Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.


Introduction.
[bookmark: _Hlk127889229]The purpose of this assignment is to critically evaluate an intervention that supports the learning and development of a pupil. It will involve analysing the interventions potential for ensuring pupil progression, alongside the possible challenges that may arise. The pupil that I will be discussing throughout this assignment is nine-year-old Daisy James. Daisy is a pupil in a year 5 class at Ysgol Gynradd Aberaeron (This is a child that I have create for the purpose of this assignment). Daisy has recently been diagnosed with Autism Spectrum Disorder (ASD).  Autistic spectrum disorder (ASD) is a developmental disorder that impacts a person's ability to relate to, communicate with, and interact with others in addition to the world around them (Johanna Manikiza. 2015. Daisy's cognitive skills include the ability to pay attention to detail and memorise a significant amount of information about topics she finds interesting. Many autistic children develop a fixation on a particular topic or hobby at a young age; Daisy's particular interest of penguins developed at a very young age following a visit to a nearby zoo. This interest has helped develop Daisy’s research and communications skills, because she is eager to share her knowledge with others. Although her interest has expanded her vocabulary, she has difficulty concentrating when reading and writing. Daisy is an extremely active child and enjoys taking part in physical activity. She has well developed gross motor skills e.g. jumping, turning and skipping. Her difficulties usually arise from her inability to recognize her own emotions, which affects her social and emotional wellbeing. Children with autism frequently struggle with understanding social situations, and as a result of this, Daisy struggles to maintain friendships, read social cues and empathise with her classmates. Daisy also finds it difficult to cope with change and concentrates better in class knowing that there is a routine and structured activities. If there is change to her daily routine, Daisy may find in difficult to control her emotions and behaviour in school. Daisy’s autism clearly affects her social, emotional wellbeing and is having an impact on her ability to learn. It is therefore crucial to carefully introduce an intervention into Daisy’s routine that will support her emotional and social learning and development. 
[bookmark: _Hlk127815969]The intervention that I have chosen to research and critically analyse is the use of an “emotional literacy support assistant" (Elsa). An intervention can be defined in a variety of different ways. According to Campbell & Stanley “Interventions are normally understood as those activities or strategies that are different from, or additional to, those employed routinely with pupils” (Campbell & Stanley, 1966 cited in NASUWT, 2018). The definition of intervention in the Merriam-Webster dictionary is “The act or fact of taking action about something in order to have an effect on its outcome”. From both of these definitions it is clear that a successful intervention is an activity / strategy that is different or additional to those used with other learners. Their aim is to narrow the attainment gap and provide a tool to help learners make progress and succeed. An Emotional literacy support assistant (Elsa) is an example of an intervention that is put in place to support students' emotional wellbeing. The intervention was originally developed within Southampton, then Hampshire, by Sheila Burton, Educational Psychologist. It was created to increase schools' capacity to meet students' emotional literacy needs using only internal resources (ELSA Network. (2017). Emotional literacy is known as the capacity to comprehend one's own emotions, feelings, and ways to express them. Every person needs to develop this skill in order to manage emotional growth or changes, therefore it is crucial that everyone learns to understand their emotions (GIET university. 2022). Building up positive emotional literacy skills among children helps bridge the gap between the children and their emotions, encouraging a child to regulate their feelings. Not all autistic children need an Elsa, but Daisy is also recognised as having Adverse Childhood Experiences (ACE). The term "adverse childhood experiences" (ACEs) refers to potentially stressful incidents that happen during childhood (0-17 years). For example, experiencing violence, abuse, death or neglect, witnessing violence in the home or community. There are also elements of the child's environment that may interfere with their sense of security, stability, and ties, including growing up in a home where there is drug abuse issues, issues with mental health or instability brought on by family divorce(Centres for disease control and prevention. 2022). Daisy’s father passed away when she was only 5 years old and since then her mother has struggled to take care of Daisy and her siblings. This event has impacted on Daisy’s overall development and wellbeing. This intervention has been introduced into Daisy’s routine because it targets her emotional needs. The ELSA intervention will look at Daisy with a holistic approach. Being emotionally supported will also help her to reach her potential academically by minimising any barriers to learning.
In order for a child to access the Elsa intervention, they must be identified as needing emotional development support. Typically, children are referred for ELSA support by their class teacher, senior leaders, or by their parents. This information is then discussed with the school's additional learning needs coordinator (ALNCO). The ELSAs and ALNCO meet frequently to discuss the referral forms and determine which students need the weekly sessions and in what frequency. Then they construct unique support sessions to enable the student to learn new skills and coping mechanisms so that they can effectively manage social and emotional demands. The sessions initially last 7-8 weeks, followed by a review to reflect on whether the support needs to be continued.
Elsa supports the learning and development of children by ensuring that it is bespoke and differentiated according to each individual child’s needs and situation. Personalised learning is extremely important for ensuring progression. According to educationalist Haley Wilson  personalised learning allows for learning to be “more rewarding and it empowers learners to take a “proactive role in their education” (Haley Wilson. 2022). It makes students feel more supported, engaged and motivated, meaning they’re more likely to achieve their learning goals. The Elsa intervention sessions allow pupils to inquire and practise skills that are important for managing emotions. It is crucial that the activities chosen for the sessions are specific and accessible to the child. It is essential that Elsa sessions assist students in creating coping mechanisms that are transferable and effective for them. This requires innovative planning and creative thinking. Well-planned activities encourage students to reflect and progress accordingly. 
Elsa support is bespoke to the child, the sessions are usually intended to be individual, however, it is a useful setting for group work, for instance, when the intervention's goal is to help the child develop social or friendship skills. While some group work may be completed in 6 or 7 weeks, individual programmes will typically take longer, at least 8 or 9 weeks. This can happen in order to build a trusting relationship needed for learners to feel comfortable, share freely and to give the student and ELSA the opportunity to collectively decide on some appropriate objectives. 
Daisy was initially referred to Elsa support by her class teacher, when it became clear that she was finding it challenging to control her emotions and respect the feelings of those around her. The main aim of Daisy’s Elsa sessions were to develop her ability to identify and manage her emotions. It was decided that she would benefit from, a one-to-one sessions with the Elsa. Daisy struggled to understand social cues and empathise with her classmates. She accessed Elsa sessions 3 times a week for 20 minutes at a time, if more time was needed then the Elsa would discuss this with the class teacher. The Elsa insured that Daisy was not missing crucial learning time by taking her out of lessons at different times each week. As previously stated Daisy likes a consistent routine, therefore the Elsa explained in advance what days the sessions were so that Daisy was fully prepared. 
Elsa supports the learning and development of children by ensuring that it is bespoke and differentiated according to each individual child’s needs and situation. The sessions are implemented by training teaching assistants on how to design and implement individualised support plans to fulfil the emotional needs of the children under their supervision. It acknowledges that if children's emotional needs are met, their academic performance will also improve. Personalised learning is extremely important for ensuring progression. According to educationalist Haley Wilson  personalised learning allows for learning to be “more rewarding and it empowers learners to take a “proactive role in their education” (Haley Wilson. 2022). It makes students feel more supported, engaged and motivated, meaning they’re more likely to achieve their learning goals. The Elsa intervention sessions allow pupils to inquire and practise skills that are important for managing emotions. It is crucial that the activities chosen for the sessions are specific and accessible to the child. It is essential that Elsa sessions assist students in creating coping mechanisms that are transferable and effective for them. This requires innovative planning and creative thinking. Well-planned activities encourage students to reflect and progress accordingly. 
[bookmark: _Hlk128313178]For Daisy, each school day would begin and conclude with a bespoke Emotional Checker or baseline questionnaire, this was a way for the ELSA to record Daisy’s feelings each day and write it in her pupil record book. This was key to monitoring Daisy’s development, because being able to successfully identify and discuss her emotions was crucial for progression. This information was then shared and reviewed with the teacher and parents in regular meetings, which helped gage the overall progression that Daisy was making. Additional to the daily check in activity, Daisy worked with the Elsa to create a Student’s Toolbox. This contained activities and strategies which she had successfully trialled and found helpful. This allowed Daisy constant access to useful, meaningful strategies that she is comfortable with carrying out. Daisy is known to struggle with controlling her outbursts of anger, therefore relaxation techniques were also key to her learning and development. This was done by teaching Daisy a variety of breathing strategies. For example, Feather Blowing to practise gentle breathing, guided positive visualisation to promote a calm environment and relaxing sensory play with foam to develop a gentle touch. Daisy also responded well to the use of social stories in her in session. Social stories were developed by Carol Gray in 1991. They are short comic strip conversations about certain situations, events or activities. The purpose of these stories is to provide specific information about what to expect in these situation and why (National Autistic Society. 2020). Daisy found this strategy particularly useful because it presented the information in a literal, 'concrete' way, which improved her understanding of a previously difficult or ambiguous situation or activity. Once Daisy began to show progress within her emotional and social development, group sessions were implicated into her plan. This allowed her to apply her new strategies in a controlled group setting. The Elsa monitored the overall progression Daisy had made and shared this information in the regular meetings. From this, additional interventions could be considered by the Elsa and class teacher to ensure progress. 
Pupil progression is a “fundamental driver” of the 2022 Curriculum for Wales (Welsh Government. 2021). The principles of progression and progression code offer a necessary criteria for what learners' progress must entail. This outlines national expectations for how students are expected to advance along the learning continuum. Regardless of a learner's developmental stage, the principles outline what it means for learners to advance as well as the skills and behaviours that practitioners must work to promote (Welsh Government. 2021). Practitioners should be conscious of the different ways in which learners can advance at various stages of the learning journey, especially if a child finds learning and progress difficult. For children with additional learning needs (ALN), progress may look different than it does for other pupils. A child’s emotional skills needs to be secure before they can successfully begin to access the curriculum. Different learners will undoubtedly advance in distinctly different ways because progression is not linear, and it is extremely important for teachers at Daisy’s school to understand this. Daisy’s Elsa sessions mainly focus of her emotional development; therefore progression will look different compared to a child taking part in an intervention for dyslexia. An Elsa referral sheet is used at the pre, and post intervention point to monitor progress. Communication with teachers and carers regarding Daisy’s progress and using standardised tools, such as her Boxall profile and the strengths and difficulties questionnaire, is also key to ensuring Daisy’s progress. All of this evidence is gathered and reviewed after Daisy’s sessions to guarantee an understanding on how she is progressing. This is critical to learning and teaching and should inform curriculum design planning and assessment for her next Elsa sessions. 
Some Local Authorities use a system known as 'Waves of Intervention' or “Waves of support”.  Additional support for children with additional learning needs is expected to be delivered through three successive levels or 'waves'. Wave one is the 'Quality First' teaching expectation, which states that every student will be included if teaching is of a high standard and work is tailored to each student's needs (Neil Almond. 2022). Whole-school policies, or the planning and beliefs of the school as a whole, promote this. Wave two is aimed primarily at students with additional learning needs. Within the school, access to specialised services such as nurture groups, therapies, specified treatments, and some 1:1 help may be available (Neil Almond. 2022). When a student has not advanced as much as anticipated with the current additional support, Wave 3 is often when an external professional may be called for advice on more specialised support(Neil Almond. 2022). The Elsa sessions, that are unique to Daisy’s development, would sit in the third wave of support. This is because her sessions are “increasingly personalised” (Neil Almond. 2022) to fully assists Daisy in narrowing the attainment gap.
Erik Erikson concluded the main theory on emotional development. He concluded that personality develops through eight phases of psychosocial development, from birth to adulthood (Dr. Saul McLeod. 2018). A psychological crisis occurs during each stage, which may or may not have an impact on how a person’s personality develops (Dr. Saul McLeod. 2018). The theory suggests that after each stage is successfully completed, a healthy personality and the attainment of essential characteristics emerge. Failing to finish a stage effectively might diminish one's ability to complete the following stages, which can lead to a more dysfunctional personality and sense of self. Nonetheless, these phases can be successfully finished at a later date. Erikson concluded his theory by saying that “There is in every child at every stage a new miracle of vigorous unfolding” (Erik Erikson. 1950). As previously stated Daisy is nine years old, and therefore according to Erikson she is at stage four “ industry v inferiority” (Erik Erikson. 1950). During this stage the child's peer group will begin to take on more relevance and will start to play a significant role in the development of the child's self-esteem. The child is adjusting to new academic and social obligations. Success will lead to feelings of competence, whereas failure creates inferiority complexes. Daisy finds it difficult to understand social ques and therefore struggles to create meaningful bonds with her peers.  Linking this to Erikson’s theory of development, Daisy’s inability to successfully create these meaningful bonds will lead to low self-esteem, this will further effect Daisy’s emotional development. This point is supported with a study conducted by Dr Evgenia G. Troshikhina. Her study focused on the correlation between low self esteem and a child’s emotional development. She concluded that children's self-esteem has a negative impact on their ability to recognise emotions (Evgenia G. Troshikhina. 2016).
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Description automatically generated]Daisy’s difficulties with emotional development are unique to her, therefore it was extremely important that the intervention I chose allowed for a prime focus on Daisy’s emotional development. The effectiveness of Elsa is supported in a recent study conducted by Child and Educational Psychologists, Elaine Bowerman and Lisa Davies. They sent questionnaires to trained ELSAs and senior managers (SMT) at schools where Elsa was a prominent intervention used with children. They asked ELSAs and SMT to rate the extent to which they thought ELSA support had influenced the children who were receiving the intervention (Bowerman and Davies. 2018).  The following chart displays the percentage of ELSAs and SMT who rated the impact Elsa has had on the children’s skill set (1- 5,with 5 being ‘great impact’):





(Bowerman and Davies. 2018)


From this data it is evident that Elsa has had an overall positive impact on the children and is effective when it comes to developing crucial skills. As can be seen above, the relationship between the student and the ELSA has the greatest influence, highlighting the value of developing this through ELSA sessions so that the children may feel secure around a reliable adult in school. Positive developments were also noted in the student-staff connection, gathering and interpreting student opinions and experiences, and self-confidence and self-esteem (Elaine Bowerman and Lisa Davies. 2018). During my placement, I observed an Elsa workshop where the focus was on developing self-esteem. The trained Elsa worked closely with a small group of learners to promote confidence and friendships skills. The session was focused around a circle time activity, that encouraged each child to discuss what qualities make a good friend. It followed with a creative experience where the children were encouraged to draw and label attributes of their ideal friend. Following a later conversation with the Elsa, she explained that she had been working with this group for six week and had seen a positive impact of their emotional and social skills. She was particularly impressed that the pupils were transferring the skills they had developed to the classroom and playground. 
Although the report written by Elaine Bowerman and Lisa Davies mainly supports Elsa as an interventions, they also comment on areas of the intervention that need further development According to the study,  a selection of the ELSAs who answered the questionnaire felt unqualified to support certain children who access Elsa, especially children in care.  They also made clear that they lacked confidence in their ability to establish trust. The Psychology Service will address this requirement by providing existing ELSAs with a day of additional training on techniques to supporting and maintaining good attachment (Bowerman and Davies. 2018). The ELSA programme gives chosen teaching assistants a fundamental psychological understanding of the basic needs underlying healthy emotional development in children. This enables them to think beyond the presenting behaviours to the needs those behaviours may be expressing. In order to fully train an Elsa schools pay approximately £500 per person, depending on the area. The training lasts five days and is delivered by two Educational Psychologists that provide information on the emotional literacy support programme. Once training is complete, the Elsa also needs time to plan and deliver the sessions and reflect. Alongside this, allocating a budget that enables the ELSA to purchase resources to assist his/her work is also mandatory. Considering the fact that the average budget for schools in Wales from 2022 to 2021 was £6000 per pupil (Welsh Government. 2022), does spending £500 on Elsa training alongside other expenditures give the greatest impact on learning. Schools need to commit to its correct implementations, allowing Elsa’s time and resources to target individuals and groups. In a recent study carried out by Impact Wales “More than 88% of heads and teachers surveyed by Impact Wales are 'very concerned' about the funding situation facing their school” (Impact Wales. 2022). Overall Elsa is an “extremely effective tool” for developing emotional literacy (Bowerman and Davies. 2018) but spending approximately £500 on training per person could be detrimental, especially if the staff who are trained do not take on the role seriously. In the study by Elaine Bowerman and Lisa Davies, they made it clear an Elsa needs to have a specific set of characteristics. They concluded that the “ideal potential Elsa” needs a “warm personality”, ability to remain “calm under pressure”, confidence to “work with those who present with challenging behaviour” and “good time management and initiative” skills. In a recent Estyn report, they also highlighted the importance of the type of characteristics that an Elsa should have. They concluded that those who best support pupils with additional learning needs and other vulnerabilities “know their pupils well”, and “provide a safe and nurturing environment where all pupils can feel happy” (Estyn. 2020). The challenge that schools face is ensuring that they find the most suitable person for the role of an Elsa, otherwise spending £500 on training and the resources, would be a poor use of the schools’ budget.  

Conclusion.
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Progress noted for CIC accessing ELSA support: ELSAs were asked to rate the extent to
which they felt ELSA support had impacted on individual pupils accessing ELSA sessions. This
was rated on a scale of 1-5 (with 5 indicating ‘great impact’). A mean score was then taken
of impact in each area:

Skill area Average overall
rating

Pupils’ relationship with the ELSA 4.63

Gather and understand pupils’ views, wishes and experiences 4.18

Pupils’ self-esteem and confidence 4.06
relationship with staff 4

Pupils’ relationship with other pupils 3.89
social/ communication skills 3.82

Pupils’ presenting with challenging behaviour 3.6

Pupils’ friendship skills 3.53

As can be seen above, the most impact is noted in terms of the pupil-ELSA relationshi
which highlights the importance of building this via ELSA sessions to allow CIC to gain

feelings of security from a trusted adult in school. For example: “I feel that they trust me and
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