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Section 1: Context and Purpose  

Extensive knowledge and evidence-based research, as well as key theoretical approaches, have been drawn together to develop this handbook for professionals to bring an insight into children transitioning from Nursery to Reception.  Children are faced with diverse changes throughout their lives but, when supported and acknowledged by responsive adults, children will discover that these changes are not overwhelming and can turn them into strong and competent learners.                                               
EYFS Outcomes

Learning and Development
Environment
Relationships
Unique child




Children learn and develop well in environments; this handbook will explain the importance of it. 
Practitioners 
· Respond to all individuals needs and develop strong partnerships to enhance a nurturing environment 
· Develop rich and learning opportunities through play in the setting. 

Practitioners should teach children by ensuring opportunities across the framework. These established outcomes should ensure an effective transition for children and a nurturing process for them. 
Children strive on key positive relationships. 
Practitioners 
· Should understand the importance of relationships. 
Foster a sense of belonging to children with a loving and warm approach. 
· Support children’s efforts and stimulate their independence. 
Every child is unique, and this handbook will show the importance of this
Practitioners
· Should be aware that they need to observe each child’s learning and development to assess their progress and plan the next steps.
· Identify any needs for additional support.














                                         
  (Source: Ducklingsnursery.org 2012)
Section 2: Effective Transitions 

A transition is the course of alteration many of which children will encounter as they grow up. The Foundation Phase is the leading source, stating that the future success of children is contained within their earliest experiences that will then provide a secure foundation for learning (Palaiologou and Hallowes, 2010).  However, to build the strong and effective foundation scale, practitioners need to understand the importance of the transition the child is going through and accommodate them through this period. Early Years workers are the key element in delivering a coherent approach both to the continuation of the Foundation Phase and to the children (Foundation Phase 2015). The effective transitions, are the bases of ensuring the well-being of the child and their overall development. Theorist Bronfenbrenner (1979) identified transitions as systems, the levels in which we move into and out of throughout our lives (Palaiologou and Hallowes, 2010).  He claimed that the ‘microsystem’ of a child’s life such as their home or day centre are transitions that have a prolong effect on a child’s well-being.  Microsystem according to Ryan (2001) is the element closest to the child and contains the structure such as relationships or interactions the child has with their environment.
Increasingly child development theories are becoming more acceptable on the basis that a child’s biological traits and the surrounding environment play a vital part in their growth. Ryan (2001) recalls that Bronfenbrenner’s ‘ecological’ theory is based on the quality and context of a child’s development.  Doherty and Hughes (2009) describe that genotype and phenotype provide a framework for exploring how genes and the environment interact.  They believe that the combination of biological and environmental factors can best develop a child. Early Years Matters (2017) state that the environment contributes in supporting and developing a child’s progress and learning.  It allows them to be relaxed, comfortable and feel at home.  This is important during transition as when children start at a setting, they should feel secure and safe.  When a child feels this, they will be able to explore and find out about their new surroundings.



Section 3: Transiting from Nursery to Reception Class
Starting school is an essential time for children, parents and key workers.  It can have a fixed effect on their development (Early Matters, 2017), as well as a main change in their lives which can control their future in education (Fabian, 2002).  It is a period embarked by excitement, happiness or sadness for all participants (Dockett and Perry, 1999).  This suggests that transition is a major step for children and their families.  Harper (2016) also suggests that it is a time when children are separated from daily family routine and engaged in an environment full of alterations, new expectations and movements.  In order for a transition to be successful, the importance of an inclusive practice needs to be drawn.

Inclusion within Early Years 
An inclusive school culture starts at the beginning where everyone including, staff, volunteers and parents feel that they belong in the setting.  Within the school culture, there should be diverse experiences to enrich the community and school.  Montgomery (2001) stresses the importance of key workers recognizing the different teaching styles suited to the child’s needs and developing appropriate strategies to meet these.  An article by Inclusive School Network (2015) suggests that the process of becoming a cultural, inclusive school depends on the school community, supporting and addressing the child’s individual needs together. Effective models of inclusive education can create an environment for every child, where they have opportunities to flourish. 
When children are given choices and opportunities, it promotes their sense of agency in the setting.  When they have this, children have choice over their decisions or events and develop a sense of identity (Gowrie SA, 2015).  The Reggio Emilia Approach’s main pedagogy is the focus on children’s well- being and their personal process.  It is suggested that the child’s journey is towards their inner self-awareness, well-being and creating relationships.  They focus on fostering children with inclusive needs and this aspect can be applied to school settings.  It follows The Department of Education (2017) and their advice which stress the importance of equality of opportunity and anti- discriminatory in practice.  Applying this to schools, it is important to include every child and fully support them in every way possible. However, in Palaiologou (2010) it can be argued that in pre-set goals and descriptive curriculums approaches, children’s personal, social and emotional development can be viewed as measured achievements, rather than as Reggio Emilia approach description as a child’s journey.  It is important to balance these sectors appropriately in the setting and develop strategies to include both approaches. 
The importance of play in transition
The majority of children start school or transfer to a different class in good time but there can be some children who join classes at a later date with no help or introduction to settle them in.  Fabian and Dunlop (2010) believe that each child’s individual learning comes from the existence of interacting with others and the surrounding of objects and people.  This can be a useful concept to adopt when considering and reflecting on children’s participation.  Play has the qualities that can enable children in transition to participate.  This has been shown to effect learning, from social abilities to cognitive benefits, such as children’s language or imagination. (Fabian and Dunlop, 2005).  Fox (2008) states that the relationships between cognitive development and play are described differently in two theories.  These are Piaget and Vygotsky.  Piaget viewed play as ‘assimilation’ and believed children take this as pleasurable, furthering them to not learn new things.  However, Vygotsky’s theory states that play has reinforced cognitive development and that children not only practice what they already know, but also learn new things from it.  Howard (2010) suggests that Vygotsky believed learning takes place between the interaction of child-child.  He emphasised that the first observations are modelled processes such as play, and then are converted to be independence use.  This development is called the Zone of Proximal Development.  However, Piaget was not as concerned as Vygotsky with the priority on cooperative and collaborative learning.  Howard (2010) recalls that Piaget viewed ZPD as the element for cognitive development, as this helps children learn and use new skills with assistance.  These ideas were furthered on by Bruner and his element of ‘scaffolding’ in teaching, which allows ideas to be revisited and challenged at higher levels. 




Section 4: The Role of the Adult
Drake (2006) believes that effective transition procedures should be carefully acknowledged, and planning should be focused on the understanding of young children’s needs.  Practitioners need to give children opportunities to talk and ask questions about their apprehensions regarding the transition.  Drake (2006) also recalls that effective transition within the Foundation Phase depends mainly on the partnership of teams to establish communication links between settings.  The National Occupational Standards (2014) also stress the importance of practitioners in times of transition.  One of their statements requires practitioners to plan with others to support young children to manage their transition in a positive way.  It is essential that settings develop a shared approach to the children’s learning and enable regular meetings between both parties.  When there are numerous of children starting at the same setting, it is important for practitioners to arrange for the children’s future teachers to meet them in their current settings.  It is also important to arrange visits with parents of the children as this communication sector plays an important part.  Brooker (2008) declares that some of Bronfenbrenner’s ‘hypotheses’ are visibly embedded in the good practice of schools during transitions.  It is also important to keep communication links between professionals such as Flying Start or Speech Therapists when a referral has been made to ensure continuity for that child (Drake 2006).  Their transition is viewed as a journey, and regular updates or meetings between these partnerships and staff will establish a cohesive approach. 
Involvement of the parents
Effective communication with parents is key when children are transitioning.  The Foundation Phase (2017) emphasizes the working partnership of parents and Early Years practitioners, where they believe children do best when parents and professionals work together effectively.  The place of family life is vitally important, as this is where children’s first educators are and where they spend most of their time.  Palaiologou (2010) stresses the importance of parental involvement in transition, since they are going through the change themselves.  The author also recalls that practitioners need to know that parents can feel anxious about their child’s transition.  For Palaiologou (2010), they are seeing their child change and if there is no relationship created with staff this feeling will become greater.  This is reinforced by Bronfenbrenner (1979) who suggests that the more practitioners’ links, the more effective the development of the child.  It is important to involve parents in any aspects of the child’s transitions such as inviting them into the setting, sitting with their child and getting to know them.


























Section 5: The needs of the child
A Holistic Approach
When we consider a holistic approach to children’s care and transition, the aim is to improve the quantity of outcomes for that child, whilst also improving their overall well‐being (Watson, 2006).  Theorist Friedrich Froebel (1782-1852) is recognized for the foundations on modern education based on the acknowledgement of a child’s individual needs and capabilities.  Halpenny and Pettersen (2013) state that an essential element of Froebel’s concept of education is the focus of a holistic child. Bruce (2012) recalls that part of Froebel’s theory was to allow children to be children.  However, not all of children’s needs are met.  Minton (2008) recalls that theorist Maslow offered a simple and structured strategy on why some children fail before starting school.  There are certain needs that must be encountered before the child is in any state to start school.  The child must have nurturing food, a home and the feeling of being safe before they are free to learn.  Is there already a prejudgment that a child who is born into that background predisposed to failure? Williams (2010) stated in The Guardian, that parents' background can increase the way schools make effort with some children.  Why do schools work harder when parents are from a more privileged background? Could this be because those parents are more spoken in demanding that the school works harder for their child?  Children who are from lower-classes, according to Ramey (2004) could be at risk for lack of school readiness due to less knowledge and skills.  There is a need for viewing every child as equal, where the same amount of teaching or effort is put in. Bringing a key worker into the setting can give each child security and a person who can concentrate on that individual’s needs.  
Key Worker 
Children thrive in a secure and loving relationship. This can be established by the key worker in the setting.  Children settle best when there is a someone involved who they can narrate to, have contact with and someone who can exchange information to their parents.  This person is point of contact with the parents and any issues or concerns is forwarded to the Key Worker.  The importance of this individual is shown in the Welfare Requirements of the Early Years Foundation Phase.  Early Years Matter (2017) states that this approach is very successful in the transition to reception class.  They also believe that the key person is responsible for reacting sympathetically to children’s feelings and behaviours, whilst also giving them reassurance, such as when they are new to a setting or class.  The Key Worker in a school can range from the Teaching Assistant, Deputy Head or the Teacher itself.
Why does attachment matter?

Early Years Matters (2017) convey that attachments are the emotional links that children gain through their parents or a key worker in a setting.  Mickelburgh (2011) states that it is agreed among psychoanalysts that this bond with a child and an adult is central to their well-being. This can be referred to as the Attachment Theory and is mostly related to the work of John Bowlby (1958).  McLeod (2009) recalls that Bowlby described attachment as a ‘lasting psychological connectedness between human beings’.  He also believed that attachments are branded by certain behaviours in children. Bowlby also believed that the source of making relationships are formed in the early years of a child’s life.  It is therefore important children experience positive and loving early attachments.  These can be established by the Key Worker, where children will start to understand themselves through the encouraging messages that the known figure will be giving which entail can help them build self-esteem and trust. (Mickelburgh, 2011).  However, Harris (1998) in Lee (2003) believes that parents do not form their child’s personality or character.  A child’s peers can have more of an influence than their parents.  This is also agreed upon by Arizona State University (2006) who states that the relationships children outline with their peers have a significant impact on their lives.  Together with the key worker and the parent, this will also have a significant impact on a child’s development, so it is important this is accomplished.  








Section 6: Interventions

When a child starts in a new class, families should feel that the staff are doing everything possible to accommodate the child’s needs. (Dowling, 2005).  For a child to feel comfortable about leaving their parents, they must be at ease within their setting.  Margetts (2003) states that it is important that transition programs are carefully planned.  The more familiar the setting the child encounters, the easier the transition period will be.  Margetts (2003) also recalls that transition programs should create a balance of continuity between the child and school experience, and that practitioners can cultivate approaches to help the children regulate.  Dowling (2005) explains that activities such as finding coat pegs or learning how to hang up coats can create links between the home setting and school.  Some children respond to these easily, others may be unsure, and each step is a challenge.  It is important to recognize struggling children quickly and guide them with reassurance and confidence to help them remain secure and manage the changes well. (Brookson, 2010).  Cross-phase activities are a helpful technique, which can not only ease the transition process but can also provide an effective and nurturing environment (Palaiologou, I and Hallowes 2010).  Jiron (2012) found that when children sing songs, they are more likely to experience a smoother transition.  Children love to hear songs as they move about their day.  Mathews (2012) states that changes from one activity to another can be hard for children, therefore singing with them during those periods can help ease transition.  A study by The Guardian (2011) claimed that parents or teachers ought to sing to their children every day to avoid language problems in later life, which is an essential outcome not just for transition but for the overall child.
[bookmark: _GoBack]Transition strategies can also be used to support individuals with additional needs, for example ASD.  The strategies can attempt to help certainty for individuals on the autism spectrum and to create positive routines around transitions.  If warning signs are not indicated, they can eventually obstruct children’s independence and bound their ability to succeed in future surroundings.  Warning signs could include factors in understanding the verbal directions from the teacher, or when a teacher announces when an activity has finished, pupils with ASD may not have grasped all of the information.  Larkey (2017) recalls that there are numerous strategies that can create an effective transition for children with additional needs.  Many children with ASD have a ‘brain map’ in their head on the day planned.  Larkey (2017) states it is important that practitioners create a script for the children to manage this. Providing the children with photo books or social scripts that can show the children information or photos of the day ahead such as the classroom, teachers etc.  This reassures the children of the changes they might expect in the transition.  




















Section 6: Outcomes 
How do we know these interventions are effective?
Promoting singing in the classroom, according to Honig (1985), is an important skill to gain positive management of children’s behaviours.  It is also an important tool to communicate and can promote the learning of daily routines in the classroom.  It can ease separation troubles, stretches the child’s memory or build their motor skills. Froebel (1782-1852) strongly advocated education with songs.  Norman (2015) explains that Froebel considered ‘Mother Songs’ to be the starting point of developing the early skills of a child’s body and senses.  He also believed that through these songs, a close emotional bond will be formed with either the educator or parent, where they will gain a sense of responsibility in supporting the development of the infant in their care.  Parents can also enhance this intervention and relate it to their child in the home environment.  Blythe in Hill (2011) states that singing traditional nursery verses to children before they start school, is an essential foundation starter to their later educational success and emotional well-being.  Singing, according to Myers (2015), can nurture a child’s brain development. Different interventions can nourish the brain of a young child which therefore can proceed them into emotionally stable children and adults in later life.  All these aspects will help a child with their speech and language, which are then assessed by the program Speech and Language Link at the start of the school year.  
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(Source: TeachingMama, 2013)
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Washing Hands Song
(Tune: Row Your Boat)
Wash, wash, wash, your hands,
Soap will make them clean,
Scrub the germs til they fall off,

Germs go down the drain.

©2013 toachingmama.org
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We're Putting Our Toys Away
(Tune: The Farmer in the Dell)

We're putting our toys away,
We hope it won't take all day,
To have more fun,

We'll get it all done,

We're putting our toys away,

Tidy up
(Tune: Jingle Bells)

Tidy up, tidy up, put the toys away,

Tidy up, tidy up we're finished for today.

Tidy up, tidy up, put the toys away.

For we'll get them out again the next time that we play.

©2013 teachingmama.org
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