Overcoming Barriers of SpLD
SJIE4003
Choose one Specific Learning Difficulty (SpLD) and discuss its impact on learning and achievement for children and young people in schools.

The aim of this essay is to discuss a Specific Learning Difficulty (SpLD) and how it can impact learning and achievement for children and young people in schools. Firstly, it is important to discuss SpLDs as a whole before moving on to the focus of the essay. 

In 2015 the Welsh Government created the Specific Learning Difficulties Framework, the aim of the framework was to ensure that schools understand the terms, screening, assessment and intervention. Schools would also be supported to effectively signpost the relevant information to schools and other educational settings so that the practitioners can deliver the appropriate provision to those students with SpLD. The framework states that the term SpLD usually refers to dyslexia, dyscalculia, dyspraxia, attention deficit hyperactivity disorder (ADHD) and specific language impairment (SLI). It is understood that a person that has a SpLD will often strongly display traits of another co-occurring difficulty, highlighting the need for schools to be as well placed as possible to provide the necessary support and provision for those learners. The key aims of the SpLD Framework are:
• to improve the understanding of SpLD and highlight SpLD-friendly practice 
• to raise awareness of strategies to support school-aged children with SpLD 
• to encourage use of guidance and information available to schools aimed at helping support learners with a SpLD.

The framework also states that schools are to ensure that their policies support those students with SpLD, it emphasises the importance for learners to become more involved with their own learning and it sets out the need for practitioners to identify and implement interventions for learners that are labelled as ‘at risk’ of falling behind their peers (Welsh Government, 2015). People who have a SpLD will have difficulties ranging from:
· Memory difficulties.
· Organisational difficulties.
· Writing difficulties.
· Visual processing difficulties.
· Reading difficulties.
· Auditory processing difficulties.
· Time management difficulties.

People may also have sensory distraction or overload which means that they will have difficulties in blocking out visual and audio stimuli, as well as heightened sensitivity and find it challenging to cope in large groups of people or busy places (The Dyslexia Association, 2020). 

The SpLD that will be discussed as the main focus of this essay will be dyslexia, it is important to define this term before developing the discussion further as to how it can impact the learning and achievement for learners and young people. Sir Jim Rose, in his independent report for ‘Identifying and teaching Children and Young people with Dyslexia and Learning difficulties’, defines dyslexia as ‘a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling’ (2009).  The report also states that the common difficulties that a person with dyslexia will have are phonological awareness alongside difficulties with verbal memory and processing speeds (Rose, 2009). 

In 2017 the British Government estimated that 10% of the population were dyslexic and 1 in 6 adults had a reading age of an 11-year-old (UK Government, 2017) which implies that some people have slipped through the net and never been assessed for dyslexia, this is reinforced by a BBC news report which states ‘the British Dyslexia Association said diagnosis and support was the worst it had seen since government funding started in the 1980s’ (2019). This highlights the need for schools and educational settings to engage with the framework set out by the Welsh Government to ensure that learners are identified as having a potential SpLD and that they are assessed and then given appropriate support and provision.

It is strongly believed that there is a neurological basis to dyslexia, this means that learners with dyslexia may process information differently due to the connections in their brain forming differently to that of learners without a SpLD. This means that learners can find it challenging processing information such as text and language but may have heightened strengths in other areas (Reid, 2007, p.8). Dyslexic learners will usually have the following strengths and weaknesses:

Strengths
· Good visual skills
· Excellent expressive vocabulary
· Good in team games
Weaknesses
· Difficulty remembering spelling rules
· Difficulty reading aloud
· Slow reading speed
· Difficulty organising work (Reid, 2007, p.10).
Knowing the strengths and weaknesses of a dyslexic learner is key to creating an appropriate provision for them to maximise their learning capabilities and highlights the need for identification an early intervention from practitioners. These learners will have great difficulty with tasks such as spelling, writing and reading and they may well display poor concentration and have difficulty following non-verbal instructions (British Dyslexia Association, 2020). If these traits are missed in pre and primary settings and a learner does not receive the support and intervention they need, the lasting effects can be insurmountable, not only from an educational standpoint but lasting throughout the learner’s lifetime. The negative effect on self-confidence and well-being cannot be underestimated or understated, having the ability to read and write can be taken for granted by some, but for a learner with dyslexia having that neurological difference can be and often is a life time of struggle (Jordan and Dyer, 2017). 

Education plays a vital role in easing the difficulties for children and young people with dyslexia and there is a feeling that alongside the guidance set out in the Screening, assessment and intervention (2015) from Welsh Government alongside the framework from the same year, teachers are now more aware of the signs of dyslexia and the hope is that this will lead to an increase in identifying needs and assessment. For those learners with a diagnosis there are some positive learning strategies occurring in classrooms throughout the country, the most commonly used strategies are:
· Give clear and simple instruction
· Block out extraneous stimuli
· Colour coded reading guides/magnetic letters and white board
· Assistive technology – iPad, laptop, video
· Multi-sensory resources – to engage visual, auditory, kinaesthetic and tactile learning (International Dyslexia Association, 2017).
These strategies focus on the strengths of the dyslexic learner’s and give them the support they need, especially with reading, writing and spelling tasks, giving the learners the best possible opportunity to not get ‘left behind’ by their peers.

The effect that these strategies can have on a dyslexic individual can be life changing, many children and young people who have been diagnosed with dyslexia can suffer with low self-esteem, depression, stress and anxiety. This is often as a result of them not fully understanding their condition and not understanding why their peers find some things so natural to achieve when it seems almost impossible for themselves (International Dyslexia Association, 2017). Giving dyslexic learners an appropriate educational provision alongside quality support and strategies, can reduce the stress and anxiety that is caused by their condition, resulting in a more confident learner that will be more prepared to take on the challenges that they face. This has wide ranging benefits that can alter the life path of a dyslexic student, giving them the ability to read, write and undertake task that will still be challenging for them but no longer seam impossible, will build a resilience and mind set that could lead to improved grades, further education and more career options in the world of work. Despite all of the positive work that will be going on in the classrooms and educational settings, there is always more that can be done. In the Welsh Government report ‘Research into dyslexia provision in Wales’ (2012) it discusses that screening tests were only 75% effective, add that to the common theory that dyslexia can go unnoticed due to some teachers seeing their difficulties with reading and writing as a lack of concentration or behavioural issue and there are clearly still improvements that can be made. 

In conclusion I feel that the support for students with dyslexia is improving and has been since the guidelines and framework were introduced in 2015. There has been an improvement in the standards for teaching and leadership which was set out by the Welsh Government (2018), this included areas such as differentiation, managing the classroom and recording and reporting. All of which should lead to further identification for those students deemed ‘at risk’ which should in turn lead to an increase in the number of assessments for dyslexic students and therefore enable the educational providers to allocate the appropriate support and provision to those students. There are new resources being created all the time aimed specifically for learners with SpLDs and with the developments in technology the quality of those resources will only increase overtime. I really feel that despite some obvious need for improvement in certain areas, the future for learners with dyslexia is as positive as it ever has been, my only concern is that with some teachers having to deal with large class sizes and heavy workloads, the potential for learners with dyslexia to go unnoticed remains. 
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