence to support the findings. The school used for this research is a relatively large school, made up of 339 pupils (as of November 2022). The school is situated in a densely populated village in South Wales where there is a high majority of industrial lead working-class families and backgrounds, however it has been recorded that 38.8% of the population are economically inactive (Bevan Foundation, 2020). This report will look closely at the action plan developed by the school, but particularly focus on the point “To ensure pupils with Additional Learning Needs (ALN) make effective progress” (Cwmafan Primary School, 2022). The school has developed pupil centred success criteria for their current action plan, and this will be established and reflected upon throughout the rest of the report. 
School Development Plans (SDP’s) are created by schools and their Local Education Authorities (LEA's). The purpose of an SDP is to provide strategic plans for improvement (McLeod, 2023). The strategies should be conclusive of whole school priorities with a clear view on how the school can achieve targets set. An SDP should also generate a bond between resources used and key outcomes and targets it intends to achieve (McLeod, 2023). School Development processes are a fundamental part to school life as they are a means of continuous growth. School Development plans were adopted nationally by the Office for Standards in Education (OFSTED) and the Department for Education (DFE) as they became a strategy for local authorities to manage their schools progress and apply changes to “…make a school more effective” (DES, 1989a, page 4). The acceptance of SDPs nationally has been important when identifying what targets schools provide for themselves to possess the features of being an effective school. There are many key principles of SDPs and research shows that there is a heavy reliance in SDPs on solidarity and gaining a sense of ownership from members of staff, as they voice concerns on what is to be changed and how to change it. These have been key factors in the educational change literature (Huberman and Crandall, 1983; Miles, 1983; Fullan, 1990, 1991). Literature also tells us that schools differ in their capacity for change (Dalin, 1989) and that policy development is complex, requiring schools to fully prepare for understanding the realities of change (Lagerweig and Voogt, 1990). Whole school change is elusive in practice and in the literatures. Michael Fullan (1982) had a viewpoint to help the educational community understand that change was not a before and after, but a process that can be measured and recognised (Fullan, 1982). Some literature says that for schools to provide the best education for their pupils, they must change drastically. In contrast, other literature suggests that the change actually requires no more than the intelligent use of ICT in schools to enhance the current curriculum and pedagogy (Thomson, 2010). In the Industrial Ages, schools emerged across the world in one common form (Tyack and Cuban, 1995). The form of “grammar”, where schools treated pupils as cohorts and assumed they would learn everything at the same rate. In the 1970’s this form of schooling was seen as a major hitch in the development of pedagogy as stereotypes were still being formed as children worked their way through school. Fortunately, the 1970’s assembly-line model of schooling is no longer appropriate. We now know that children are not all the same and they learn at different rates, in different ways (Thomson, 2010). We also now understand that children have differing hobbies, strengths, weaknesses which schools must acknowledge and provide for (Thomson, 2010). Recently in Wales there has been an Additional Learning Needs (ALN) reform. Wales as a country is moving forwards and making positive differences to all learners with ALN by providing a wealth of support intending to ensure the future programme of work is effective in supporting a clear understanding of the ALN system (Miles, 2022). Philosophies regarding the education of children with ALN has changed dramatically over the years as we have begun to implement policies which foster the inclusion of ALN students into mainstream environments (Avramidis and Norwich, 2002). Literature argues that teachers’ principles and mindsets are crucial in ensuring the success of inclusive practise, therefore we are trusting our educational practitioners to step up to the mark and provide for all students who inhabit their classrooms. Referring to one of the priorities from the topic school, “ensuring children with ALN make effective progress”, it is important to note that with the progress of children with ALN also comes whole school progress. Inclusion implies a restructuring of mainstream schooling so that any school can accommodate every child irrespective of disability and ensures that all learners belong to a community (Norwich, 2002). Some researchers favour the term ‘inclusion’ as it should, by right, provide belonging for all learners throughout the educational system. Inclusion of children with ALN has a wider significance relating to social and political value, meaning schools must continuously develop with the times to support and provide equal opportunities for all learners. 
Upon evaluation of the school’s development plan and priorities it is clear to see there are a mix of academic targets along with standards for improving provisions for ALN learners to progress successfully with their wellbeing and learning. The school make impact statements about embedding the principles and practises of the ALN reform and the new ALN code of Practise. From personal experience and extensive research undertaken whilst on placement, Responsibility for the understanding of ALN is firmly placed across the school with good teaching and learning for pupils. The School Development plan targets can be viewed in conjunction with the other school’s targets as they focus on evolving teaching and developing inclusive provision to realise the four purposes. After speaking with members of staff, it quickly became obvious that there is a clear trail from where support provided for ALN students has grown to. In previous years, the need for high amounts of support has not been required due to lower numbers of ALN learners. However, since the COVID-19 Pandemic, children who missed out on school in their early years may not have received the same vital and fair testing thousands of other children experienced. Teachers were not able to evaluate the children they were teaching due to the beginning of their education formulated of online learning. The COVID-19 pandemic affected pupils’ progress in different ways. There was physical and emotional impact, as well as differing levels of support with their learning at home (Estyn, 2022). When discussing this issue with a mentor, several challenges were shared. Teachers noticed that there was a vast gap between pupils in the same cohort. Some children did not have the skills to access the curriculum, due to their poor reading and writing, and this was having a negative effect on the children’s behaviour and wellbeing in class. It was noted that it was unclear whether the weakness in these key skills were due to underlying specific learning difficulties or a direct hit from the impact of the pandemic. Teachers also noticed that the children were lacking in confidence and reliant on receiving a lot of support from both teachers and support assistants to complete work tasks. Again, it was unclear to teachers why this was the case across the board, as parents engaged differently with their child’s learning throughout the pandemic. The school has another target of improving their learners Higher Order Thinking Skills (HOTS) and this is a whole school blanket approach to encourage learners to have confidence in their own learning. This SDP target links with the target at the focus of this assignment which indicates that the school produced genuine targets that fit the needs of their learners. Meetings with governors and parent governors is something that happens frequently throughout the school year. These meetings hold different subject matters each time yet are always a good way of continuing involvement from important stakeholders. Engagement with the stakeholders touch every aspect of school life and is an important factor in ensuring that your school can help each pupil achieve their potential. Research suggests it has never been more important than it is today (Leigh, 2023). As the school is based amongst a close-knit community, the school ensure partnerships are strengthened where possible to aid maximum development. This is not only for the wellbeing of the school, but the local surroundings too. Whilst on placement it was explained that at the start of the academic year and sometimes throughout the year, the Head Teachers provides governors, formal and parental, to attend a meeting where targets are specifically outlined and shared. This is an important step in any whole development process as it opens lines of communication from outside the school to in. Stakeholders can assist with the strategic planning of the SDP however it is important to keep in mind that stakeholders could have differing opinions as opposed to what they believe is right for the school. Therefore, it is imperative to keep communication levels high between both parties so that a fair representation of what is right for the school can be established. Case studies are being used more commonly to evaluate research however the backbone of modern research evaluation is the peer review process (Bornmann, 2016). Peer review is a process in which colleagues mutually evaluate their research output (Bornmann, 2011). The school use this technique in an on-going process when new targets or areas from the SDP arise. Teachers measuring impact individually allows for personal targets to be allocated, however measuring impact as colleagues provides an in-depth source to a range of targeted areas throughout the school. This means they would be able to measure their targets more quickly and efficiently if relying on a peer review process. 
To enhance the effective progress of pupils with ALN, the school have embarked on several missions. Firstly, using funding from their Pupil Development Grant (PDG) they have employed an Emotional Literacy Support Assistant (ELSA) for all pupils to access emotional well-being support as and when needed. This is particularly useful for children with ALN as there is always a member of staff available to provide support if a child feels over-stimulated in lessons. Although learners have access to a fixed ELSA specialist, the school does not have an ALN co-ordinator. Although both experts sit in different fields of specialities, it would be a professional recommendation that the school invest in having an ALNco role for the purpose of supporting ALN learners needs specifically. This could also be seen as a practical recommendation for the school as part of their development progress. The school also ensure that their teaching assistant (TA) staff work in all year groups to work on individual targets – Individual learning plan (ILP) and advanced learning plan (ALP). These TA’s work with the ALN learners on a multitude of interventions. These include supports such as LEGO therapy, “Talk About” sessions and improving phonics with POPAT. These interventions all support pupils to achieve their individual targets. As explained by theorists Paul Black and Dylan Wiliam (1998), learning is driven by what teachers and pupils do in the classroom (Black & Wiliam, 1998). Having daily interventions issued by trained TA’s are a good way to concrete the personal development of ALN learners. The school have also included statements that ALN learners which achieve good progress in both literacy and numeracy skills due to summative and formative testing. Some study findings explain negative impacts on summative assessments, specifically motivation for learning (Harlen, 2002). However, summative assessment could be improved for the better of ALN learners by involving learners in testing decisions and providing explanations of the purpose of what the assessments are. The school already reduce a huge implication of assessment practise as they ensure that learning goals for ALN learners are developed by teaching methods that encourage learning goals and include learner-centred teaching approaches. This is important for ALN learners because it means the learners can access learning appropriate to them and their individual goals. This also corresponds to Vygotsky’s (1978) Zone of Proximal Development that separates what students can achieve unaided and what they can achieve with the support, or scaffolding, of a more competent other (Torrance, 2012). 
To conclude, this assignment has been a suitable way to explore the purposes, strategies, and improvements for a School Development Plan. Many valuable points will be taken away from this assignment. Firstly, the importance of a good and sturdy School Development Plan. It is now clear that all schools who want positive progress must carry a School Development Plan of great structure. Secondly, the action plan on which the developments are made is equally as important. Having a robust school vision and whole school ethos is paramount in ensuring a school can achieve their wanted outcomes. Developing competent strategies and planning in place makes it easier for any school to work towards School Development Plan goals, in turn making education and learning of a higher standard for their learners. In the future, the information gathered from this assignment could enhance professional practise in many ways. Primarily, as a teaching practitioner it is key to remember what targets a whole school is working towards and how you as an individual can contribute to this, with the skills and expertise you carry. Being part of a team that thrives on positive feedback from one another is something any teacher strives to be a part of. Achieving goals together as departments or within the whole school will improve professional working relationships as well as mental well-being in the workplace. Seventy two percent of education staff describe themselves as stressed at work (BBC, 2023) and this could hypothetically be from added pressures such as School Development Plans and/or wanted improvements of class targets. However, it is crucial to remember that if staff feel supported throughout all aspects of their career, there would be a better production rate for both teacher and learner. Providing expert attention to ALN learners and tailoring SDP targets specifically to enhance their learning opportunities is something extremely valuable to take away and always remember from this assignment. 
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