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	[bookmark: cysill]Targed/Target 1
	To work on developing links to the professional role of a teacher and to the classroom.

	Targed/Target 2
	To work on my academic writing style to achieve more concise discussion.




ECAD4007-C: Cycle 1 Core Studies: 
The Learner: Who am I Teaching?

Using the pupil profile given, identify how specific aspects of the child’s holistic development could be met within an educational setting. Underpin this with references to relevant theories, research and examples of excellent practice. 
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There are many theories of development to explain why and how development occurs. I will refer to the relevant theories of development to examine the profile of Ella and use them to identify effective approaches. I will also be using the foundation phase profile skills ladder to make sure that the approaches are building on the appropriate skills (Appendix A), along with university bridging days. I will consider the appropriateness of the teachers concerns about Ella’s development by comparing them to the average for her age.
It is important to understand that development is a holistic process by which different aspects of development influence and are influenced by. Underpinning these theories is the argued case of nature versus nurture affects an individual’s development (Crowley, 2014 and Robinson, 2008). Robinsons (2008, p. 20) details how Lerner explained that the “relationship between the components of development” that cause development rather than the components themselves, thus, stressing the importance of a holistic approach.  
It could be argued that the role of the teacher in a child’s development is crucial as the early years of a child “set the foundations for ongoing behaviour” (Robinson, 2008, p.2). Therefore, if the teacher approaches their development incorrectly or not at all, this could have lasting effects on their behaviour. The Curriculum for Wales: Foundation Phase document states that the child should be the centre of the curriculum with education provided to suit them (Department for education, 2015). Thus, the approaches I suggest will be specific to Ella’s needs. 
Crowley declared, “development can be seen as the way individuals grow and change” (2014, p. 2). Thus, the approaches I suggest will be successful if Ella becomes confident in moving her body, starts initiating and responding to conversation more frequently and becomes more involve with playing with her peers.

The teacher states that Ella is: unsteady on her feet, writes with a splayed four finger grip, goes up and down stairs two feet to a step with an adult’s hand and needs supervision when playing outside. When compared to the developmental milestones for locomotor, non-locomotor and manipulative skills, Ella has acquired many, however, they some need developing to be more appropriate for her age range. For example, Ella should be able to be starting to walk on stairs one foot per step and holding a pencil between her thumb and two fingers (Bee, 1995 and Woodfield, 2004). 
I would suggest that Ella’s cognitive and physical development are approached simultaneously as Piaget contended that physical development was accountable for cognitive development as the ability to explore by reaching and grabbing is vital to initiating the process of assimilation and accommodation of objects (Keenan et al, 2016). Admittedly, Piaget noted this in regards to the sensorimotor stage, however, in relation to Ella, if she becomes more stable on her feet she will be able to navigate towards things independently and carry out this process more often.
An approach I would suggest to aid Ella’s physical development is one that focuses on motor skills, such as, the ‘Successful Kinaesthetic Instruction for Preschoolers’ (SKIP) intervention. SKIP training would need to be delivered to the teacher providing physical education in the school. SKIP aims to teach children how to move well. For example, sessions will focus on locomotor skills such as, throwing, catching, balancing and many more. It works at a number of stages, labelled: initial, emerging and proficient (Wales Academy for Health and Physical Literacy, 2015). The aim is to encourage more movement, hence encouraging Piaget’s exploration to enable the assimilation and accommodation process, by building their confidence to be independent. This is because motor skills allow for stability of the body (Woodfield, 2004). 
Maturationist’s, Gesell and McGraves, would disagree with this approach describing motor skills as being part of a genetic programme that experience does not affect. Gesell carried out an experiment to test this theory. It involved a set of identical twins as they share 100% of their genes so it would be clear if development was affected by experience. One twin received extra practise a specific motor skill. The result proved their theory as both twins showed development in the motor skill, not just the one who had more input (Keenan et al, 2016). However, Thelen explained that although experience doesn’t affect development, it does advance the timing of motor skills. For example, Hopkins and Westra stated that the average North American infants begin to walk later than West Infants and this is because of a tradition of the West Indies culture that encourages this and many other motor skills (Keenan et al, 2016). Bouchard was in agreeance with this as he believed thst both genetics and environment influence development (Robinson, 2008).

There are many teacher concerns relating to Ella's cognitive development such as her difficulty understanding: how decisions may affect herself and others, that 'bore da' is a greeting in another language and how to count to ten. However, Ella can use spatial awareness to complete puzzles and plays ''pretend'’. Piaget's theory of developmental stages places Ella in the preoperational stage. He explained that by the end of the preoperational stage, ''children are able to use language, numbers, visual and spatial representations and can engage in pretend play'' (Crowley, 2014, p. 54). Thus, alleviating these concerns as Ella is in the middle of this stage and has acquired a few of the expectations already. However, it can be argued that Piaget has underestimated the ability of children at certain stages. Both Crowley (2014) and Bee (1995) explain that he carried out an assessment called the 'three mountains task', concluding that children experience ego-centrism at Ella's stage, meaning they are unable to understand different points of view. However, both explain that Piaget underestimated the ability of young children. Crowley (2014), Gray and Macblain (2015) detail that his conclusion was challenged in a modified version where over 90% identified different points of view. Therefore, it could be contended that Ella’s cognitive ability is underdeveloped due to her inability to understand the effects of her decisions.
Further supporting that Ella’s cognitive development is behind is the teachers concerns about Ella's language, literacy and communication skills. The teacher stated, 'Ella is not always happy to separate from her mum each morning'. Flanagan (1996) describes this behaviour as separation anxiety which derives from attachment. Ainsworth’s categories of attachment described by Bee (1995) and Packer (2017) place Ella’s in the ‘secure’ category of attachment as she protests her mother leaving. However, this is concerning when considering Bee's (1995) explanation of Bowlby’s attachment development theory; by two or three the child should have the cognitive ability to, if told, understand the mother will be returning and that the relationship still exists, reducing anxiety. The teacher stated that Ella uses one word responses, presenting Ella at the language development stage of a one-year-old. However, when she is speaking more generally, she is using more words, showing a more average development for her age (Flanagan, 1996 and Bee, 1995). This description of her separation anxiety indicates a lack of receptive language skills. Additionally, her lack of language suggests a lack in both receptive and expressive language skills because if she doesn’t understand what is said to her, she cannot respond. Likewise, if she is struggling with speech production, she will be less likely to initiate conversation (Understood, 2014). 
Both Bruner and Vygotsky would support an approach improving Ella’s language believing that it is of significance in cognitive development. However, Bruner more so as he was of the belief that thinking depends on language. Whereas, Vygotsky described language and thought as an interaction, both being dependant on the other (Flanagan, 1996). An approach I observed during bridging is the use of specific praise. Skinner and Thorndike believed that positively reinforcing vocalisations encourages repetition; a process known as operant conditioning (Gray and Mcblain, 2015 and Bee, 1995). Thus, the teacher should provide specific praise on the correct vocalisation to encourage development. The teacher would also need to consider the frequency of reinforcement as praising too often can lead to a loss in its value so Ella’s language could start to diminish again. Similarly, not praising enough could lead Ella to feel that she has said something wrong that was correct, which also could lead to a weak outcome. Therefore, the teacher should use Skinner’s intermittent/variable approach to reinforcement to have the highest outcome of language as his experiments indicate that this is the most beneficial (Gray and Macblain, 2015). 

The rapid development of language from the second year of life… brings an important dimension to the connections between conceptual growth, self-identity and socialisation (Broadhead, 2004, pp. 39). 
Broadhead suggests that without sufficient language, Ella’s social development will be also affected which is why I suggest that all three of these areas of development are approached simultaneously. 
Ella’s teacher details she ‘does not consistently show care and respect for others’. Erikson, a psychoanalyst influenced by Freud’s psychosexual theory of development, viewed development as an experience of crises that result in positive outcomes for the individual. Erikson stated that between three to six years a child experiences crises that create ‘initiative and guilt’ that will allow the child to behave appropriately (Packer, 2017 and Crowley, 2014). Thus, Ella should be developing a desire to achieve goals but showing care and respect throughout the process so to not feel guilt (Crowley, 2014). However, the teacher suggests that Ella is doing this some of the time which indicates that there doesn’t need to be massive concern over this aspect of her social development as she still has a few years to experience crises as Erikson would suggest. 
Bandura, a social theorist’s beliefs derived from his “Bobo doll experiment” which involved showing children a video of a woman hitting a doll. They were then allowed to play in the room containing the doll which resulted in an imitation of her behaviour by the children (Gray and Macblain, 2015 and Everywhere Psychology, 2012). Thus, their behaviour contested behaviourists beliefs that imitation occurs from reinforcement (Gray and Macblain, 2015) as it was purely subsequent of observation. Bandura acknowledged that classical and operant conditioning was effective to some extent but felt that imitation and identification drive development (Bee, 1995 and Keenan et al, 2016). He contended that this was because children imitate behaviours and understand new concepts by making connections to previous ones (Gray and Macblain, 2015). 
Similarly, Bronfenbrenner was of the belief that social factors are significant in learning and development. Bronfenbrenner suggested that there are several layers influencing a child’s development (Keenan et al, 2016, Gray and Macblain, 2015). Each layer affects their biological maturation indirectly and directly. Bronfenbrenner placed emphasis on the wider environment, whereas Bandura emphasised the importance of imitation and identification (Gray and MacBain, 2015). However, both theories can explain Ella’s behaviour as a consequence of the environment modelling inappropriate behaviour. For example, Ella’s microsystem, which would include her family and peers could be modelling inappropriate behaviour, such as being impolite to one another. Bandura’s theory would then account for Ella’s lack of respect as an imitation of this behaviour Gray and MacBain, 2015).  
	An approach I suggest to aid Ella’s social development and combat her difficulties, such as her reluctance to share and lack of care and respect, is an encouragement of play with presence of an adult. Specifically, imaginative play would benefit Ella considering that the early year’s foundation stage seeks to provide development through opportunities that cater to the interests of the individual child (Department for Education, 2017) and the teacher states she has been playing pretend. This approach is also supported by Education for wales (2015) as they state in their foundation phase framework that play is fundamental to learning the rules of social behaviour. This will encourage Ella to participate in more social play rather than solitary play which she is currently doing and is more typical of a two year old (Michigan State university, 2015). The teacher may create a crisis for the children to initiate Erikson’s ‘initiative and guilt’ process. The children will need to negotiate their roles which is another skill Ella needs to develop, as well as learning about other people’s feelings by taking on different points of view (Tassoni and Hucker, 2005). 

	The importance of approaching Ella’s development holistically is clearly highlighted throughout. This is because without developing her physical skills, her cognitive development will be restricted. Likewise, without improving Ella’s language, it will be challenging to encourage social interactions. 
[bookmark: _GoBack]It is important that both the teacher and parents understand development but also children’s rights. This is because the Department for education (2017) states that there should be a partnership between the practitioner and parents or carers. Therefore, these approaches can also be attempted by the parents out of school to accelerate Ella’s development. Additionally, it is important that the teacher notifies the parents of these approaches as they might not agree with them. Both the parents and teacher need to understand that Ella has the right to say what she thinks should happen and to be listened to. Thus, Ella might disagree with the approaches and therefore they cannot be implemented under the United Convention on the Rights of the Child (1990).
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