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Critically evaluate a range of methodological approaches, research designs, and research methods appropriate to gather data from complex work-based settings, with due consideration to research ethics and issues of insider research. 


INTRODUCTION

In order to be able to properly conduct my work-based research project, it is essential I understand the main steps needed to undertake research in the workplace. In this essay, I will evaluate a range of methodological approaches, designs and methods that will allow me to conduct my research efficiently. I will start from understanding and defining my idea of reality and knowledge (my ontological and epistemological positions), and, according to that, I will then select and analyse some of the main processes, methods and methodologies that could potentially be useful to my project.

ONTOLOGICAL POSITION AND EPISTEMOLOGY

The first step to start conducting research in the workplace is understanding my ontological position. On this will depend what paradigm I align the most with. In fact, the main characteristics of a paradigm are its ontological commitments (Morgan, 2007).
By ontology, we are referring to what it means to exist: what we believe is the nature of reality (Chilisa and Kawulich, 2012, pp. 1 – 13). 
By epistemology we are referring to the ways we understand and study this reality, how we know what we know (Chilisa and Kawlich, 2012, pp. 1). 

My ontological position will be vital in choosing the paradigm I align with. The most important factor is to understand weather I believe in one verifiable reality or in multiple ones (Patton, 2002); in other words, what I think is the nature of reality. Also, I need to ask myself how this reality is perceived and understood, what is the link in between the person who wants to know and the knowledge (Guba and Lincoln, 1994, p. 108). This relation will automatically be constrained by my ontological position (Guba and Lincoln, 1994, p. 108). My experience as a singing teacher revealed to me that although most of the directions I give my students are based on scientific knowledge based on the idea that there can only be one verifiable reality, they are often interpreted differently and lead to different results, depending on to the person standing in front of me. Understanding how each student learns and understands concepts is a vital part of my job, and it is what usually leads to actual results. Therefore, I would define my ontological position as one where there can be multiple realities with different levels of depth within them. Every topic, direction or exercise is interpreted by each student differently, depending on how they perceive and understand them.

PARADIGMS

A paradigm is described as “a shared world view that represents the beliefs and values in a discipline and that guides how problems are solved” (Schwandt, 2001). It is defined by a belief about the nature of reality and knowledge and by the use of certain methodologies and criteria for validity. As I mentioned before, identifying the one I align the most with, influenced by my ontological position, is vital to conduct any research. Therefore, I analysed some of the main paradigms. 

The positivist paradigm aims to discover general laws that are applicable to the entire universe. It is influenced by an ontological position which believes in one verifiable reality only. It is based on science and data and the nature of the knowledge is strictly objective, there is no space for values and interpretation (Chilisa and Kawulich, 2012, p. 5-6). The approach is empirical and based on experience and data collecting only (Bogdan and Biklen, 2003). It is in fact often referred to as the “scientific method” (MacKenzie and Knipe, 2006, p. 2) and “reflects a deterministic philosophy in which causes probably determine effects or outcomes” (Creswell, 2003, p.7). The aim of positivists is to conduct tests on a theory or experience in order to predict and control it through the analysis of the data and outcomes of the tests (O’Leary, 2004, p. 5).

Positivism was later on replaced by Post-Positivism. The difference is in the idea that a specific finding or truth can be influenced by other factors, such as other theories or even human nature (MacKenzie and Knipe, 2006, p. 3; Guba and Lincoln, 1994, p. 110). Both these paradigms align with more quantitative methods of analysis (MacKenzie and Knipe, 2006, p. 3.). Post-positivism recognises that “observations may involve error and that theories can be modified (Chilisa and Kawulich, 2012, p. 8 on Trochim, 2002).

Constructivism represents a completely opposite view to positivism. This paradigm aims to understand reality as experienced by human beings (Cohen and Manion, 1994, p.36; Mackenzie and Knipe, 2006, p. 3). It is based on a relativist ontological position, which believes that realities are multiple and socially constructed by different individuals which experience and perceive situations differently (Guba and Lincoln, 1994, p. 110-111; Creswell, 2003; Mertens, 2009). Knowledge is therefore constructed by the individual but there is often some sort of relative consensus in order for it to be interpreted (Guba and Lincoln, 1994, p. 113). From an epistemological point of view, constructivists believe that values are an essential part of society and that knowledge is subjective (Chilisa and Kawulich, 2012, p. 6). As realities depend on individuals, therefore there cannot be a general common reality, as positivists advocate. In terms of methodology when conducting a study this paradigm needs a more qualitative approach in which a number of variants need to be taken into account when collecting data. That includes but it is not limited to values, relationships to participants and topics, ethnography etc. (Chilisa and Kawulich, 2012, p. 11).

Another paradigm emerged from critiques to these two paradigms. It is the case of the transformative paradigm. This paradigm emerged from the critique to the fact that all the other paradigms were developed by and used on a specific group of people: white males. The transformative paradigm criticises the constructivist paradigm as it is not adequate in the study of marginalised people and justice around their issues (Chilisa and Kawulich, 2012, p. 11; Mackenzie and Knipe, 2006). Therefore, research needs to have a political agenda (Creswell, 2003).

Pragmatism, on the other hand, does not commit to any specific ontological position (Mackenzie and Knipe, 2006, p.4). It focuses the attention on the problem itself and how to solve it, and that is where the inquiry and choices of the research methods are based on (Mackenzie and Knipe, 2006, p.4; Creswell, 2003, p.11). Quantitative, qualitative and mixed methods could all be utilised, depending on their usefulness in providing insights into the specific question or issue studied (Mackenzie and Knipe, 2006, p.4). This paradigm is based on Dewey’s (1910) idea of reality and approach to inquiry and research. He wanted to break down the dualism between realism and idealism (Morgan, 2007, p. 1048). Discussions on ontological positions are just “discussions about two sides of the same coin” (Morgan, 2007, p. 1048). In fact, he believed that the claims of positivism and constructivism are equally important in terms of ontological position, although they are different as research methods (Morgan, 2007, p. 1048). Therefore, pragmatism does not concentrate on the different ontological positions of the other paradigms, although it acknowledges the different approaches. Instead, it focuses on the problem itself and gives freedom to the researcher in choosing what method is more appropriate to the specific issue (Morgan, 2007, p. 1048; Mackenzie and Knipe, 2006, p.4). 

After an analysis of these paradigms, I have come to the conclusion that I align the most with the pragmatic paradigm. Positivism with its quantitative only approach would require access to data collecting lab-like environments which I will not have access to for my research project. Moreover, I do not believe that topics within pedagogy can be approached quantitatively only. Nevertheless, it is important to acknowledge how research conducted through quantitative methods in science over the last decades have provided vocal pedagogy with a huge amount of information which is nowadays vital in the understanding and teaching of the voice. Although I relate more with a constructivist paradigm, I realise that is due to the fact that I am conducting my analysis with my specific field of inquiry in mind. If I were to research some other topic within other fields, I would probably look more into quantitative approaches. I therefore believe that a constructivist only approach is not sufficient overall. An approach that is problem-centred, where I can choose a research methodology starting from what I think is more useful for my specific research is, from my point of view, the best solution. This allows me to keep an open mind and be flexible with my beliefs in order to best obtain my objective. That is why I align with the pragmatic paradigm.

METHODOLOGIES

After choosing the paradigm I align with, the next step is to select which is the best methodological approach to conduct my research. The pragmatic paradigm in particular allows considerable freedom in terms of the methodologies that can be utilised, starting from the issue analysed. Therefore, I am going to analyse the main methodologies that could be useful for my research.

The first point to analyse is the difference in between the two main methodologies: quantitative and qualitative. Quantitative methodologies are mainly concerned with a number or an amount, looking to count and measure things. On the other hand, qualitative methodologies look at the nature of something, exploring concepts and definitions instead of numbers and amounts (Berg, 2001, p. 3). Qualitative research is usually longer in time and often criticised for lacking scientific depth and therefore being invalid (Berg, 2001, p. 3). Qualitative researchers are looking to “understand the meaning people have constructed” (Merriam and Tisdell, 2016, p.34). Therefore, quantitative approaches are deductive whilst qualitative ones are inductive (Merriam and Tisdell, 2016, p.34). Quantitative approaches often include complex experiments and numeric modelling while qualitative ones include collecting narratives and stories or concepts’ descriptions taken from individuals (Creswell, 2003, p. 42; Chilisa and Kawulich, 2012, p. 9).

Mixed methods are also becoming extremely popular. They involve a combination and integration between qualitative and quantitative methodologies (Creswell, 2003, p. 43). This theory believes that a qualitative database could help better understand a quantitative one and vice versa (Creswell, 2003, p. 43). This theory does not really fall into a positivist nor constructivist paradigm but it is very welcome within the pragmatic paradigm. That is due to the flexibility of the pragmatic paradigm, which allows multiple visions and approaches (Feilzer, 2010, p. 7). Mixed methods are based on the idea that quantitative research such as surveys often also contains qualitative data, and a qualitative research also contains quantifiable data (Feilzer, 2010, p. 13). 

Given my alignment with the pragmatic paradigm, I am particularly drawn to the definition of mixed methods. I believe that in vocal pedagogy there is a need for both quantitative methods (which allow us to collect data for instance on scientific matters) and qualitative methods (which allow us to collect data on individuals’ interpretation and perceptions of concepts and ideas). As Mackenzie and Knipe (2006) say quoting Gorard (2004): “mixed-methods are a key element in the improvement of social science, including education research” (Gorard, 2004, p. 7). I will probably make use of qualitative methods for most of my study as I do not have access to the tools I would need to conduct a proper quantitative inquiry. Nevertheless, I will base much of my research and assumptions on quantitative literary review and data collection to start with. 
I will now analyse a few methods and designs that could be useful to my research study.

Ethnography

Ethnography is a form of qualitative research aimed at acquiring a detailed description of an every-day practice, followed by an attempt at cultural interpretation (Hoey, 2014, p. 1). Ethnographers do not just report events and details, but they try to give an explanation of these cultural constructions (Hoey, 2014, p. 2). The first step is the collection of data through engagement with the environment in which the ethnography takes place, becoming a participant/observer and collecting data from open-minded interviews. The ethnographer then interprets that data to give an explanation and interpretation (Hoey, 2014, p. 2).  We can discern that, although the observations and interviews needed to collect the data on the different practices are quite objective, the interpretation of them is purely subjective. That is why ethnography has been largely criticised for its lack of scientific evidence and value (Hoey, 2014, p. 3). In the case of my research study, I believe that being involved as a participant/observer within my field of research and the collection of data through this kind of interviews might be extremely useful, especially it being a practice-based research project. Nevertheless, I would need more concrete data and literature review in order to make my study more objective and therefore acquire more validity.

Action research 
Action research is a process that aims at improving social issues (Hine, 2013, p.151). It is based on the repetition of series of planning, observing and reflecting. Through the observation and the reflection on a specific issue, it focuses on creating a plan of action aimed at changing and improving that particular issue (Hine, 2013, p.151). It is often described as a “research cycle” based on the repetition of the “Look, Think, Act” model (Hine, 2013, p.153; Reason and Bradbury, 2001, p. 403). 
I feel particularly drawn to this methodology as it has proven to be particularly useful for teacher researchers. That is because it provides teachers with the knowledge of how to improve an education practice and it helps linking research to practice, which I believe it is a vital element in a practice-based research project (Hine, 2013, p.152). Furthermore, action researchers constantly follow the “research cycle” which, being a cycle, is constantly moving and changing. That generates a mindset based on the belief that theories are always changing; therefore researchers are constantly pushed to revisit and modify their theories, if necessary (Whitehead & McNiff, 2006, p. 30). I believe this is essential, especially in the world of pedagogy and education.


Bricolage 
Bricolage has an active view towards research methods. Instead of assigning you a specific restrictive method it allows you to actively decide and gather the research methods that you believe are more suitable to the research project you are conducting (Kincheloe, 2004, p. 2). It allows multiple perspectives and theories on the inquiry and this multiplicity does not just provide more opportunities to acquire new knowledge, but it also creates more opportunities for action (Rogers, 2012, p. 2). Its nature is reflexive which allows the research to not just gain knowledge on an object but also understand how it can be perceived and interpreted by different humans (Rogers, 2012, p. 4). I am particularly drawn to this method for its reflective and non-restrictive nature, which aligns very well with the pragmatic paradigm. Bricolage allows freedom in choosing the methods that we believe most match the topic that we are researching and this is vital for pragmatists. It also allows reflection and interpretation instead of being limited to data collection and analysis. 
Grounded Theory 
Grounded theory is based on emergent logic. It starts with data collection and analysis. It then continues by constantly checking and reviewing the data collected in order to be able to analyse categories that might emerge from this analysis. Therefore, grounded theory does not start on a hypothesis, but it allows data collection and analysis to inform each other and uncover new theories, without preconceptions and remaining open to different interpretations and understandings (Charmaz, 2008, 155-156). Initially, I was not particularly drawn to grounded theory. That was due to the fact that, in my case, I will already have chosen the topic I would want to research and will have already formulated my theories around it. Moreover, the data collecting process and the waiting for any theory to uncover in the process might require more time that I am given for my research project. Nevertheless, the view of not having preconceptions is an idea that I find interesting, especially since I am likely to research a topic I already have some knowledge on, or that I have already reviewed the literature of. Also, grounded theory’s idea of getting rid of preconceptions could be an important concept to keep in mind when reviewing literature. Quite often, I find myself abandoning some literature because of my own previous preconceptions, which is often a counterproductive behaviour (Wolfswinkel, Furtmueller and Wilderom, 2011).
Phenomenology and hermeneutics
Phenomenology aims to reflect on a human experience with an outsider observer approach (Van Manen, 2007, p. 1). The researcher should try to put all preconceptions aside before embarking in research and analysis. Phenomenology is also driven by fascination and looks for meanings where they originate (Van Manen, 2007, p. 1). The nature of phenomenology is quite philosophical, reason why it has been widely criticised over the years for lacking effectiveness in terms of real world-life applications (Van Manen, 2007, p. 2). Wojnar and Swanson describe it as “the study of the development of human consciousness and self-awareness” (2007, p.1). It therefore focuses on trying to understand the world as lived by an individual instead of thinking about reality as a separate entity to the person (Laverty, 2003, p. 22). 
Hermeneutic phenomenology differs from phenomenology in the sense that instead of focusing on understanding a human being, it focuses on “the mode of being human”, concentrating more on the fate of humans in an alien world instead of thinking of humans only as knowers (Laverty, 2003, p. 22). This happens through the study of text and written word and it is based on the interpretation of them (Laverty, 2003, p. 25). The interpretative nature of hermeneutics is the reason why it aligns with a more constructivist view of the world while phenomenology aligns more with a post-positivist view.
The philosophical nature of these two methodologies leads me to move away from them as I struggle to see how they translate into practical solutions. I do not find these methodologies particularly pragmatic. Nevertheless, I do not find the understanding of these concepts useless overall. Especially, the concept of written word and its interpretation as a way to understand “the mode of being human” (Lavery, 2003, p. 25). As singers, we often find ourselves having to interpret written word and recreate the specific human experience described or the emotions contained in them, and that is a performer’s essential skill. 
Case studies 
Case studies are based on a systematic collection of information about an individual that can allow the researcher to understand how the individual functions (Berg, 2001, p. 22). It can be a general case study or being directed specifically to an individual or small group of people (Berg, 2001, p.22). Case studies often aim at giving an explanation of some aspects of life and society trough the interpretation of data collected from an individual or group (MacDonald and Walker, 1975). Therefore, although this methodology might initially sound like a quantitative one it actually has a qualitative nature, reason why its lack of objectivity has been criticised (Berg, 2001; MacDonald and Walker, 1975). Nevertheless, case studies have a goal of generalisation: they aim at explaining a recurring truth that applies to more than the human being(s) analysed in the case study, drawing the conclusion just from the interpretation of one specific case study (Berg, 2001; MacDonald and Walker, 1975). Together with the lack of objectivity, this is the other aspect often criticised. Having said that, Berg (2001) believes that similar individuals often have similar behaviours and therefore can often be predicted and explained through a case study (Berg, 2001, p.232-233). When we think about it, the concept of similarity in human behaviours is at the base of artists’ portrayals of characters. Starting from the analysis of a single instance, an artist is able to mimic it and communicate shared and enduring truths (MacDonald and Walker, 1975). 
Although I can definitely see the effectiveness of case studies, their usefulness in relation to my research project will depend on the topic I will choose. It is also important to keep in mind the time-consuming characteristic of case studies, which might force me to exclude this methodology altogether. 
Sampling
Samples are used to make assumptions about a large scale of the population by analysing a smaller number (Berg, 2001, p. 30). The most used sampling strategy is the random sample. In this kind of sample, people have to be selected in such a manner that every section of the population has the same representation within the sample (Berg, 2001, p.31). This sampling strategy delivers mostly accurate probability data but it has to conducted on a considerable number of people to be valuable. Another strategy is the convenience sample which “relies on available subjects” (Berg, 2001, p.33). It is a quicker and less expensive solution that still quite often delivers accurate preliminary information. On the other hand, with purposing sampling, the researcher purposely uses their knowledge to select specific individuals needed for a specific aim, following a pre-existing theory or investigation (Berg, 2001, p.33). Similar to convenience sampling, snowball sampling aims at selecting specific individual through interviews aimed at finding specific characteristics, and then the use of these subjects to hopefully lead to other similar individuals they might be in contact with (Berg, 2001, p. 33). 
Although I find probability sampling strategies such as random sampling extremely useful, unfortunately I probably will not have access to the numbers required to make it valuable. I will therefore have to resort to other types of sampling, making sure I draw my conclusions reasonably. Sampling might bring more objectivity and scientific value to my research project, depending on the topic and main methodologies I will choose. 
Methods
Whilst the methodologies discussed in the previous paragraphs represent the rules and designs followed for a particular research project (Somekh and Lewin, 2005, p.346), by methods we refer to the practical procedures undertaken to collect data and information. The choice of methods is strictly influenced by the paradigm chosen (Mackenzie and Knipe, 2006, p.6). In my case, the pragmatic paradigm allows me to access multiple methods, depending on the research topic (Mackenzie and Knipe, 2006, p.5). Therefore, I am going to analyse those that I believe might be of more use to me.
Interviews
Interviews aim at obtaining information on individual’s experiences, views or beliefs (Gill, Stewart, Treasure, & Chadwick, 2008, p. 291). Interviews are a qualitative method that allows more depth and individuality in data collection, especially when researching topics like social phenomena. There are three types of interviews: structured, unstructured and semi-structured. The first kind consists of a pre-structured questionnaire with predetermined questions which allows speed in the process but less depth and elaboration. On the contrary, the second kind consists of a free interview with little or no organisation which allows strong depth and elaboration but can be extremely time-consuming, difficult to manage and confusing for everyone involved, due to the lack of guidance. Finally, the third kind consists of a list of key questions as guidance to the areas of exploration of the topic but with more space to diverge and explore in comparison to the first kind. It is a more flexible approach which provides the researcher with a guidance, but it stays open to the exploration of new interesting topics that might emerge (Gill, Stewart, Treasure, & Chadwick, 2008, p. 291-292). Being a qualitative method based on close contact in between the researcher and the individual, interviews must be conducted following a strong etiquette that allows them to be fruitful. This includes familiarising themselves with the interview schedule, conducting the interview in a free space that allows the individual to feel comfortable and not distracted, inform the respondents of the details of the research, guarantee anonymity and confidentiality, using open and neutral body language etc. (Gill, Stewart, Treasure, & Chadwick, 2008, p. 292). 
Interviews will be particularly useful to me. Getting insights on the students’ views, experiences and opinions is a massively important aspect of vocal pedagogy and pedagogy in general. Therefore, interviews are likely to be one of the most fruitful methods of data collection in this case. 
Focus Groups
A focus group consists of a monitored group discussion about a topic, aimed at collecting data for research purposes (Gill, Stewart, Treasure, & Chadwick, 2008, p. 293). 
Similarly to semi-structured interviews, the researcher provides guidance for discussion but then allows the participants to freely explore the topic. It is extremely useful to collect information about collective views and understanding the participants’ experience (Gill, Stewart, Treasure, & Chadwick, 2008, p. 293). Before deciding to conduct a focus group session it is important to take into consideration a few key points which might make it fruitless. Firstly, the participants’ views should not generate expectations, participants should not feel uncomfortable with each other and be willing to discuss the topic freely, and finally the awareness that focus group do not provide statistical and numerical data, if that is necessary (Morgan, 1998; Fern, 1982). Therefore, the composition and conduction of the focus group requires great care. 
Observations 
Observations consist of collecting data from the analysis of physical expressions and behaviours of specific individuals (Berg, 2001, p.117). These observations are extremely useful when the aim is to collect data on natural and spontaneous behaviours. Therefore, differently from focus groups, observations need to be taken within real and genuine situations in order to have the desired effect (Berg, 2001, p. 117). Nevertheless, they can also be used in conjunction with other methods such as, indeed, focus groups, as a complimentary method: focus groups provide data from verbal communication and observations allow the researcher to collect data from non-verbal communication (Berg, 2001, 118). The decision on whether to select oberservations as a method will depend on the choice of the topic and the time available. I believe observations could be extremely fruitful within the field of pedagogy research as they aim to collect data from behaviours. This, I believe, could be applied to Voice pedagogy in general. It is in fact essential that a teacher is able to observe, analyse and understand the student’s specific vocal and physical behaviours (that might as well be connected to psychological issues) in order to select the best and most appropriate solutions.
Survey and questionnaires
Surveys and questionnaires represent another extremely useful method, especially in terms of time and money efficiency. Similarly to structured interviews, surveys contain a list of questions that are delivered in written form (either physically or online) (Cohen, Manion, & Morrison, 1994, p. 206). This allows the researcher to gather a huge amount of information on a large-scale in very little time. It also allows the collection of a more numerical data that can be analysed to derive, for instance, frequencies or standardized information which can be processed statistically (Cohen, Manion, & Morrison, 1994, p. 206). Nevertheless, surveys make it particularly difficult to examine complex issues and opinions as the depths of the answer is usually more limited. Surveys could be extremely beneficial to me, especially in conjunction with the other methods I analysed, as it is noticeably less time-consuming, and it also allows me to collect more numerical data to support my theories and research. 
Ethics
The following step in conducting my research will be considering ethics. Ethics focus on controlling the researcher’s behaviour to protect the “subjects” or “respondents” (Lincoln & Guba, 1989, p. 221). Lincoln and Guba describe ethics as the “rules of the game” (1989, p.221). Although ethics are also based on moral decisions and responsibility, they are also regulated by the law (Lincoln & Guba, 1989, p. 221). According to Guba and Lincoln (1989, p. 221-222), legal responsibility can be summarised in:
1. “No harm”. Subjects cannot be placed at any risk.
2. “Fully informed consent”. Subjects need to be informed about all parts of the research through prescriptions and proscriptions regulated by the law, regardless of a possible lack of knowledge about the topic from part of the subjects. They deserve that information in order to make a decision on their participation in the project.
3. “Protection of privacy and confidentiality”. Information about the subjects must be kept private. All information cannot be released without the individual’s permission.
4. “No deception”. Subjects cannot be deceived for any reason, not even in the case, for example, of sparing suffering or in the interest of fairness.

Insider Researcher
The insider-researcher can be described as a researcher who conducts research within their own workplace (Mercer, 2007, p. 1). Merton (1972) originally described the existence of two different positions within the field of research: outsider and insider. The debate over which is the best approach to research has been heated over the years. Simmel (1950) believes that being an outsider researcher is fundamental in order to have an objective approach to data (Simmel, 1950, p. 405). On the other hand, Merton (1972) believes that the Insider is the only one that has the capability to understand the human interactions within their own group and therefore is able to better understand and analyse data (Merton, 1972, p. 15). Later on, Merton himself discredited the dichotomy between insider and outsider, believing that human beings cannot be categorised that simply and that sharing group, age or culture etc. with the subjects analysed does not necessarily guarantee better results (Merton, 1972, 20-30). I believe we can discern that each position has its own advantages and disadvantages, which need to be carefully analysed depending on the circumstances of the research (Hammersley, 1993, p. 219).
As the research I will be conducting will take place within my workplace, I will probably fall within the Insider researcher category. Due to the mainly qualitative direction of my research, I believe being an insider will allow me to better understand the data collected from my students, provided that I am able to avoid (given my familiarity with them) affecting their responses.

Conclusion
The analysis contained in this essay has been extremely important to me in order to devise a design aimed at successfully conduct my research project in the workplace. I now have an much clearer structure on how to proceed.
I am totally confident in the choice of the pragmatic paradigm. This matches my desire to focus on the solution to the problem more than concentrating on strictly respecting the restrictions imposed by a specific ontological position and paradigm. I am particularly drawn to mixed methods as a methodology. Although my research project is likely to have a more qualitative nature, mixed methods will allow me to analyse the issue from more quantitative views too, bringing more numerical depth to the data. Of course, with the awareness that this might be limited by my lack of research resources such as huge samples or a lab. Interviews, observations, focus groups and surveys will be extremely beneficial as methods to collect data, although the choice will depend on the topic I decide to conduct my research on.
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