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Reflection on a Classroom Debate 
Using Gibbs’ Reflective Cycle:                                                        Whether School Uniforms are Essential?

Introduction
Learning at university involves more than completing assignments and attending lectures. These days, students are also expected to take part in proactive activities that develop communication, teamwork, and critical thinking skills. One activity that helped me develop these abilities was a classroom debate on whether school uniforms are essential. Debates encourage students to share opinions, listen to others, and support their arguments with evidence rather than personal beliefs alone. This essay reflects on my experience of participating in this debate using Gibbs’ Reflective Cycle. By reflecting on this experience, I aimed to understand what I learned from the classroom debate along with my colleagues. Not only did it influence my confidence and thinking skills, but it also showed me how I can improve my participation in future academic discussions and academic writing.

To begin with, the debate took place during a classroom session focused on not only improving communication but also academic writing skills. This activity was carefully organised by our lecturer, who explained the rules and expectations before the debate started. The lecturer divided the class into two groups with opposing viewpoints. One group argued that students should wear school uniforms, while the other group claimed that school uniforms were not necessary.
The lecturer played an important role in managing the debate session. Time was monitored closely to ensure fairness, and each group was given equal opportunities to present their arguments. The lecturer also created a structured format that included opportunities for rebuttal, allowing both teams to respond directly to each other’s points. This organisation ensured that the debate remained respectful, balanced, and focused.
I was part of the group supporting school uniforms are essential for school students. Before the debate, our team worked together to prepare arguments. We discussed ideas, shared responsibilities, and searched for information that could support our claims. We searched for available resources on the Hub Library. We aim to present research-based arguments rather than rely only on personal opinions and viewpoints.
During the debate, arguments moved back and forth between the two teams. The opposing group argued that uniforms limit individuality, restrict self-expression, and may create financial difficulties for families. In response, our group explained that uniforms can promote equality, reduce social pressure related to clothing, and create a sense of belonging among students.
Although the rebuttal stage was particularly active because both teams challenged each other’s arguments and defended their viewpoints. At the end of the session, the lecturer reviewed both teams’ performances. The team supporting school uniforms was declared the winner because we were able to clearly present researched information, provide references, and support our arguments with evidence. The lecturer explained that our arguments were more convincing because they were structured and supported by facts.
Feelings -
Before the debate, I felt nervous and slightly anxious. Speaking in front of classmates can feel uncomfortable. I sometimes get worried that I might forget my points or struggle to answer questions asked instantly by my colleagues. However, I also felt interested because the topic was familiar and allowed students to share personal viewpoints as examples. For example, I was not able to actively participate in leading the debate by standing in front of the classroom and expressing my views openly, but I supported my team by investing my time in writing the counterarguments and researching valuable sources that supported my team background activity. I had mixed feelings during this time.
During the debate after the first round, my feelings gradually changed. At the beginning, I was tense while waiting for my turn to speak. However, the organised structure and time management by the lecturer helped me feel more secure because everyone knew when they would speak. Once I started presenting my arguments, I felt more confident and assertive. Preparation made a big difference because I understood the points I was discussing, which were clear to me and helped me convincingly make my case. When the opposing group challenged our ideas, I initially felt pressured. However, this also made the debate exciting and engaging. I realised that disagreement in academic discussions is not negative but instead helps deepen understanding. After the debate ended, I felt proud of myself for participating. When our team was announced as the winner, I felt satisfied because our effort and preparation were recognised. I also felt more confident about speaking in class and realised that I can contribute to discussions.



Evaluation – 
There were many positive views of the discussion. One of the strongest features was the structured organisation provided by the lecturer. Monitoring time and allowing rebuttal opportunities ensured that both teams participated equally by getting a fair chance. This created a fairground atmosphere and encouraged respectful communication in both teams. Teamwork was another positive experience during the debate. Preparing arguments together as a team allowed us to learn from each other and build stronger ideas. Working as a group also reduced my anxiety because responsibility was shared. The debate helped me understand the importance of evidence usage in academic discussions. Our team’s success showed that arguments supported by research and references are more persuasive than opinions without proof. 
However, there were also challenges that we faced as a team. Responding quickly during rebuttals was difficult because some questions were unexpected. I realised that understanding information is different from explaining it confidently under pressure. Another difficulty was managing nervousness while speaking within a limited time. Although the structured format helped, I still needed more practice in public speaking.

Analysis – 
Reflecting on the debate helped me understand some imperative aspects of how active learning improves understanding. Instead of simply listening to information, students were required to think, speak, and respond. This made the learning experience more engaging and memorable. There were some humorous facts about the debate that were taken positively, and ensuring integrity was maintained at all times.
The debate also showed the importance of considering different perspectives. Before the activity, I strongly believed that school uniforms were clearly beneficial. However, listening to the opposing team helped me realise that there are valid concerns about individuality and financial cost. This experience taught me that many issues have multiple sides and require balanced thinking.
Another important lesson was the value of preparation and research. Our team won because all credit towards achieving our goal was purely based on evidence and references to support our arguments. This showed me that academic discussions, like academic writing, depend on reliable information rather than personal opinion alone.
This group activity not only improved my experience but also improved my communication skills. I learned that effective communication involves speaking clearly, listening keenly, and responding politely. These skills are important not only for university learning but also for professional environments.
Most importantly, the debate helped build my confidence. Initially, I doubted my ability to speak in front of others, but participating successfully helped me overcome some of that fear. I realised that confidence develops through experience and practice.

Conclusion – 

Although the debate was successful, reflection shows that I could improve in several areas. 
· I could prepare more counterarguments in advance to feel more confident during rebuttal sessions. 
· Practising speaking aloud before the debate would also help reduce nervousness. I could also participate more actively during open discussions rather than relying mainly on planned speaking roles. 
· Additionally, researching both sides of the argument more deeply would help me respond more confidently to unexpected questions.












Action Plan – Improving Public Speaking Skills


	Specific
	I want to improve my public speaking skills so I can speak clearly, confidently, and effectively during presentations, seminars, and group discussions.





	Measurable 
	I will measure my progress by:
· Practising three short speeches (2–3 minutes each) every week.
· Recording myself once a week and noting improvements in pace, clarity, and confidence.
· Asking a tutor, friend, or classmate for feedback after at least two practice sessions.
· Reducing filler words and increasing eye contact during presentations.


	Achievable
	This goal is achievable because:
· I will use public speaking resources such as university workshops, online videos, and practice exercises.
· I will rehearse in front of a mirror or with a small audience to build confidence gradually.
· I will prepare notes and practise breathing techniques to manage nerves.


	Relevant
	This goal is relevant because:
· Strong public speaking skills are essential for academic presentations.
· They improve communication in group work and professional settings.
· Confidence in speaking helps me participate more actively in seminars and discussions.




Overall Reflection

Using Gibbs’ Reflective Cycle allowed me to understand my learning experience in a clear and structured way. The lecturer’s organised debate format, including time monitoring and rebuttal opportunities, created a supportive learning environment. The back-and-forth interaction between groups encouraged active participation and deeper thinking.
Winning the debate demonstrated that clear communication supported by research and evidence leads to stronger arguments. The experience improved my confidence, communication skills, and ability to think critically. Most importantly, it showed me that learning becomes more meaningful when students actively participate and reflect on their experiences.
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