Supporting your discussion with theory, research and practice, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to learning during one transition period (horizontal or vertical).
Introduction 
This assignment focuses on the impact ‘Autism spectrum condition (ASC)’ has on a pupils learning. Following Bera 2024 guidelines (British Educational Research Association, 2024), the pseudonym ‘Lola’ will be used in reference to the learner and ‘Mrs Jones’ will be referred to as the classroom teacher in the assignment. Lola is an eleven-year-old, in a year six classroom (See appendix One). Lola has great difficulty in understanding her and others’ emotions (See appendix One). This difficulty has started to significantly impact her progression in learning. She often feels stressed and frustrated which result in her giving up or potentially refusing to complete the activity set. In addition, Lola also struggles with managing change daily. She likes to have a routine and gets anxious when daily tasks have moved or been rescheduled. 
Mrs Jones has raised her concerns about Lola’s progression to the schools ‘Additional Learning Needs Coordinator’ (ALCO), and she is worried how this might affect her transition to secondary school in September. Mrs Jones has expressed her worries about Lola’s transition because it might be challenging due to the significant change. However, if preparation and planning is done in an appropriate time prior to the transition, studies show that this could potentially reduce stress and anxiety for Lola (Connor, 2019). 

Main Body
As indicated in the introduction, Mrs Jones is very concerned about Lola’s academic progress. Through classroom observation, it has been highlighted that Lola’s autism is potentially causing a barrier to her learning development. NHS (2022) indicates that Autism is not a medical condition and cannot be treated. Rather, it is a brain disorder that individuals are born with and continue to have through their whole life. It is a widely held view that individuals with autism process the world around them differently to their peers (Autism Association of Western Australia, 2020). Similarly, professionals (NHS, 2022), argue that every individual with Autism is unique. Individuals have different difficulties that they might struggle with in daily situations. For example, social interactions, understanding their and others’ emotions, repetitive behaviours and sensory overload (noise, lights, smells) (Connor, 2019). To assist Lola to cope and manage the barriers she encounters daily, her teachers and support need to adapt and create a supportive strategies and environments that will be beneficial in aiding Lola’s learning. This may also aid Lola in starting to understand herself and why she processes certain situations differently to others. According to Queen Margret University (Queen Margaret University , 2022), it is crucial for a child to develop holistic. Holistic develop is believed to look at the whole of the child’s needs rather than their individual needs. When highlighting Lola’s difficulties and areas of development, a holist approach might be more beneficial because each aspect of development influences the other (Birth to 5 Matters , 2021).
Appendix one discusses how immense Lola struggles with change. She has difficulty being able to process how the change is going to affect her. Francine Brower (2019) claims to reduce stress levels, Mrs Jones should allow her plenty of warning of when a transition is going to take place. This could be when a new task is going to start. To aid with small transitions (horizontal transitions) one resource that could be the use are timers (Brower, 2019). Timers may help Lola to visually see how long a task will take. The findings from Autism Advisory and Support Services (2024) suggest that timers can be useful for children with autism because tasks can be broken down into more achievable time periods which could prevent her from being overwhelmed. Additionally, they are believed to promote independence by getting children to successfully transition by themselves from one task to another. However, critics have argued that timers can provide additional stress. (Sussman and Sekuler, 2022), believes timers can sometimes cause individuals to rush, this might lead Lola to becoming apprehensive about her work. Other studies have advised that rushing Lola, can prevent her from absorbing what skills are being taught in the activity (Lourdes Hill College, 2020). An article explains by getting pupils to set the timer themselves, may take the pressure and anxiety off finishing the task because they have decided how long they need to complete it (Woodin Rogers , 2017). Moreover, research indicates that children with autism learn best in a structured environment (Autism Association of Western Australia, 2020). According to a child psychologist, providing ‘structure’ to a child with autism, allows them to have predictability and a routine to follow (Reading Rocket , 2018 ). Lead Academy (2024) disputes that a child is more likely to learn and progress if they have a safe structured learning environment. 
It is believed that the surrounding environment can have a significant impact on a child, (Sprouts , 2021). Appendix One states that Lola has great difficulty concentrating with loud noise, this causes her to become stressed and frustrated (National Autisitic Society , 2019). To prevent this, calming mindfulness lessons might teach strategies to deregulate when it becomes too loud (Mindful, 2024). 
Bronfenbrenner argues that an important aspect of a child’s microsystem is their learning environment, this includes individuals who interact with Lola daily. These interactions are believed to be a significant influence on the way they develop (Hayes, et al., 2017). Bronfenbrenner would strongly advise that Lola’s learning environment is carefully planned to best suit her to succeed (Autism Association of Western Australia, 2020). If the learning environment is badly structured, she may struggle, and her learning development may be impacted negatively. However, a previous study has advised that Bronfenbrenner does not consider a child’s ability to be resilient (Christensen, 2016). This infers that despite the conditions of Lola’s learning environment, she could still progress and thrive. 
Gary Mesibov and Marie Howley (2003) argues, that having designate areas in the classroom may aid Lola in becoming independent and feeling safe because she has the knowledge of where certain resources are. However, some literature argues that this could lead to disruptive behaviour if they become bored of the classroom layout (Iris Center, 2024). To overcome this, Mrs Jones could change the design occasionally, children may find it interesting to explore new areas. But on the other hand, Lola might be upset due to the change and not knowing her way around the environment. In Montessori schools, they feel that labelling objects, resources and areas around a classroom is beneficial to aiding pupil independence (Feez, 2010). 
As shown in Appendix One, Lola gets easily distracted and finds it difficult to stay motivated. It has been indicated that the language used by Mrs Jones could help her to stay focused and interested (NHS England, N.d.). Studies argue that language used with Lola should be unambiguous and specific to avoid any confusion or misunderstanding (Butler, 2022). On the other hand, Butler (2022) emphasises children will only stay focused and motivated if they are interested and can see meaning and purpose in the activity. The use of pupil voice might aid Lola’s interest (Welsh Government , 2023) and could help her to stay focused (NHS England, N.d.). A possible downside is that not all children have the same interest. This could lead to other pupils becoming bored and disruptive (Harackiewicz, et al., 2016). To overcome this, Mrs Jones could provide choice by creating different activities within the classroom based on most children’s interests. She could create a carousel to rotate activities and children could choose the activities they would like to complete. This might help with motivation and Lola’s learning progression because she might show willingness to learn as she has chosen it herself (Estyn , 2019). 
Creating visual routines and timetables in the classroom for Lola is said to help her understand what the day is going to entail (Raising Children , 2024). Visual support including pictures and objects, could be use (Children and Young People , 2024). This could be in the form of ‘now and then’ boards which focuses on one task at a time (Speech and Language UK, N.d.). This could impact Lola by preventing her from becoming overwhelmed and resentful. There is some evidence to suggest that visual timetables are not always effective (Waters, et al., 2009). Along with visual timetables, it is recommended that children with autism are provided with direct instructions to aid a smooth and successful transition (Waters, et al., 2009). Previous studies agree that having a consistent and structured routine or visual timetable may support her in not giving up (See appendix one) (Autism Speciality Group, 2021). However, a study has stated that visual timetables are only beneficial when it is being interacted with (Council for Disabled Children, N.d.). They should be referred to throughout the day, and when a task is completed, the picture represented should be removed. This may allow Lola to visualise when she has completed the task and she will not have to go back to it because it has been removed (Autism Assosiation of Western Australia , 2019). 
Lola struggles to understand hers and others’ emotions. As stated in (appendix one), she frequently argues with others around her, due to her not realising the impact of the word choices she uses. Lately Mrs Jones and her parents have noticed that she is often upset. Based on the findings of Adrian Bethune (2023), the wellbeing of an individual has a big impact on a child’s academic progress. It is thought that children who have a positive wellbeing are more likely to progress academically (Department for Education , 2012). To aid Lola to understand her own emotions, the use of ‘bear feelings cards’ might be beneficial (Raising Children , 2024). These cards are used to help children understand the different types of emotions. A child chooses a bear card that correspond to how they are feeling, rather than having to verbalise it. Another activity for cards is creating a story based on the bears emotions. This gets learners to use different vocabulary on emotions (Raising Children , 2024). To apply Lolas interest, drama sessions (see appendix one) could help Lola act out different emotions in characters, which might enable her to recognise her peers’ feelings (Cambridge , 2024). Additionally, another interest of Lolas is art (See appendix one), Lola might find it easier to draw how she feels instead. However, Maslow’s theory suggests that children need to have their physiological needs met, feel safe, being out of danger and provided with food and water before they can start to understand theirs and others’ emotions, and begin to feel positive about themselves (Sprouts , 2017). If their needs are not met, he indicates that they will have a negative physiological consequence (King-Hill, 2015). As previously mentioned, it is important for a child to have a ‘safe environment’, this should be accessible within any child’s classroom (Anna Freud , 2024). Findings signify that if a child is placed in an unsafe environment within the classroom, it may cause their anxiety levels to increase which then impacts on a wellbeing (NSPCC Learning, 2024). This could potentially be the reason why Lola’s learning progression is being affected. She might not feel safe in her classroom environment which could be causing her difficulties in concentrating and her getting emotional. In opposition, studies argue that for a child to gain self-actualisation, they firstly need to form social bonds (Vivienne, 2018). It is expressed that children cannot have their physiological needs met without being given this by parents or carers. Research would agree for Lola to understand her emotions, she need to build a high self-esteem. Studies imply maintaining close interactions with her parents and teacher might aid this (Vivienne, 2018). 
Researchers would indicate that she has a fixed mind set, meaning that when Lola gets frustrated or finds something hard, she will give up immediately (Challenging Young Children, 2017). Furthermore, she my feel she does not have the ability to complete the work (Public Health England , 2014). Studies would also suggest that her mindset cannot cope with challenge and difficulty. However, a growth mindset can be created by exposing Lola to motivating and appraisal language (Challenging Young Children, 2017). This could be also impacting her poor wellbeing and lack of self-belief. Maslow argues that individuals can only start to fulfil self-confidence when they to experience love and belonging from others (Brodie, 2024). As mentioned, using Lola’s interest might impact and boost her self-esteem (Education Gateshead, 2018). Additionally, Mrs Jones could utilise positive vocabulary around the classroom, including praise This might impact her engagement as she may want more praise from her teacher. However, building a child’s self-esteem will not happen instantly (Youngmind , 2024).
Transition  
Lola’s will be going through a vertical transition to secondary school, she will experience significant changes to her routine and environment (Rhondda Cynon Taf, 2024). Therefore, Mrs Jones will need to get her prepared. A recent Estyn report has argued that it is critically important when a child is transitioning to have cluster working arrangements (Estyn, 2024). By Mrs Jones ensuring these arrangements and discussions are in place prior to the Lola transitioning, the information given will help provide a detailed description of what Lola’s needs are to her new class teacher. It is equally important to address the strategies that have been trialled and were not as effective to prevent these from being used and potentially causing Lola to becoming distressed. 
Within these meetings, Mrs jones could discuss the use of Visual timetables to support Lola in transitioning. Her new classroom teacher could provide a visual timetable that Lola can get use to and understand before she moves classroom (Autism Central , 2024). This will aid both Lola and the new classroom teacher to settle into her new school reduce any sudden changes that may make Lola anxious. 
Prior studies noted the importance of involving parents to ensure there is effective collaboration between parents and the classroom teacher (School (Aston and Grayson, 2013). Recommendations were made in an Estyn report, that parents should be entitled to any information regarding their child. This could include what the school is doing to best support their child (Estyn , 2023). According to Bronfenbrenner forming positive relationships between family and educational settings has a significant impact on the learner’s development (Fenmachi, 2024). An interesting finding suggest some parents feel anxious when their child starts or transitioning to a new school (Compass, N.d.). Lola’s parents might feel reassured when participating in regular meetings with classroom teacher and informed on information regarding her new school and what support Lola’s receiving for her transition. She should also arrange for Lola’s new teacher to meet her parents. A one-page profile will also aid in providing the new school with as much information about Lola as possible. These are created to provide effective personalised practise (HwB, 2018), and for Lola it will help to highlight important information that others should know about her, including her likes/ dislikes, how best to support her, what is important to her and what others admire about before they even meet her (HwB, 2018). Lola’s One page profile will include an action plan that will address what her current teacher is doing to support her development. This will allow her new school to continue to use the same strategies and work on the targets that have previously been allocated to Lola (Norfolk County Council , 2024). 
Another useful approach when planning Lola’s transition is ensuring that Lola is provided with regular visits. Having engaged with a recent conference, Teacher D (2024) recommended that transition visits should be gradually planned, therefore Lolas time in the school should be staggered (Teacher A, 2024). Teacher C (2024) suggests, in reducing anxiety, a familiar teacher or parent should assist Lola on her first transition day. This might aid Lola to explore her new environment, and she may feel safer knowing that she has someone with her (Guy-Evans, 2024). 
Following Teacher C discussion, Lola might benefit from a visit in the summer holidays when there will be no other children present. This could also aid Lola in not feeling overwhelmed by the number of individuals in an unfamiliar environment (Teacher C, 2024). Another suggested strategy was Lola taking an iPad up to her new school to take pictures of her new environment and staff members that she might see everyday (Autism Central, 2024) Lola can then look back on the pictures for her to get familiar with the new faces and different areas of the school. Hopefully this might prevent Lola from feeling apprehensive and stressed about seeing new faces and surroundings (Teacher B, 2024). 

Conclusion 
In conclusion, to help Lola to have a smooth and successful transition to secondary school, Mrs Jones needs to plan and allow enough time for the many transition days to happen. There are many techniques and strategies that both schools and staff can be implement prior to Lola moving school. Furthermore, by addressing and delivering these strategies, it will prepare Lola for what is to come, and it may prevent her from feeling anxious and frightened about the big change in her life. 
One method that stood out was for her to take an electronic device along with her on a transition day, to allow her time to take pictures of different environments and teachers which she can later lack back on. This could be important in aiding Lola to feel less apprehensive when seeing new people and experiencing unfamiliar environments. In addition, I think the learning environment can have a significant impact on a child’s development, but it should be considered that because some children could be resilient towards a bad learning environment, they are still able perform to their best ability and achieve learning outcomes.   
I will use the information gained through this assignment to reflect on my professional teaching practises and I will be more aware of the range of approaches available to assist the transition of a child with autism, to support them with the difficulties they may encounter throughout their day. This assignment will support my professional learning and developing techniques to aid my learner’s progression (Welsh Government , 2019). 
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My One Page profile

About Me:

My name is Lola and | am11 years old. | was born on the 28" September
2014.1am currently on the waitinglist to be diagnosed with Autism
Spectrum Disorder. | am in a mainstream Primary others' and | am
currently in year 6. | am getting prepared to transition to secondary school
in September. .| also have really difficulty in dealing with change of
events. | need to have enough time to process the change. Furthermore, |
really struggle with understanding my and others' emotions. This results in
me sometimes coming across mean and rude to others around me. This
causes me to argue with other and leading to them not wanting to hang
out with me. However, | do not mean to do so. This affects ability to
socialise and make friends. | struggle to concentrate. Moreover, | also
struggle to stay on task, and | get bored easily which causes me to get
distracted.

What
What do others like and admire b

about me?:
My talent in acting
My humour
How caring | am
How helpfullam

friends.

Having a routine
My Drama Class.
Being on Time.

through the day

Lola

mportant to me:
Spending time with family and

Knowing what is going to happen

Likes:

Dislike:

Loud noises
Unexpected
change
Socialising with
people | am not
comfortable
around.

Cannot cope with
stress

Dramal/acting -
Enjoy singing -
Loves to draw
I like to be
creative

What do I need to support me?:

- Avisual timetable to clearly understand
what will be expect of me that day.
No sudden changes. Being told in enough
time when something has changed.
Time to calm down
Understanding me.
Iwork bestwhen | am on my own and in
quiet spaces.
Help keep me motivated





