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Title: A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. 



This assignment will be a critical evaluation of how Assessment for Learning can be used in a series of learning opportunities to help progression across chosen areas of learning and experience. Assessment for learning is the impact of feedback on pupils in the classroom and it can enhance pupil learning through formative assessment (William, 2011). Using assessment for learning in classrooms, may improve pupil progression which is significant to child’s learning. It is important to promote good progress to allow pupils to understand any learning objectives required and to create appropriate reflections on their educational journey. Crucially, it enables pupil to receive quality time to review their own and peers work to begin self-reflection. This process provides relevant and appropriate targets to the pupils in a learning environment (Bishop Grosseteste University).

During my experience in a school, I observed and taught a year 6 class. The topic for the term was expressive arts through the world cup 2022. During my experience I explored many different assessments for learning strategies throughout different areas of learning experiences. The three areas of learning that I will be analysing through this assignment are expressive arts, humanities and mathematics. Throughout these learning experiences I used various assessment for learning strategies such as; secret squirrel, consensograms, pit stops, snowballing and secret notes. By implementing these assessments for learning strategies, I was able to meet the individual needs of my pupils appropriately and accurately. This is because assessment for learning provides quality of teacher and pupil feedback. It was vital that I met the needs of each individual pupil as there were a group of learners who had additional learning needs (ALN). These pupils had a learning difficulty or disability which called for additional learning provision (ALP), which is of greater difficulty in the learning than the majority of the class (Welsh Government, 2019). Therefore, I ensured that my lessons were clearly differentiated at their appropriate level. The pupils in my class varied across progression steps 2 and 3. The majority of learners were at step 3 with the small group of additional learners at progression step 2. The progression steps clearly indicate how skills and knowledge are developed throughout each year in education. I used these to support the pupils in my class, making no difference to what level they are working at (Fleetvile Junior school, 2023). There were many challenges that I faced in my class, with one pupil having an individual development plan (IDP), which required them to have a 1:1 teacher in the class at all times. Due to this, I ensured that I planned appropriately for them at progression step 1, and forwarded my planning to the individual development plan teachers so I was able to meet their needs appropriately in the classroom. However, this pupil only attended the class on a Monday. Furthermore, there was no teacher assistant situated in the year 6 class to use in my planning. Therefore, I was able to create all planning appropriately, ensuring I used differentiation throughout to support during my teaching time. While undergoing my teaching the pupils were required to build on previous knowledge. Building on prior knowledge and content may improve the pupils conceptual understanding and foster a positive attitude. This is by building their confidence in their knowledge foundation from the previous lesson in this specific area of learning experience (YUP Technologies, 2021).


Assessment for learning allows teachers to gather feedback in learning areas which may be used to improve pupil’s performance and progress. There are many strategies involved with assessment for learning, which may enable pupils to become more active in their learning. The five main processes involved in assessment for learning are; quality questioning, providing feedback, understanding successful work, peer assessment and self-assessment and summative assessment (Cambridge International Assessment, 2023). Teachers implement assessment for learning in to their classrooms to motivate and engage learners. The processes involved allow pupils to have a deep understanding of their own learning, increasing their confidence in the classroom. This is because it largely emphasises progress, achievement and promotes quality learning, rather than focusing on failure and defeat (Stiggings, 1999; 2001). Assessment for learning is vital for pupil progression to enable pupils to improve in their learning within the classroom. The elements within assessment for learning are used by teachers to provide the best opportunities for pupils in their learning progression. This is because it allows pupils to recognise their achievements while teachers are able to adapt and implement their teaching to the individual needs and abilities of the pupils (Qualifications and Curriculum Development Agency, 2010). 

The learning progression is fundamental to the Curriculum for Wales and assessment is central in ensuring progress at an appropriate pace, where learners are supported and challenged accordingly to their individual needs. (Welsh Government, 2022). Donaldson suggested that the Welsh Government recognised weaknesses in the assessment framework. Therefore, it needs to provide high quality feedback that comes from formative assessment. Donaldson suggested that assessment should be aligned with what matters, engage students in their own assessment and be clear about the reasons for the assessments. The curriculum structure and the associated assessment arrangements should show links and expression to the four purposes by using the six areas of learning and experiences. (Donaldson, 2015). The four purposes of the Welsh curriculum are to be ambitious capable learners, enterprising, creative contributors, ethical informed citizens and healthy, confident individuals. The six areas of learning and experiences are humanities, mathematics and numeracy, expressive arts, health and wellbeing, language, literacy and communication and science and technology (Welsh Government, 2022). 


Assessment is essential when improving learning and the high standard of education (Black and William, 1998; OECD, 2008). Therefore, teaching and learning must be interactive so teachers are able to adapt their own work to support their pupils appropriately. Teachers are able to do this in a variety of different ways; observations, discussions in the classroom, reading pupils’ written work and assessment for learning. When the assessment of pupils is implemented to provide feedback to modify teaching and learning activities, it becomes formative assessment. This is when the evidence is used to support the adaptation of teaching to meet pupils needs (Black and William, 1998). Formative assessment monitors and tracks pupils learning which provides practitioners with ongoing feedback on their learners’ progression. This may enable pupils to recognise their strengths and weaknesses in their work (Carnegie Mellon University, 2023). Pupil progression is when pupils understand the fundamental knowledge of academic skills in the classroom (Structural Learning, 2022).  Assessment for learning may allow teachers to track pupil progression as it provides quality feedback. This may be due to the different strategies used by practitioners in the classroom.  These may be sharing the criteria with the learners, the quality of questioning, formative assessment and peer and self-assessment which are they four key elements of assessment for learning.  

D. Royce Sadler believed that quality of feedback is a key element in formative assessment. Feedback may provide information on how successful something has been or being done. This can benefit both teachers and learners in the classroom, to help progression, as it allows pupils to analyse their success and targets. Sadler discussed that if the learners generate relevant information then the procedure of learning is a part of self-monitoring. This suggests the importance of self-assessment and taking responsibility and control of own learning (Sadler, 1989). 

Within the new Curriculum for Wales 2022, there are 12 pedagogical principles which were developed by Professor Graham Donaldson as part of his review of the curriculum and Assessment arrangements. The 12 principles are focusing on the 4 purposes of the curriculum, challenges pupils to reach high but achievable targets, broad teaching approaches, promotes problem solving, creative and critical thinking, builds on previous knowledge to engage pupils’ interest, creates authentic contexts, employs assessment for learning principles, connections across areas of learning and experience, cross-curriculum responsibilities, encourages pupils to take ownership of their own learning, supports positive relationships and encourages collaboration (Impact school improvement, 2022). The pedagogical principles may improve the overall quality of teaching as it can allow pupils to become more receptive during lessons which may improve their level of participation and contribution during the learning process (Learning Journals, 2023). 

Bloom’s taxonomy is a classification system that was developed to provide common knowledge for teachers to exchange and discuss assessment and learning methods (University of Central Florida, 2023). This framework allows teachers and practitioners to assess their pupils learning on an ongoing basis. It also encourages learners to reflect and analyse their own progress. There are six stages within this classification system; remember, understand, apply, analyse, evaluate and create (Vanderbuilt University, 2010). Bloom’s taxonomy provides learners with the opportunities to ask more detailed questions to improve critical thinking as they aim to reach the top of the classification system (London school of management education, 2019). This system is beneficial for student’s progression as it identifies achievable learning goals and develops how to meet them. 

Thinking time is also crucial in the classroom to help maintain a positive learning environment and to build pupil contribution and confidence. The waiting time may provide pupils with time to evaluate and think about any questions that may be asked. This allows them time to think of a response from a teacher or from a peer. This is beneficial in the classroom as it may allow pupils to give a more thoughtful and detailed answer, with more confidence and willingness (Kent State University, 2023). 

[bookmark: _GoBack]However, there may be some disadvantages and challenges with using assessment for learning in the classroom. Firstly, assessment for learning may not always be an accurate reflection on the progress made by the pupils and it can force teachers to take accountability for the lack of progress, putting pressure on them. Also, it may decrease confidence for the pupils who become anxious in assessment environments, which can decrease their working progress. 

During my time in PTE2, I was placed in a year 6 class. During my term in the school, the topic was ‘Expressive arts through the World Cup 2022’. Throughout my time I had various opportunities to explore different areas of learning and experiences, and implement assessment for learning strategies. The three areas of learning and experiences (AOLE’s) that I will be discussing are expressive arts, humanities and language, literacy and communication. These lessons required pupils to build on their previous knowledge to create work at an appropriate, good standard suitable to their individual progression step. 

Lesson 1: See appendix 1  

Learning objectives: Where are the countries from the World cup on a map and how to pinpoint them using google maps and paper form. Use previous knowledge on continents to predict where the countries would be on a map. 

The first lesson that I will be discussing and analysing is a humanities topic lesson. This lesson was based on geography and looking at the countries competing in the world cup. The aim of this lesson was for the pupils to estimate a guess on where they believed the countries were placed on a world map. To do this, they had to build on their prior knowledge from a previous lesson about the continents in the world. After this, they would have used a world map from google maps or on paper form to pin point the correct location of each country. This led to the pupils using their mathematical skills to work out how far wrong or correct their estimations were. When planning this lesson, I focused on two ‘What matters statements.’ These were ‘I can use appropriate methods to gather information related to my enquiries and I am able to interpret the information obtained in the context of the enquiry question’ and ‘I can present my findings in a variety of ways, drawing conclusions and making judgements based on the evidence used’. It was important for me to include the ‘what matters statements’ in my planning as they underline the importance within each area of learning. I implemented these statements in support of each other to help with my curricular planning. Furthermore, this lesson provided me with the opportunity to use differentiation for the group of pupils who were ALN. I ensured I met the individual needs of the pupils by giving extra support when appropriate. I implemented this in my lesson plan; Pupil A was to be given a laptop to themselves as they were unable to work in a pair, this was to minimise any disruptions to the lesson, and I encouraged the pupils to be sat in mixed ability groups. The pupils benefited from being in mixed ability groups, as it allowed the higher ability to support the lower ability by being a ‘more knowledgeable other’ (MKO). This is linked to Vygotsky’s concept, which he explains is when the MKO is anyone who has a larger understanding or higher ability than the learner they are providing help to. The more knowledgeable other may be a teacher or a peer in the classroom (McLeod, 2019). Also, I closely supported the pupils under ALN when pin pointing the correct location of the countries by providing them with a correct map and drawing their lines of correction from the estimation marks. 

There were many assessments for learning strategies that I placed within my lesson plan. The first method I used was ‘pit stop’ to stop the lesson during their estimation process. This was extremely beneficial to the class as it was important to remind them that an estimation doesn’t always have to be correct. I predicted that the class would become frustrated when realising their estimations were incorrect, therefore, this strategy worked well. The pit stop method is quality of pupil feedback as I was able to direct them into the correct path. Another assessment for learning method was ‘Exit cards.’ Exit cards are a plenary activity where the pupils will have to complete information or a task before leaving the classroom. This allows the teachers to gain relevant feedback from what the pupils have learnt (Twinkl). In my lesson, I used exit cards at the end of the session to provide me with quality feedback on the pupils understanding of the world map. I asked each learner to individually come to the board and chose a country they wanted to correctly pinpoint on the map before leaving for breaktime. I ensured that the pupils chose different countries and were supported when incorrect, so that their confidence wasn’t knocked or decreased, to maintain a positive learning environment. 

Lesson 2: See appendix 2 

Learning objectives: To write a detailed match report on the Wales vs Iran game using planning sheets from previous lesson

The second lesson is a language, literacy and communication-based session. This lesson gave the opportunity for pupils to write a match report from the Wales vs Iran game that they had watched during school time the week before. The aim of the lesson was for pupils to use various writing techniques to create a detailed match report, that was non-biased. In the previous lessons during this week of writing, the pupils had planned their reports on a planning template. They had analysed a match report from the Wales vs USA game to provide some key information and knowledge that would be useful when creating their own match report. Therefore, they called upon their previous knowledge when completing their report. When planning this lesson, I focused on two ‘What matters statements’ from the literacy area of learning experience. These were ‘expressing ourselves through languages is key to communication’ and ‘literature fires imagination and inspires creativity’. These statements were significant for this particular lesson as I allowed the pupils to use their creativity skills throughout the process of writing to use their own techniques in their report.

The group of ALN pupils required extra support when writing as they are unable to read and write independently. Therefore, I encouraged the group to focus on the whiteboard so I was able to scribe for them. During this process, I asked the pupils what they had written in their planning template and asked them to feed their ideas to me. By doing this, it allowed me to scribe on the whiteboard for them to copy on the laptops in the assignment tab. This was extremely beneficial to the ALN group as they were able to communicate effectively to me and to their peers to create a good piece of written work. 

This lesson had two assessment for learning strategies; Pit stop and secret squirrel. The pit stop method was used differently in this lesson, as it was used to stop the lesson and check the pupils progress and gather information on if they were on the right track for writing their reports. This gave me critical and quality feedback from the pupils which allowed me to redirect and support those pupils who were struggling. Having meaningful feedback supports pupil progress, builds on learning and addresses any misunderstandings (Education, endowment foundation, 2021). Another method I implemented was ‘secret squirrel’. Secret squirrel helps promote pupil confidence as they are able to give answers ‘secretly’ without their peers seeing. During the lesson, I asked the pupils to write an arrow up, side or down on their mini whiteboards, to show their understanding of the work provided. This is a scheme they used throughout the school when giving a comment at the end of the work. Using mini whiteboards in the classroom help students become more willing to put their arrows honestly as it is easily-erasable. Also, it helped me as a teacher because I was able to get quick overview from the whole class within a minute as I scanned the class reading their answers (Durrington Research School, 2021). Therefore, I implemented it into a secret squirrel strategy to check their progress. This worked extremely well for the class, as they were able to be honest with their answers, and I was able to gather quality feedback from the learners. This enabled me to give extra support to those pupils who had written an arrow to the side or an arrow down. 

Lesson 3: see appendix 3 

Learning Objectives: To design a football kit for the Welsh team. To design a new world cup trophy and label correctly. To create a ‘ball about me’ using hobbies and favourite things to design it. To create an anthem to sing at a football game for any country of choice. 

The final lesson that I will be discussing in this assignment is an expressive arts lesson. I approached and planned this lesson differently. I decided that the expressive arts lesson would be a carousel of four different activities linked to the world cup. These activities were designing a football kit, designing a world cup trophy, creating an anthem and creating ‘ball about me’. After 25 minutes, the pupils were instructed to change activities in their group tables.  Each different activity had different instructions and materials to be used, such as felt tip pens, crayons and pencils. When creating the football anthems, the pupils were able to decide on a country of choice in their groups, that the song would be based on. This was a pupil led activity and they were given free range when completing this. Pupil led learning empathises self-directed education, which promotes creativity for the learners. The pupils are able to incorporate their own skills and interests when completing activities with broad guidelines given by the teachers (Jones 2021). The three ‘what matters’ statements that I focused on when planning this lesson were ‘exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals’, ‘creating combines skills and knowledge, drawing on the senses, inspiration and imagination’ and ‘responding and reflecting, both as artists and audience is a fundamental part of learning in expressive arts.’ These what matter statements intertwine with the four purposes in the Welsh curriculum 2022, ensuring pupils are creative contributors. Sir Ken Robinson suggested that creativity is a crucial skill to have in the 21st century. He believes that creativity involves critical thinking and fresh ideas which requires continual evaluation. Also, he suggests that schools should teach creatively and teach for creativity (Azzam, Amy M, 2009). 

However, when planning this expressive arts lesson, I recognised that I was unable to differentiate for the pupils with extra learning difficulties as the activities were the same for every pupil. Although, I ensured to walk around the class during this lesson, and provide support when appropriate. This was essential when enabling ‘pupil A’ to have easy access around the class, due to being on crutches. This was a disadvantage to this lesson; however, I believe that the addition learning needs pupils coped extremely well with the activities, and used their peers for support and advice. 

Throughout this lesson plan, I implemented one assessment for learning strategy; ‘traffic lights.’ This strategy was used at the end of the lesson, after each pupil had completed all four of the activities. I asked them to create a traffic light key for each of the activities separately, rating them green, orange or red. These symbolise how well the pupils understood and enjoyed the activities with green being ‘very well’, orange was ‘in the middle’ and red ‘not very well’. This gave me evidence from the pupils, to give me quality feedback that enabled me to check their understanding. By doing this, I discovered that the majority of learners struggled with designing a trophy the most. Therefore, I would use this strategy in the middle of the lesson, during a pit stop so that changes can be made during the lesson in the future. When doing this I would have green as ‘I understand’, orange as ‘I need a little help’ and red as ‘I do not understand’. Using the traffic light system is beneficial for myself as an educator and the pupils because it allows pupils to be supported quickly when needed. This strategy may be easier for a pupil to provide an honest answer as it is less embarrassing and obvious way of asking for help (Thompson, 2019). Also, using traffic lights is a way for pupils to self-assess their work and progress. Pupils are able to take responsibility of their learning and identify their next step to recognise their strengths and areas for improvement (Sparling in The English classroom). 

To conclude, after trialling and evaluating various assessment for learning strategies during my placement in a year six class, I have discovered the importance of sharing criteria with learners, use and quality of questioning, use and quality of feedback and peer and self-assessment. I recognised that these are of high significance to pupil progression as they provide practitioners with the opportunity to adapt their teaching and learning to meet the individual needs of each pupil appropriately. By implementing assessment for learning strategies within my lesson plans, I was able to provide pupils with the best opportunities to progress in their learning. Student’s learning is supported through the use of assessment for learning strategies which enables pupils to take responsibility of their own progress and learning, using the ‘what matters’ statements and the four purposes from the Welsh curriculum 2022 to succeed at a good standard. It has become clear to me that it is important to plan appropriately for every individual in the classroom, regarding the progression step they are working on. Crucially, I ensured that I supported the pupils in the year six class, to meet their needs accordingly. I was able to do this through assessment for learning strategies and planning for differentiation. On the whole, assessment for learning is beneficial and works towards providing a successful future for learners.
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(Add or remove rows below as appropriate)
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Break down
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appropriate.

Consider poce,
engagement
levels ensure
pupis are

doing’quickly),
managing

Role of the teacher & support staff:
e.g, key questions, retreval of prior learning
(What previous learning needs to be revsited in
today's lesson?), madellng and explanations,
checking understanding, plonned use of additional
aduls. Choice of pedagogical model or of the 12
pedagogical principles

Pupil's learning:

Wha willthe pupils be doing and what learing wilbe taking
place?

Cansider CHUNKING (to0 much nformation can lmitlearning)

Inclusive Strategies
(including
differentiation):
Focus on the what s to be:
taught, (and how) rather than
who s to learn it (Florian,
Black Howkins, 2011). Make.
appropriate reference to
esources which support thi.
Reasons for, and detais o
scoffolding.
Types of representation in
tosks?

Checking what pupils know,
understand, and can do:
Key questions, seff, and peer
assessment opporturities,
effective AfL strteges, ve
marking opportunities, planned
feedback.

Types of Retrevol Practces?

1:30-

Introduce a map of the world to the
class (with no countries labelled)
Encourage class discussion:
What can they see?
What can a map be used
for?
Have they ever used a map
before?
Explain that the pupils will need to
predict where they think different
countries from the world cup would
be on the map
Ask the pupils as a class where
specific countries are and ask
individual pupils to come up to the
board and locate them.
Welsh phrases to be used:
Ble mae cymru?
Edrych ar y bwrdd

Engage with class discussions abouta
world map

Locate countries on the world map in the
class on white board

Individually — predict where each country
would be placed on the map paper map in
books

Use one colour pen for predictions

Use previous knowledge from lesson
before about continents to take an
educated guess.

Pitstop — tell pupils to
stop what they are
doing and look at front
of class

Remind pupils that it is
ok to get a prediction
wrong — estimations
aren't meant to be
correct.

+

Once each child has placed their
predictions, reflect as a class and
present ideas

Allow children to work in pairs and
give out laptops

Explain that in pairs they will be
researching the correct points of the
countries on the same map but in
different colours

Allow use of internet and google
maps to help pupils research

In pairs research the countries and
pinpoint them on the map of the world
Compare the correct answers to the
predicted and discuss findings with
partner

Pupil Ato have a
laptop to themselves
- incapable to share

Mixed abilty groups —
ensure partners are
both higher and lower
ability (MKO)

Peer assessment and
feedback

Pupils will measure the distance
between the correct location and
the predicted location using a ruler
(cm).

Explain that pupils will be working
out the distance from each
country using google
maps/internet

Show example of how to use
google maps

Look at the predicted and correct and use
a ruler to measure how close their answers
were

'ALN — support pupils
by providing them
with a correct map to
follow from

Exit card — every pupil
comes up to the board
and locates a country
on the map that they
have been given to
show understanding at
the end of the lesson.
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Review View Help

Timing: Role of the teacher & support staff:

Break down e.q., key questions, retrieval of prior learning

timings into (What previous learning needs to be revisited in
groups if

today’s lesson?), modelling and explanations,

checking understanding, planned use of additional

adults. Choice of pedagogical model or of the 12
pedagogical principles

appropriate.
Consider pace,
engagement
levels (ensure
pupils are
“doing’ quickly),
managing
transitions

Table

U 2v Av A -

RCM

Pupil’s learning:
What will the pupils be doing and what learning will be taking
place?
Consider CHUNKING (too much information can limit learning)

Inclusive Strategies
(including
differentiation):
“Focus on the what is to be
taught, (and how) rather than
who is to learn it’ (Florian,
Black-Hawkins, 2011). Make
appropriate reference to
resources which support this.
Reasons for, and details of
scaffolding.

Types of representation in
tasks?

& Editing v

oy @

Checking what pupils know,

understand, and can do:
key questions, self, and peer
assessment opportunities,
effective Afl. strategies, live
marking opportunities, planned
feedback.
Types of Retrieval Practices?

Allow pupils to work independently
through their report.

With a guided group, type together
on the board for guidance and
support. Discuss ideas together to
create their match report.

information if needed.

Guided group to sit together and discuss
ideas. Write together as a group.

Recap on the planning sheet as a Engage in class discussion about example WAGOLL

class. shown.

Read my example of a match report | Give some ideas.

as a class and discuss.

Give out chrome books to each pupil | Start writing report correctly following Support and write Secret squirrel —who
and show them to write their report | planning sheet from previous lesson. report with learners understands and who
on an assignment set on teams. Use the class mind map for researched who are in a guided needs help

group.

Scribe for ALN

Support pupils by rotating round
the groups and reading their
reports.

Correct when appropriate.

Give out ideas throughout.

Half way through — mini plenary.
Remind pupils what they should
be writing and see how far they've
gotten.

Pit stop — check
understanding
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Holly Flood Class / Year 6 —
Group: ) i
Language, literacy and communication Date: 1/12/22 See 16 Editor suggestions

* Expressing ourselves through languages is key to communication
e Literature fires imagination and inspires creativity.

e Connect and apply knowledge and skills to create ideas
e Can communicate effectively in different forms and settings
e Can explain the ideas and concepts they are learning about

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency_Framework)

o Incidental welsh

Close contact marking

The pupils would have written a match report on the Wales vs Iran game using their planning sheet from the previous lesson.

The pupils will understand how to write a match report correctly. They will understand that it should be fair, reliable and not biased. They will
write their report in chronological order of events.
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Holly Flood Class / Year 6 See 10 Editor suggestions
Group:
Expressive arts Date: 08/12/22

Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to
become curious and creative individuals.

Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.
Responding and reflecting, both as artist and audience, is a fundamental part of learning in the
expressive arts.

e Set themselves high standards and seek and enjoy challenge
e Connect and apply their knowledge and skills to create ideas and products

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked

to the Welsh Language Competency Framework)
Plan for differentiation

To design a football kit for the Welsh team and choose appropriate materials.

To design a new world cup trophy, using a5 paper and pencils. Ensure to label correctly.
To create a ‘ball about me’ using hobbies and favourite things to design it.

To create an anthem to sing at a football game for any country of choice.

Pupils will complete four different activities. They will have designed a football kit for the Welsh team, designed a new world cup trophy, created
‘a ball about me’ and created their own football chant.
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know, 88% £
Break down e.g, key questions, retrieval of prior learning | What will the pupils be doing and what learning will be taking (including understand, and can do:
timingsinto | (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer
groues f today’s lesson?), modelling and explanations, | Consider CHUNKING (too much information can limit learning) . opportuniti See 10 Editor suggestions
appropriate. 4 ‘ 'g and exp! g 9) | “Focus on the what s to be assessment opportunities,
Considerpace, | checking understanding, planned use of aditional taught, and how rather than effective Afl. strategies, live
raement | oduls Chice of pecegogica model o of e 12 ‘wnos toleom - (Flovan, | marking opportuniie, planned
fevelfensure pedagogical principles Black-Hawkins, 2011). Make feedback.
WF"W, ikl appropriate reference to Types of Retrieval Practices?
manoging resources which support this.
transitions Reasons for, and details of
scaffolding.
Types of representation in
tasks?
Rotate between four different Engage and understand the instructions Ensure pupil a on
activities every 20-25 minutes. given. crutches is able to
Show and explain the activities on move tables when
board and have a class discussion. needed — if not then
move the activities on
Activities: the tables instead.

Design a football kit

Create ‘a ball about me”

Create a world cup trophy

Create their own football chant (as a
group) ]
Hand out the instruction sheet to the

appropriate table.

Hand out template of football kit and
a football to appropriate groups.
Explain that they will only be using
felt tips or pencils.

Allow ipads to be used to research
ideas and to film their football
chants.

Ensure to rotate groups so every
group has a chance to complete
every activity.

Support the group who are Traffic light system
creating the chant if needed.

Section Break
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