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A critical evaluation and the identification of next teaching equivalent): words. and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction 
This assignment will explore and discuss the findings of a critical incident from the observation that was undertaken on the thirtieth of September, thousand and twenty. As the observation was only a was a small sample, this will be reflected in the findings. The findings will also be affected by the Covid Pandemic that is currently happening. This assignment will critically evaluate the research findings of the critical incident from the observation that has been obtained and will explore the next steps that could be focused on in regards to teaching and learning with an aim to improve teaching practice. 
(Tripp, 2011) explains that generally, we think of critical incidents as situations or events that have occurred with significant or life-changing circumstances, for example, a war. These kinds of critical incidents will rarely happen in a teacher's lifetime. However, highly significant events do occur in the teacher's career and their learning environment and can have significant consequences. These incidents are the ones that would be a cause for professional reflection.
 (McAteer et al, 2010) Echos (Tripp,2011) also suggests that a critical incident makes the researcher think differently and challenges the assumptions that one holds. When reflecting on the critical incident, it is essential to consider what has happened, what made the incident 'critical', what the researchers' thoughts were then and now and what was learnt. Finally, how this will develop and change the teaching practice and lead to reflection on teaching practice going forward. 
(Moon,2004) suggested that it is essential to look at the views of others and consider their explanations and how these alter from the researchers. Another valid point was that the critical incident will be a reconstruction of the event and may not be exactly 'true'. It is also important to note that there may not be any conclusion from the research carried out, as there is still so much to be learnt from situations in the educational setting. 

Observation 
(Elton-Chalcraft, Hansen and Twiselton, 2008) discussed the importance of the following when conducting research; ensuring consent is given by all involved, professional behaviour is adhered to before, during and after the research is undertaken and that the importance of an ethical approach is paramount.  
(BERA, 2018) Guidelines state that when conducting educational research, it should be done with an ethic of respect to all those involved. BERA's principles apply not only to adults, but children and young people BERA endorse the United Nations Convention on the Rights of the Child (UNCRU)
 The name of the school and the real names of the staff and children will not be mentioned in this assignment in line with (BERA, 2018) which states when conducting research the confidentiality and anonymity of the participants' data are considered the norm and should be respected.
((My Local School, 2020)) The school that this research has taken place is in a small village situated in a valley in South Wales. The school is a Nursery and Infant school, and the language spoken there is through the medium of English.  The school has one hundred and seventy-nine pupils, and these are of mixed gender. The pupil-teacher ratio is 24.9, and the Free school meals (FSM) IS 17.7%. The school budget for each child is three thousand, three hundred and twenty pounds. The school is a Green school with regards to the support category. 
The observation took place within a Reception class. In this class, there were thirty-one children.  Twelve girls and ninety boys. The age range for the children in this reception is forty-two months to sixty months old. 

Methodology 
(Mcleod, 2020) Discusses that when conducting a case study, the information gathered tends to come from observations or interviews. The researcher conducting the research will collect descriptive data of what is being observed. The case study will be an observation of an event in a school setting. Observing and recording what is taking place with regards to an observation of a critical incident. Case studies have their pros and cons such as time restrictions, and the amount of data needed to record can affect the quality of data collected (con)Case on the other hand case studies are a good way of generating new ideas through exploratory research. 
(Fletcher-wood, 2016) Explains that whilst completing an observation, there are some key areas to look for as a researcher, such as assessment, direction, objectives, the classroom culture, access and challenges and specifics. 
(Kumar, 2014) explains that there are two types of observations: non-participant observation and participant observation. The difference between the two is that if observing in a non-participant way, then, staying passive and observing but not getting involved would be the case. Whereas as a participant-observer, getting involved in what was happening within the event being are observed would be acceptable.  
The observation method which has been used for this research is the non-participant observation; this method allowed observation, note-making and information gathering in the small-time frame that was available. This method was selected as non-participating allows more opportunities to pay attention, closely watching, monitoring and recording the information more than if participating in the activities which could cause distractions. 
(Kumar,2014) The condition of the observation situation was under natural conditions instead of controlled during the observation. The children and staff in the classroom during the observation were going about their normal activities as appose to a controlled condition where during an observation the group would have been observed after a stimulus was introduced by the researcher. 
A narrative method was selected to record the data that was collected.
(Fletcher-Wood, 2016) explains how observations can enhance and improve teaching practice. Although (Fletcher-wood, 2016) does go on to state that there can be negatives to observations, one specified is that they are sometimes associated with unsatisfactory student progress.
(Yin,2018) discusses the downfall and problems to direct observations and explains that the participants may act differently because they are aware, they are being observed or just conscious that there is a stranger in the room. There is also the fact these observations can be timely, and a human is needed, which can make them costly. (Kumar, 2014) Also supports this argument, that observations can be problematic and explains people can change their behaviour if being observed so the observer may not be getting an accurate representation of what happens typically (this is known as the Hawthorne Effect)
  (Elton-Chalcraft, Hansen and Twiselton, 2008) Also, make the point that when observing, it can be challenging to be truly objective. (Kumar, 2014) supports this by discussing how observer bias is always possible in observations and that the observer can interpret what they observe in different ways.

Four purposes 
In this part of the assignment, the critical incident that was observed and how it links to the areas of the Four purposes by (Donaldson,2015) will be discussed. The critical incident that was observed was during a teacher-led phonics lesson, the class had been split into two groups, and there were now 15 children in this group sat on the carpet with the class teacher. The class teacher began by using A4 flashcards to recall prior knowledge from previous lessons. On the cards, there were pictures of the letters and links to objects of that sound. The children were saying the sounds out loud and discussing the images and the link to the letter. This links with (Donaldson,2015) one of the four purposes 'Ambitious, capable learners' the children were 'building up a body of knowledge and have their skills to connect and apply that knowledge in different connects' The children could also explain the ideas and concepts they were learning about. During the session, the teacher had the children to use their hands like binoculars to look around the classroom to identify objects that begin with the letter/sound they were learning. The children were able to do this and contributed back to the class teacher. This linked to the purpose 'Enterprising, creative contributors who connect and apply their knowledge and skill to create ideas and products.'  
Whilst this was taking place one child, which will be referred to as child A. Child A was sat at the back of the group of children and was not as engaged as the other children. Child A was laying down at the back of the group of children and playing with some paper he had found on the floor. He was not focused on what was being taught. The class teacher noticed that child A was not focusing and said, "What are you doing child A? (Child A did not answer) Come sit next to Miss as I need help with this" Child A moved without saying anything and sat next to the teacher. This was meeting another one of (Donaldson,2015) purposes 'Healthy, confident individuals' by moving the child the class teacher did not point out the behaviour that the child had been demonstrating but instead said she needed help which included the child in the lesson in a positive way. Also linking to 'building their mental and emotional wellbeing by developing confidence'. This made me reflect on how this incident would have gone if the class teacher had given him a row or told him off for not listening and made it clear he was being moved for a negative reason. Child A was then given praise for sitting nicely and asked to help with the lesson. Child A was given a sticker at the end for taking part and good behaviour. 



 Literature Review
The main areas that have been identified from observing the teacher's response and strategies to unwanted behaviour from a learner are Behavioural management and Emotional Literacy, mental health and wellbeing. These are the main focus areas that will be researched in greater depth.  
The focus will first be on Emotional wellbeing and the importance of this in schools, especially with regards to the current situation (Covid 19 Pandemic). The foundation phase has always had wellbeing at the heart of their philosophy and focused on the Holistic approach (Thomas and Lewis, 2016) and the focus of the observation was in a reception class where this was observed.
(Kay,2012) discusses the importance of supporting children's wellbeing in the learning environment and the importance of children's rights in being able to have a positive experience whilst at school.
Children's wellbeing and emotional literacy are paramount in their ability to succeed with their educational learning. If a child's basic needs are not meet, then learning will not take place. This is supported by (Bates,2019) who discusses Maslow's 'Hierarchy of Needs' this explains that a pupil's engagement with the learning process will be dictated by whichever need is highest at that time. This could be displayed in the learning environment by a child being hungry and not achieving their basic physical needs; therefore, the child would not be able to focus on the learning at hand. 
(Bates,2019) states that Maslow explains that achievement is an inner desire to want to achieve and that this drive can be interstice or extrinsic forces. As educators, it is crucial to allow each child to reach their full potential, but it is essential to remember that not everyone will achieve this and it is not down solely to the teacher to ensure that all these needs are met. Some needs will be the responsibility of outside agencies. 
However, in the learning environment, teachers can ensure that learners needs for a good foundation of learning are met. This can be done through ensuring the learners are comfortable, the environment is appropriate, and the learners have opportunities for comfort breaks. Learners need to feel respected, that they are accepted by their peers and teacher and safe in their environments. This was demonstrated through the critical incident, and the learner was given the opportunity to participate in the learning without feeling judged or being demoralised for 'bad' behaviour. 
(Bates,2019) Explains that whilst Maslow's theory has key factors in aspects of human development; it is essential to consider that there are different methods and approaches and if this model is to be believed, then learners will not be motivated unless they have the inner desire to be. However, there are arguments and research against the humanistic approach and suggests otherwise such as the behaviourist approach who suggests that a person can motivate another through rewards. 
(Cornelius-White, 2007) explored the links between positive learning outcomes due to a person-centred approach and student-teacher relationships. (Pound,2009) explains that Carl Rogers humanistic approach emphasised the importance of a person-centred approach and the need for the teacher to become a facilitator of learning once trust has been built. Rogers theory was supportive of the mental and health and wellbeing of people like Maslow's theory. (Bates,2019) explains how Rogers focused on how the teacher could enhance the learner's potential to achieve by thinking positively about ways in which this could be achieved. (Cornelius-White, 2007) from the research finding, it emphasises how a person-centred approach has a positive outcome on learning. Furthermore, teachers that show empathy, warmth and encouragement achieve the best form their students. This was evident from the observation of the teacher and pupil and how the teacher's person-centred approach and empathetic, caring nature ensured the learner was able to engage back with the learning activity promptly.  
(Howard et al, 2017) Discusses how the person-centred approach in schools must remain child-focused and that the developmental stage of the child is noted and appropriately supported. Outside facts can influence a child's behaviour and link back to Maslow's hierarchy of needs; other factors can also influence this behaviour. It is essential to remember not to place blame but to look for solutions and strategies on how to build strategies to overcome these needs.
Moving forward (Bruce,2010) explained that emotional literacy consists of a pedagogical approach that incorporates teaching strategies and the learning environment. 
The teacher's role is vital in providing a safe, caring, enhanced and challenging learning environment where the children feel nurtured and free to show their emotions and develop. This again supports the argument that for a child to succeed in their learning, they need to feel emotionally safe in the environment provide for them. The learners need to be able to feel safe and take risks and challenges without the fear of being judged or ridiculed instead they should be nurtured and supported to make the right choices whether that be educational, social or behavioural. (Bruce,2010)
Moving on from the reasons why the behaviour may have occurred in the critical incident a focus will now be on how the teacher dealt with the behaviour and how this influenced the learning and child's behaviour to learn. 
The focus on emotional literacy and wellbeing was because of the way in which the teacher dealt with the child and did not give the child a row but still addressed the unwanted behaviour of the child in a supportive, child-centred approach. 
(Kay,2012) discusses how practitioners dealing with young children's difficult behavioural issues need to be understanding with their concerns. The child may have underlying issues that are causing the behaviour. Children as young as the observed child in this research may not yet be diagnosed with cognitive delays or other types of disorders. Inappropriate behaviour cannot be ignored, but it is crucial, as demonstrated by the teacher in this observation to approach the situation with sensitivity and an empathetic approach. 
Most settings will have a behavioural policy that highlights and acknowledge that communication and attention is usually the reason behind unwanted behaviour. 
(Kay,2012) highlights the importance of the practitioner being realistic with what behaviour they expect from the learners in their class, this is especially important in the early years where the practitioner should be mindful of the child's stage of development.
In the critical incident, the child was asked to move and then rewarded with positive praise this links to Behaviourism. B.F.Skinners approach 'operant condition' was evident in this observation. Behaviourism is mostly used in the teaching of Behavioural management and uses techniques to shape behaviour. Behaviourists believe that behaviour is learnt and therefore, can be shaped. Behaviourists support the argument that humans will actively avoid behaviour that causes punishment and seek the behaviour that gets rewarded. (Pound,2010)
The child actively moved with no argument and was greeted with praise and reward from the teacher. Similar to John Watson's operant conditioning theory where reinforcement follows a behaviour and the behaviour is more likely to be repeated. 
 (Bates,2019) Explains that whilst using the operant conditioning, it is not just positivity reinforcement that is used to encourage good behaviour with rewards but negative reinforcement that discourages the bad behaviour by associating it with unpleasant consequences. In the instance of the critical incident that would have been the move from the back where child A was lying down to the front of the carpet next to the teacher. Although, the positive reinforcement of praise, helping the teacher and the sticker would have far outweighed the negative impact of being moved to the front of the class. 
(Yassine, Tipton‐Fisler and Katic, 2020) discovered in recent research that although behaviour management is time-consuming, it is an essential part of creating a positive learning environment. The findings from the research showed that it was not enough to only target the behaviour by positive reinforcement but to build a positive relationship between the learner and the teacher. This again confirms the findings from the observational research this paper is looking at that behavioural management goes beyond the reward/discipline and must incorporate the relationships that are formed in the classroom. This links back to Rogers' person-centred approach. However, (Yassine, Tipton‐Fisler and Katic, 2020) found that by only increasing praise, the behaviour did not improve; it was only when the teacher had more positive interactions with the learners did behaviour improve. This suggests that the behaviourist's approach of praise and reinforcements alone could not be as successful as once thought. Although rewarding pupils and positive reinforcement will have a more prolonged effect on the learners than negative reinforcement. (Bates,2019)
(Kyriacou, 2009) Explains that the behaviourists focus on the desired behaviour and how to achieve this, their approach promotes positive reinforcement and highlights that some undesirable behaviour can be a form of attention-seeking form the learner. Some children are happy to have any form of attention, whether that be good or bad. It is essential as the teacher demonstrated in this observation to give attention to the positive behaviour that has been achieved form the behavioural management strategy and not to focus on the negative behaviour that caused this strategy to be used. This again supports the argument that positive reinforcement is a better approach than reprimanding the learner for wrongdoing. 
(Kyriacou, 2009) Discuss how the behaviourists approach in schools tends to be that the learners are told what their rewards will be if the desired behaviour is displayed. This again was evident in the critical incident where the stickers were visible to the child, and they were allowed to pick their own. (Kyriacou, 2009) explains that by telling the learners what the reward is, gives them a motivation to display the desirable behaviours. The learners would understand that they are being observed for such desired behaviour and would be more likely to display these to be awarded the positive reinforcement (the reward) at the end. 



Reflection/Evaluation and next steps 
This critical incident highlighted the importance of behaviour management and emotional literacy in the learning environment. From the observation, it was apparent that the class teacher showed empathy and had a good understanding of what behavioural management skills were needed in order to enhance children's learning in a reception class. The class teacher showed a clear link throughout her approach and teaching and demonstrated the need to put emotional literacy first before reprimanding a learner for unwanted behaviour. The child's needs were clearly a focus for the teacher, and an individual behavioural approach was taken. 
After observing this teacher and her classroom practice, I feel I now understand and have observed good pedagogical practice. By approaching the incident in this particular way, the teacher was able to engage and focus the child back onto the learning practice that was taking place. 
Reflection on the behavioural management strategies in the classroom has led me to research different types of behavioural management strategies that can be used in the setting. (Education Support, 2020) explains the importance of letting the children know what you expect from them and that you seek high expectations. It is also essential to develop different teaching strategies and approaches and be flexible with teaching styles. This is an area of development that I would like to focus on for my professional and personal development and will look to research this area more and discover different strategies and techniques to help with my pedagogical practice in the classroom. 

Reflection on emotional literacy in the classroom has led me to research different strategies that I can use going forward in my own practice and classroom. (Bruce,2010) made some good suggestions through his own research. Suggestions included a wellbeing area where the children could go and address their emotions. Another suggestion which I will look to use in my own classrooms is space for myself (such as a desk) with a plant, pictures and notebook to make observations and notes throughout the day, especially in The Foundation Phase.  
(Brookfield,1995) suggests that to become an excellent teacher, it is essential first to master the process of critical reflection. Brookfield believes that the aim of the reflective, critical teacher is to become aware of the way in which teaching takes place through different perspectives. 
(Brookfield, 1998) Explains how there are four different lenses, reflective Practitioners need to look through to acknowledge the different views and approaches to learning and teaching. This highlights the importance of being critically reflective as a teacher and using reflection models such a Brookfield's four lenses to help structure the reflections.
Looking firstly at the autobiographical lens (self-reflection) and reflecting on my own experiences of behavioural management and emotional literacy. The critical incident made me reflect on my own experiences in school where behaviour management was a much more negative experience. Over the years, behaviour management has changed dramatically. For my own pedagogical approach, I would look to address issues in a holistic approach and ensure that the child's wellbeing was at the heart of any approaches I implemented. If I experienced a similar situation in my own practice, I would look to demonstrate a professional approach to the one I observed and ensure that I demonstrated a child-centred approach to behavioural management.  
Being reflective in my practice and following (Brookfield, 1998) approach, I can reflect on my own experiences and how everyone's experiences will be individual, so incorporate this in my pedagogical approach. Secondly, the importance of seeing situations through the learner's eyes and being empathetic in the approach I take; this will enable me to teach more responsively.  Reflection through my colleague's experiences will allow for critical conversation and collaboration, and it will allow me to obtain information about how other practitioners deal with situations that I may encounter in the learning environment. Finally, the theoretical literature, which will allow me to reflect and gain insight into multiple perspectives. Being reflective thorough this lens allows me to see that as a practitioner I am not responsible for everything that happens in the classroom and outside factors as discussed in this essay can influence the learners beyond my control. Critically reflecting through the theoretical lens will allow me to see the many different ways in which theories and research have developed an understanding of situations in pedagogical practice. 

Conclusions
To conclude, through a non-participant, structured- case study observation a critical incident was observed, and then areas of interest were researched that led to the discovery of the importance of emotional literacy and behavioural management in the classroom. 
The main findings showed that children's wellbeing and emotional literacy are paramount in their ability to succeed in their educational learning. Emotional literacy is an essential part of children's development and needs to be addressed first before teaching and learning can take place. Maslow's hierarchy of needs is a theory that supported this and Carl Rogers person-centred approach. The research also showed the importance of the teacher in the classroom and how having a positive relationship with the learners can enhance their experiences of learning in the learning environment. 
It was also noted through the research that behaviour could be displayed for a number of reasons such as the child having an undiagnosed condition and it is essential for the practitioners to observe and keep observational notes on each child and their developments in the learning environment. 
The research showed that positive reinforcement is better than negative reinforcement and that children benefit greatly from not just praise but a positivity relationship with their teacher and classroom staff.
(Welsh Government, 2020) Linking to the new Professional Standards in Wales, I will enhance my own collaboration skills by taking opportunities to work with others to develop my professional effectiveness with regards to behavioural management and emotional literacy. 
Through the standard for effective pedagogy, I will ensure that I put the learners first and seek the best outcomes through my teaching in the classroom. 
Through the standard for Leadership, I will ensure that I Support other staff and efforts across the school to promote positive reinforcement of good behaviour and emotion literacy and beyond thorough professional practice. 
Through the standard for professional learning, I will continue to enhance and extend my understanding and knowledge of behavioural management and emotional literacy and reflect on how this is implemented in my practise and classroom. I will continue to seek professional learning that can help develop and enhance my professional pedagogy.
Through the standard Innovation, I will always seek out innovative ways to develop my professional knowledge and skills and have an innovated outlook in the learning environment. I will look to develop techniques and approaches to improve my pedagogic outcomes. (Welsh Government, 2020)
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Critical incident 1
	Date and time, year group:  30/09/20 9.30am Reception 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


31 children in class, 12 girls 19 boys, 4 years of age.
Spilt class for this session now there are 15 children 9 boys 6 girls .
Phonics lesson- Read & Write Inc- Focus- learning new singler sound letters. Near the start of the unit of study. Indoors, on the carpet area. All children around the same ability no ALN idenitifed yet in the class. 
It is early morinnng andf it is raining heavy outdoors. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom is now a lot noisy as two separate groups of children are completing phonics sessions relatively closer to one another. The class teacher and the TA are both sounding out letters and sounds, and the children are reciprocating it back to the staff members. 
The attitudes of the children and teacher are positive, and behaviour overall is good. The children actively engage with the session, and one child even asks for more work when the session is coming to an end.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The class teacher links the learning to real life experiences and words. The purposes of the experiences is to get the children pronocing thier wi

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There were resources used throughout this session. The first was the A4 Flashcards that allowed children to have a visual cue to what they were learning. There was a display on the wall where the children were learning that they could look at for the letters. The teacher was helping them understand how to pronounce the letter and was wearing a visor not mask so the children could see how she was using her mouth to form the letter sounds. For the new letter sound (B) there was a blue bag, which was full items being with B that the children could look at (due to Coivd restrictions the children could not touch or pass this resource around. This would have been the typical activity for this resources to engage children more)

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

In the environment, there is a display close to where the children are learning phonics with the sounds that they have already learnt. Children can engage with this display. The level of challenge in this session was appropriate. One child did ask for more letter sounds to learn at the end of the session. This shows the child is engaged with the learning and wants to learn more and progress further with this element of learning.

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Children recalled letter sounds that they had previously learnt and built on this learning again in this session. The children knew all the sounds from the previous lessons and were able to develop more knowledge of new sounds during this experience. 

	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

For this session, the children were split into two separate groups of 15 one group went to the opposite side of the classroom with the TA, and the other half stayed on the carpet with the class teacher. Six girls and nine boys. (This is the group that I observed)
This phonics lesson began with a recall of the previous letter sounds learnt in earlier lessons. The class teacher used A4 Flashcards with the letters on the front, and on the back, there were link words to the letter. (e.g. N- nobby & net and a picture of a net and a man called nobby)
Most of the children were forward-facing and saying the sound back to the teacher once she had told it to them.
Child Z was sat a bit away from the other children and was disengaged; he was laying down and looking around the classroom and not focused on what was being taught. 
 Child Z was noticed by the class teacher and asked to come to sit at the front. The class teacher did not make a fuss or make out the child was naughty but instead asked the child to sit by her because she needed help. 
This made me think about how if the teacher had given him a row for not focusing or told him he was being moved for being disengaged, how would this have affected the child. Would the child have been upset, felt silly or been judged by his peers, (well-being and mental health due to the COVID pandemic is being looked at and is there evidence how of it affects the behaviour of children?) 
 The child was more focused at the front of the carpet and stayed on task and more engaged by this subtle movement.
The class teacher carried on with the lesson using the list below to engage the learners, and this was again evident in the management of the children. If child Z was going off task, the class teacher was able to engage him with the resources and rewards that are below. 

Positive reinforcement observed in the lesson 
Positive praise
Child engagement 
Hands-on learning 
Class DOGO points given for positive behaviour
Binoculars to look for anything in the class being with the letter B 
Magic fingers that show glitter and magic dust to the teacher to draw out the letters that the children were learning about.





Critical incident 2 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:    30/09/20 9.10am Reception 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

31 children in class, 12 girls 19 boys, 4 years of age.no identified ALN as of yet. Children are all sat on the carpet and a Welsh lesson is begining- this lesson is at the start of the unit of study. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Children have positive attitudes towards the learning especially when it is engaging with hand actions and movement. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Teacher repeats words and pharses used by the ‘helpwr heddiw’. Repition is key in engaging the children and getting a respone back form them. Also there are key hand signs used to demonstratoe different words such as ‘mae’n bwrw glaw’ – teacher using hands and fingers to rain down like rain. Children engage really well with this and all children are on task. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Welsh display is at the back of the classroom but has yet to be added to as it is still early on in the term. 







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Recall was questioned by class teacher about what had been learnt in previous sessions. Children were able to recall their prior knowledge and orally express their prior learning back to the teacher and answer the questions of the ‘helpwr heddiw’







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Two children are to be ‘helpwr heddiw’ for the day they stood in front of the carpet next to the teacher. The teacher begins by asking questions about previous  sessions and have the children to recall their prior knowledge. 
The ‘helpwr heddiw’ children both take it in turns to ask the other children questions in Welsh such as ‘Sut wyt ti’ and the children on the carpet respond in Welsh. 
At this point, most children closer to the front were engaged with the activity apart from one boy sitting towards the back of the carpet (which I will refer to as child A). 
Child A was turning around and distracting 4  of the other boys sat around him, firstly the children did not engage and stayed on task but eventually, after a few attempts, the child gained their attention. 
The class teacher then went on to talk about the weather in welsh, and for this part of the session, the children had already learnt hand gestures and jingles to go with the Welsh terms. Child A instantly turned around when this part of the session began and seemed to enjoy singing along and making the hand gestures. 
Children were also acknowledged for their good communication skills with ‘praise phrases’ which the children enjoyed.









Critical incident 3 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:   30/09/20  11.15  Reception 


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The class have been loookking at the book ‘The Worry Monsteer’ The observation takes place in the Language, Literacy and Communications area odf the classroom. It is mid way through the unit of study as the class teacher is working on a three week roate of learning objectiuioves for the children. This observation takes place indoors at a provision area that ahs been set up by the class teacher. The children in this observation are of similar ability. It is cl;oudy and rainng and the class teacher has commented on how this has affected her set up and plans for the day. 





	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

The classroom vibe is a lot calm as the children have been outside for some outdoors activity and have returned into the classroom for some indoor activities whilst the other half of the class have their turn outdoors. As the amount of children has decreased in the classroom, the children seem calmer, quieter and have more room to move around freely. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?










	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The book ‘The Worry Monster’ is available in the classroom. In the area where the children are completing their learning there are resources around them that link on with the activity such as emotional cards showing different pictures and words of emotions with the colours that linkning in with ‘The worry monster’ book . On the table the coloured pencils were available and ready for the children plus the worksheets. 







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?


The resources that was in the environment to engage the learners was a worksheet that asked the children to trace the patterns in the worry monster. There were also other staions set u paround the classroom were the children could draw their dreams in a jar. Use different materials to create a worry monster using paints, glitter other materials. There was also a finger gym acitiby of sorting ther different coloured items into the correct coloured monster jars. 
Ther levels of challenge differed in each activity and different skills and knowledge was needed in each area .








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children’s existing knowleadge was used when picking coloured pencils to use on their worksheets.








	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I observed two children in the langaghue and literacy communication area. They both sat down and choose a worksheet form the pile on the table both children choose a cloured pencil and started to colour their pictures in Child F has good colouring skills and was able to keep his colouring inside the lines while child G did not have the same level of ability. Whilst the children were cloouing in their monsters they began to discuss the colours they had chosen to cololour their monster in and how that colour linked to the emotions they had learnt in the story.
 Child F ‘ i AM USING Yellow for his teeth, he has happy teeth’ 
Child G ‘I am using green for his arms, arms are clam’ 
Child F ‘my arms are red they are angry arms’ 
I found this really interesting that the children wwere not just talking about the colours that they were using but linking them to emotions that they now can identify. 
The colours were said out loud and linked to different body parts of the monster. 
speak out loud about what they wwere doing with each colour and how it linked to he body part. 
Child G began to tell child F that he had bumped his head and had a lump, he was adding this to his monster and was colouring it blue as this was sad. 
The activity for this resources was to trace the lines that were inside the monster. At this point I decided to ask the children of they knew what the writing on the top of the paapersaid and if they’d like me to read it out. They both agreed and I explained what the resources was asking of them. The children said they understood but decided that they wanted to carry on freely colouring in the monsters different body parts as they had been already. 

(Modeling, showing examples, and leaving this where chidlen can see for reference.)










2

