Managing Behaviour and Supporting Learner Engagement Assignment

Part 1

Introduction

Student engagement is a huge topic for andragogy (Martella, Marchand-Martella and J Ron Nelson, 2012; MacSuga and Simonsen, 2011) as it is critical for the learners to be engaged during their lessons and to make sure their behaviour does not negatively impact other learners. Behaviour management can include many things (Epstein, 2008; MacSuga and Simonsen, 2011), this essay will focus on boundary setting, keeping calm and following specific approaches. This essay will also target the legislations regarding behaviour in the classroom and how the legislations provide information on what needs to be done for our learners, although they do not give much information about how to complete it.

When student engagement is explored a lot of the techniques and theories will be intertwined with the behavioural management models that are investigated here. The potential techniques used may be based on studies around other fields, like secondary school pedagogy, but how it can be used with andragogy with be discussed.

Current thinking with behaviour management and engagement

Challenging behaviour is defined as:

‘Culturally abnormal behaviour(s) of such an intensity, frequency or duration … which is likely to seriously limit use of, or result in the person being denied access to, ordinary community facilities.’
(Emerson and Einfeld, 2014)

This essay will use this definition as a basis to what challenging behaviour is. This could include disruptive behaviours (fighting, not listening to instructions and not being in their seats) and withdrawn behaviours (shyness, anxiety and social isolation) (education.vic.gov.au, 2020). This is due to how all these behaviours could limit not only the individual being denied access to effective teaching but also other students in the classroom.

Challenging behaviour in a classroom could be a major effector in the effectiveness of the teaching that is taking place (The Pivotal Team, n.d.). How we deal with challenging behaviour has changed over the years drastically. Traditionally teachers always dealt with behaviour by using punishment and especially corporal punishment. This was used by B. F. Skinner in 1937 (Staddon and Cerutti, 2003) described operant conditioning and how individuals, when exposed to punishment, would change their behaviour to gain a different outcome. The idea was that when corporal punishment was used the students would change their behaviour to gain a different outcome (wanted outcome) (Farrell, 2021). Only in 1986 in the education act was corporal punishment banned in the Wales and England, it had been banned in Scotland in previous years. Although, the education act does not mention andragogy it is critical to remember that andragogy was not fully studied then and managing behaviour outside of an education centre was not thought about that much.

Our thinking now has drastically changed and punishment is something that teachers and lecturers are encouraged not to practice and are taught about during their teacher training (Greenberg, Putman and Walsh, 2014).

A well established and well-studied (Konstantinidou, Dillenburger and Ramey, 2023) model of behavioural management is positive behaviour support (PBS). This is an approach which is used majority of the time with children and adults with learning disability and autism. Although the PBS model of behaviour management is not made for education, many education settings have adopted the strategies and ideals that it includes. PBS is a way to use non-restrictive techniques and to look at proactive strategies that will minimise the amount of time triggers exposed to the individuals (Carr et al., 2002). It can be done very easily by using teaching strategies that promote praise and strategies that communicate ideal behaviour with the students (Konstantinidou, Dillenburger and Ramey, 2023). PBS links in with Harry Wong’s (2009) behaviour management theory. These are both highly connected as they both state how teachers need to communicate with students the expectations at the start of any course / session also giving teachers the knowledge that they need to be flexible in order to adapt to anything, that could include changing the sessions to avoid our learners triggers. Student engagement will ultimately increase due to the decrease in challenging behaviours in the class (MacSuga and Simonsen, 2011). Students can learn without any restrictions and are able to follow the teachers’ instructions easier. This will also link to teacher satisfaction and benefit the teacher as it would make them less stressed and allow their mind to focus on the learning taking place (Goss and Sonnemann, 2017). When this is linked into the professional standards (Advance HE, 2011) it is clear that the areas of activity, A1, A2 and A3 are all linked to planning and making an effective learning environment for teaching which is massively increased by using PBS strategies and making sure that triggers are avoided. Like mentioned, PBS was not made for higher education but its implications in andragogy are clear. Regulations like the Human Rights Act (1998) guide practitioners in andragogic situations to use models like PBS as the articles involved show us that education, like normal society, has to be protected. In terms of education, everybody has the right to an education, this does not matter on what challenging behaviour the students (or other students) have. Another act (Equality Act, 2010) states to us that we have to treat everybody equal and make sure that everybody is included, in education we need to make sure that everybody has access to education and a reasonable level of education. This is education that is not sacrificed due to others behaviour in the classroom.

There are many other models of classroom behaviour management (assertive discipline, logical consequences, character education (Martella, Marchand-Martella and J Ron Nelson, 2012)) that all raise student engagement. It is critical to analyse these and their possible uses. For example, the assertive discipline model as it puts a teacher as a focus and gives them the ability to say what is best for students (Veronica, 2021). In reality, this may work for younger students during their first years of learning but for andragogy it could be completely wrong. When higher education is investigated, this is impossible, the students are often controlling their own study (including self-study and assignments with deadlines) (Watson and Maddison, 2005). This would make way for a shift in behaviour management to possibly a more student led, less assertive model when the students move to a higher education setting, a model possibly mirroring the character education model (Martella, Marchand-Martella and J Ron Nelson, 2012). This would be more beneficial in andragogy and higher education as teachers are no longer seen as this assertive, strict leader but rather someone who is guiding and leading the students in the correct direction of education. This also promotes the student’s intrinsic motivation (Martella, Marchand-Martella and J Ron Nelson, 2012), something which younger students may lack. This links with the professional standards for both higher education (Advance HE, 2011) and further education (Education and Training Foundation, 2022) which reflect on the ability to adapt to the learners at any stage they are in their education.

Conclusion

To conclude, behaviour management has shifted drastically over the years. Gone are the times of corporal punishment (Staddon and Cerutti, 2003; Farrell, 2021) and now positive reinforcement (Konstantinidou, Dillenburger and Ramey, 2023; Carr et al., 2002) strategies are encouraged. This could be by using copious amounts of praise or by putting ground rules down at the start of the session to reinforce what behaviours are expected of everybody, including staff (Wong, 2009). The legislative requirements focus on the teachers ability to adapt and become aware of not only different characteristics people have in relationship to education (Equality Act, 2010; Human Rights Act, 1998) but also teachers responsibilities to keep everybody safe and in an effective learning environment (Safeguarding Vulnerable Groups Act, 2006). This is critical at all levels of learning as without an effective learning environment nobody will take in any information and not be able to understand what is being taught to them.
























Part 2

To understand the importance of observing others it is critical to understand the setting that both teachers are in. The first teacher (tutor 1) is in a further education teaching a group of mature students a GCSE course. The second tutor (tutor 2) is a teacher in a higher education setting and teaching a group of first year bachelors students. Tutor 2’s session was online, and broadcast over zoom with use of all technology available to them. E.g., breakout rooms and muting individuals if needed.

These observations were focused on what techniques were used to manage classroom behaviour but also how the teachers’ kept students engaged throughout the session. Student engagement is not easy to keep in any setting and this reflection will show how both teachers achieved this to a high standard and also at the same time manged behaviour to a standard that was acceptable.

For this reflection I will be using Gibbs (1988) model and merging many of the sections in order to show clarity and discussion. 

Tutor 1’s group was well behaved throughout, possibly being due to the fact that all the learners are there for a very specific reason, it could be for further study, for personal growth or because they need the qualification to get a job. Tutor 1’s teaching structure was well balanced with both student led, and teacher led sections. This was something that mimicked the inquiry-based model of teaching (Reeder, 2023). The layout of the room played a large part towards the student’s behaviour also having an impact on engagement. As the layout had pairs of tables in rows and columns there was very little group work, and the session was based on individual work, making the session seem quite strict at times. Eliminating any possibility that the students would talk while doing a task. As the teacher was roaming around the room when the tasks were being completed, they were making sure it was correct. The teacher using real life examples helped student engagement massively. Bills and Watson (2008) note how effective using real life examples in the teaching of mathematics are. Although their study was with primary school age it can be extrapolated into andragogy. This kept the group motivated as they could see why they were learning what they were, they were able to see a world where what they were learning would be useful and benefit them.

This made me feel that the teacher was in full control of the session at all times and that when they had to manage the behaviour of the group, they could do it with ease. When engagement was involved, the teacher was magnificent. I found that the way they could bring real life scenarios into their education was an amazing way to keep the learners’ sights on the end goal and give them a vision as to when the learning will benefit them. I have already discussed the good and bad parts of this session and how the good and bad points relate the behaviour management and student engagement.

I think the biggest thing tutor 1 could have done was involve a lot more group work in the session and given the group a lot more problem solving to do in pairs / groups to make sure they are learning in a way that is effective to them and not just teaching the students what they need to know. The teacher would have had to make sure that this would not increase problematic behaviour and make sure that student engagement was still high.

Tutor 2’s session was an online session and the method of managing any challenging behaviour was based on Wong and Wong (2009). This meant that at the start tutor 2 give out instructions on what the rules were in the session, as it was online a lot of rules were based on that and throughout the session kept giving gentle reminders about these rules and what was expected of them. The session was full of technology that was used very effectively, and this made the session more engaging to the group. It was clear to see that the learners used the technology to their advantage and had meaningful discussions when not visible to myself (this was evident through the group discussion following). Also, the teacher was amazing at giving praise throughout the session and this meant that the learners were having feedback straight away. With all of these in place the session went very smoothly and all the students were able to feel at ease with the teacher and able to voice opinions and thoughts when instructed and questioned on them.

This made me feel as though everything was planned in the session and at all times the teacher was in control of the session but still allowed the session to flow freely, needing to adapt if necessary and quickly. I felt as though the learners were comfortable with the teacher at all times and gave the teacher a sense of belonging while in the lecture, wanting to have them there and not just anybody.

I think that if the session were to be done again, I would recommend that the session had a much clearer introduction before they got into the theory of the session and made the rules clear again by using PowerPoint etc.

I have also faced problems with student behaviour as well. For me it was when I was teaching a course of manual handling to a small group of students who were doing an induction course to start a new job. The students I had were older than myself and thought that cause they were older they knew better and made harsh comments about my ability to teach and my knowledge on the subject. I felt as it hurt my confidence and that they meant what they were saying. I also knew that this was something they had to learn correctly, or somebody could seriously get hurt. To overcome this challenging behaviour, I had to talk to them directly and give them my qualifications and also let them know of the consequences that would happen if they did not pay full attention to the course, I was training. This worked but I knew I scared them a bit so to make up for this I gave a gentle reminder at the end that I was always there if they ever needed any help.

If this session arose again, I would make sure that the group knew these rules at the start at the course but also made sure that they understood that I am not doing it to benefit myself or the group but rather the individuals they support.

To conclude, it is clear that both tutors and I have different methods for managing challenging behaviour but all work and all are clearly effective. Student engagement is very different as the setting for all is different. For example, I train for a company so learners are forced to be there and not voluntarily there. 
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Lesson Plan

	Topic: Manual Handling
	Day (induction): 2


	Session: Full day

	Length of lesson: 5 Hours
	Activities:
· Which one is a manual handling task?
· Practical element


	Resources required:
· Rising bed
· Mobile hoist
· Sara steady
· Rollator
· Zimmer frame
· Commode
· Shower chair
· Comfy armchair & regular chair
· Pen
· Paper for notes
· Handout
· PowerPoint
· Sling(s)
· Slide sheets
· Etac (Wendy) sheets


	Aim of Lesson
· Learn what are and how to reduce musculoskeletal injuries
· Learn what good manual handling looks like


	Learning Outcomes – The Learners Should Be Able To:
· Understand what we mean by musculoskeletal injury
· Demonstrate correct manual handling techniques
· List unsafe practices and controversial techniques



	Previous student knowledge required for the session:	

Students will have very different experiences depending on where the learners have come from. If individuals have come from a care background, then they will have previous knowledge of manual handling. Students who do not have any care experience or any experience using manual handling in a care environment can draw upon experiences from other environments to build up knowledge. This could be from a factory or other workplace setting but also from home environments, like with children etc.


	Anticipated difficulties (if applicable):

The only anticipated difficulty is if somebody were not able to take part in the practical element of the session due to injury or condition. This would mean that they would have to come back to the session later when they were healthy enough to complete the activity. This would then impact the progress of the individual and possibly impact the ability for the office staff to Rota individual as this affects compliance. 

The other anticipated difficulty will be that the controversial techniques that will be discussed will cause some emotional trauma to individuals as they may be techniques that the learners have used in the past and this may bring back some bad memories to a time where they hurt an individual.

We will not be talking about any sensitive topics throughout this session but there will be a  section on housekeeping and this will include sensitivity standards and if anybody needs to leave due to anything that can be triggering then they are able to leave and come back in when they feel ready. If they do not come in for roughly 10 minutes, then I will call the class to a break and chat to the individual to assess.


	Professional Standards (where are these being met within the session)

Professional Values and Attributes
1. This is done via looking over and reflecting upon professional practice, building upon own learning, and focussing on what is happening in the sector. This is also about going and changing the equipment (PowerPoint etc.) to reflect the changes to learner outcomes
2. Not Completed
3. This is completed by having high enthusiasm for what is being taught and given my experiences out first to show the reasons why I have stayed in the job. My expectations are high, and this is set out at the start of the induction by giving a clear setting and giving the instructions.
4. This is completed by throughout the session giving opportunities for the learners to voice their own opinions and when they answer the calls it is built upon and developed by the learner.
5. This is completed later in the training. Discussion around what the diversity is for 
6. At the start of this session we do an icebreaker to develop those relationships and to make sure that the group are comfortable with each other and feel able to voice their own opinion if they wish
7. This is completed via telling the learners 
Professional Knowledge and Understanding
8. Trainer undergoes regular training with regards to the topics taught in induction and more, e.g., dementia training and positive behaviour support
9. Trainer is undertaking PGCE within the Post-16 sector and applying knowledge of pedagogy to the practice and this then pushes the training to the next standards
10. Trainer is equipped with the networks of professionals in relevant sectors (other trainers, teachers etc.) who shares professional practice and we all produce an inclusive practice within our setting.
11. Before each learner starts the induction, a health declaration is filled out and the trainer reads this to check for any ALN and if any additional needs regarding learning and education are necessary.
12. Trainer is fully aware of professional standards and what is expected of them as a trainer. Teaches level 3 AET to make others aware of the professional standards.
Professional Skills
13. Positive Behaviour Support techniques used throughout the session to maintain a high standard of behaviour and support any learning need.
14. The learners are given a higher standard of education than other inductions to care out there. This is done by teaching educational practices and other disciplines, e.g., health care and social care.
15. All sessions have a lesson plan with relevant details and all sessions have relevant documents with an induction booklet to compliment this training
16. All sessions have digital technology involved and this is from a PowerPoint and each sessions has an element of IT involved with a research task or other activity
17. Each session has an element of English involved as the session has English PowerPoints and a booklet in English. For learners when English is not their first language the session can be done slower and the booklet will be explained. If the learner cannot read English at all then suitability to work in care with be discussed.
18. The induction booklet contains further reading for learners to take their education on care into their own hands and this is followed on with a mentoring booklet which includes many different reading activities and possibilities for learning.
19. Not all sessions have assessment in them, but each session has a plan with the assessment strategies involved.
20. Learners are motivated throughout the induction programme and after this the learners undergo a mentoring programme with possibilities to further their understanding with accredited courses with the trainers.






Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction

Introduction to what manual handling is and how manual handling is all around us.





















Development 
















































































Plenary/conclusion

This is about when you finish the session and go over what is expected of you as a carer.

This is covering all of the aims and objectives and fill in all of the paperwork. 


	Introduction focuses on aims and objectives.

Looks at the definition of manual handling and how this may be different to everybody but still the same.

Also, focuses on how manual handling is used in our everyday lives and what activities are manual handling activities.













This focusses on all of the aims and objectives not the practical component and will be a way to draw in information from all different settings.

Also, focusses on pushing the training into a care role and what is important / not important to us in care.


























































Practical with the manual handling training going through the manual handling passport.





This focusses on filling in all the paperwork and making sure that all the records are signed. 

Overall ending to the session.
	Aims and objectives in chalk and talk with going through each of the points to clarify what this will mean to learners to set expectations early in the session. This will also act as an icebreaker into manual handling in care and what this may look like to us.

The definition of manual handling starts with pair work and getting each pair to come up with what they think the definition of manual handling. This will then follow on with a group discussion about what manual handling means to us and what that may mean to us as care workers.

Moving onto another discussion about what manual handling tasks look like. Get each pair to think of things that could be considered manual handling tasks are. They should think of really small things and big things. If they do not think of little things then prompt the group to think of the little things.

Slides 1 - 5

This starts will a large section of chalk and talk to look at what musculoskeletal injuries are and what are the most injured parts of the body. This then is followed on by talking about if anybody is surprised with it or not. 

Then a group discussion will take place about two terms:
· Financial burden
· Personal burden
This is to get the group to think about the effect it has on a wider society and not just themselves. What back and other MH injuries can cause. If they do not think of anything to do with wider society then push the answer and get them to think of what it may look like. 
This should be then given to them in real life situations.

Then move onto what our spine and discs look like within our spine. This should be chalk and talk with the question posed to the group and answers to come back to group as a discussion. Go through each of the injuries and make sure that the group are aware that some of the injuries aren’t possible for us in care (like hand-arm vibration) but some are critical to us and possible for us to get.

Go through the causes of injury one by one and go into detail about what they mean. Make sure that what talking about distractions make sure the group is aware of stress and the possibility that that is a distraction, discuss bringing life in work and keeping them separate etc. Move onto protecting our backs and what we can do to support this.

Talk about legislations in a chalk and talk fashion with the focus being on the relevant legislations (PUWER, LOLER, MHOR) and emphasise what these mean to the staff. Tell the staff that they do not have to remember the names of the legislation but instead what they mean. They need to know what is expected of them with regards to each of the legislation. 

Ergonomics is a chalk and talk situation with a discussion about what is making our lives easier.

Maximum carrying weight is only chalk and talk and a discussion about the position of the weight regarding the body. 

Communication is vital to talk about non-verbal communication and what the albert Mehrabian model of communication. 

Understanding a good lift is chalk and talk with a practical demonstration of lifting a box in the training room.

Go through the practical with the discussion, demo, practiced and equipment. 

Most of the practical does not have a piece of equipment attached to it so this will not be used.



The paperwork is a chalk and talk and when the learners are filling in the forms then trainer can go through what we do with the hoist etc after manual handling operations. 


	0-25




















25-180



















































180-280






280-300





	Assessment Strategies: when and how are they included within the lesson?

Formative:
· Throughout the course there will many elements of formative assessment
· Each practical situation will be assessed every time with the group assessing each other and trainer assessing
Summative:
· There is no summative assessment for this course




Action Plan

1. I will over the course (any during) give more praise out to the learners and make sure that this is recognised by the group. This is make sure that the group is aware how proud I am of them and how confident I am in them, hopefully installing confidence in themselves.
2. I aim to give the group clear instructions at the start of every session no matter what day we are on in the course. I will do this by on the first day going through the rules and groundskeeping and then after just having it on the screen as learners enter to make them aware of it again.
3. I will make sure that any activities I do include an element of group work, this is to allow the learners to learn in a way that they want and to give them discussions points that work.
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