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[bookmark: _GoBack]‘Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.’
Defining creativity consists of a variety of distinctive contexts, however in accordance to NACCCE (1999) and Wilson (2009), ‘creativity’ can be defined as the production of originality acquiring several components that rely on the personality of an individual. For instance, Maslow (1971, cited in Craft, 2000, p.8) and Jesson (2012) highlight the process of creativity indicating that it relies on personal expression conveyed and the potential of an individual. Furthermore, Robinson (2006) indicates that creativity is the creation of originality that portray meaning and value. Additionally, Elliot (1975, cited in Craft, 2000, p.8) visualises creativity as parallel to being imaginative such that the creative process requires the ability to problem solve and imagination thereby emphasising that creativity is holistic. However, the elusive terminology for creativity is used in various formats across education systems to enhance motivation of both practitioners and learners thereby indicating the lack of shared definitions evident (Joubert, 2001, cited in Desailly, 2012, p3; Jones and Wyse, 2013). Similarly, as a result of elusive dispositions, reaching an acceptable understanding of creativity and learning creatively is not achievable (Craft, Cremin and Burnard, 2008). Haigh and Acwest (2010) and Cook (2016) indicate that enterprise is an essential aspect for creativity as it requires reflection on current knowledge to benefit future learning experiences and innovations. In relation to education, QQA (2012) defines enterprise as providing learners and teachers with the ability to develop creativity and the characteristics required for it to be achievable. Alternatively, creativity may be considered as an instinctive element in which is difficult to teach those who do not acquire it (NACCCE, 1999). Infact, Seelig (2012) insinuates that creativity is a skill that has been factorised by personal incentives, knowledge and surroundings. Despite this, OCED (2019) undertook a project in which in fact emphasised that education systems can teach and reflect on creativity.  
Nevertheless, Lucas and Spencer (2017) and Kinsella and Faultey (2017) synthesise that creativity within education is distinguished through creative teaching and learning where promoting creative pedagogy and enhancing the creative development amongst learners is essential to their learning experience. Despite this, Barnes (2015) emphasises that even though teaching and learning moulds a child’s education, they are separate aspects to education. Creative teaching can be described as a synergetic enterprise that promotes inquisitiveness and motivation to learning where creative learning stimulates the generation of ideas and innovation (Arthur, Grainger and Wray, 2006). Jeffrey and Woods (2003) concur that creative teaching is the drive for creative learning whereby learning is prosperous when actively engaging learners to connect their current understanding and knowledge in order to be more involved in their individual learning. Adhering to this, teachers who can creatively teach whilst encouraging learners to develop their creative learning and thinking are those of most meaning and value (Craft, 2005). According to Desailly (2012), practitioners acknowledge that the creative learning can guide the learners to enthusiastically explore ideas and solutions to problems that arise. Additionally, Craft (2002) indicates that the significant role of any teacher is to develop an outlook on their understanding and creativity which is then mirrored to the learners enhancing their self-esteem. Hence, Barnes’ (2018) indication that creative teachers acquire the ability to take risks and be flexible within their teaching and obtain a sense of originality and curiosity in their own learning. 
However, for effective creative teaching and learning, practitioners should provide rich stimulating environments alongside a curriculum that holistically integrates creativity and real-life experiences into every aspect of the curriculum concurrently (Jeffrey and Woods, 2003; Donaldson, 2015). For instance, Estyn (2015) concurs that when education selects whole-school approaches within creative environments, it positively influences the willingness to learn across the school. Thus, Lowe and Marriott (2006) synthesise that education should be inspired to promote self-directed learning and independence. Robinson (2006, 2010) adheres to this that most education systems have become standardised and as result, do not implement opportunities for a personalised curriculum, therefore, creativity is lost. Hence, research emphasising education in Wales provides the most beneficial engagement to promote creativity and thinking skills through embedding it across all six areas of learning (Jones and Wyse, 2013). Regardless of this, the Guardian (2019) states that it is through the integrated arts where education thoroughly fosters creativity yet there is a decline of space within the timetable to prioritise creativity thereby limiting the skills and opportunities of learners. Nevertheless, Donaldson (1978, cited in Fumoto et al, 2012, p.94) indicates that learners need environments where they can connect with the learning as this is where effective performance is demonstrated. 
Despite the integration of creativity across the curriculum, Barnes (2015) acknowledges that creativity is not embedded within the QTS standards and therefore most practitioners when training and teaching, lack in confidence when teaching creatively. This may be an indication that those individuals may doubt their creative talents as they were not encouraged to express their capacities (Robinson, 2006). Thus, improving the current structure within education is significant to improving the creativity and innovation of all individuals (ibid, 2010).  Therefore, training institutions should promote creativity and enjoyment of educating learners in order to become the open-minded educators who are able to recognise the importance of shaping and developing existing knowledge (Barnes, 2015). Thorne (2007) adheres to this such that all practitioners should promote creativity and enterprise skills through an environment where self-awareness and positive feedback are encouraged. Furthermore, in accordance to the Welsh Government (2015), it is intended that elements of creativity, enterprise and the arts plays a significant role within education through supporting the attainment of practitioners and learners through creative teaching and learning. Hence, opportunities to enhance creative and innovative skills within education promotes inclusion and improves the confidence of all learners to apply their knowledge and skills to various opportunities outside of education (ibid.) 
In order to evaluate my own individual creativity and enterprise skills, the use of the EntreComp Framework is required. The Entrecomp framework, constructed with three areas of associated competences including resources, ideas and opportunities and into action, was established to increase the link that interconnects education and the world of work (Bacigalupo, 2016). Joubert (2001, cited in Desailly, 2012, p3) adheres to this intention such that practitioners prefer to teach creatively, using different strategies, as it is preparing them for strategies within work and industry. Moreover, the intention of the framework is to enhance the development of individuals through social and intellectual aspects across the levels of  proficiencies; foundation, intermediate, advanced and expert (ibid.) According to McCallum et al (2018), developing creative and innovate thinking, with regards to the EntreComp Framework, is essential to enhancing career pathways and opportunities. Nevertheless, Bacigalupo et al. (2016) states that the effectiveness of the framework has not been demonstrated in educational settings thereby indicating the credibility may not be sufficient within schools. In addition, UWTSD (2016) concedes with the Entrecomp framework as the competences provides unique skills to improve life opportunities creatively and innovatively whilst encouraging to face challenges across each competence. 
One competence discussed in the Entrecomp Framework is Creativity and belongs to the competence area of ‘ideas and opportunities’ in which it contains five categories highlighting the innovative attributes (Bacigaluo et al, 2016). Firstly, the first thread to enhancing creativity is the attribute of ‘be curious and open’ whereby the category that would best describe me would be level two of the proficiency at the foundation stage where it focuses on visualising resources in various ways to solve problems averting from functional fixedness (ibid.). Moreover, the ability to anticipate more than the purpose of an object requires aspects of metacognition highlighting the habits of minds, particularly the ability to think in a way that is adaptable and intellectual (Costa and Kallick, 2008; Hattie and Clarke, 2019). Moreover, De Bono (1993) adheres to this such that academic individuals are unable to think creatively as a result of using their intelligence to visualise only what they already know. Functional fixedness interferes with problem solving as it prevents the visualisation beyond the resource itself and thereby reduces the critical and creative thinking obtained (Coon and Mitterer, 2010; Rathus, 2012; Micael, 2018). Furthermore, obtaining functional fixedness restricts progression of problem solving thereby indicating that to reduce this barrier, discovering new information or using the current knowledge of characteristics of the object is essential to develop (McCaffrey, 2012). From a constructivist approach, Piaget and Cook (1952, cited in Kinsella and Faultey, 2017, p. 7) articulate that creativity and enterprise in active learning is absorbing information and transforming the existing knowledge into diverse approaches. Therefore, exploring resources and ideas enhances the creativity and enterprise as it allows the learners to evaluate and assess their own progress (Thorne, 2007). Simultaneously, perceiving various purposes for everyday resources enhanced my creativity within university within a game activity considering the uses of a shoe (see appendix one). This activity was challenging at first as to think of original ideas for an object in a short period of time, therefore, as a result very few ideas were generated. However, it did activate divergent thinking skills as many purposes were stimulated from the starting point of the object which in turn enhanced the originality and fluency of the activity (Starko, 2010). Craft (2000) and Desailly (2012) synthesise that essential attributes to creativity is acknowledging ideas generated by others, evaluating the thought process and extending them depending on personal ideas. Hence, the increase of creative ideas generated collaboratively after the given time which adheres to Haddon and Lytton’s (1968, cited in Wlison, 2015, p. 208) indication that creative thinking is enhanced in an environment that promotes creativity and communication. Similarly, within professional teaching practice (see appendix two) , the use of a Bell as a product of a game for a plenary enhanced my creative teaching whereby learners, in teams, had to compete against each other in solving mathematic problems in order to ring the bell. According to Wilson (2015), for games to be creative, learners should innovate to make their own versions, therefore demonstrating the success of my creativity as the learners wanted to use the idea in another area of learning. Furthermore, Jeffrey and Woods (2003) and Desailly (2012) insinuate that activities such as this enhances learning that is motivating and valuable for both myself, as a teacher, and the learners as demonstrated in the arc (appendix two). Hence, assessing the teaching and learning was effective within this lesson as understanding was shown in the game with the support of peers. 
In order to improve my creativity to level three, I need to use my current competences to take risks whereby in the scenario within university, taking risks to explain my ideas collaboratively would be improving my self-confidence and actualisation in creativity. Ofsted (2010) indicates that a lack of confidence in creativity promotes limited teaching and learning transferred. Moreover, Thorne (2007) and Wilson (2009) state that communicating ideas with others is essential to developing critical thinking and exploring valuable ideas. This may be considered as risk-taking as Craft (2000) synthesises that the ability to express ideas is risk taking as creativity relies on personal attributes and emotions.  Adhering to this, Coon and Mitterer (2010) states that emotions do hinder the problem-solving process as a result of fearing mistakes and critical judgement. Hence, acknowledging that creativity, particularly in education, has a significant contribution both personally and professionally (Arthur, Grainger and Wray, 2006). Additionally, enhancing my creative ability to take risks within teaching could be involving learners in the planning their own learning to make the learning an active experience 
Bacigalupo et al (2016) indicates that the generation of ideas is essential to the area of creativity. In accordance to Donaldson (2015), the intended purposes for the new curriculum emphasise that learners are required to be creative and acquire enterprise in order to relate their understanding to new ideas and concepts. Regarding this thread within creativity, the chosen level is level four, at the intermediate stage, where it highlights to trialling and testing creative innovations. Illustrating this, an experiment, inspired from the Rube Goldberg machine (Rube Goldberg, 2018), within university provided the opportunity to explore ideas and solutions within a team to produce an invention that would make a balloon pop. This experiment allowed us to collaborate ideas whilst improving our creative thinking as Guildford (1987, cited in Jones and Wyse, 2013, p.2) and Beetlestone (1998) clarify that divergent thinking is required to identify patterns with the guidance of convergent thinking simultaneously. However, as acknowledged by Bridge and O’Neill (2018), it is important to emphasise that thinking creatively can rely on ideas that have occurred previously. Supporting this, Seelig’s (2012) ‘Innovation Engine’ indicates the various factors that influence creative ideas regarding mindset, knowledge, the outside world and the resources provided. Therefore, using the knowledge of materials was essential to developing and trialling ideas as Copping (2016) and Jones and Wyse (2013) suggest that individuals testing out the creative ideas in real contexts enhances understanding in order to extend the ideas further. Hence, whilst creating the invention, a variety of ideas were not effective in which resulted in adding to our ideas continuing the trial process until successful. Wilson (2009) concurs with this such that it is significant to test out ideas when problem solving as it engages the thinking process and experimentation within learning. Likewise, this relates to the learners whereby inspiring creativity in this environment allows learners to be able to reflect which will further enhance the exploration (Desailly, 2012). Moreover, creativity can be considered closely to experiments in other areas of learning as it allows individuals to trial ideas in order to visualise methods that are successful and achievable thereby increasing motivation of learners to use the enterprise skills (Seelig, 2012). Consequently, this enhanced the confidence in collaboration and in mistake making thereby enabling us to identify improvements needed to the machine (Boden, 2004; Arthur, Grainger and Wray, 2006). In order to develop the creativity to level five where describing strategies is the focus, enhancing communication further is required as Thorne (2007) articulates that encouraging space for creativity relies on the ability to work well within a team ensuring that effective enterprise is being used. According to the QQA (2012), enabling effective enterprise consists of valuing the views of others whilst building skills such as rationalising and producing a product to demonstrate to others. Despite this, it is significant to recognise that the product of creativity is not the most crucial element whereby it is the process of creativity that enhances learning (Jesson, 2012).
Creativity can also be enhanced through exemplifying and evaluating problems (Bacigalupo et al, 2016). The level of proficiency demonstrated is at the standard of level four whereby I have demonstrated that I am able to solve problems whilst reflecting on practice.  According to Starko (2010), this proficiency highlights the risk-taking and curiosity learners can value within creativity. For instance, within university, curiosity was enhanced through a unique jigsaw puzzle that required different methods of thinking to solve it which was a challenging aspect. Moreover, our existing knowledge of attributes to a puzzle did not completely relate to the problem that we were facing which created a lot of confusion. Beghetto and Kauffman (2010) synthesise that it is an essential attribute to the developing society that individuals are equipped with the capacity to dare outside of their comfort zone and knowledge. Hence, thinking time is essential to exemplifying problems as it enhances imagination which given strategies could potentially disrupt (Cook, 2016). Illustrating this, the puzzle met (see appendix three) enhanced ownership and the ability to distinguish connections between current knowledge and originality, which in turn, stimulated impulse inquisitively regarding the patterns identified (Jeffrey and Craft, 2004; Barnes, 2018). Smith (2013) emphasises the importance of enhancing impulses within creativity particularly curiosity and the ability to take risks as it enriches the learning process and achievement. Thus, curiosity allows individuals to explore their inquisitiveness through question asking whereby creativity supplies us with the reasoning (Kinsella and Faultey, 2017). Consequently, developing my ability to observe the patterns and the variety of different pieces allowed me to have first-hand experience with the puzzle thereby stimulating the thought process. This allowed the ability to collaborate more within the group as accessing the problem first-hand made it easier for us to raise questions and create solutions. Adhering to this, Vygotsky (1962, cited in Woods, 1995, p.25) states that the intention for all learners within education is to obtain a sense of ownership and independence in discovering techniques and information. 
Similarly, within professional teaching practice, a series of reasoning lessons taught enhanced my ability to change perspectives on open-ended problems whilst also allowing the learners to gain independence (see appendix four). Donaldson (2015) concurs that reasoning and logic enhances the critical thinking enabling evaluation of understanding and solutions to problems complementing the four purposes of becoming enterprising contributors. Additionally, creative reasoning problems influence the ability to identify sequences as well as enhancing their numerical and mathematical development (Grassetti and Brookby, 2017).  Gregerson, Snyder and Kauffman (2013) synthesise with this such that skills such as mathematical logic and reasoning are enhanced when learners make connections between their existing knowledge and concepts within reasoning. However, some of the problems in appendix four were challenging for the learners, therefore, assessing how I used my convergent and divergent thinking simultaneously was essential to developing techniques for the learners to develop their wider skills. This may have been as a result of a lack of confidence with teaching creatively and a lack of understanding of the question itself, therefore, Hattie (2012) acknowledges the importance of practitioners assessing the learners’ capacity to be logical and adapting to their level of attainment. Hence, assuring learners were aware of the techniques such as ‘RUCSAC’ to encourage learners to trial whilst also using my ability to use my convergent thinking to relate the problem to the learners to overcome issues. Beetlestone (1998) synthesises that educating learners how to think creatively and critically to solve problems enhances the skills of the practitioner simultaneously through new and engaging prospects of learning. Likewise, Micael (2018) and The Welsh Government (2019a) suggests that for an individual to be successful at thinking creatively, it is vital that new strategies and innovations are practiced as problem-solving within mathematics and reasoning requires effective planning for learners to visualise the problems. Thereby indicating a future recommendation is to plan more efficiently to avoid misinterpretations. (Desailly (2012) acknowledges that it is significant to recognise the key components of creativity that are being planned for in order to determine successful procedures that incorporates them into my teaching styles.
Moreover, as a result of challenging issues, I was more able to reflect critically on the strengths and weaknesses of both myself and the learners and in turn, allowed me to use alternative strategies which Boden (1996) states that altering how individuals visualise problems is significant to developing problem solving and thinking skills. Hence, encouraging the learners to actively take part in modelling understanding visually to their peers. In addition, Coon and Miterrer (2010) and Brett (2018) indicate that when teaching creatively, it is beneficial to recognise the language shared amongst pupils and practitioners such that it enhances the cognitional development which will thereby increase the information transferred creatively. Desailly (2012) adheres to this that providing the correct attitude and language promotes learners to trial these skills within their learning. Despite this, Thorne (2007) indicates that reframing language or techniques may be limiting the learning experience as a result of intervening too soon and thereby providing judgement and feedback that is overly critical. Adhering to this, Pink (2010) insinuates that using strategies and techniques that is intended to enhance creativity could potentially devalue the thinking experience which as a result, hinders creativity. Similarly, Fryer (1996) indicates that practitioners prefer learners to explore and discover their own learning whilst acquiring all relevant competences in order to portray this. Flemming (2015) suggests that fostering the balance of creativity and thinking is a challenge in order to promote independence and resilience. Personally, finding the balance when teaching creatively must be improved in order to achieve the best outcome within my teachings which complements Hattie’s (2012) suggestion that choosing appropriate methods of teaching creatively is essential. Concurrently, to overcome the challenge of the series of lessons in which would have placed me on level five, a stronger collaboration within the school network was required in order to have a full understanding of the concept and benefits of the lesson (Thorne, 2007; Flemming, 2015). Estyn (2016) states effective creativity and enterprise is delivered when all practitioners share their innovative knowledge across the school and community which in turn positively influences the inclusion of all members within the school. In order to reframe problems to complement the capabilities of the learners and my own, it is essential to test logical ideas and communicate with others (Wilson, 2015). 
Furthermore, in order for creativity to be effective, the process and outcome must be of value in which according to the entrecomp framework, the description that best suits my creativity at this thread is the intermediate stage at level four (Bacigalupo et al, 2016). The reasoning for this is because I have demonstrated that I can design a product that can be tested to transform into a better version at multiple points in education (ibid.) According to Thorne (2007) and Jones and Wyse (2013), creativity is enhanced through the design stage where imagination and originality have been stimulated through a cross curricular approach.. Illustrating this, within a Science experiment both in school and university where the objective was to create a parachute that would protect an egg inside from cracking which is of similar techniques to the second thread of creativity (see appendix five). Creativity was enhanced through reflecting on the prototype from the first experiment within school and using this knowledge to apply it to a second experiment in University providing me the opportunity to illuminate the effectiveness of the object and the characteristics required (Oliver, 2006). Therefore, this demonstrated the creativity as the product from the first experiment was developed and innovated into a more sustainable product as the use of knowledge and failure enhanced my knowledge to trial something new (Jackson et al, 2006). As shown in the photo (appendix five), using prior knowledge was effective to creating the specific object indicating the creative intellect and observance qualities used (Costa and Kallick, 2008). However, the issue arose when testing our parachute, the egg almost fell out thereby indicating that ensuring materials are used in efficiently for future tasks. In order to improve the creative skill required to demonstrate to services, acquiring both conventional and lateral thinking is essential to understand common characteristics within creativity whilst able to reflect diversely (Boden, 1996; Pink, 2010).
Similarly, this method of thinking is required for the innovative thread of creativity whereby the level of creativity portrayed is at proficiency level two indicating that I can research and explain how some examples of innovation have partial roles in society (Bacigalupo et al, 2016). Larkley and Maynard (2008) and Hewit and Tarrant (2015) indicate that creativity and innovation develops the value given to communities whilst developing abilities to think ‘what If’. Within professional teaching experience, a history lesson about famous Victorian inventions (see appendix six)  enhanced my creativity where I was able to use role play hot seat activities to transfer historical knowledge of inventions to make connections to current innovations enabling them to visualise and develop their own ideas (Bloomfield and Childs, 2012). Moreover, role play in humanities is significant to raising learners’ creativity and innovation as it enhances the enquiry process and engagement (Jeffrey and Woods, 2003; Jones and Wyse, 2013; Ogier, 2019). However, acknowledging creativity and innovation are separate dispositions is essential as innovation indicates actively acting on ideas generated (ibid.) Therefore, in order to enhance innovation, I need to research techniques that would further enhance the learners’ resilience in order to equip them with skills that are suitable for enterprise situations such as self-directing their learning (NACCCE, 1999). Hence, Estyn (2018) states that practitioners are required to enhance understanding on beneficial approaches that will challenge and motivate learners. Furthermore, Barnes (2018) indicates that to develop creativity as a teacher, practitioners are required to embed themselves creatively into the learning experience. Therefore, instead of facilitating and transferring knowledge, allowing the learners to develop Digital competency may enhance innovation in all aspects of my teaching through the approach of sandboxing (Sandbox Education, 2019). 
Additionally, another thread in the framework has contributed to my perspective of innovative techniques in enterprise and creativity in which demonstrated the willingness to be both resilient at level three and determined at a level two (Bacigalupo et al. 2016). Illustrating this, feedback within a Numeracy lesson delivered in professional teaching experience, an issue arose where the assessment for learning strategies that were planned for did not successfully engage the learners and therefore part of the lesson was disrupted (see appendix seven). However, I persevered trialling behaviour management and assessment techniques that allowed me to adapt teaching to suit the needs of the learners placing emphasis on the hook of the lesson, a spider that would only appear for good listening. Wilson (2009) and Jesson (2012) concur that acquiring resilience enables practitioners to creatively provide meaningful environments. Beetlestone (1998) emphasises that for learners to be engaged, practitioners need to be enthusiastically promoting a positive attitude that is willing to learn. 
In accordance to NACCCE (1999) and Jones and Wyse (2013), in order to enhance learner’s creativity, practitioners need to provide an environment that is meaningful and stimulates essence of learning. Adhering to this, Dewey (1916, cited in Wilson, 2009, p.71) highlights that education is required to relate the delivery of creativity to the learners in hope of stimulating questions and aspects of enquiry. Ofsted (2010) and Education Scotland (2013) synthesise that effective pedagogy combines supportive practices and advantageous opportunities. Illustrating this, a rich, supportive environment includes learners to be involved in their own learning and ensuring that encouragement of mistakes is embraced within the learning environment (Thorne, 2007; Hattie, 2012). Barnes (2015, 2018) and Starko (2010) emphasise that providing appropriate settings aim to develop thinking skills, particularly those in social contexts. Moreover, Costa and Kallick (2008) concur that promoting thinking skills and creativity effectively in an environment positively influences the professional relationship and trust alongside the ability to innovate and risk-take. Simultaneously, the application of creativity and innovation can progress thinking through any creative space outside of the ordinary classroom as it broadens resources available (Beetlestone, 1998; Jeffrey and Woods, 2003; Fumoto et al, 2012). Cremin and Burnett (2018) harmonise with this as using the outdoors enhances meta-cognitive abilities as well as improving an individual’s behaviour and attitude to learning. Adhering to this, Jenkin (2016) and Ratcliffe (2016) synthesise that outdoor learning may be considered as a key component to developing problem-solving and creativity as it extends motivation and concentration. Outdoor learning creates an inclusive environment where all learners, particularly those with additional learning needs, will be able to contribute to and enhance their own learning (Brewer, 2016). Moreover, education should aim to provide sensory stimulated environments, both in class and beyond, to positively influence the inquisitiveness and personality of the whole class (WAG, 2008). However, in accordance to Ofsted (2010) and Estyn (2011), outdoor learning is not adopted in teaching sufficiently in all aspects of the curriculum as practitioners lack in confidence with regards to outdoor provision and assessing the learners to achieve targets. Despite this, the intended curriculum proposes that learners are provided with opportunities to play and physically enhance their creativity to influence ownership and self-confidence (Welsh Government, 2019b). Hence, Johnson and Watts (2018) insinuates that practitioners are required to plan effectively for creative outdoor learning in order to deliver supreme resources to develop future life skills. Furthermore, environments that stimulate play freely is significant to education as it enhances the resilience to self-evaluate their emotions and extend their thinking skills (Goodliff et al, 2018). The Plowden Report (1967, cited in Wilson, 2009, p.7) highlights the importance of creative pedagogy that is child focused as skills developed can extend their learning process later in education. However, if the context of the lesson is not evident then this may deduct the learners’ opportunities to enhance imagination skills and creativity as both elements require general knowledge and skills to excel (ibid.). Therefore, it is important for the teacher, as a facilitator, to consistently assess and reflect on the process (WAG, 2008). Moreover, this chosen approach to developing creativity will be effective within my own pedagogy as not only will it increase confidence of the learners, it will also enhance my self-confidence in planning stimulating environments.  
Alternatively, Thorne (2007) and Ofsted (2010) highlight that building networks and partnerships help sustain a variety of creative opportunities across the curriculum. Fisher and Williams (2004) and Poreba (2015) indicate that education should increase the involvement with parents and the community to further extend the creativity as an ethos across the school. Enhancing creativity and enterprise through this pedagogy may include whole school projects with creative professionals such as those within the arts and artists (WG, 2015; Davies and McGreggor, 2017). In addition, Beghetto and Kaufman (2010) indicate that connecting to networks outside of school allows the learners to identify and connect with their cultures. Donaldson (2015) concurs that this method enables learners to obtain the enterprise and creative skills that can be implemented across the curriculum, particularly the ability to work collaboratively within a team and understanding the responsibilities and purpose of their own learning. Hence, enhancing the ability to use both creativity and enterprise will develop a generation of creative leaders whilst also enhancing skills needed for the twenty-first century, particularly technology to apply it to a workplace (ibid.; Hunter, 2015; Meng, 2016). Despite this, for effective partnerships and visits, training and funding are immediate concerns in order to improve the quality of creativity amongst learners (NACCCE, 1999; WG, 2015).
Additionally, enhancing the partnership between the school, the learners and the parents promotes creativity as it involves an inclusive decision-making process which develops the capacity to think and communicate creatively (Woods, 1995; Cremin and Burnett, 2018). Moreover, this encourages the use of brainstorming ideas from all three contributors on the integration of creativity and enterprise in which generates more of a structure (Shallcross, 1981; Jones and Wyse, 2013). Similarly, Costa and Kallick (2008) and Starko (2010) adheres to this that encouraging brainstorming amongst networks promotes creative, critical thinking which in turn, illuminates the learning experience and the fluency of creativity.   Beetlestone (1998) and Bruce, Louis and McCall (2015) indicate that involving the parents in the planning process of creativity allows the sustainment out of a school environment as without this, creative skills will be not enhanced. However, a possible limitation to using this approach within my pedagogy may be that many parents may not hold the same perspective to creativity and enterprise and therefore, may visualise the integration of aspects such as problem-solving and creativity as a whole, valueless (Coon and Mitterer, 2010; Jesson, 2012; Hewitt and Tarrant, 2015). Despite this, Hattie and Clarke (2019) emphasise that acquiring intrinsic partnerships amongst parents and education is significant to promoting an effective, creative and challenging ethos. Hence, promoting collaborative partnerships and networks within the community fosters imagination, the ability to reflect critically on their performances and their self-discipline (NACCCE, 1999; Wilson, 2009; Ofsted, 2010).
To conclude, effective pedagogy of creative and enterprise is delivered as a holistic approach within education in order to enhance the curiosity, thinking and enquiry of all learners (Donaldson, 2015; Estyn, 2018). For instance, research emphasises that recommendations for the Welsh Government such that creativity should be treated on a parallel level to areas such as Numeracy and Literacy which in turn, can reduce the gap of attainment (Smith, 2013). Currently, non-specialist practitioners lack confidence when promoting creativity and thereby, deduct the quality and quantity of creative capabilities and skills learners equip (Ofsted, 2010; Robinson, 2010). Therefore, education systems should raise standards through upskilling practitioners with new methodologies and technologies in order to develop confidence to facilitate learning (Hewitt and Tarrant, 2015). Furthermore, in order to enhance the creative and enterprise skills, sharing good practice between practitioners, networks and partnerships increases the motivation and willingness to be creative of all individuals simultaneously enhancing a much more professional and knowledgeable community (Lucas and Spencer, 2017). Hence, Desailly (2012) emphasising that the most effective practitioners are the ones who self-motivate whilst encouraging creative learning to their pupils to fulfil Donaldson’s (2015) four purposes, particularly highlighting the ability to be independent and confident in their own learning. Moreover, supporting learners through good pedagogy enables them to enquire and extend their imagination in order to achieve problems (Ofsted, 2010). Therefore, ensuring frequent communication with the learners is essential to assess their creative improvement as Lucas and Spencer (2017) and Starko (2010) insinuate that recognising their abilities increases understanding whilst also enhancing the environment suitable to the requirements of the learner.
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