What is quality in early years:
Quality is not a discrete concept with a beginning and an end. It takes into account how children's services are integrated, as well as the community's culture and practitioners' experience (Sylva et al., 2004). Although there is no single definition of quality in child care, there are several general elements that have been identified as essential to children's well-being. Health, safety, proper hygiene, and a suitable quantity of staff who are sensitive and responsive to children are among these components (Finding quality child care 2007). The end-to-end process of monitoring and evaluating the performance of products or services is known as quality assurance. It is what you must do to ensure that you continuously produce high-quality results. Staff training and support are an important part of any effective quality assurance programme. (Methods of Quality Control, no date) High-quality childcare can result in large and long-term improvements in children's results. There is a lack of transparency as to how this high-quality offering is implemented. There are two types of quality in early childhood education: structural and process quality. Children's day-to-day experiences are captured in process quality, which includes interactions between children, teachers, and parents. Group size, child–teacher ratios, staff retention, and professional development are all determinants in structural quality. Understanding what constitutes "high-quality early childhood provision" necessitates examining both components simultaneously (Education policy institute 2018). Adults enjoy warm, responsive interactions with children, according to the findings of the Researching Effective Pedagogy in the Early Years (REPEY) research. Interactions of high quality, including long periods of shared thought. There are definite educational goals and plans in place. Early childhood education qualifications have been recognized by the staff. Among the workforce are qualified teachers. Parents are encouraged to participate in their children's education. (Investors in people No date).  
Why quality is important in early years:
Early childhood education places a premium on quality. Both practitioners and children benefit from it. The endeavour to improve services and ensure better care and quality in the setting is known as quality. To keep track of their quality, different settings use different approaches. (Disadvantages Of Quality In Early Years Education, no date) Quality in early infancy includes an emotionally safe and healthy environment, helpful interactions and connections, stimulation, and time. (Hussain and Juma 2006). Improving the quality of experiences for all young children is a top priority for all Early Childhood professionals. By looking at concerns such as quality improvement, the value of reflective practise, and the characteristics needed in the workplace to influence change and leadership. (Reed and  Canning 2012). To provide high quality provision in early years settings and schools, Sylva et al. (2010) recognised the need of effective working relationships between children, parents, and carers. However Rather than being a one-time event, quality improvement is a continual activity. It encompasses the entire early childhood setting and serves as a supplement and extension to the inspection process. It's also a technique of self-evaluating what's going on in order to improve things. Reed, et al (2022). As a result, quality improvement necessitates more thinking, less reaction, and a lot more review and planning. It is frequently linked to change and practitioners' ability to lead and manage change. It necessitates investigative skills as well as a working knowledge of' research' techniques (Costley et al., 2010; Callan and Reed, 2011). High-quality early education benefits young children and increases equality for children living in poverty and socioeconomic deprivation, according to studies on the impact of early childhood programming (Siraj & Mayo, 2014; Siraj-Blatchford et al., 2002). Rege et al. (2018), recognize that high-quality childcare has a positive impact on children's socio-emotional development, particularly for children from low-income families.
To ensure quality support for children's development and approach to learning, high-quality, well-trained professionals are essential; this is reflected in the childcare professional requirements in the Welsh Government's Flying Start initiative 'Quality Childcare' advice (Welsh Government, 2014b; Siraj-Blatchford et al., 2002). Early childhood childcare workers are in a unique position to foster strong interactions with the children in their care, compensating for ACEs and providing a stable foundation for learning and development (Commodari, 2013; Poulou, 2013; Perry and Pollard, 1997; Howes, 1995; Bronfenbrenner, 1979). However The training and research were created and conducted with the role of early childhood practitioners in promoting children's social and emotional well-being in mind. Kelly, (2016) High-quality environments allow youngsters to attain their full potential and support them in reaching good developmental milestones. Early childhood settings play a wider role than simply observing children, which is why it is critical that all settings aspire to be the best. (Kelly (2016)
SSTEW Scale and ECERS Scale: 
[bookmark: _Hlk96255449][bookmark: _Hlk96183784]The Sustained Shared Thinking and Emotional Well-being (SSTEW) Scale is intended to take into account some of the deliberate and relational pedagogical practices that are highly linked to positive outcomes for children. It looks at how to help children aged 2 to 5 years old develop abilities including sustained shared thinking and emotional well-being, as well as solid connections, effective communication, and components of self-regulation. It is intended for use in research, self-evaluation and improvement, auditing, and regulatory compliance. When combined with other environment scales (such as the ECERS-E, ECERS-R, or ITERS-R), the SSTEW Scale provides a more full picture of what high-quality early childhood education and care can include. It is aspirational since it takes into account high-quality instruction and practise. Researchers, heads of centres, managers, teaching staff, and practitioners, as well as advising staff and in professional development, can all benefit from it. (SSTEW) Scale is a fascinating new observational instrument for evaluating practice in early education and care centers (Siraj et al, 2015). This unique scale highlights educational techniques that assist the development of task attention, problem-solving, and imagination, and is based on fresh results from developmental sciences. Previously, scales were used to evaluate the quality of space and resources, activities, and curriculum offerings. This new scale adds a welcome focus on wellness, self-regulation, and the kind of focused thinking in children that is encouraged by sensitive interactions with others to the present 'tool-kit' of quality assessment. This scale's 14 elements are clearly defined 'indicators,' indicating a rise in quality in practice (Siraj, Iram, et al. 2015). The research team received official training in using the SSTEW scale, which included two days of instruction from the scale's authors, a large number of observation hours, and a benchmarking visit with the scale's trainer/author to assure inter-rater reliability. (Cohen et al., 2018). The SSTEW is an excellent combination of a quality audit and a document about child development. (Brodie , 2015) One the other hand The Early Childhood Environmental Education Rating Scale (ECEERS) is a formative evaluation tool designed to assist programs in improving their curriculum. The rating scale is a self-assessment tool requiring open and honest conversations. Professional development benefits include attaining knowledge about effective practices in both early childhood education and environmental education (North American Association for Environmental Education, 2010). The evaluation process should be thoughtful, and everyone should feel free and safe to express their opinions. On the rating scale itself, the major ideas and consensus scores should be recorded. Based on the experience of the team's discussions, a timekeeper may be appointed; it may be good to set a time restriction of three or four minutes for each specific guideline. At any given time, collaborative teams should be working on three to five plans. Each plan should clearly state the desired objective. During the continuous improvement process, plans can be altered or terminated at any time, and new action plans can be established (Bhagwanji , 2011). The ECERS-R has the same structure as the ECERS. The items were graded on a seven-point scale. There are five sub-scales in total: 1. Building trust, confidence, and independence 2. Social and emotional well-being 3. Providing language and communication support and expansion 4. Encouraging critical thinking and learning 5. Evaluation of language and learning. (Investors in people, no date) This is a rating scale for the environment that can be used for study, self-evaluation, improvement, auditing, and regulation. Its scoring methodology is comparable to that of the Environmental Rating Scales (ERSs) produced in the United States, such as the Early Childhood Environment Rating Scale – Revised (ECERS-R) (Harms et al., 2005) and the Infant/Toddler Environment Rating Scale – Revised (ITERS-R) (Harms et al., 2003). It's also linked to the ECERS-E (Early Childhood Environment Rating Scale – Extension) (Sylva et al., 2010). SSTEW should be relatively easy to use for anyone who has been trained on previous environment rating scales because it follows a similar framework; however, the content will require bespoke instruction from authorised educators. The environment assessment measures that have been established to support practise in early childhood settings for children aged new born to five years have historically been based on the prevailing concept of developmentally appropriate practise (DAP). As research has enhanced our understanding of what constitutes good practise, they have been altered and extended over time. ECERS-E, for example, was created as a follow-up to ECERS-R and featured new ideas concerning the necessity of bolstering academic achievements. It encompassed curricular areas such as reading, numeracy, science, and the environment, as well as a diversity sub-scale to ensure that early childhood educators planned for the needs of individuals and groups of children. Together, the ECERS-R and ECERS-E give observed measures of the physical, social, and emotional environment, as well as evaluating pedagogical and curricular approaches that support emergent cognitive functioning (Burchinal et al., 2008; Howes et al., 2008; Mashburn et al., 2008). Many national and international research have proven that environmental rating scales are accurate and valid, as well as related to children's socio-emotional and cognitive development (Burchinal et al., 2002; Phillipsen et al., 1997; Sylva et al., 2004). Recent research on effective settings, such as the Effective Provision of Pre-school Education (EPPE) project, has shown that other areas of development and practise must be considered when supporting children's learning and development and encouraging children's outcomes (Siraj-Blatchford et al., 2002; Siraj-Blatchford, 2009). The latter research popularised the concept of 'sustained shared thinking,' or the active participation of practitioners in children's learning and thinking, which has now become extensively adopted in many curricula throughout the world. The English Early Years Foundation Stage (EYFS) (Early Education, 2012) and major work in other countries, such as the Australian Early Years Learning Framework (EYLF), have been influenced by it (DEEWR and CAG, 2009). Despite the fact that SST is a pedagogical method that is substantially linked to child outcomes, the practises associated with it are still generally poor (Siraj-Blatchford et al., 2002; Sylva et al., 2004). Many practitioners and academics working in early childhood research have tried out the SSTEW Scale, and it is now being used in over 1,000 settings in England as part of the Study of Early Education and Development (SEED) project. Early Childhood Education Promotes Shared Thinking Adult project techniques include: Tuning in entails paying attention to what is said, studying body language, and observing what the youngster is doing. Genuinely showing interest: focusing your entire attention on the task at hand, maintaining eye contact, affirming, smiling, and nodding Respecting and inviting youngsters to elaborate on their own decisions and choices: (Siraj, Iram, et al. 2015) A study by Howard et al. (2018) compared the validity of results from SSTEW observations against established standardised ratings observations of the Early Childhood Environment. However Extension of the Ratings Scale (ECERS-E; a well-established quality measure for early years education and care, Sylva et al., 2010). The results revealed a substantial relationship between ECERS-E and SSTEW rating overall scores (r=.88), showing that the SSTEW scale was effective at capturing the process quality levels of early childhood education and care institutions. Sylva et al., 2004; Siraj-Blatchford et al., 2002). Early Years Researchers in Yr Athrofa have also learned specific research skills, such as how to use observational scales like the ECERS and SSTEW. Yr Athrofa's diversified skill set enables her to contribute to a wide range of research initiatives and to have a unique grasp of child development and early childhood practise. Research on sustained shared thinking and emotional wellbeing and environment, critical consideration of the professed aims for outdoor learning in the early years, children's responses to outdoor space in primary settings, and a study on the Daily Mile initiative on the n health outcomes of children living in areas of socioeconomic disadvantage are just a few examples of recent work. Macdonald, N. (2022)










