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Introduction
In this report, I will critically evaluate one specific action point on how the school intends to develop. The action I will be specifically writing about is “support and engagement for English as an Additional Language learners” this aim is to support students who have been impacted with well-being issue due to background, ethnic, or even war within their countries. I will then discuss how the school supports intends to student those who doesn’t speak English fluently. This will include actions and what they put in place to ensure development targets are met by a time frame or what they intend to do, impact of the plan, and how effective each target or intention will be clearly outlining what the schools plan is next to improve these targets, then present the evidence – based reflections that outline if the school has been successful in their targets and development. 
This school is a newly established 3-16 school. The high school originally held just under 600 pupils but due to the merge, there are now 1,042 students, (564 girls and 478 boys). It also explains that 31% of students are known to speak English as an additional language. 
[bookmark: _Toc191493024]Literature Review
[bookmark: _Toc191493025]The process
There are a number of stages that are included during the planning and process to create a school development plan, one of which includes improvement to learner’s outcome. This focuses on raising the standards of literacy , numeracy and even the well-being for all students within the school (Welsh Government, 2022). This guidance is important for schools to follow when developing targets and plans because it’s a point of reference, pupil referral unit, local authorities, even linking with Estyn who outline the expectations and legal duties of the school.  
This links well with another important guide from OECD, the schools must enhance wellbeing whether that be supporting those with mental health and resilience in all learners and staff (OECD, 2020). Well-being is very important to ensure students are given the best opportunities whilst they study and are in the learning environment. There’s also careful consideration whilst discussing more sensitive issues including bullying, poverty and ensuring the inclusivity of all students, there is a report that documents how each country varies with performance in each specific study in terms of literature and numeracy (OECD, 2020).
Schools need to be self – evaluative when creating the school plan, they need to look at each strength and each weakness explaining why something is working or not working and what are they going to do next to ensure the appropriate identifications of the prioritises that will fundamentally impact the learning (Estyn, 2024). When identifying these strengths and weaknesses, the school have to look at how they can be effective to help children who require different needs including poverty, additional learning needs, being in care and so many other factors that they need to consider when incorporating inclusivity and well-being like those mentioned previously (Estyn, 2024). At the department level, middle leaders consider a series of questions that are evaluative focussed discussing the learning and how effective is the lesson and considering each of the pedagogies and curriculum is set for every student (Estyn, 2024).
Development planning includes a structured process around each of the key improvement prioritise identified from each of the following, success criteria, people, timescale, actions and even the resources and costing that are taken into consideration to support the implementation of the plan (Estyn, 2024). When creating strategies and targets for the school, the main measures and intention is to raise the standards, resources, and the key outcomes that the school need to achieve to ensure the school has met each goal (Department of Education, 2022). By observing article 13 of the 1998 education order, it states that the boards of the governors, through the management scheme, are expected to prepare, revise, and develop the school development plan in guidance of the department of education (Department of Education, 2022). This is the case for Catholic maintained schools also.
[bookmark: _Toc191493026]Strategic targets
As I mentioned above, 31% of pupils within the first school where put in the EAL category, English as an additional language. The Bell Foundation report analyses current policies and funding for EAL learners, offering recommendations to support their potential (Foundation, 2024). There is a greater proportion of schools now who have EAL speakers in their classes. In 2013, it was only a quarter of the schools had children within this category, but as of 2023, over half of schools in England saw EAL speakers in their classes (Foundation, 2024). This report has gone above to explain that EAL is not reliable to indicate ethnic minority status. This is because the proportions of ethnic minorities in school are much larger at 37.7%. There has been a much larger increase in this factor over the last 20 years. There’s an article written by Robert Sharples on the step a person should do to best support new EAL learners (Sharples, 2016). These strategies include “being ambitious” and allowing the new students to watch and observe thus paying close attention to everything, even the new language, “get informed”, how many languages do you or your students speak, there are many opportunities that can boost their vocabulary, “welcome other languages”,  allow students to pursue other languages, this allows them to use resources to support their learning and potentially speak to others in their country’s languages. Other strategies include using phrases and visuals, keep updating child and guardians and involving parents (Sharples, 2016).
[bookmark: _Toc191493027]Critical engagement
While the guidance from OECD encourages targets for wellbeing and support for mental health, other literature explains the challenges faced with this target. This includes implementation gaps (Martin, 2023). There’s a need to integrate support for various mental health or wellbeing issues however critics have pointed out that whilst there is support, every service and framework fall short of the intended application, much concern about the implementation gap which don’t translate effectively into an actionable policy which effectively leaves outcomes largely effective (Martin, 2023).
There is a report from Professor Steve Strand which is now outdate but still references risk and challenges involved with EAL targets (Strand, 2015). He states that the measurements originally defined by Department for Children (DCSF), Schools, and Families, (DCSF),  has limited use and lacks fluency. The DCSF states that “where a child’s exposure to language occurs during early development and continues to be exposed should be recorded, irrespective of the child’s proficiency in English” (DCSF, 2006). Professor S. Strand explains schools need robust measures to identify fluency and need. Suggesting funding and researching will need to be done for a number of years to reach the given targets (Strand, 2015). However, by critically analysing this report you can see a number of factors wrong with these points, more specially they are outdating so a number of the risks he found have been resolved. That’s not to say they are misleading but there were different factors at different time and with the increase I students, we need to consider new targets and plans schools have developed to ensure support is in place.
[bookmark: _Toc191493028]Developing an action plan for the school
[bookmark: _Toc191493029]Context of the target
The first target of the school development plan is to continue the vision that is rooted in faith, family, and futures. Ensuring the catholic values are upheld within the education and community life. The context behind this links with EAL targets as it is an inclusive education meaning it is there for all, along with strong community ties that reflect the school’s intention to foster a supportive learning environment. Their vision includes a 3-year goal including leadership development, pedagogy, linking with the curriculum for Wales and demonstrating a long-term commitment to the school’s vision. 
The target was prioritised because it came up in a recent inspection by Estyn, where they needed to focus on education and engaging all students from all backgrounds to ensure they have the best opportunity when they attend this school. There was also a need for help within the community, where the school is situated, we have welcomed families from a range of countries including those facing persecution within Ukraine, the middle east and even countries within Africa. Ensuring there was a good support for the families in these situation and possibly having the learn English as an additional language was at the upmost importance, this also meant family engagement was a crucial emphasis to ensure they were involved and aware of the strategies in place to help their children.
[bookmark: _Toc191493030]Implementation
The steps the school then take to ensure support is available to these include are as follows, identifying and assessing the pupils who come under this category which includes conducting a short assessment of initial language upon entry, this assessment links with what is reported by the Bell Foundation Framework (Foundation, 2024). To ensure there is constant assessing and observing occurring to help the pupils settle and feel supported, they will introduce evaluations that the parent/guardians can share with the school, so they are involved during this transition. 
The school will also implement differentiation strategies to support pupils who are in mainstream lesson. There are numerous staff training over the years to keep all staff updated with the professional development and strategies for learning with an additional language. To ensure their emotional and social wellbeing is supported, the school makes use of links such as “Thrive” and “MyConcern”. Similar to what I was discussing above about parental engagement, ensuring there communication between home and school, translating materials and bilingual support where needed, even organising workshops, events, or places for the pupils to feel welcome and encouraged by being included in activities. 
Finally, another implementation the school put in place includes grants and resources for the student and their family, this can be EAL specific programme and use of scaffolding during lessons or even multilingual dictionaries, so they have access to translations and resources throughout their learning process. 
The short term is the first 6 months, initial assessments, and introduction to the interventions, the next 6 includes imbedding the differentiation strategies whilst monitoring progress the final the long term is full integration of support scaffolding and evaluating the impact based on the data and response for the pupil.
[bookmark: _Toc191493031]Impact measurement
After pupils complete the assessments, the school continue to use Bells foundation framework to clarify proficiency levels, this looks at the literacy and numeracy assessments and uses a clear judgement writing assessment to measure each pupil’s level and what they need to do next to improve. Teachers are then given clear targets and goals that will support students who need assistance whether it be through scaffolding or differentiation. Whilst this system is in place, the school also develop a response from the teachers to review what they need next to best support students who define under EAL. Use of student voice surveys are included to ensure the pupils have a say in what they need and what can the school do more to support them. Each of these should fundamentally increase proficiency levels, reduce attainment gap between each student thus removing potential bullying or judgement, others I haven’t discussed include positive student and parental feedback and also improvement in attendance and engagement.
[bookmark: _Toc191493032]Critical analysis
The strengths of the targets and plan ensure that there is comprehensive assessment and tracking  for all learners who speak EAL, even being able to monitor gaps and targets from the start. The staff are made aware and given professional development sessions focussed on supporting these pupils and accepting feedback to help cater to the needs of each student. Others include parental and student enjoyment, ensuring everyone that is involved understands the steps the school will take and what they need more from the school thus going both ways, finally inclusion and wellbeing, ensuring that the needs are met, and they know they can discuss with the teachers if something is bothering them or if they are in trouble.
However, weaknesses include inconsistency between subjects using differentiation and some teachers lack confidence adapting to this. There could potentially be too much pressure or the school relying on teacher led interventions rather than peer led support, a solution for this could be a partner system where the pupils are “buddied” with proficient English-speaking students. Finally, they are too reliant on the assessments as they join the school, which doesn’t really impact or show the full background for a student. Each student has a different need, same as every student is unique meaning what supports or helps one student could have a completely different result with the next student.
[bookmark: _Toc191493033]Evaluation and reflection
Firstly, assessment and tracking does work in most circumstances, this ensures early identification and allows for ongoing tracking to ensure strategies are in place to support learners but what the school need to do is become less reliant on this as it can be too generic in terms of understanding one child compared to others, another way is making unique assessments based on the background and culture of the pupil. Other successful criteria in the SDP include the engagement between parents/guardians and school ensuring there is direct feedback and consideration for the family. However, something they need to take into consideration is the engagement barriers as some parents will have limited English vocabulary which can make it difficult to communicate, so if there are resources they can put in place such as bilingual training, school material written in both English and the language of the parents, or providing the parent/guardian with an ambassador will bridge the gap and include all parties involved with the wellbeing and learning process of the child. The school could potentially think about what they can do next to develop their diverse assessment methods through the use of observations, oral presentations or even spoken work alongside the formal tests, even incorporating student self-assessments to track confidence and progress. Some teachers could consider what they could do to research further into subject specific language which will enhance EAL learners progress and specifically their engagement as they will have a clearer understanding of the language and the subject they are being taught.
[bookmark: _Toc191493034]Conclusion 
This report focused on evaluation and looking at strategies to support schools when they create their development plan. Specifically, I looked at ways to support English as an additional language learners. By identifying strengths and weaknesses, I was able to outline area of improvement and determine what the school could potentially do next to improve. I found links to the Welsh government and Estyn were effective to explain approaches and data informed decisions rather than assumptions. Shaping the assessments as a clearer test to identify students who require differentiation and scaffolding. Finally, looking at the impact on future teaching practice and prioritizing differentiation in subject specific teaching thus incorporating scaffolding and learning support. Being an advocate for diverse assessment methods and strengthening parental engagement to engage and support the pupil, the family and bridging the gap between school and home.
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