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A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience. 

In this assignment I will be discussing how different Assessment for Learning (AFL) strategies can be used to assess a child’s learning and understanding in the classroom. I will be examining different techniques and strategies that can be used with a broad range of ability of learners within a classroom of 25 Year 4 pupils. Discussing AFL within a classroom is important as assessing where a child is in their learning and comparing it with the level they are to achieve next may ensure the child is progressing efficiently in the particular subject. In result of this concept, Donaldson discusses in “Successful Futures” (2015) the use of Progression Steps within the new curriculum. He suggests that the frequent transitions between Key Stages may suppress progression for individuals and effect their engagement in their own learning in the future. However, it may be argued that this is very similar to the current curriculum as children are still expected to reach certain progression steps by a certain age and so still fall into judgement of being a higher or lower performer. Therefore, it may suggest Donaldson contradicts his statement of learners “becoming more accomplished in performance” (Donaldson, 2015, p.52). 
The lesson plans attached (appendix 1, 2, 3) are planned for a class of 25 Year 4 pupils with a range of ability; there are 5 children who are of higher ability and pushing towards progression step 3 within their work, 7 children who are low ability and struggle to reach progression step 2 and the remaining children attain progression step 2 in the majority of their work. 
The first lesson plan (appendix 1) is based on the Area of Learning and Experience (AOLE) of Science and Technology. The class will be instructed to make a vehicle using recycled materials; this learning episode will encourage the children to practically investigate the effects of friction as well as covering the theme of Consumption and Waste within Education for Sustainable Development and Global Citizenship (ESDGC). In terms of Progression Steps, this class should be aiming to achieve outcomes of Progression Step 2 in Science and Technology covering achievement outcomes such as being able to use equipment and tools safely; make decisions based on existing knowledge of materials and products and communicating design ideas and theories before making the product. Each group will be mixed diversely with different ability levels so that there is a “more knowledgeable other” (MKO) to help the lower ability learners progress and evaluate their learning. Previously, the learners would have been developing their understanding of “friction”, what it means and what effects it may have on a moving object. Additionally, children would be aware of the issues with waste on the planet and this lesson would encourage them to think resourcefully and economically. 
The next lesson planned (appendix 2) will be the AOLE of Languages, Literacy and Communication and working on descriptive writing. Firstly, I aim to model the use of a thesaurus and improve a piece of descriptive writing as a class; learners will have the chance to engage in prior knowledge and improve their skills and understanding of descriptive words, metaphors and similes. Furthermore, the children will be asked to explain their feelings and opinions on a piece of text and why they may choose to develop the text into something more exciting and interesting. Finally, in the lesson the children will have the chance to create their own descriptive writing. They should find writing their own text easier after going through examples as a class and gaining more understanding to improve their descriptive writing skills. Additionally, the higher and middle ability children will be sat diversely and the lower ability will be on a table with an additional adult or the teacher so that they have the attention they need to improve their literacy skills. As the mixed abilities are differentiated, they should be sat with MKO’s to help them with their work. Each individual should be aiming to build up to the achievement outcome of progression step 2, to be able to use imagination and create their own literature. As this is a broad learning outcome each individual is able to achieve this at their own levels, practising the use of a wider range of appropriate vocabulary and using effective techniques in their writing. In previous lessons, the children will have already practised the different components of writing literature. This lesson allows the learners to create their own writing, applying their prior knowledge to their own creative stories. 
Lastly, appendix 3 shows a lesson planned on the AOLE of Humanities. The learners will be asked to work in groups to research Roman inventions, activating their digital competency skills and encouraging them to be inquisitive. The learners will need to focus on communicating well throughout their group work, respecting others by listening to everyone’s ideas. Moreover, this class should be aiming to build on Progression Step 2 achievement outcomes by being able to collect relevant information from a variety of sources to present to the rest of the class in as well as increasing their curiosity about the word around them from Progression Step 1. The higher ability children could push themselves towards outcomes for Progression Step 3 by recognising how relevant and meaningful their research is to the subject.
The lessons chosen contain a range of AFL strategies that can be used with any learner and should help progression within the learning episode. Two of the lessons focus on group work so that learners have the opportunity to practise their team work skills and make use of an MKO. Vygotsky suggests that using a “more knowledgeable other” can help an individual to move forward efficiently, closing the gap within their zone of proximal development (Learning Theories,2019). Moreover, Vygotsky also suggests that working with others can aid cognitive development as social learning encourages learners to explain their choices and decisions verbally to a range of other learners.  In relation to AFL, working in groups drives peer assessment which is one of the four elements of AFL; peer assessment can be done when one learner suggests an idea or creates a piece of work and others are there to comment good qualities and improvements. 
There are four main elements of AFL that highlight the importance of focusing on the learner’s development in education. The first element reveals the significance of sharing criteria with the learners; this allows learners to recognise where they are in their learning and what they need to do next to reach their next achievement outcome. 
In addition to this, a key element for effective AFL is ensuring the teacher’s use of questions and discussion with learners is of a high standard. The more a teacher displays good quality dialogue with open questioning the more stimulated the learner’s cognitive development becomes as they try to produce good answers. Moreover, if the good quality questions are discussed between a collection of learners then this may spur learners to verbally explain how they may have come to a conclusion resulting in enhanced understanding.
Furthermore, not only the quality of dialogue is significant but the quality of feedback to learners. If teachers can provide immediate feedback such as constructive comments on an answer or a piece of work, the learner can then use this feedback to improve skills and understanding constantly. If feedback was only given after weekly tests on subjects for example, the children may progress at a much slower rate than having that constructive feedback in a consistent and regular routine. In other words, formative assessment is the way in which child improves their learning and summative assessment is in the form of tests that prove the child has understanding and skills to a certain level. 
Finally, the hindmost element of AFL is the influence of peer and self-assessment. The significance of this form of assessment is vital as peer and self-assessment can encourage learners to be more independent; evaluating their own work can stimulate learners to better themselves and aim for higher achievements by getting them into the habit of always displaying their best work. The Teacher and Learning Programme explains that in environments such as group work, the peer and self-assessment encourages learners to believe their progression and achievement is a result of individual hard work rather than the influence of their ability or the help of a teacher. Moreover, the practice of explaining, reasoning and repetition of processes enhances individual’s understanding when using peer assessment within a class or group.
Dylan Wiliam believes that the “environment creates intelligence and intelligence also creates the environment” (Wiliam, 2006, pg9.); he suggests that if the environment is not inclusive and does not spur participation from all students then those learners are less likely to achieve higher progress in their knowledge and understanding. Therefore, Wiliam believes it is the teachers’ job to ensure all learners are included in questioning and tasks when being educated so that this stimulates cognitive development helping progress in learning. Shirley Clarke also agrees that when learners are more involved in lessons they are being educated effectively and therefore progressing. Clarke and Wiliam also conclude that when a learner is given challenging work they are more likely to engage, work hard and learn; every child being in Vygotsky’s “zone of proximal development” means that learning needs to be individualised as it is unlikely that every individual learner is at the same point of progress as each other. 
Differentiation and individualised learning within the classroom is important when focusing on AFL; the learners need individualised experiences to suit their level of capability to ensure they stay confident and motivated in order to progress. Donaldson’s “achievement outcomes” in “Successful Futures” (2015) are intended to encourage learners to be less pressured by their attainment level compared to other learners and to focus on personal progress within their work. However, it is near impossible to individualise every learner’s work; this is why self-assessment is important to incorporate into education so that learners become more independent and lead more of their own learning as Donaldson also stresses. 
Although assessment is evidently crucial in education there are factors that oppose the approach. David Satterly highlights a number of proposed problems with using tests as a form of assessment within the classroom. One of the matters highlighted is that the results of tests can immediately categorise learners into achievement groups resulting in a split of academic and social status. In many schools the influence of wealth, status or academic achievement can determine the future of that individual from a very early age and so it is important not to cause partition between leaners within their learning environments. Separation could affect the quality of attention given by the teacher towards each learner. However, schools have developed greatly over the decades and providing to every learners needs has become the centre of attention within the current curriculums. Donaldson stresses the use of Progression Steps and achievement outcomes to ensure learners are improving on personal levels rather than being pressured by a fixed curriculum. 
Another potential issue with summative assessment in education is the learner’s reaction to their own results; seeing a bad result from a test can drive a child to drop this subject as they feel they are unsuccessful and should concentrate on the areas of learning they already succeed in. Young learners will not yet understand that their hard work in a subject will benefit them greatly and that they shouldn’t limit themselves to areas which they find easier.  Vygotsky’s zone of proximal development stresses that a learner is more likely to progress if they are slightly challenged throughout their experiences. 
Relating to differentiation, a potential complication within assessment and progression is that realistically it is unattainable to cater for every individual’s needs if they wanted to use their maximum potential in all learning experiences with the enormous pupil to teacher ration within most schools today. In result of this, some learners will lose out on education as teachers may pay more attention to lower ability groups to ensure they “keep up” to the academic expectancy outlined by the curriculum. This suggests that higher attaining learners may become disinterested in work as they are not being challenged enough to stimulate cognitive development and motivation to learn and improve skills and understanding.  
Moreover, it can also be argued that tests cause stress to both learner and teacher and so creates a negative learning environment. Teachers are pressured by standardised tests to make sure their learners achieve the expected level chosen by the government so that they can prove they are effective and responsible in their profession. In result of this pressure, schools become more focused and centred around core subjects such as maths, English and sciences and therefore other subject are given less attention. Learners are also pushed to understand “test tactics” such as how to take a test effectively and how to respond to the layout of a question. Furthermore, areas of learning such as health and wellbeing and expressive arts are as important within the curriculum as they provide their own benefits to a learner’s development. 
In the new curriculum described by Donaldson in “Successful Futures” (2015) he includes progression steps and achievement outcomes within each of the six AOLE’s. I have chosen to cover Humanities, Science and Technology and Language, Literacy and Communication within my learning episodes that also involve cross-curricular links including digital competency, Y Cwrricwlwm Cymraeg and ESDGC. The learning outcomes are very vague within the curriculum however and so there is the encouragement of setting smaller targets to then achieve the learning outcomes within approximately a three year course f progression. Moreover, each AOLE contains “what matters” statements that separate the AOLE’s into sections; this again gives a wider range of options for learners and teachers to explore through education with less constructed paths of learning. 
 One of the AFL strategies chosen in appendix 3 addresses the element of self-assessment. The use of "exit cards" prompts children to comprehend what they have learnt and gained from the learning experience and allows the teacher to make a note of what the learner may have found difficult. Additionally, if this strategy can be used regularly after a learning episode then the learners will continue to assess their own work and become more independent in their learning. Moreover, the additional “traffic light card” stuck within work books can help a teacher to record how the leaner is doing within that AOLE over a period of time so the teacher is able to progress the learner accordingly. 
To expand on this, Carol Dweck's inspiration of the "growth mind-set" suggests that learners should concentrate on their efforts of work and not their achievements. Research proves that learners who challenge themselves by tackling concepts they find difficult are more likely to become more intelligent; as they constantly face challenges, they are exercising their cognitive development and improving skills and understanding. Learners who keep to work they already succeed in (fixed mind-set) limit their opportunities to progress further and are less likely to make effort and avoid tasks. 
Furthermore, I have also included peer assessment within appendix 3 as it is a significant element of AFL. Learners will have the opportunity to look at work of other groups half way through the lesson to gain knowledge of how the work may be processed and demonstrated in different ways. Learners are encouraged to give feedback so that decisions or opinions may be discussed as a class to further improve outcomes and understanding.  Additionally, if a group are struggling then a demonstration of “what a good one looks like” (WAGOLL) may help inspiration in a positive environment. 
In all of the learning episodes shown in the appendices, praise is used to commend hard work rather than good work. As Dweck describes the benefits of a growth mind-set in her work she highlights the importance of praise to those who have worked hard to achieve a personally difficult achievement also relating to Donaldson’s Progression Steps. Learners who show good work may not necessarily have worked hard as they may have the advantage of already succeeding in this particular AOLE. 
 Have chosen appendix three to be predominantly based on Enquiry Based Learning (EBL) so the learners are again, becoming more independent in their learning. Although this is not an AFL strategy it does promote the learner’s decision making skills and engagement with prior knowledge. As the teacher observes the learners process and outcome they can judge whether the learner is independent enough to carry out effective research to a certain level.  In this case, the learners should be able to use technology to pick out relevant and interesting information to exhibit to the rest of their peers. Therefore, in essence, EBL provides plenty of aspects of learning the teacher is able to assess. 
Moreover, John Dewey’s concept of a “hands on” approach in educating young learners convinced me to plan lessons shown in appendix 3 and 1 where the learners are able to create something with a group but with as little guideline as possible to encourage creative thinking and independence. The teacher will still model the tasks (providing a previously made car for appendix 1 and a poster based on research for appendix 3) so that children understand the criteria as this is an important element of AFL. However, the learners may choose their own questions they wish to answer and research things they believe are relevant to what they need to succeed. 
Formative assessment for learning is a very versatile way of helping a learner to progress and can be used with all learners applying a range of strategies and techniques. Paul Black and Dylan Wiliam’s document “Inside the Black Box: Raising Standards Through Classroom Assessment” stresses the many befits of formative assessment including the effect on learners who are categorised as “low ability”. Black and Wiliam found that a study focused on a group of “low ability” learners given regular useful feedback in their learning advanced greatly.  
The concept of “the black box” refers to all the efforts that go into educating learners such as resources, teaching standards and curriculum requirements but in result of these efforts teachers, pupils and the government seem to not be satisfied with the current progression and attainments. Black and Wiliam highlight that forms of summative assessment such as grades and test marks are prioritised more than personal progression and so learners feel they cannot succeed in certain AOLE’s resulting in lack of confidence. In addition to this, the comparison between learners can also have a negative effect, also destroying confidence and motivation in individuals. Donaldson’s new curriculum focuses on improving these problems faced in education with the use of progression steps based individually rather than attainment levels targeted for certain ages of children. 
However, there will always be the need for summative assessment within schools as the purpose of the tests are there to show patterns and changes within learner attainments that could be acted on or noted due to a change in the curriculum. Additionally, the data is needed to be able to compare educational systems across the nation and even the world to hopefully share ideas of successful strategies and point out complications that may occur. Moreover, if schools did not have the same minimum requirements and standards as each other across the UK or Wales then that could affect the level of attention given to many regions. Disadvantaged regions such as places with high poverty levels could be deprived of decent education as areas of wealth would take priority which actually still currently happens in regards to funding. Summative tests and general results allow Wales and the wider world to keep updated with the expected standards that are needed for learners to that they become accomplished individuals ready for working life as Donaldson stresses is important in his four purposes. 
In conclusion, the process of incorporating AFL strategies into learning episodes has shown a range of ways in which learners can be assessed throughout their learning. Appendix 1 demonstrates the use of “think, pair, share” and the use of a whiteboard to give confidence to learners to share their ideas and try to answer questions given by the teacher. Learners are also paired with MKO’s so that they are able to learn off of a peer, becoming more independent rather than always relying on a teacher. Additionally, the implementation of a shared mind map encourages learners to write down ideas and collaborate with others, building on social development. As the teacher spends time with each group asking questions the teacher should be able to access whether every individual in participating and understanding. Moreover, the use of a predictions table outlines whether a learner is understanding the task. After this learning episode I would plan for the learners to reflect on what they had achieved in the previous learning episode. Using their memory to reflect on something they may have done a week ago would be difficult, however this would cognitively challenge them and stimulate their understanding of the subject. I would then use their reflection to be used as a basis to plan the design of their “dream vehicle” individually making consideration to the environment with their choice of materials and practicality. 
From using the assessment strategies in practising descriptive writing in appendix 2 I would then progress the learners to creating description outside the classroom. Planning a trip to a farm would be ideal for allowing the learners to write creatively in a lively and varied environment. The learners would be asked to choose an area of the farm and then to write a description on the setting including describing the appearance and character of the animals. As expressed by David Kolb (1974), concrete experiences can help further understanding and imprint experiences in the minds of learners and so using the outdoors for the learner to practise descriptive writing could help stimulate creativity and keeps this inspiration in their minds when they need to write within a classroom. 
Finally, assessment and planning for appendix 3 demonstrates the use of quality questioning to engage learners into using good answers. As this lesson is based on learner enquiry the learners have to engage as much as they can so that they are motivated to independently lead their own learning. Moreover, in this learning episode the teacher would need to assess whether the learners are conducting relevant research and are expanding their knowledge, not just answering simple questions. Learners who show easy success in their research should be asked to expand on their notes adding as much information as possible. To further the understanding and skills of these learners within this AOLE, the teacher could ask the group to create an even bigger project involving more detailed notes, drawings, historical context and maybe even create a replica or model. This would encourage learners to independently carry out more and more research in order to have a successful outcome. In regards to assessment, learner would be showing progression by understanding the facts and information they have researched; the teacher should ask learners to present and explain their finding in order to ensure they have understood the work they have carried out.  
The one limitation that concerns me is the group work planned within the appendices as it is likely some individuals will not feel obliged to contribute to the group presentations. Additionally, if learners do not establish roles effectively then the progress of the group may be very limited and undirected. However, grouping would ideally be done so that learners are paired up according to mixed abilities and social groups. Social constructivism is encouraged so the use of peer MKO’s is used regularly to push independence as well as peer and self-assessment. This also gives the teacher the opportunity to send more time on assessing rather than constantly give answers to individuals who could find out themselves. 
Furthermore, formative assessment is proved to work very effectively within education along with the implementation of personal achievements rather than comparing grades and level attainments.
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Appendix 1 
Lesson Plan Phase 1
Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Georgia Evans
	Class:
	Year 4 (25 pupils)

	AoLE or Subject
	Humanities / Science and technology
	Date:
	05/12/18

	Lesson Focus:
	Friction and recycled materials.

	Meaningful links to Curriculum 
	· Design thinking and engineering are technical and creative endeavours intended to meet society’s needs and wants.
· Forces and energy determine the structure and dynamics of the universe. 
· Our natural world is diverse and dynamic, influenced by physical processes and human actions.

	Meaningful links to:
Cross Curricular Responsibilities
	· DCF - using iPads to research
· LNF- explain main idea(s) with supporting details, including observations and explanations where relevant
· YCC -  use Welsh instructions, waste in the local area.
· ESDGC - Consumption and Waste

	Personal Targets (Linked to QTS and identified in weekly review)
· 







	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· To design a vehicle out of recycled waste 
· To predict the performance of the vehicle with different materials 
· To understand the effects of waste on our environment








	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· (I can make design decisions using my knowledge of materials and existing products) - I can design a working vehicle using my knowledge of materials and their properties.
· ( I can investigate and predict the effects of forces in everyday life) - I can explain my predictions of using different materials to others.
· (I can describe how people’s actions and the natural world impact upon each other, both in the past and present) - I can discuss the impact human waste  has had on our environment in Wales. 




	· Mind map of designs with explanations of choices
· Table of predictions and results - predictions to contain explanations of decisions.





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	
Opening phase  (with links to  prior learning)
	· show youtube video, ask children to discuss how it makes them feel. Discuss everyone’s answers as a class. 
https://www.youtube.com/watch?v=xFPoIU5iiYQ
Key questions:
· How did seeing all th rubbish on the beach make you feel?(pose, pause, pounce, bounce.)
· 
· How do you think the rubbish ended up on the beach and in the sea?
· Which animals suffered the most? (discuss and explain answers, “poker face” )
· Recap on previous lessons of friction, what is friction? - think, pair, share.

Task description
· Explain boxes on each table contain recycled materials, children need to share and be sensible when using the equipment and materials
· Children must tidy up after themselves and help others to tidy up.
· Children need to be separated into groups of 3 and one group of 4 - (mixed ability groups chosen by teacher)
· Children will need to design a vehicle with at least 4 wheels.
· The vehicles will travel down a concrete path on the school grounds. They will also be able to use a boiled egg as the “driver” within their vehicles. The egg must be undamaged within the vehicle by the end of the course.
· Each vehicle is timed separately 
· Children will need to draw a results and predictions table within their maths book. 
· Show the children a simple example vehicle made by teacher and explain the materials used and how it was made.
· Children may have access to ipads to research different makes of vehicles.

	· Think, pair, share with white boards to write answers down





	· Youtube clip
· Recycled materias
· Scissors,glue, string,
· Glue gun only used by teacher
· iPads
· Hard boiled eggs (10)
· Paint
· Science workbooks
· whiteboards and pens

	
Teaching & Core Learning
	· Questioning - what are your plans? Why have you chosen this material for this part?
· Stop children mid-creating to check they are making progress with their vehicles - hands on heads if they are happy with their progress. 

· Before the race, children look at other vehicles and predict which one will be the slowest/fastest compared to each other and why. 
· Children need to explain their predictions in relativity to friction and wether the egg will stay in the vehicle.



	· One sheet of A3 paper to mind map what materials they will use and for which parts. Each member of the group must contribute at least 2 ideas.
· Children begin making vehicles, teacher spends equal time with each group to check they have ideas to work with.



	

	
Plenary
	· open questioning and think, pair, share - what could we have done to make the experiment more fair?
· what could we have tested and how?
· Do you think we could use recycled material for vehicles in the future?
· Have you seen waste and where?
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Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Georgia Evans
	Class:
	Year 4

	AoLE or Subject
	Language, Literacy and Communication.
	Date:
	20/12/18

	Lesson Focus:
	Using descriptive writing. 

	Meaningful links to Curriculum 
	· Literature fires imagination and inspires creativity. 

	Meaningful links to:
Cross Curricular Responsibilities
	· DCF - N/A
· LNF- adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language
· YCC - Welsh commands, Welsh descriptive words
· ESDGC - Consumption and Waste (the model story describes a landfill site)

	Personal Targets (Linked to QTS and identified in weekly review)
· 









	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Read a paragraph from a story and add descriptive writing to make the story more interesting
· Use a thesaurus to broaden vocabulary
· Use descriptive writing to create my own scene or character for my own story.









	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· (I can use my imagination to respond to literature and create my own.) - I can create my own scene or character using descriptive writing
· I can use a thesaurus to broaden my vocabulary
· I can recognise when to use descriptive writing 





	· Worksheets and creative writing in book.




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
· Compare two passages on the whiteboard
· Ask children to discuss which they think is more interesting and imaginative and why. 
· Go through complicated words, ask what children think they mean
· Go through how to use  thesaurus with the class, what it’s used for and how to find words....
· WAGLL - show boring story writing and go through the paragraph with the class to make it more interesting; add new words, alliteration, similes, metaphors.
	


· Think, pair, share.
· Basketball not ping pong


· Give 5 second waiting time and offer “phone a friend” 




· Explore wrong answers - suggest words that wouldn’t make sense and see if children pick up on this




	· Thesaurus
· Dictionary
· Differentiated worksheets
· “Odd one out” on board

	

Teaching & Core Learning
	
· Give children variety of worksheets - Low ability choose appropriate word from it to fill in the gaps, Middle ability and higher ability use same worksheet and “improve” the paragraph by adding descriptive writing .
· Children to create their own character or scene to use in their own story - must use as much descriptive writing as possible with similes,metaphors and alliteration 






	


· Thumbs up thumbs down to check whether children understand task


	

	

Plenary
	
· Play “odd one out” with whole class - have a range of vocabulary on the board and the word that doesn’t mean the same as the others is the odd on out.


	





	

























Appendix 3 
Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Georgia Evans
	Class:
	Year 4

	AoLE or Subject
	Humanities 
	Date:
	05/12/18

	Lesson Focus:
	Roman inventions.

	Meaningful links to Curriculum 
	Developing an enquiring mind enables learners to explore and investigate the world, past, present and future, for themselves. 

	Meaningful links to:
Cross Curricular Responsibilities
	· DCF - select an appropriate website from search results and begin to consider if the content is reliable. Find relevant information using different keywords and search techniques
· LNF- gather ideas to plan writing.
· YCC - Welsh commands in the classroom
· ESDGC - Identity and culture

	Personal Targets (Linked to QTS and identified in weekly review)
· 







	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· To research and present information on a Roman invention. 







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can select relevant information from a variety of different websites 
· I can create an informative poster with correct information and pictures
· I can present my poster to the rest of the class





	· Create a poster to show to the rest of the class
· Complete an “exit card”, say what they have learnt and what they found challenging along with traffic light to show how confident they feel about the task
· Discuss other groups work about improvements and what they have done well.





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	
Opening phase  (with links to  prior learning)
	· (carpet time)
· Explain intended task 
· Use PowerPoint to go through learning objective
· Play video on what the Romans invented - https://www.bbc.com/bitesize/clips/z6vb4wx
· Show difference between development and invention
· 1 group to research aqueducts
· 1 group to research underfloor heating 
· 1 group to research postal service 
· 1 group to research concrete 
· 1 group to research calendar 
· Ask children what they would like to find out about an object
·  model researching relevant information to find out history of object (eg The car)



	



· Lollipop stick to question children what they think the difference is









· Question wall - children stick notes on the board asking what questions they would like answered
	  Powerpoint and youtube video
  A3 paper
  iPads and/or laptops
  Books about the Romans
  Sticky notes
  Exit cards and traffic light paper to stick into books
  glue

	
Teaching & Core Learning
	· Children get into groups and start researching their given invention. 
· Teacher to spend equal time with each group to check children are working progressively.
· Half way through researching children walk around the classroom and look at other groups work. Class can discuss together what they think certain groups have done well and what they could improve on.
	






	

	
Plenary
	· Each child completes an exit card in their topic book - what have they learnt and did they find the task challenging (R,A,G traffic light) - to be stuck in their books under date and LO.

	· Work can be presented to the rest of the class for praise on good work
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