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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	1. All your points should be backed with or referenced to literature where possible. This would make your work more concise and prevent you from giving more descriptive content making it more critical. This website may help Academic Phrasebank | Being critical (manchester.ac.uk)
	Opinions/suggestions are backed up with theory/research that supports them. Criticality throughout. 

	Target 2
	2.  Your referencing contains some errors both in the reference list and with in text citations. e.g. Remove arrows from reference list. Use the referencing guide to help. Cover (uwtsd.ac.uk)

	Used the referencing guide, as well as library support if struggling to find examples in the guide



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base

Word count: 2,722
[bookmark: _Int_xctStL2Q]Within this report, I will discuss and critically evaluate one target from PTE1’s School Improvement Plan. I will explain ways in which one specific target was/is addressed through practice as well as impact measure, within an evidence-based framework.  My PTE1 school (school X) is an English-medium school. It is situated within an urban area and serves as a mixed catchment area, best described as neither affluent nor disadvantaged, although 36% of pupils reside in an area in which the Welsh Government identify to be within the 20% most deprived areas in Wales. On roll over September 2022, there were 440 pupils, with approximately 18% on free school meals (FSM), and 55-60% of pupils who reside outside of the designated catchment area. The Foundation Phase (Infants) and Junior Site (KS2) are separate sites. The head teacher of both sites took up the role in 2014 and works alongside one deputy head teacher and two assistant head teachers. These individuals form the school's Senior Leadership Team. Overall, staff within the school work effectively as a team to ensure both professional and personal development is supported. 
The target I have chosen to critically discuss from school improvement plan is ‘to further enhance standards and progress in English with particular focus on reading and writing throughout the school’,  as the Welsh Government (2021) who state that Language, Literacy and Communication (LLC) is fundamental to human communication and allows learners to continuously gain knowledge and skills but there has recently been a decline in such skills across Wales between the academic years of 2021/22 and 2022/23 (Welsh Government, 2023).
Literature review
A school improvement plan (SIP), otherwise referred to as a school development plan (SDP), is a central document, often set over three years. A SIP is considered by all staff (in some cases, linked governors) throughout the school and maps out strategic plans and targets to further the development of the school, and student progress. The Welsh Government (WG, 2014) set out a cycle in which educators can follow when considering their long-term vision and goals. The Welsh Government explains that when schools form a vision for improvement/development within the school, these visions must be underpinned by effective and tangible approaches, and once a vision is agreed, individuals should move onto the self-evaluation stage. Self-evaluation is a strategy that can support educators in assessing personal and school performance, areas of strength, improvement reflection, and actions to make improvements (Lloyd, 2019). When creating targets based on self-evaluation, schools are encouraged to ensure that they are specific, measurable, attainable and time-based (SMART), to ensure that they are realistic, and that teachers are provided with clear guidance on how to achieve them (Schools and Academies Show, 2023). To effectively self-evaluate to create targets, educators reflect on their practice, alongside whole school development. According to Malatji and Wadesango (2014) self-reflection during self-evaluation is a crucial skill to hold, as it can encourage goal setting, motivation, pedagogy, teaching adjustments, and curriculum-related visions, in aim to improve teaching practice and provide learners with opportunities to learn effectively. Although Malatji and Wadesango (2014) research is dated, it holds relevance, as these skills link with Kolb’s theory of reflection. Though Kolb’s cycle refers to learners' reflective skills, it can be put into the contexts of educators. For example, educators will experience teaching (concrete experience), then reflect on that experience’s effectiveness (reflective observation), to then learn from experience and reflection (abstract conceptualisation) and attempt to test a different approach/idea (active experimentation) if not effective (McLeod, 2024). 
Schools then begin strategic planning, where all involved with the school, such as governing bodies, school partners, senior leadership team, and staff within the school, work together to conduct a plan towards how each vision will be achieved through practice. Bantilan et al. (2023) explain that strategic planning is difficult to conduct if there is a lack of knowledge and skill, improper conduct, and low stakeholder involvement. This statement can be supported by DeFlaminis et al. (2016) who discovered that there is a growing recognition that one individual who conducts targets towards school improvement is not as effective as when there are multiple individuals involved. Although, the Welsh Government (2014) discuss a cooperative approach and place emphasis on the importance of collaboration and involvement. They further explain that by working together, schools can receive guidance, support and necessary funding to meet their visions and provide schools with a sense of ownership in meeting their targets, whilst continuing collaborative tendencies. Research found that when those involved with the school effectively cooperate, they are implementing the Distributed Leadership Theory, in which goals are agreed on and committed to whilst all share responsibility in decisions regarding the goals (McPheat, 2023). 
Once planning is conducted, individual responsibilities, accountabilities, actions, and time scales should be clear and accessible, to avoid confusion, duplication and ensure that any resources are used effectively and accurately, to achieve short-and-long term goals (WG, 2014). By doing this, it can be put into practice. All within the school should be involved and committed to the plan, to ensure that it is delivered effectively and efficiently to the learners. 
The final step of the cycle is to review the impact. The Welsh Government encourages educators to consider the school's individual plan as a live document, in which they regularly review and monitor throughout the academic year, to ensure that it is effective and has a positive impact. For example, when monitoring impact, educators may have informal reviews and teaching observations during the academic year to review how SIP’s visions are being implemented into practice and review its impact on teaching and learning outcomes. When reviewing impact, it can be attainable when educators gather evidence and keep an up-to-date practice review and development record to present during informal and formal reviews and demonstrate how practice is impacting targets (Welsh Government, 2012). Moving towards formal reviews and monitoring, Estyn will annually review, and if necessary, provide support and guidance to update the plan to ensure that it is effective, practical and is being reflected upon. They may also consider the up-to-date context of the school and if the plan is attainable in line with any changes that may arise within the setting.  To conclude, the creation of a SIP includes the whole school, and linked stakeholders, to discover and consider areas for improvement and create targets, along with what the school will required to meet these targets, such as resources and funding, whilst considering all learners attainment and progress.
Action Point
[bookmark: _Int_AncMr7BM]The Welsh Government (2023) stated that the average reading age across Wales had declined between the academic years of 2021/22 and 2022/23. They proposed this decline was not due to a minor level of change, or impacting on a minor number of learners, as results were consistent across age groups and schools. They explain the cause of this may have been due to the coronavirus (COVID-19) pandemic, where children had less time within educational settings, thus impacting continual developmental and academic progress. The National Literacy Trust (NLT, 2023) acknowledge the pandemics impact, although they note that disparities were present pre-COVID-19 where children from lower income households demonstrated lower attainment levels in comparison to children from higher income households by the time they left Key Stage 2 (KS2). These documents emphasise the importance of supporting learners reading, writing and spelling development in education as such skills are crucial to development, academic success, motivation, and opportunities throughout life (Chitalwala, 2022). 
[bookmark: _Int_vN4PQzBP]School X formed a vision as a result of self-evaluation, as data discovered that in the summer of 2022, that although nearly all pupils made progress when comparing scores on entry to milestones at year two and year six, variations still appeared. These variations were presented in language, literacy, and communication (LLC) with 38% of pupils above expectations, 57% at expectations, and 5% below expectations. Although 5% may seem minimal, the school still prioritised this as a target to ensure all pupils receive encouragement and support to succeed. During the self-evaluation process, all staff within the school discussed their pupils' outcomes, and all recognised that there were disparities throughout the year groups, therefore it was an area of improvement for all. From this, they compared their outcomes against other schools within their jurisdiction with designated stakeholders. When comparing outcomes against other schools, it's important to understand that differences may be present in FSM pupils' percentage, more/less pupils in deprived areas, which may have been a large factor in different results and cannot solely be a reason for school improvement. Although, from data scrutiny and stakeholder involvement, the school perceived LLC as an area for improvement, which led to a meeting with their linked governor. This meeting consisted of guidance, resource suggestions, funding opportunities and more, that could allow for specific support regarding this vision.
From self-evaluation and funding, school X conducted their plan. One aspect of the plan was to implement daily practice of spelling and reading. The plan was for children struggling in LLC to use an online platform every morning over the academic year, called Nessy, funded by the government, with a purpose for LLC development. By daily practice time being implemented children are participating in spaced repetition, in which research has found that it can support the retention of learning from retrieval-based practice (Gordon, 2020) Although, the school recognised that not all children would require this platform, therefore the children who did not, would choose a reading book from the classroom, allowing them to also further their LLC development. 
In practice, school X suggests that this would support children in their reading and spelling skills across a variety of contexts. This appeared to be effective for whole class LLC development, as children appeared confident and ambitious with their spelling and writing skills across areas of learning and experience (AoLE’s), showing the schools dedication in supporting learners to thrive across the four purposes of the curriculum (Welsh Government, 2022). Although I believe it may cause detrimental effects in other areas. For example, once the allocated time was over for LLC practice, the children had allocated time to practice their Welsh Language, whilst the children on Nessy would continue practicing LLC. In line with progression, it could be suggested that they may progress in one area but regress in another. This could cause detrimental effects on pupil's Welsh language development, which in turn can affect the government's goal of reaching a million Wesh speakers by 2050 (Welsh Government, 2017). 
When reviewing impact, there were two identified strategies. As the target was to enhance the standards and progress of reading and writing skills across the curriculum, it was monitored through book work, and weekly spelling tests. Regarding the SIP as a live document, spellings were reviewed and monitored daily. This was done informally by teaching staff, by marking incorrect spelling in a green pen, which then the children could either attempt to write correctly or use a dictionary/chrome book to find the word, and then write it. Once the word was written correctly, the spelling was repeated three times. This way, staff could recognise if spellings were showing signs of progress across all learners, not solely those using the Nessy program. The children also completed a spelling test every Friday, where different ability groups had different words to learn prior to the test. This was so work was differentiated to ensure progress was being made for all abilities. The results of every child’s score were put on to an online platform, which then got reviewed for progress at the end of each half term. Children’s reading abilities were also monitored termly through staff observing Group Guided Reading, during learning walks. Another approach to reviewing impact was regular book scrutiny across all year group teaching staff, to ensure that interventions and teaching practices were efficient and impactful. Lastly, there were half-term staff meetings based around whole school progression reports, which included discussions between staff regarding the effectiveness of the SIP’s interventions and the approach to retrieval-based practice in repetitive spelling. 
As the SIP has annual reviews, if progress appears, the vision in the SIP is highlighted yellow (on track), and if it is exceeded it is highlighted green. 

Reflection, Evaluation and Conclusion
[bookmark: _Int_ZSJ39Qhr]From my experience, I witnessed the implementation and impact of the SIP, in relation to enhancing standards and progression in reading and writing across the curriculum. The positive effects witnessed were that children appeared confident in their abilities and could transfer their skills into other areas of learning and experience, as well how the school worked with stakeholders to adapt practice and provide resources to allow progression and support for all. The reason for this may be that when children practice spelling and receive a test on those spellings at the end of the week, it can be proposed that information is only retained for a particular moment, which was the school's only prior practice in supporting LLC progress. Through adding consistency and daily practice, alongside weekly testing, children can transfer learnt skills across their education and daily lives (Brecher et al., 1998). From witnessing the positive effects, and evaluating research, this will be a strategy that I will implement into my future practice, in line with research around Ebbinghaus’s forgetting curve theory, where in summary its explained that when information is repeated, and given context (Practical Psychology, 2023) it is better retained in long-term memory. Through theory, research, and practical implementation, it can be recognised that by revisiting certain aspects of education, it can provide children with more concrete memory of context and information. I would therefore propose that such repetitive practice may be useful within other AoLE’s in which children struggle to retain information. 
School X demonstrated good practice in working alongside outside agencies, as it provided them with broader knowledge, further information on how they can progress, as well as working as a team to reach an agreed target. This relates back to how Bantilan et al. (2023) explained that it is difficult for practical improvements to be conducted, with a lack of support and guidance from others. Such practice also links with the distributed leadership theory (McPheat, 2023) and the Welsh Government (2014), discussed previously, who both emphasise the importance of collaboration and involvement in order to succeed. Although, it could be proposed that staff members have meetings with the parents of children who may appear to be struggling more than others and discuss how they think the school can support their child in other ways also. This is suggested as Mann et al. (2023) discovered that positive home-school partnership can underpin the process of decision making, and broaden ideas, which can support the school, children, and families.
Nessy (2017) discovered that the number of students who were struggling in LLC decreased from 22% to 10% following the implementation of the program. Although this research is from one setting, it can demonstrate the positive effects that it maintains for children's development. Although school X monitors the progress of the target formally and informally throughout the academic year, when the SIP receives its annual revisit with stakeholders and ESTYN, data evidence and pupil progression may present improvements. 
The overall aim was to discuss and evaluate how a school develops one aspect of its SDP, therefore a range of evidence, theory, practical information has been discussed throughout. From this, I have learnt that much discussion and action is included in the development of a SIP and how stakeholders are included in supporting decision making. I have also learnt that theories and government guidance may underpin school X’s decision-making, as when the children had continuous, daily support in their development, they were participating in retrieval-based practice, as well as making connections and transferring learning into new contexts (Welsh Government, 2021).
Although through practice I have witnessed the positive effects of the schools' chosen action to support children's skills, to further children's development I believe parental involvement may be beneficial in meeting individual needs. I suggest this, as children have individual differences, which may be impacting their development, rather than they are solely finding something difficult. I also propose that there is an allocated time for all children to participate in LLC development, as by some children having the opportunity to develop their Welsh skills, whilst the other children continue to practice, this is not providing equal opportunities in skill development.
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