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Rubric rationale
A rubric is an effective method for assessing student performance, teacher effectiveness and quality of the programs which has been a popular tool for over a decade (Wang and Rairigh, 2006). Leading on further from assessing student performance, we are made aware of how a teacher may use a rubric to clarify the standards for a ‘quality performance’ which will then result in being able to give ongoing feedback in order to develop further to achieving those standards (Stiggins, 2001). In this case, the rubric was used to assess the performance of a student in a lesson of Physical Education. In order to create the rubric with the appropriate targets to be achieved within a Physical Education lesson, relevant literature and reliable sources were used. The information included in the rubric will be looked at in depth and explained.
To explain the rubric, it is divided into areas such as physical/psychomotor, cognitive and social/affective. I have used these domains to divide my rubric as these have been the topic of discussion when it comes to learning in Physical Education for many years. Bailey et al (2006) tell us how these domains “encapsulate the main aims for the subject as stated within national and regional curricula around the world and reflect the stated aspirations of recent UK policies such as PESSCL and Every Child Matters”. These then give me the opportunity to give a pupil a grading in each domain based on what I see in the lesson. The gradings start at Bronze, and work up through silver, gold, platinum and diamond. The grading will depend on what characteristics the pupil matches and which grade suits them best. To be able to be a bit more specific on where the pupil is, I will be able to give for example a ‘low silver’, or a ‘high platinum’. This will then give more detail where they are and what they need to work on.
So, the first characteristic to look at in the psychomotor aspect of the rubric measures the skill that the pupil has in the desired activity. It is made aware that the development of motor skills is seen as a primary aim for Physical Education, specifically standard 1 (NASPE, 2004). Also, skill is an important factor when it comes Physical Education as this is the tool that will allow the pupil to develop themselves further and achieve their desired goals. In the rubric, as the pupil achieves the better grading it would be more visible that the pupil would have a wider range of transferrable skills in different activities.
Following on, we are made aware of how these vital motor skills and confidence will largely influence the enjoyment amongst young people in physical activity (CDC, 2000). It is often seen how enjoyment will result in a larger participation rate which reinforces the view held by Bailey and Dismore (2006) who found out of 52 countries, the promotion of lifelong physical activity was a universal aim of PE. Therefore, the participation levels for the pupil in the Physical Education lessons are another characteristic in the rubric. By showing that the pupil wants to and takes part in regular PE lessons, this will hopefully help to develop into them wanting to carry on exercising in later life.
Linking back to the skills which are learned, another criterion which would be graded is the pupil’s technique. The need for this to be included derives from the Welsh Assembly Government (WAG) stating in 2008 how pupils need to be given the chance to “improve the efficiency and effectiveness of these skills and specific techniques”. This shows that not only do pupils need a wide range of skills, they also need the ability to apply these in the most efficient manner. In addition, this means that the pupil can apply these skills in demanding situations at the correct moment. Lees (2002) reinstates this through telling us how he feels a technique “describes the relative position and orientation of body segments as they change during the performance of a sport task to perform that task effectively”.
The final psychomotor aspect of the rubric for the pupil to be graded on was their level of fitness. The World Health Organisation (WHO) stated in 2020 that "the prevalence of overweight and obesity among children and adolescents aged 5-19 has risen dramatically from just 4% in 1975 to just over 18% in 2016”. This shows how rapidly things have got worse for children and we this needs to be a focus for PE. Having a good level of fitness has many benefits ranging from increased levels of performance, reduced risk of certain diseases and other health issues and the many other benefits that come along with a healthier lifestyle.
The second section for the rubric is the cognitive domain. This area for development is so vital as there are such a huge range of cognitive benefits to be gained through Physical Education. Reinforcing this, there is the well - known saying that a ‘healthy body leads to a healthy mind’ and that Physical Education and School Sport (PESS) can support intellectual development in children (Snyder and Sprietzer, 1977). Following on, one of the characteristics to look out for on the rubric is the understanding of the knowledge of why we exercise and the benefits which are associated with it. The reasoning behind the inclusion of this aspect is due to the Welsh Assembly Government (2008) stating that key stage 2 pupils should be given opportunities to “find out how exercise affects the body”. This is important as we do not just need young people exercising without knowing why they are doing it. A pupil as they grow older should develop more knowledge on why the benefits take place and how exercise can affect our bodies. In addition, this will relate back to the previous aim found through the research conducted by Bailey and Dismore (2006). This aim was how pupils should be preparing themselves to want to take part in physical activity for life – if a pupil can start to understand why the body reacts so positively to exercise, then they hopefully will want to carry on taking part in later life.
Another characteristic that is included on the rubric for cognitive learning is reflection. A pupil should begin to start realising why the same outcome might be taking place and even developing that thought into what could be done to improve the end result. The Welsh Assembly Government (2008) state how across the curriculum pupils should develop their thinking through planning, developing and reflecting. The Welsh Assembly Government go on to say phrases such as “evaluate their own and others’ performances, using ICT when appropriate”, “evaluate their individual or group responses to challenges” and “find out to plan how to improve their next attempts”. The reiteration of words such as this shows the emphasis that the curriculum is trying to show for this aspect of development.
Another aspect that is included in this area of learning is problem solving. Problem solving has been put into this rubric as it is an essential skill which can be transferred across many different parts of life. It is made known to us how problem solving involves a problem-overcoming process starting from when an individual may feel any difficulty that they face in reaching a target and to the duration that he spends till he finds a solution to it (Ülküer, 1988). For example, in terms of Physical Education, this skill could be seen in competitive activities when a tactic isn’t working and needs to be changed, in adventurous activities where another route might need to be taken or in creative activities where different movements need to be incorporated into a routine. There are many opportunities for this skill to be developed in Physical Education which can then also be transferred and used in different aspect of life.
Another characteristic for my cognitive aspect of the rubric was how well a pupil could respond to a stimulus. The Welsh Assembly Government (2008) explain how pupils should be given the chance to “respond to a range of stimuli and accompaniment” and also “represent and respond to information in different forms including pictures, sounds, symbols”. This could be the pupil reacting to information coming from the teacher, another pupil or even additional information discovered about the task. Bailey (2006), supports how Physical Education and sport (PES) can be beneficial in this area as he states how it can help to increase “mental alertness” and also “greater attentiveness”. Similarly to problem solving, this skill which is very useful and effective in Physical Education can also be transferred to other aspects of life.
Finally, decision making was the last behaviour to grade the pupil on for cognitive learning. Decision making can be seen across all areas of experience named in the curriculum (health, fitness and well-being, creative, competitive and adventurous activities).  Chatoupis (2007) explains to us how when pupils “share in the decision-making process, progress toward achievement in the cognitive, affective, and psychomotor domain becomes great” which was a view held by Mosston and Ashworth (2002). Decision making is a unique skill to develop as it is all about knowing what to do and when it is best to do it. Decision making can be seen in practical activities such as knowing what movement to perform, or it can even be seen in the theory aspect such as what information is the correct tool to use.
	The last aspect of my rubric looks at the affective area of learning. Through the work of Mottet and Beebe (2006) we are told how “Addressing, changing, or reinforcing students’ attitudes, beliefs, values, and underlying emotions or feelings as they relate to the knowledge and skills they are acquiring is the domain of affective learning”. The first characteristic in the rubric looks at the pupil’s involvement with others. A pupil needs to interact with others and in some scenarios work in a team to achieve their shared desire goal. If a pupil is unable to cooperate effectively with others, then they may struggle to succeed in some areas of learning. This idea is reinforced as it is made aware how Students are encouraged to interact with each other and learn from the experiences that they create (Dyson, Griffin & Hastie, 2004).
Another behaviour to look out for in the affective domain is communication. Communication is vital as it is always useful to convey ideas with others and work together to try and solve a task where appropriate. The Welsh Assembly Government (2008) highlight this importance through using a number of phrases throughout out the curriculum such as “describe how they feel”, “communicate ideas and emotions” and “cooperate with others”. The reoccurring use of these terms such as describe, communicate and cooperate show how highly these skills are valued and that pupils should be developing this aspect of their learning as well.
The third trait to look out for in this area of the rubric is enjoyment. Enjoyment is included as it is a huge factor which plays a role in the enthusiasm and participation levels of the student. Webster et al (2011) reinforce this idea by telling us how it is vital “students develop positive feelings about what they are learning so they will approach, rather than avoid engagement and interaction with this content”. The enjoyment of the sessions needs to be there for the pupils to have the want to be learning. There is always a method to get the lesson objective through to the pupils in a way that is enjoying for them.
The final attitude to grade on the rubric would be the pupil’s sense of responsibility and understanding of roles. Whether the pupil is working individually or in a group, there is always a certain degree of responsibility. This responsibility is however increased when in a group as there are other pupils now involved with the task – it is everyone’s learning affected, not just the individuals. It is important for the pupil to understand that there is a responsibility to get the task completed successfully, and when in a team that everybody fulfils their roles. A model which encapsulates this is the Sport Education model developed by Siedentop (1984). This argument is supported as we are made aware of how students enjoy the increased level of responsibility as the teacher takes on a more passive role (Carlson and Hastie, 1997). Again, this trait of acknowledging responsibility is transferrable to other aspects of life and is very beneficial to the pupil.
Pupil report
After creating this rubric along with the grading system, an assessment on a pupil was able to take place. This assessment looked at the characteristics mentioned in the rubric and a radar graph has been devised highlighting the pupil’s strengths and weaknesses as seen below. 

The coloured borders on the radar graph replicate the different grading boundaries starting with bronze and working out through silver, gold, platinum and then diamond which is the best grade. As seen in the graph, seven aspects of the pupil’s learning have been included which indicate where their strong points are and their areas for improvement. These aspects and characteristics of the pupil include; skill level, enjoyment, level of fitness, communication, decision making, involvement and knowledge.
Pupil A has been a great student to have in the Physical Education lessons this year as it is always noted that maximum effort is always being given. Pupil A has gained numerous experiences in a wide range of activities and is always keen to try something new. This report will begin with looking at Pupil A’s strengths when he is in a Physical Education lesson. He is a very enthusiastic pupil who always tries to keep involved with tasks as much he can while enjoying nearly everything at the same time. He shows a great level of fitness which benefits him in the activities he takes part in massively. Pupil A shows an average level of skill which could be improved on by practicing and just refining some aspects of how the skill is performed. Another area for improvement would be Pupil A’s knowledge. He shows some good understanding of key words but could further himself by increasing knowledge on the effects of these terms and expanding his answers. Following on, another area for improvement for Pupil A would be his decision making. This aspect could hopefully come hand in hand with knowledge as Pupil A learns more about the effectiveness of each skill and when they are best used, he might begin to realise which is the correct decision more often. It is visible to see Pupil A has great development in the affective domain and shows no struggles with this aspect of learning. We can also see that he has good characteristics within the psychomotor domain, however, there are still a few factors such as technique which could be worked on. Finally, the area where Pupil A could benefit most from developing is the in the cognitive domain. Pupil A could further their development on knowledge by understanding the benefits of physical activity and the changes that happen to the body. 
Reflection on assessment process
I feel that this process of creating a rubric and using it to assess a pupil with the grading criteria has been very efficient. It is very easy to create a rubric as you, the teacher, know what characteristics you would like to look out for when grading the pupil. Wang and Rairigh (2006) reinforce this view by telling us how “teachers can design a variety of rubrics to meet their own instructional needs and the overall needs of their students. This increases learning and moves closer to achieving state and national physical education standards”. This reflects how flexible using a rubric can be for assessing pupils in Physical Education. The rubric can be altered and adjusted to suit the giving situation at the current time.
Not only this, but it makes the marking guide through the rubric very clear and you know you will be marking each pupil equally as it is an easy to use tool. This is beneficial not only for the teachers but for the pupils as well. The teachers will appreciate this as they know they will be grading fairly across the class and be staying on track while using the same marking scheme throughout. For the pupils, it is an effective method to be assessed by as not only will they visibly see where they are at in terms of their learning, they will also be able to clearly see what the next steps for them to develop even further and push for that next grade boundary.
A huge benefit for the use of a rubric is how the students can demonstrate their knowledge in a number of ways and not just a generalised test which is one size fits all. Metzler (2011) explain how this is vital due as we know “students are engaged in diverse kinds of learning activities, it makes sense that they should be able to demonstrate their knowledge in a way that matches how they actually gained it”. This rubric allows the pupil to express themselves in the most effective way possible.
However, the alternative method of using a rubric does have its disadvantages. The first being how time consuming they are to get correct.  The teacher must design the rubric and create the grading criteria that goes along with it. Metzler (2011) explains how this design stage may “require some trial – and – error time to get the assessment just right for its intended use”. This is the disadvantage of the rubric being so flexible in what is included for the criteria, it may not be accurate on the first draft of creation.
	Another disadvantage that this method of assessing pupil may arise, is if the teacher creates a rubric with a criterion that doesn’t assess the outcomes needed. This may occur if the teacher goes off track and the criterion doesn’t match up with the learning outcomes being assessed. At that point, it would be a waste of time assessing as nothing would be achieved. To prevent this from happening, the teacher should always make sure that the characteristics in the grading scheme match up with the actual aspect of learning that is trying to be assessed.
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[image: Image result for CARTOON MAN RUNNING]PSYCHOMOTORPSYCHOMOTOR
Shows excellent skills in a wide range of activities. Can also transfer skills with ease across from different activities.
Shows excellent technique and efficiency when using skills.
Shows an excellent level of fitness when taking part in different activities.
Rarely misses taking part in a physical education session.
Shows great skills in a wide range of activities. Can also transfer skills across from different activities.
Shows great technique and efficiency when using skills.
Shows a great level of fitness when taking part in different activities.
Participates in the majority of physical education sessions.
DIAMOND
PLATINUM
GOLD
SILVER
Shows basic skills in a limited number of activities.
Shows a poor technique and efficiency when using skills.
Shows a poor level of fitness when taking part in activities.
Participates in a poor amount of sessions.
BRONZE


[image: Image result for cartoon brain]COGNITIVE
Shows average skills in a number of activities.
Shows average technique and efficiency when using skills.
Shows an okay level of fitness when taking part in activities.
Participates in an okay amount of sessions.
Shows good skills in a wide range of activities. Can also start to transfer basic skills across from different activities.
Shows good technique and efficiency when using skills.
Shows a good level of fitness when taking part in different activities.
Participates in a good amount of physical education sessions.
COGNITIVE
SILVER
BRONZE
Pupil shows poor ability of reflecting on their own work.
Pupil consistently makes the wrong decisions in activities.
Pupil unable to respond to a stimulus.
Pupil does not understand why we exercise.
Pupil shows average ability of reflecting on their own work.
Pupil makes the wrong decisions in activities a number of times.
Pupil is largely unable to respond to a stimulus.
Pupil understands a little why we exercise.
Shows some understanding/knowledge of key words to the related task.
PLATINUM
GOLD
Pupil shows good ability of reflecting on themselves and others.
Pupil makes the wrong decisions in activities on occasions.
Pupil can sometimes respond to a stimulus.
Pupil shows good knowledge of why we exercise.
Shows good understanding/knowledge of key words to the related task.
Pupil shows excellent ability reflecting on themselves and others while suggesting improvements for the future.
Pupil makes the wrong decisions in activities rarely .
Pupil can respond to a stimulus extremely well.
Pupil shows brilliant knowledge of why we exercise and majority of the benefits that are associated with it.
Shows excellent understanding/knowledge of key words to the related task.
DIAMOND
Pupil shows great ability reflecting on themselves and others while suggesting improvements for the future.
Pupil makes the wrong decisions in activities on every now and then.
Pupil can respond to a stimulus well.
Pupil shows great knowledge of why we exercise and some of the benefits that are associated with it.
Shows great understanding/knowledge of key words to the related task.

AFFECTIVEAFFECTIVE
DIAMOND

[image: Image result for cartoon heart in person]Pupil shows excellent involvement with the rest of the class.
Pupil shows an excellent amount of communication with their peers.
Pupil enjoys all the time when taking part in PE lessons.
Pupil has excellent knowledge of responsibility and roles.
Pupil shows great involvement with the rest of the class.
Pupil shows a great amount of communication with their peers.
Pupil enjoys often when taking part in PE lessons.
Pupil has great knowledge of responsibility and roles.
Pupil shows good involvement with the rest of the class.
Pupil shows a good amount of communication with their peers.
Pupil enjoys sometimes when taking part in PE lessons.
Pupil has good knowledge of responsibility and   roles.
Pupil shows poor involvement with the rest of the class.
Pupil shows a poor level of communication with their peers.
Pupil doesn’t enjoy majority of time when taking part in PE lessons.
Pupil doesn’t have any idea of responsibility/roles.
PLATINUM
GOLD
SILVER
BRONZE
Pupil shows little involvement with the rest of the class.
Pupil shows a small amount of communication with their peers.
Pupil doesn’t enjoy majority of time when taking part in PE lessons.
Pupil has some idea of responsibility/roles.


Pupil A	Skill level	Level of fitness	Decision making	Knowledge	Involvement	Communication	Enjoyment	3	4	2	2	5	4	5	
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