Task one: Sociolinguistics (Paul Wright) 
I intend to do a mini survey on the dark [l], According to my experience, I didn’t realize the difference between the light [l] and the dark [l] until I watched a video of an English native speaker teaching the IPA. Since then, I have paid much attention to the pronunciation of [l] whenever I listen to native speakers talking. The questionnaire that I design is about the pronunciation of [l]. I hope to find out whether non-English speakers are aware of the difference between these two [l]s. If they do, how did they learn? For example, did they learn it through a video, or were they taught by native speakers?
I invited four classmates to participate the survey. The interviews were conducted through Skype and recorded. It turned out that all of them learned IPA from a Chinese English teacher. Three had watched videos of native speakers teaching IPA before and had the experience of teaching family members IPA. All three noticed the divergence between the light [l] and the dark [l]. When they were pronouncing the following words, they distinguished the light [l] from the dark [l]. Only one classmate hasn’t taught others the IPA or watched any video of native speakers teaching IPA. Coincidently, she was the only one who did not separate the light [l] with the dark [l] while pronouncing the word list. Besides, based on this survey, listening to the English programs on radio or watching English dramas and TV series seem to be of little importance regarding helping non-native speakers being conscious of or learning the phone.
The survey consisted of three parts which were filling in the questionnaire, reading the word list and reading the passage. The word list and the passage are extracts from the appendix in The Social Differentiation of English in Norwich (Trudgill 1997). Below each question are reasons that why I chose to ask participants that question.

Questionnaire
1. Where were you born?
I wanted to know whether the places where subjects were born or growing up will be an indicator which relates to the pronunciation. For instance, will subjects from the southern part of China be more aware of the dark [l] than participants from the northern part of China?
2. Have you ever lived or studied in another city or another country?
Learning and living experience may have great impact on people’s pronunciation. This question is closely linked to question one in that if birthplaces do play a role in shaping pronunciation, will the experience of living or studying in another place also affect the pronunciation? 
3. How old are you?
Designing this question, I would like to find out whether there is an age difference on pronunciation. 
4. When did you start learning English?
According to the critical period hypothesis, there is a significant period for learners to learn a language. The relationship between the age of onset and learning performances has been the topic of many researches. 
5. Where did you practice your English?
The intention of asking this question is the same as posing question 2. 
6. How did you learn the International Phonetic Alphabet? If you were taught by a teacher, was your teacher an English native speaker or a non-native speaker?
The International Phonetic Alphabet is an important guidance for pronunciation. The way of learning IPA also matters. If the teacher who taught the IPA were aware of the difference, his or her students have a higher possibility of learning it.
7. Have you ever watched any video about an English native speaker teaching how to pronounce the International Phonetic Alphabet?
There are many videos that teach IPA. If learners have watched some of them, it is very possible that they also have encountered some videos which distinguish the light [l] from the dark [l] 
8. Have you ever taught the International Phonetic Alphabet to your students or your family members?
From my own experience, as a student, I did not pay much attention to the IPA. However, when I became a teacher, I had to teach the IPA to students. So I spent much time learning and studying the IPA. It was then that I realized that there are two [l]s. 
9. Do you watch English dramas or TV series or programs regularly? If there any, please list them.
10. Do you listen to the English radio programs regularly? If there any, please list them.
I wonder whether watching and listening to English programs will help to identify some tricky points in pronunciation. 
Word List
Please read the following words.

Silly
Roof
Cart
Law
Sawing
Cool
Derby
Elsie
Metal
Henry
Yelled
It
Gull
School
Poor
Pip
Daze
Jealous
Dreadful
There
Are
Early
Froth
Hair
Susan
Ball
Late
Walking
Really
Out
Room
Suit
Real
Yellow
Tuesday
Soap
Gull
David
Fool
Bottom
Music
Stone
Hill
Hold
Manner
Met
Cure
Coal
Old
Tale


Passage
Please read the following passage.
I knew he would like the idea of helping me have a night out. He likes his food, too. And Sue’s a bit of a beauty. He likes her, and so do I. But she’s always rather cool to both of us, poor girl! Anyway, I had to tell him. Then I said:” Cheerio! See you later.” Then I got a move on.

Task 2 Dialectal Mapping (Paul Wright)
Isoglosses
In this survey, subjects are my classmates who come from China. Altogether there are 27 classmates participating in this study. They are from different provinces which are Jilin, Jiangxi, Hunan, Sichuan, Jiangsu, Inner Mongolia, Shanxi and Guangdong. Subjects are non-native English speakers. Most of them learn “standard English” from teachers, so they may not speak many variants or varied expressions regarding the same item. However, when they learn English, they do encounter both American English and British English. Their different word choices might be derived from the varied words and expressions in American English and British English. Words that I selected for the isoglosses are biscuit vs cookie and mobile phone vs cell phone. In fact, the questionnaire I designed included six groups of words for subjects to identify. In the above two groups, subjects’ choices of words showed some distinctions whereas in other groups, participants tended to select the same words to express the same picture. The following six pictures were selected because they are common items that we see and talk about in daily life. The following questionnaire was distributed to subjects through emails and after they had finished, they sent back the questionnaire to me by email. 
Questionnaire
SEX: __________    AGE: ___________   
Where are you from? _____________________________________

Please put an “√” next to answers that apply. 
1. What would you call the item of clothing in picture (1)? [image: ]
A. jumper _______ B. sweater _______   
            
2. What would you call the food in picture (2)? [image: Marie biscuit - Wikipedia]
A. biscuit ______   B. cookie _______        
3. What would you call the item in picture (3)?  [image: ]
A. rubber ______   B. eraser _______
        
4. What would you call the device in picture (4)? [image: ]
A. mobile phone ______   B. cell phone _______ 
5. What would you call the round item in picture (5)?  [image: ]
A. football ______   B. soccer _______     
6. What would you call the food in picture (6)?   [image: ]
A. sweets ______   B. candy _______   

The data collected from questionnaires are listed as follows.
The places where subjects come from are in yellow. The question numbers are in red. The number of subjects choosing A/B are showed in the table. 
	
	Jilin
	Jiangxi
	Hunan
	Sichuan
	Jiangsu
	Inner Mongol-ia
	Shanxi
	Guangd-ong

	
	A
	B
	A
	B
	A
	B
	A
	B
	A
	B
	A
	B
	A
	B
	A
	B

	1
	0
	8
	0
	8
	1
	5
	0
	1
	0
	1
	0
	1
	0
	1
	0
	2

	2
	5
	3
	4
	4
	4
	2
	0
	1
	1
	0
	0
	1
	1
	0
	2
	0

	3
	2
	6
	0
	8
	0
	6
	0
	1
	1
	0
	0
	1
	0
	1
	0
	2

	4
	4
	4
	3
	5
	4
	2
	1
	0
	1
	0
	0
	1
	0
	1
	1
	1

	5
	5
	3
	7
	1
	4
	2
	1
	0
	1
	0
	1
	0
	1
	0
	1
	1

	6
	1
	7
	3
	5
	1
	5
	1
	0
	0
	1
	0
	1
	1
	0
	0
	2



[image: ]COOKIE
BISCUIT 
Isogloss1 for BISCUIT and COOKIE





[image: ]Isogloss 2 for MOBILE PHONE and CELL PHONE




Task 3 Question 1 (William Marx)
The Understanding of Standard English
  As English learners, we have been taking the conception of Standard English (SE) for granted, assuming that we are definitely learning SE. For most of us, “good English” and “Standard English” are equivalent. However, Standard English is actually very complicated and hard to be defined. Stubbs (1986: 85) states that four aspects are needed to be taken into consideration when giving Standard English a definition. First of all, a technical linguistic description of the forms of SE should be made regarding phonetics, phonology, morphology, lexis and syntax. Then, SE should be explained by sociolinguistic theories as to the function of it in the community or people’s lives. Next, a historical perspective should be introduced to clarify the origin and the development of SE. Last but not least, SE can be analyzed from a political and ideological point of view. This article is going to explore the definition of Standard English from the above four directions. 
Linguistic Features of Standard English
  The linguistic features of SE are usually discussed in terms of vocabulary, grammar, spelling and punctuation. Differences in vocabulary and spelling among varied types of English are very common. For example, “jumper” in British English and “sweater” in American English both refer to the same kind of clothing. Within the United Kingdom, various words that share similar meaning are also easy to find. For instance, in Estuary English, people often use “cheers” instead of “Thank you”. As for grammar, Trudgill (1999) comments that the most salient feature that distinguishes Standard English from other dialects of the language is its grammatical forms. In some non-standard English, “we was” is used to replace “we were” when “innit” is applied in preference to “isn’t it”. All of those usages are governed by their own grammatical rules which are different from rules in Standard English. Thus, varied usages in non-standard English are not random or inconstant. According to the Cox Report (1989), there are two views about language which are prescriptive and descriptive. Prescriptivism emphasized on rules that illustrate what is correct and appropriate in context while descriptivism focuses on the actual language practice of people in relation to situations. Grammatical rules in non-standard English and Standard English are prescription of language. Nevertheless, language cannot be prescribed for all modes. There are divergences between spoken languages and written languages. Most written language is more formal than spoken language. The language has been written down and coded, which is usually context-free and cannot be interrupted. When people are writing, whether it is a text message or an article, they are more conscious of the language production. They have the tendency to attempt to produce SE, especially when their written output is formal and public. Nonetheless, spoken language is more casual. People might not pay much attention to whether oral production is close to SE or not while making a daily and informal conversation. It is usually interactive. People may alter their own language based on the context and the interlocutor, which is in accordance with Stubbs’ (1986) statement that there are more variants in spoken English than written English. But Standard English not only existed in formal, public written form but also in informal, private spoken form. 
  Trudgill (1999) agrees that SE has nothing to do with pronunciation. There have been some misunderstandings that all people who speak SE should speak Received Pronunciation (RP) which is a prestige upper-class accent in south of England. Back in middle schools and high schools, my teachers often recommended students to imitate the pronunciation of native speaks from videos so that we spoke Standard English. Actually, most of us confuse SE with RP. Standard English can be explored from its vocabulary, grammar and orthography. RP which is just a kind of accent that SE speakers possess doesn’t represent the whole connotation of SE. In addition, SE can be spoken in various accents. Thus, repeating after videos did help to be sounded like native speakers but native speakers do not necessarily speak SE. Besides, having an authentic pronunciation does not guarantee SE production.  
Exploring Standard English from Sociolinguistic Perspective
  English has been recognized as a world language and being widely used in international trade, tourism, technology, diplomacy, education and etc. People in many countries are native speakers of English. A large amount of population in other countries is learning English as a second or foreign language. Kachru (1985) groups countries into three categories. The inner circle includes countries such as the United States, the United Kingdom, Canada and Australia where people speak English as the native language or the first language, which is the foundation of varieties of English. The outer circle consists of countries which had been colonized by countries in the inner circle and where English is spoken as a second or additional language. For instance, India and Singapore. The expanding circle is full of countries such as China, Japan and Indonesia where English is learned as a foreign language and being used in trade and business. The three circles theory is in accordance with the statement in the Cox Report (1989) where SE has varied meanings for pupils in different countries. Standard English could either be a native dialect, an additional dialect or an additional language (Cox Report 1989). In recent years, the lives of people from the outer and the expanding circle has been functionally penetrated by English. The idea that standardizing English by the inner circle English might have to be reconsidered as English has become more of a world language. The language that people speak does represent their identity, culture, value and which community they are from. However, language is also a means of communication. The goal of using a language is to convey messages. 
  SE can actually function in multiple ways, which distinguishes SE from other regional dialects. First of all, most English speakers and learners understand SE even though not everyone applies it in conversations. But in printed materials, especially in academic publications, SE is often used. Second, SE is generally heard or read in public media such as journalism, radio and television. Maybe because mass media is in the hand of social elites who speak SE. They want to maintain the language that they believe to be prestigious in social media. The social elite who use SE and the public functions which it serves are inseparable (Stubbs 1986). Third, it is being taught to most non-native speakers. Native speakers are regarded as the best model and type of language teacher for non-native speakers to follow (Shibata 2010). When I was learning English in secondary school, all teaching materials and tests are in SE. Teachers whose pronunciations are close to RP are perceived as teachers with good pronunciation. Students are told to learn from people who speak RP. Besides, teachers giving feedback in class or marking students’ assignments are based on the language rules of SE. For example, if a student writes down “I’m a gonna fly it”, teachers will suggest he or she corrects it. 
The Development of Standard English
  Milroy and Milroy (1985:19) argue that at first standardization was stimulated by social, political and commercial needs. The standardization of English can be traced back to the eighteenth century when some tried to codify grammatical rules of English. People such as Samuel Johnson, Henry Watson Fowler, Robert Lowth, John Walker and Thomas Sheridan were very influential in the process of standardization. SE is not fixed. It has been changing ever since. SE is not a variety that is made by a single person or a certain group of people. In fact, it is constructed by everyone. The development of the society, the history and people’s lives will affect the language and add the latest words and expressions into the language. Furthermore, the same words might also be referred to different items. For instance, “youthquake”, “post-truth” and “vape” has been included in Oxford Dictionary in 2019. 
The Standard English Ideology
Milroy and Milroy (1985:25) mention that the language standardization did advance the promotion of standard ideology. The public are becoming aware of there being a standard. Some are conscious that the English usage can be labeled as “correct” or “incorrect”, although they themselves might not speak or write in SE. 
  SE is a social dialect, but it does not belong to people from a specific region. However, it is basically used by educated speakers or the upper-class for prestigious purposes. Those SE speakers may not realize that their attitudes towards the language are affected by the ideology (Milroy 2001). They assume everybody agrees that some forms or linguistic features are just better than others, which may have a negative influence on English language education. It is important for teachers and educators to consider all language varieties are equal and should be respected since languages are parts of identities. Teaching SE to students at school do not mean that pupils’ own language varieties are insignificant. It is because SE functions as a world dialect that helps more people from various places to communicate with each other. In addition, when teachers are making corrective feedbacks to students, they should be aware that they are correcting students’ mistakes and errors instead of attempting to make non-standard English speakers to become SE speakers and to abandon their own languages (Stubbs 1986: 84). 
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Task 4 Question 2 (William Marx)

Implications for the Teaching of Standard English
  Kachru (1998) distinguishes genetic nativeness and functional nativeness by explaining that people from the inner circle are genetic native speakers of English while those from the outer circle who use English in their daily lives are functional native speakers of English. The distinction between genetic nativeness and functional nativeness has actually empowered bilingual or multilingual speakers from the outer and the expanding circles through acknowledging their proficiency in English. One salient feature of functional English native speakers is that they can communicate with others in English fluently. Standard English (SE) is a social dialect which does not belong to a specific region. When we talk about SE, American SE and British SE are two concepts that we often refer to. For instance, British SE did originate from the southern part of England but now it is no longer an England dialect. Instead, it is a dialect that is used by groups of people for multiple public purposes. Successful communication is the basic step to achieve those goals. 
  Teaching SE to students is to provide them with a medium to talk to others who are from the same social group and people who come from a different group. Standard English serves as a bridge for their communication. As it is mentioned in the Cox Report (1989), SE plays the role of an international language which is essential for many areas such as cultural activities, higher education, business and professions. However, lots of English learners who do not realize the functions of SE are always fettered by the obsession of not being genetic nativeness. Matsuda (2003) conducted a study at a secondary school in Japan in order to find out both students and teachers’ attitude towards English, Japanese English and their experiences in learning English. It turned out that most participants believe English is an international language which is conducive for them in intercultural communication. Nevertheless, they do not know much about the varieties of English. Subjects still think Japanese English is inferior to Standard English in a certain extent. Furthermore, they hold the view that English is possess by its genetic native speakers instead of the world. Thus, it is important for learners and teachers to understand the why they want to learn or teach SE. 
  According to Farrell and Martin (2009), strategic and intercultural competence skills are essential for English learners. When people are in conversations, sometimes they apply strategies to convey their own messages and to receive ideas from the interlocutor. SE conversations take place not only between two native speakers but also between a native speaker and a non-native speaker as well as between two non-native speakers. However, all conversations and discourses are processes of meaning negotiation.  Students should know how to ask others to clarify, repeat or rephrase the utterance if they find it difficult to follow. In other words, learners should be introduced to some skills which can help to avoid communication breakdowns (Mckay 2009). Repeating the words or sentences in a rising tone, paraphrasing the message, or saying, “Could you please rephrase that?” are good suggestions for speakers who have a hard time understanding the interlocutor. Besides, speakers can also ask for some time to process by saying, “Sorry, I am looking for the right word.” Through a few rounds of back and forth in questioning, clarifying and illustrating, the communication keeps preceding. 
  Intercultural competence skills are helpful in the following aspects. First of all, multicultural awareness gives learners clues about what topics they can choose to initiate conversations. Both parties can be given the chances to talk about their own cultures. For instance, Chinese can share their ideas about Chinese New Year while British cover the history about Christmas. Second, when learners understand that people from different cultural backgrounds might behave or have various attitudes towards the same situation, it enables them to show the empathy with others and their cultures. For example, it is not appropriate to gift Mexicans yellow roses since they represent deaths in Mexico. In China, people will not wear a green hat because “wearing a green hat” in Chinese means being cheated by his or her partner. Third, the intercultural competence makes it possible for varied parties to seek consensus. They can agree to disagree.  
  “A balanced approach to English language instruction” was put forward by Farrell and Martin (2009). In order to balance the instruction approach, educators and teachers need to consider three aspects which are the teaching context, students’ native language and cultures. 
   First, the teaching contexts in different countries and regions are varied. The instruction approach should be selected based on the teachers’ education, teachers and educators’ attitudes towards the language, the learners’ needs, the overall learning environment, available textbooks and teaching materials. For instance, in China, phonics is now a very popular approach to teach children pronunciations of English words. It is regarded as a “shortcut” method for many teachers and students to learn to pronounce English without referring to the IPA. There are lots of rules in phonic for pronunciation, but those rules only cover about 80% of the words. For most Chinese students, they receive little English input after class. Therefore, phonics is not necessarily an effective method for Chinese students who are in the expanding circle. As for the teaching materials, twenty years ago, the majority of English textbooks in China were in British Standard English since they were what’s available at that time. Gradually, with more English learning materials being introduced to China, teachers and students have access to other varieties of English. Now, American Standard English textbooks are also options for English teaching. The context consists of various elements which needs to be taken into consideration when teachers decide how to teach English. 
  Second, it is also important to value learners’ mother tongue which is a representation of a person’s identity. For students from the outer circle, SE is another variety of English while for learners in the expanding circle, SE is another language that is different from the language spoken at home. Although SE is what is taught in class, it is not superior to any other variety or language. The Cox Report (1989) mentions that schools should teach SE in ways which do not denigrate the non-standard dialects spoken by pupils. On the one hand, teachers can make the advantage of first language and use it properly to facilitate the SE teaching. For instance, when teaching proverbs in SE, teachers can find another proverb or saying which contains the same meaning and present them to students. On the other hand, for students who are not SE native speakers, their knowledge of other dialects and languages should be given proper attention (The Cox Report 1989). Respecting one’s first language means not attempting to change the grammatical forms or the pronunciations of their non-standard dialects. Corrective feedbacks are given when students make mistakes or errors in language usage so as to improve the language proficiency instead of trying to alter pupils’ native dialect. 
  Third, multicultural awareness should be set up by teachers and students. To begin with, Matsuda (2003) suggests that a pluralistic view of English is significant. Non-native SE speakers are playing an increasingly important role in forming and redefining SE. They are more than outsiders or passive learners of SE. For example, words which originate from Chinese such as “guanxi”, “Mao-tai” and “feng-shui” are included in the Oxford English Dictionary. Therefore, students should not feel that they are learning a language which only belongs to SE native speakers. Being confident in the process is beneficial for language learning and language production. Then, students’ culture should be a focus in language class. Many of us were told that if we want to learn English, we must know the culture of it. But knowing learners’ own culture is also vital in language learning because SE functions as an instrument to communicate with the world, through which learners can express their native culture to others. However, if teachers concentrate too much on the SE culture, the native culture might be peripheralized (Alptekin 2002). In order not to marginalized learners’ cultures, teachers are advised to introduce topic, stories and texts that are related to learners’ experiences and lives, which encourages learner autonomy (Alptekin 2002). While illustrating their daily lives with SE, learners are more involved and active in the learning process. Next, teachers should help learners prepare for the future intercultural communication by exposing them to more culture varieties. Nowadays, teachers and students can learn much about other cultures through television, radio, newspapers and the Internet. Knowing the convergence and the divergence of various cultures makes it possible for learners to seek common ground while preserving differences in the cross-cultural communication. 
To sum up, both teachers and students’ rational understanding of SE is crucial. When teaching SE, the authenticity of native speakers should not be exaggerated. Beyond that, learners should keep it in mind that the fundamental purpose of learning SE is to communicate with others.
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