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Research Question
How do staff and students in key stage two perceive the use of lollipop-sticks to aid questioning and participation?





















Introduction 
Throughout this small-scale research study, a critical evaluation of the impact two chosen research tools will be discussed, and findings will be shared on their effectiveness. The focus of the research topic will be, how do staff and students in key stage two perceive the use of lollipop-sticks to aid questioning and participation? Through carrying out research on this topic will allow a clearer understanding of the effectiveness of Assessment for Learning (AfL) strategies in the classroom. Cambridge Community (2025) shares that AfL as a process gives teachers and children the opportunity to use feedback to improve learning and guide future steps. Within the focus of AfL strategies, there will be a focus on the use of lollipop-sticks as a strategy of AfL. Welsh Assembly Government (2010) describes the use of random questioning, through the use of lollipop-sticks to be highly effective. Their research confirms that the use of lollipop-sticks in class aids teachers in using techniques, such as Bloom’s Taxonomy to aid children’s progression within questioning. Writings by Black et al (2003) share the importance of AfL comes from the empowerment children achieve when taking ownership of their work, furthermore, providing teachers with highlighted insights into children’s progression. To achieve an outcome within this research study, data will be collected from staff and students from a school where I carried out a placement. The data will be collected in the forms of a questionnaire and an interview. 

Literature Review 
The research carried out focuses on the use of lollipop-sticks in the classroom as an AfL strategy. Many teachers use lollipop sticks to aid them increasing pupil participation and random questioning as a method of AfL. McGill (2015) describes the implementation of lollipop-sticks into lessons boasts an increase in pupils focus during the lesson, as well as providing a sense of value to every child in the classroom. Furthermore, literature from Lemov (2015) further supports the inclusion of lollipop-sticks as a method of AfL in the classroom as, there is increased engagement from pupils as they do not know who will be called upon next – drawing a focus to the lesson from all children. Presented in a case study from Estyn (2023) it is explained that high levels of contribution often result in outstanding behaviour from pupils and develop healthy, professional relationships between staff and pupils. The case study supports the positive effects teachers have noticed from the implementation of the use of AfL strategies, such as lollipop-sticks, due to the high levels of class contribution the method provides. It is clear from the support of lollipop-sticks when implemented correctly in classrooms is a widely beneficial tool when posing random questions, as well as increasing and developing pupil participation. The literature and case study provided detailed descriptions of the fairly positive perception teachers have of using AfL methods, such as lollipop-sticks to develop the proposed question. From these writings, there is a clear link between the implementation of lollipop-sticks as a method of AfL in the aid of randomised questioning and participation. There is no doubt that using lollipop-sticks benefit the overall participation of the class, as the individual pupil is always chosen at random which can often, as stated, increase the engagement of the pupils. 
On the other hand, Dabell (2024) states teacher should “throw out the lolly sticks”. The writings describe that teachers should take more time to create exceptional questions. Further readings from this article suggest that the implementation of lollipop-sticks can often weaken the authority teachers have within the classroom. The article explains this is due to the unsure nature that follows the use of lollipop-sticks – as this can appear as an uncertainty from the teacher to the pupils. In agreeance, Hartsdown Academy (2024) considers that using lollipop-sticks in the classroom can implant feelings of embarrassment, fear and frustration. The writings explain that these feelings are due to, pupils who consider themselves weaker do not want to be  highlighted as potentially being weaker in front of their peers. As well as this, pupils who consider themselves stronger become frustrated, due to the lack of opportunity to answer when the teacher uses lollipop-sticks – as they are unable to share their answers with their peers. Additionally, Hansen (2015) demonstrates that often when children feel pressure they can disengage or draw their focus to coping with the stress they may be feeling. This suggest that many children who will feel pressure from their name being randomly selected, will be focusing about being picked rather than thinking about the question posed – disengaging them in the focus of the lesson. On the whole, there are some clear limitations present when implementing lollipop-sticks as a means of AfL within a key stage two classroom. Often these limitations strongly fight against that of the benefits found of this method. Due to the unexpected nature lollipop-sticks entails, children can often be left feeling stressed, worried and frustrated. These feelings will naturally cause pupils to go off topic mentally, as their focus from the lesson is cast aside due to the distraction of the feelings they are experiencing as a result of the lollipop-sticks. Furthermore, this method of AfL is contradicted through insights of Donaldson (2015) explaining in the report ‘Successful Futures’. Writings from the report explain, all children should be given the opportunity to be able to reach outcomes of the four purposes. Thus, suggesting the emotions children would experience when under the pressure of lollipop-sticks would not allow them to thrive within the four purposes. 

Methodology 
In order to conduct my research, I enlisted the use of interviews and questionnaires, as tools to develop an understanding of the question at hand. The decision was made to enlist the use of interviews and questionnaires as, according to Imperial College London (2025), the methods allow researchers to acknowledge and grasp the experiences of those of others – drawing a clearer picture of their research. It was a vital part of the research to ensure ethics, confidentiality and consent was explained and given prior to the research being carried out. There was a constant conscience of adhering to BERA (2024) guidelines throughout conducting interviews and questionnaires, and participants given the option to participate and to opt out once answers had been given. By following BERA (2024) guidelines ensures the research is being carried out to the ‘highest ethical standards in any and all contexts’. To do this, it will be ensured to gain assent from the children. Assent, explained by the Medical Research Council (2025), is a way of gaining consent from children who are not yet old enough to. For this to be conducted ethically, there must be a clear and detailed description given to the child participating of what the interview or activity will entail, for them to agree to giving the information required. There will also be time taken for the child participating to ask questions regarding the interview, given the option once the interview has been completed to withdraw – in which case their answers will be removed immediately. 
When using interviews as one form of research collection, the decision was made to use this with the pupils in the class in a semi-structured interview format. A semi-structured, explained by the National Library of Medicine (2019), is a flexible research tool to collect consistent data as well as an expenditure of data. Literature from O’Reilley and Dogra (2016) states that interviewing as a research tool, specifically used with children, gives opportunity to access a wide range of vital information essential to the research. Within the literature, it is explained that interviewing children gives the chance for the researcher to understand an honest understanding of the experience of the child at the fore front. However, Fowler and Mangione (1990) suggest in their findings that often the interviewer can act as an influence on the participant, changing the course of the answers given. The National Library of Medicine (2015) is in agreeance with this literature, explaining children are often seeking the approval of their teachers. This suggests that the pupils participating will change their answers depending on their relationship with the researcher and what they think the researcher will want them to answer. To overcome this there was an explanation given prior to the interview taking place to say there will be no consequences for the answers they provide and creating a positive, enthusiastic space to carry out the interview. A case study carried out by Estyn (2023) deciphers that through collaborative work with children, reaches increased senses of motivation and safety to share true answers honestly. This suggestion coincides with some of the QTS Standards set out by the Department for Education (2011) teachers must achieve in order to gain their qualified teacher status. The specific standard it relates to is ‘Make accurate and productive use of assessment’, in which the report outlines the vitality of effective assessment using this information to develop pupil’s skills, knowledge and understanding. 
As well as using interviews to gain an understanding of how staff and pupils perceive the use lollipop-sticks to aid questioning and participation, the implementation of questionnaire was necessary to gather further data. The decision was made to create the questionnaire with the use of Microsoft Forms, then emailed over to the participant to collect their data. This meant the data was automatically stored, ready for results to be collated. The justification for use of questionnaires to collate research for this study is explained through some of the findings of Kuphanga (2024). The journal synthesises that questionnaires are an accessible, efficient and cost-effective tool, that is highly effective for data collection. Additionally, Denscombe (2017) writes that to gain a wider understanding, research tools such as questionnaires allows a mix of methods to be use, engaging with a more thorough understanding. It was decided that the questionnaire would be carried out with teaching staff, to be able to gain a separate, professional opinion opposed to that of the children. Teachers Institute (2023) describes the use of questionnaires to collect important and valuable data, through its systematic data collect method. However, writings from Bradley (2013) explain that when using questionnaires as a research tool, due care and attention must be taken when creating the questions. The literature explains that considerations must be taken to use wording that will not sway the participants answers, as this could limit the understanding needed to draw a conclusion. Within appendix two, it can be noted that the questions have been carefully constructed to gain a flavour of the job role of the participant, prior to a range of questions with some being multiple choice and others with the opportunity for further expansion. The decision to include multiple choice questions within the questionnaire was supported from a study carried out by the University of Manitoba (2025) who suggest, multiple choice questions feel less like getting a question wrong and feel more like sharing your opinion. On the other hand, the College Board (2025) states that the use of multiple-choice questions limits answers given by the participant, potentially leading to meaningless information being found. To overcome this when creating the questionnaire, the literature discussed was considered and so the implementation of multiple choice and questions where expansion could take place were included, through doing this a range of information could be found – which could be draw upon to conclude, which can be seen in appendix two.

Discussion and Findings 
When exploring the findings of the interview, which can be seen in appendix one, the children seem to have an overall generalised thinking to question one. They all share thoughts that the implementation of the use of lollipop-sticks is to aid with name calling, everyone to get the chance to answer and to engage listening. This shows that every child interviewed had a sense as to why this method of AfL was being used. Interestingly, regardless of having an understanding as to why this strategy is implemented, 67% of the participants experience negative emotions when the strategy is being used. Typically, it is found that children are more comfortable in their surroundings behaviourally and emotionally when they have an understanding of what is going on. This is supported by Jones (2024) in a journal that states children feel a sense of security when they have an understanding of what is happening. This literature contradicts that of the findings of this research, as it has been noted that the children do have an understanding as to why the lollipop-stick AfL strategy is used, but most feel negative emotions when they are used (seen in appendix one, questions one and two). Continuing, questions three and five show a further interesting outlook on the strategy from the children. Although a high percentage of the children experienced negative emotions when the strategy is used, 100% of the children agreed that it is fair for teachers to use them. However, later 67% again stated in question five that the strategy makes them worry about being picked, rather than aid their focus on the question and the lesson. With this in mind, these findings show to challenge the findings previously discussed by Lemov (2015) who suggests that using lollipop-sticks as an AfL strategy increases children’s engagement, as they are unsure who will be called upon next. However, as discussed 67% of the children stated their focus turned from the question to worrying about being picked to answer when this strategy is implemented. Furthermore, drawing focus to questions six and ten there is a compelling comparison present. When looking at the results of question six, 100% of the children agreed that when the use of lollipop-sticks are present in the lesson the feel like they learn more. Noteworthily, this contradicts previous results found in question five where the children explain they are unable to focus when the method is in effect. This could be a result of Fowler and Mangione (1990) findings previously discussed, where they explain children often want to do their best to please their teachers and so share answers they think are right or what they think the teacher wants to hear. 
When exploring the findings of the questionnaire, which can be seen in appendix two, it is clear that the participant uses lollipop-sticks a few times a week but not every lesson. When exploring the answers provided in questions four and five, there is a definite strong effectiveness spotted in the usage and encouragement of quieter children to participate in the lesson. The participant, the class teacher, explains there has been clear identification of children who do not usually engage, engaging in lessons when the use of the strategy was present – as these children were given the opportunity to do so. The class teacher can be seen to explain, in appendix two question seven, that the AfL strategy is adapted slightly to increase the comfort for the children. The option to ‘phone a friend’ is present to ease the nerves of children answering questions, to subside any feelings of embarrassment they may feel when answering  in front of the class. ELSA Support (2025) describes having a ‘phone a friend’ initiative embedded within an AfL strategy, such as lollipop-sticks, helps ease children’s fears as they know if they are stuck, they can ask a friend for help or advice with the question – hence why the class teacher implemented this when using the AfL strategy. Following, questions nine, ten and eleven share that the implementation of lollipop-sticks have been noticed to enhance formative assessment by gaining strong insights into the children’s understandings, especially from the children who wouldn’t normally choose to answer a question. The participant explained that this is because these children were being given the opportunity to share what they did or did not know, meaning the participant was able to support the children accordingly having had the opportunity to hear off them. Furthermore, due to the beneficial addition to confidence when using the AfL strategy over time, the participant plans to increase their use of the strategy to continue the development of the children in the class. 

Conclusion 
In conclusion, from the findings of the research carried out to understand the perception of the AfL strategy in aiding questioning and participation it seems it can be highly beneficial. When using research tools such as interviews to develop an understanding of the children’s opinion of lollipop-sticks as an AfL strategy, I found the tool to be highly beneficial. Interviews were an effective research tool within my study as they provide the ability to gain a deeper understanding as to why an answer has been provided. The use of the semi-structed interview allowed a deeper understanding to be gained, as there was preplanned questions which could be expanded upon if needed. In future, I would have changed the who interviewed the children. This was because the children already had a relationship with the conductor of the research, myself, meaning there was often a presence that the answers they were giving were to please, rather than an honest answer. From interviewing the children, the overall consensus was that the AfL strategy did in fact aid whole-class participation, but made a large majority of the class feel worried about being picked so overall focus was decreased. 
When carrying out the questionnaire with the classroom teacher, it was evident that they found the implementation of lollipop-sticks highly effective. It was explained that it was vital to gain an understanding of what the children knew, so they could plan lessons accordingly and adapt the challenge of the work in accordance with the learning. When carrying out the questionnaire some challenges did occur, for example, the ability to gather results. As the questionnaire was created using Microsoft forms, it was shared via internet link over email. This meant having to chase responses, as often emails become lost and overlooked as unimportant. If I were to use this research tool again, I would ensure to print off copies and give a time frame for when it needed to be completed. The questionnaire provided information that the method of AfL would continue to be used due to the positive effects for aiding questioning and overall pupil participation. 
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Appendix
Appendix One 

1. Why do you think teachers sometimes use lollipop sticks?

Child 1 – I think it is because it makes it easier to call names.

Child 2 – So that everyone gets a chance to answer, to be fair.

Child 3 – Using it as a tool if others are not listening, deciding who needs to answer.

Child 4 – As a way to see what the children already know. 

Child 5 – So it’s fair. 

Child 6 – To help choose pupil. 

2. How do you feel when your name is picked from the lollipop sticks?

Child 1 – Embarrassed and shy.

Child 2 – Excited. 

Child 3 – Nervous.

Child 4 – Scared. 

Child 5 – A little stressed and a little excited – in case get wrong. 

Child 6 – Happy. 

3. Do you think it’s fair when a teacher uses lollipop sticks? – Why?

Child 1 – Yes.

Child 2 – Yes – people won’t get mad about not getting the opportunity to answer.

Child 3 – Yes – so that everyone gets a turn. 

Child 4 – Yes – want to see what the children have improved. 

Child 5 – Yes – so that it is fair for the whole class.

Child 6 – Yes – helps some children to pay attention – increases listening. 

4. Do you think when a teacher uses lollipop sticks that it gives everyone in the class a chance to answer?

Child 1 – Yes.

Child 2 – Yes – stops same person answering all the time.

Child 3 – Yes

Child 4 – Sometimes – not everyone will always be picked.  

Child 5 – Yes. 

Child 6 – Yes – randomly choose. 

5. When your name is picked, do you feel it helps you stayed focused on the task or do you worry about your name being picked from the lollipop-sticks?

Child 1 – Panic – in case get the answer wrong in front of the whole class.

Child 2 – Help say focus – thinking of an answer.

Child 3 – Panic.

Child 4 – Worry about name being picked. 

Child 5 – Little bit of both. 

Child 6 – Help focus – in case doesn’t know answer – wasn’t listening. 

6. Do you think using lollipop-sticks helps you learn better?

Child 1 – Yes 

Child 2 – Yes – potentially no opportunity to answer without. 

Child 3 – Yes. 

Child 4 – Yes – because it makes sure you’ve been listening. 

Child 5 – Yes – feed off others answers to develop knowledge and own answers. 

Child 6 – Yes – will be waiting for an answer. 

7. What do you do when someone else’s name is picked? Do you still think about the question and answer in your head, or wait until your turn?

Child 1 – Still think of the question.

Child 2 – Keep thinking – person answering may need help. 

Child 3 – Wait until your turn. 

Child 4 – Wait until your turn. 

Child 5 – When name called. 

Child 6 – Before name called. 

8. Is there anything you would change about how the lollipop-sticks are used in class?

Child 1 – Use them more.

Child 2 – Nope. 

Child 3 – Use more. 

Child 4 – Use more. 

Child 5 – No. 

Child 6 – No 

9. Do you think when a teacher uses lollipop-sticks the lesson is more or less fun than raising your hand?

Child 1 – Use more – annoying keeping your hand up – hand is hurting. 

Child 2 – More fun – arm gets tired. 

Child 3 – More fun.

Child 4 – More fun.

Chid 5 – A mixture. 

Child 6 – More fun. 

10. How would you describe lollipop-sticks to a friend? What is it like? Is it helpful? How does it make you feel? 

Child 1 – Helpful and happy.

Child 2 – Fun and fair. 

Child 3 – Might give you the opportunity to answer.

Child 4 – Scary. 

Child 5 – Helpful, little exciting and a little worrying. 

Child 6 – Helpful for listening. 
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Exploring pupil participation within the inclusion of Lollipop sticks.

A questionnaire to discover the general benefits and limitations of the implementation of Lollipop-sticks in lessons.

1. Do you give your consent for your answers provided in this questionnaire to be used within a research project?

B

Templates Yes

O O

2. What is your role in the Year 3/4 classroom?

Enter your answer

3. How frequently do you use lollipop sticks as a questioning strategy in your lessons?

(O Every lesson.

) Afew times a week.

(O Occasionally.

Never.

4. How effective do you find lollipop sticks in promoting equal pupil participation?

Very effective.
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4. How effective do you find lollipop sticks in promoting equal pupil participation?

Very effective.

B (O somewhat effective.
Ternplates

(O Not very effective.

)

O Ineffective.

5. Do you think lollipop sticks help reduce hands-up dominance and encourage quieter pupils to engage? Please
explain.

Enter your answer

6. How do pupils generally respond to being chosen at random using lollipop sticks?

(O Ppositively - they engage well,

(O Neutrally - no noticeable difference

(O Negatively - some pupils show reluctance

(O Mixed responses
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7. Do you adapt the lollipop stick strategy in any way (e.g., allowing ‘pass’ options, pairing students, using them
alongside other questioning techniques)? If so, how?

Enter your answer

B

Templates

8. Have you encountered any challenges when using lollipop sticks? (e.g., pupil anxiety, disengagement, fairness
concerns) How do you address them?

Enter your answer

9. Do you believe that lollipop sticks enhance formative assessment by providing insights into pupil understanding?
Why or why not?

Enter your answer

10. What impact, if any, do you think lollipop sticks have on pupil confidence over time?

Enter your answer

11. Would you continue or increase the use of lollipop sticks as a participation strategy? Why or why not?

Enter your answer




