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SJTA5007 Exploring Behaviour and Interventions in the Learning Environment.
Personal Project – Select a number of personal characteristics that influence children’s behaviour and demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.
 
The writer currently works in the nursery class within a primary school of 300 children this time of year the morning session has children who will become 4 during the following term at present there are 26 children with 3 members of staff. In the afternoons the children have just turned 3 and at present there are 16 on the register and 2 members of staff. For many children nursery is the first time they have had a structured day and are having to share adult attention this in its self is a big step and will have a huge impact on their development. All parents and carers are invited in to meet the staff and have a meeting with the head teacher while the children come in and meet their peers and have a play. When the parents drop the children off I am no longer surprised when one of the parents say good luck with him/her they are a handful or they are badly behaved, these are not the children we worry about as these children are very clever at being young children and have possibly not had boundaries put in place yet. Although the children coming in to the nursery are very young they learn so much in a very short time. The difference between the children coming through the education system now compared to ten years ago is there are more children with poor language skills. Without communication and language skills the ability to communicate and express feelings it is very difficult for many young children. Most children will show some form of challenging behaviour this is part of their child development this is particularly noticeable during the terrible twos as this is when a lot of children develop a range of communication skills and social skills to get and do what they want to more easily. 
[bookmark: _Hlk502660928]There are many factors that can affect a child’s behaviour. These can be internal factors which are pervasive as with Autism, Asperger’s and Tourette’s which effects development, can be genetic and effects brain functioning.   or they can be external factors such as the environment the child is being brought up in that can cause challenging behaviour. Emerson (1995), describes challenging behaviour as ‘Culturally abnormal behaviour(s) of such an intensity, frequency or duration that the physical safety of the person or others is likely to be placed in serious jeopardy, or behaviour which is likely to seriously limit use of, or result in the person being denied access to, ordinary community facilities.’ (Rasminsky, 2010) describes challenging behaviour as any behaviour that “interferes with children’s learning, development, and success at play and is harmful to the child, other children, or adults”. This could be considered as being a more contemporary and comprehensive understanding of challenging behaviour and can therefore be used to examine attachment difficulties which will be the focus of this essay and explore intervention strategies that can help to overcome these behavioural problems
Maslows’ (1943), hierarchy of needs model outlines how children who display behavioural problems may be missing a need. By using the model can be identified and consequently managed in order to reduce the behavioural problems. When using the model to identify children who have attachment difficulties, we can look to the tier which encompasses love and belonging needs such as sense of connection and family. If these are not met or achieved then Maslow suggests there is little opportunity for them to achieve the higher tiers of self-esteem and self-actualisation. Bowlby (2005) tells us that attachment theory refers to a special connection between child and caregiver where the child has access to security and comfort from the caregiver experience. This emphasises the importance to children of first relationships in their early development years and a secure attachment can promote dependence and belief in others as well independence and belief in oneself (Golding et al., 2013). 
[bookmark: _Hlk502917612]Early experiences such as those outlined in attachment theory are critical for children entering early education as those experiences prior to school are an important time for brain development. The brain is experience dependent and therefore it develops through experiences and interactions with others. As such, those in more nurturing environments especially from birth until the age of two, which is the critical age for emotional growth, tend to have positive attachments and are less at risk from displaying behavioural problems related to attachment disorder. Those who do not experience nurturing environments at this age can experience a change in brain chemistry which can result in an altered or distorted way of thinking upon entering school. As such this can have significant life-long impacts on not only on their learning ability but also their social and emotional development (Golding et al., 2013).
Child A entered the setting with both parents for a visit prior to starting school. The children are offered a place the term after they turn three, but child A was new to the area and missed the due start date and so came to the Nursery a term after his peers. Child A did not speak as he came in and sat on the carpet and looked at the ground while his parents went to have a look around the rest of the school. The child did not want to come to the front and be introduced to the other children, and so as not to put pressure on the child, the children were asked to help child A as he had not been to our school before and he might need some help finding things. The children were introduced to the activities available for the day, and then were asked which activity they would like to go to. Child A was offered each activity in turn and would not answer. When only a few children were left on the carpet, they were told they could go and choose to play where ever they would like. Child A however remained on the carpet looking at the floor. Shortly after, another child came over with a box of trains and began playing near child A. Child A eventually picked up a train and began pushing it around the carpet, with the children appearing to be playing parallel to each other. Although the other child tried talking and encouraging play with child A he still remained quiet. The parents returned to the classroom and left shortly thereafter. Initially we thought that child A was a bit quiet and shy as he did not say goodbye and showed no outward emotions upon being spoken to by the class teacher about him coming back to play again in the future.
The next time we saw Child A was the day he started the nursery part-time with us. Child A cried when he left his father which is not unusual for those first starting school. However, a variety of attempts were made by staff to comfort the child such as distracting him with other activities and different members of staff, but he resisted these attempts and repeatedly threw himself on the floor. It appeared that the attempt at comfort was causing him more anxiety and so staff instead gave him space to calm down.
When Child A was ready, staff were able to coerce him onto the carpet area, but he sat on the carpet with his head down. This behaviour occurred repeatedly every day for approximately two weeks, and the only thing that changed was the length of time it took for Child A to calm down and come to the carpet. During his nursery sessions, Child A would have at least one episode that can only be described as a tantrum which involved him crying, screaming, hitting others and behaving out of control. All children after the first 6 weeks are assessed this is considered enough time for them to settle, with most children ready by then to have a baseline assessment conducted, and the staff have got to know the children well enough to complete the assessments. When assessing Child A, it was observed that he had very poor concentration and a very short attention span. During one observation lasting twelve minutes, Child A had visited six areas within the setting and had caused a problem of some sort at every area. It was becoming very noticeable that socially, Child A was scoring very low. He had become very possessive of other children, always finding it very difficult to take turns, and as such became very bossy, boisterous and rough towards other children. It was apparent that the other children were moving out of his way and would avoid playing or coming into contact with him.  For example, the other children were pushing him out and were not happy to sit on the carpet next to him, and when the children partner up to go out to play, Child A would always be last as he never had a partner. 
[bookmark: _Hlk502920375]When staff intervened by taking Child A away from activities to talk through the problems that had arisen, Child A could not see that there was a problem. Eye contact was also shown to be poor as though the child was not listening at all or didn’t understand. However, the greater concern was that Child A did not display any emotion during these interventions from staff. Usually in early nursery, if a child hurts another child, they are brought together, and you speak to them about what has happened, listen to both sides and discuss the behaviour and how it can be resolved at an age and understanding appropriate level, so they can understand and learn from their behaviour. An important part is how the children feel about what has happened and the person who is in the wrong is expected to acknowledge what they have done and apologise for their behaviour.  Child A however, has social and emotional needs, and as such finds it difficult to conform to the expectations of the school as far as behaviour is concerned. Normally you would discourage bad behaviour and encourage positive behaviour by using a reward system be it stars or a sticker chart. If poor behaviour is shown, that may involve being removed from the activity and explain why they are being moved.  this is not working we may try a five minute time out on a chair to give the child a chance to calm down and then discuss the problem. A child with social and emotional development problems needs to learn how to manage feelings, friendships, and solve problems. This is an important life skill and will help children manage themselves, resolve problems and feel positive about themselves (Dukes and Smith, 2009). Most children learn very quickly how to display empathy and regret their actions but children with attachment issues take a lot longer to learn, as they struggle to manage their own feelings.
Behaviour management needs to be a whole school approach, but you have to bear in mind all children are different and all children learn differently. Drifte (2004) believes the style of learning can affect a child’s behaviour. Visual learners remember visual details such as stories with props, kinsetic learners learn better by moving and doing activities often using their hands to talk. Outdoor play, dancing and musical activities suit this type of learner. On assessing, Child A his behaviour is better outside, as we follow the foundation phase this has suited Child A as a lot of learning is outside.
Drifte (2004), suggests if a child carries out an action and they receive a pleasant experience this is called reward. If the action carried out is unpleasant, the child is less likely to do it again and this is action is a sanction and can often be seen as deprivation of a reward (Drifte, 2004). Stars are often used in our setting to reward the positive behaviour as a form of promoting positive behaviour in the children. However, this was proven to be unsuccessful with Child A. In the beginning, if Child A was given praise and a star he would remove the star and show signs of being embarrassed. Alternatives were explored instead. Other interventions such as allowing Child A to choose an activity first, as he had been very kind and helpful to Child B during the first session were tried instead. This was then followed up by allowing Child A to choose another child to go with them to an activity.  This was shown to be much more effective form of promoting positive behaviour for Child A, as it worked in a way that he could understand. This was shown to even more effective when the displays of praise from students and staff were minimal. For Child A, it seems he was happier with a thumbs up when with his peers as opposed to bigger displays of pleasure. 
Another method of intervention that also works well, involves examining the events leading up to the inappropriate behaviour and the outcome the child seeks, and talking with the child about alternative ways that a compromise can be met. Bowlby (2005) suggests that by looking at what happens before and after the inappropriate behaviour occurs is what can help to change the behaviour. Bowlby’s theory promoted research and the key worker system came about (Bowlby, 2005). The key worker approach offers close attachment between a child and their key worker and encourages closer relationships with parents and carers. Attachment affects a child’s learning which relies on the importance of secure and consistent relationships which can be built up with a key worker system (Bowlby, 2005).  The key worker system has been particularly beneficial to Child A, as working with him in a positive way and helping build on his own self-esteem, is slowly improving his behaviour and relationships with others. By praising the behaviour that is acceptable, often with a thumbs up and intervening before a problem arises and offering help to sort out problems as they arise has been successful in improving Child A’s behaviour. Regular meetings with Child A’s parents has been very positive as we now have the background information as to when Child A was younger. Child A’s mother had severe post-natal depression, and his father worked away from home for long periods of time, meaning Child A was often looked after by aunties and grandparents, and therefore possibly missed out on the initial attachment that children need between the ages of birth and two years (Golding et al., 2013). Child A also attends a nurture group each week to help with his own emotions and is progressing well and although emotionally he is still very immature, you can see an improvement in his behaviour.
To continue to promote positive behaviour, we need to ensure there are clear boundaries in place and they need to be consistent across the whole staff. By providing good role models, supporting and listening to all the children we can help to ensure that the place of learning is  a calm and positive atmosphere, where children can thrive and develop as successful and confident learners (Dukes and Smith, 2009).
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