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	                                                          Activity PlanComponent 1.


	

	Activity:
Number lines 1-10 in the outdoors.



	Number of children:
12
	Age of children:
5-6 years old
	Number of adults:
2

	Location:
The experience will be in a woodland, which is allocated across the road from the school, so it is a short 5-minute walk.

	Preparation time:

15 minutes.
	Activity time:

1 hour.

	Resources:

· Wellies, 
· Coats, 
· Loose parts such as pieces of rope, 
· Leaves, 
· Logs, 
· Stones
· Recycled paper: cereal boxes,  
· White recycling carrier bag,
· First aid kit,
· Labelled sun cream,
· High viz jackets,
· Boundary flags.



	Aim/s of activity:
The aim of the activity is for a group of children to go to the outdoors and learn holistically about numbers, by using natural resources.
To encourage imagination, allow the children to work as a team, build confidence, build skills such as maths, science, art. Build problem solving skills.
Encourage sustained shared thinking and language skills. Encourage social skills.



	Links to outcomes:
Foundation Phase (2015): 
Developing numerical reasoning,
· Identifying processes and connections – select appropriate equipment and resources.
· Represent and communicate – use every day and mathematical language to talk about their own ideas and choices.
Using number skills, 
· Use number facts and relationships – count reliably up to 10 objects, use the terms ‘first’, ‘second’, ‘third’ and ‘last’ in daily activities and play.
Using data skills,
· Pattern – copy a range of simple patterns and sequences visually and orally, for example: clapped patterns, threading activities.
Personal skills,
· Gross motor skills,
· Confidence building,
· Develop an understanding of how their bodies move.


	Differentiation:

The outdoor activity has been planned in a way which it can be adapted to suit individual needs. This ensures that all young people are engaged at a level which matches their own development and abilities, each child will be acknowledged as individuals that learn in different ways. The woodland area is easily accessible to each child participating. A variety of open-ended resources will be used, for all children to explore and develop their abilities. 





	Health and safety:
All resources should be checked like any pieces of wood (logs) should be thoroughly checked for splinters.
Woodland area will be checked for any animal faeces, any rubbish/waste.
Woodland area’s terrain will also be checked.
There will be an adult to child ratio of 1-6. 
First aid kit will also be brought on site.
All policies and procedures will be followed.
Boundaries will be set with flags and children will be made aware of each boundary by helping to set them out, to ensure every child understands their boundaries.


	Role of adult/adults:
The role of the adult is to supervise, explain what the experience is, show examples. While the adults supervise, they can give any help as and when needed, like lifting and placing logs, while doing so the adult should be encouraging help from the children, this will allow children to be as much hands on as possible.


	The activity:

The Activity consists of gathering a group of 12, 5–6-year-old children. Making sure they have coat and wellies on.

Once children and practitioners are ready, take a short walk into the woodlands. Where practitioners have already set up with many resources and loose parts around. Practitioners should allow children time to adapt to the environment. 

Practitioner’s will then give the children a chance to pair up to collect loose parts. At this point practitioners may want to give a quick example, showing children how a number line is built with loose parts, for example 1 stone, 2 logs, 3 leaves and so on. Throughout the activity there will be opportunities to encourage speech and sustained shared thinking by asking questions and having conversations with the children, while building social skills.

While children are collecting all the resources, practitioners should supervise and encourage all children to partake, also encouraging children to look under rocks, up on trees while encouraging jumping, climbing, crouching, crawling. Practitioners should support all children where needed to enable scaffold learning, by observing children and responding to each child’s needs. Also having the knowledge of when to give children space to have a child led learning time.

While children are building their number lines using the loose parts, practitioners can ask questions to encourage children’s imagination and give out lots of phrase to each child, while encouraging children to grasp new ideas and allowing children time to experiment with their new ideas.
While children are collecting loose parts practitioners should also explain why we should not harm insects, should the children come across any.

Once the children have completed their number lines, the practitioners will give out snacks (fruit) and milk. And encourage all children to get rid of all the rubbish in the white recycling carrier bag provided and explain why rubbish is not good to the environment.

Lastly practitioners will allow children time to play and talk about what they have made, before making their way back into the school. Practitioners should leave all children’s work to allow children to go back to it and repeat and consolidate their learning or make changes to embed their learning.

Once in the school the children will change their wellies into their school shoes and take off their coats and wash their hands.
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	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Number lines: woodland area.
	Being in a woodland area will allow children to develop their gross motor and fine motor skills, children can also develop their balance skills due to different terrains.
	Falling on uneven ground, glass/ rubbish, animal faeces.
	Young children; adults
	A scan of the whole area will be done before the activity takes place.

Any rubbish/glass will be picked up with gloves and placed into a carrier bag to be disposed of correctly.
	Low

	Number lines: woodland area.
	By playing with branches and loose parts children can develop a better understanding of nature, learn about patterns, develop muscles (by lifting, carrying, and placing branches)
	Possible hazards are children being hurt by branches (sharp edges), splinters.
	Young children.
	Practitioners will be observant of any sharp or prickly branches, and either remove them from the area or if branches cannot be removed then children will be told not to go near them while practitioners observe to make sure children stay away from any possible hazards.

Practitioner will take a first aid kit with them to the play area, and if the practitioner is not already first aid trained then a practitioner with the correct training of first aid will accompany the group. 
	Low.

	Number lines: woodland area.
	Children would be exposed to several insect’s and animal habitats and how they live in the woodlands.
This will help children to gain knowledge and understanding of the world around them. 
	Insect bites.
	Young children and adults.
	Practitioners will take a first aid kit and be accompanied by a practitioner with first aid training.

Practitioners should assess any children with conditions that a bite would give them anaphylactic shock.

In these cases, practitioner should make sure they have the right medication to get it under control, and the correct knowledge of how the medication should be given.
	Low.

	Number lines:
Woodland area.
	Space and the ability to learn in a large environment allows for confidence building.

Children will have the opportunity to socialise and be responsible. It also enables them to be part of a team.
	Children running past boundaries.
	Young children.
	Flags can be used to set boundaries, after explaining to children what the flags are used for.

Children can also help to put out the flags to make sure they are aware of the boundaries.

High Viz jackets can be given to each child to wear, to allow practitioners to keep an eye on each child and to easily spot them.
	Low.

	Number lines: Woodland area.
	Children can learn about the importance of nature. How to be kind and caring and emphasise with nature.
	Damaging the natural environment and animal habitats. 
	Young children.
	Practitioners should set all rules at the start.

Explaining to children the importance of nature.

Encouraging kindness to the natural world.
	Low.

	Number lines: woodland area.
	Children can develop the sense of stranger danger.
	Strangers, older children from local schools.
	Young Children.
	Children will be told not to speak to anyone that is part of our class.

Practitioners will be observant and continually scanning the area.

Children will also be taught on how to keep each other safe by staying in pairs of 2.
	Low.

	Sudden Weather changes.
	Children can understand weather changes.




	If the weather turns to hot children are at risk of sunburn.

If the weather turns cold and rainy the children will be at risk of slipping, Children will also be at risk of getting their school uniform wet if wearing inappropriate clothing.
	Young children.
	Practitioners will be making daily checks on the weather forecast.

Practitioners can insure all children have the correct clothing on, for example a coat and wellies.

If the weather is expected to be hot, practitioners can encourage parents to apply sun cream before arriving at school, in line with the school’s policies.

Children can also bring along a labelled bottle of sun cream to apply to themselves throughout the day, in line with the school’s policies.
	High












Component 3.
	Issue / environmental feature
	Damage that could occur
	How to lessen negative impact 
	Resources needed
	Who is responsible? 

	
Use of paper.



	Changes to the environment. Losing more trees.
	Could consider using recycled paper like cereal boxes.
	Cereal boxes, recycled paper, or cardboard.
	All adults and children.

	
Rubbish/ waste.




	Polluting the natural environment with rubbish or waste.
	By taking a carrier bag which will be a white recycling bag for any rubbish or waste. Children will also be encouraged to dispose of their rubbish or waste in the white recycling bag. Practitioners will also explain how rubbish and waste can be damaging to the natural environment and small animals and insects. 
	White recycling carrier bags.
	All Adults and children.

	
Walking over undercover plants.




	Changing site biology, losing plants, and exposing bare patches on the natural environment floor.
	By avoiding all areas where plants are blooming, also monitoring any areas that may be bare and moving the experience to a different patch.
	N/A
	All adults and children.

	

Harm to insects and wildlife.


	Children may come across insects or wildlife during the experience which may cause harm towards the insects.
	Practitioners can teach children how to be kind if they see any insects or wildlife. Practitioners can also teach children on different insects and habitats. 
	N/A
	
All children.








	
Harm to natural trees and flowers.



	Children could pick flowers or break tree branches.
	Practitioners could explain the importance of the natural environment to children.
Practitioners could also encourage the use of fallen resources, or resources on the ground.

	Locally resourced natural loose parts.
	

All adults and children.













Component 4.
Introduction.
Within this section will be information on benefits of the outdoors, proprioception, learning through movement, holistic development, sustained shared thinking, structured play, loose parts, the outdoor environments, and the role of the adult. Which was all included within the outdoor experience. This will explain and evaluate why the experience was designed the way it was.
Benefits of the outdoors.
The experience chosen was adapted to the outdoors to allow children to have a greater understanding of the natural world and how to take care of nature, supporting this Oxfam (2015) explains how the global citizenship recognises how children can be exposed to the natural world to educate how children can minimise harm to the planet, and have respect for all cultures and nations, to become a global citizen’s, in a peaceful world.
The outdoor environment enables young children to have greater learning opportunities. According to Horn (2021) outdoor environments enable children in having the freedom to engage with their peers and understand how to interact with one another. and allowing children to develop and express their individual personalities. Furthermore, Spencer et al (2019) explains how outdoor environments allows children free play in learning, supports a child’s independence, self-regulation and allows children to explore their world and make decisions while developing new skills and scaffold their learning.
The outdoor environment also has an impact on a child’s health and wellbeing, as supported by Bravender and Bravender (2020) explain how studies show children who play in the outdoors have healthier developments, by being outdoors children experience the natural environment and by interacting with outdoor nature children can improve their mental health and wellbeing. Additionally, Lambert and Roberts (2020) explain how some children struggle to concentrate in the indoors, so by teaching in the outdoors can be seen as an opportunity to build confidence and be inclusive to all children, to allow any child struggling in the indoors to express their feelings in the outdoor, use their energy by running, exploring or being loud, will have a positive impact on children’s health and wellbeing.
However, within the activity the natural world could have been used by planting and growing several plants to include in the number line. Supporting this, Tovey (2013) explains how Froebel believes children having direct experiences with the natural world will enable children to have an understanding of all living things, allowing children to learn to love the wonders and cycles of how the natural world works. Therefore, by using the natural world and growing and planting flowers could have developed a child sense of independence and cooperation. Supporting this Bateman (2021) explains how Vygotsky believed children should have experiences with the outdoor world to encourage children to be independent, depending on how practitioners notice, respond and give support when children are problem solving any issues they have, practitioners should then allow children to be as independent as possible allowing time for children to independently accomplish the problem, this will allow children to have, significant learning moments.
Proprioception and movement.
The experience I have chosen includes a lot of proprioceptive activities to encourage sensory development, body awareness and improve self-regulation and balance, supporting this Mays (2011) explains by incorporating proprioceptive play like jumping and crawling in movement activities, children can learn the ability to calm down and engage by activating the inhibitory nerves and cancelling out any unnecessary noises and information in their brain. Similarly, Chatzopoulos, Doganis and Kollias (2018) explains by incorporating proprioception movements in outdoor learning will allow children to develop a sense of body awareness, inform a child’s sense of posture and help stabilize a child’s head and eyes whilst moving. Additionally, Furmanek (2014) explains how children have a natural tendency to move to express their feelings therefore by incorporating movement in outdoor learning environments, will encourage children to have a mind to body learning approach which will develop a child’s learning. Furthermore, Pound (2017) explains how Montessori’s theory, learning through movement, children can develop their motor skills, enhance their cognitive ability, creativity, and imagination more readily when they are active and free to learn by doing through movement in an outdoor environment.
Therefore, vestibular movements could have been incorporated within the activity,  like spinning and rocking to encourage the sensory system, supporting this Mays (2011) explains how incorporating movements to influence the vestibular system, can improve a child’s balance, help a child detect speed and motion and encourage a child’s muscle tone by spinning alone. However, Conner and Dickinson (2019) explain when a practitioner incorporates any vestibular movements within activities, practitioners need to observe and plan carefully, so each child can regulate their movements safely, as each child is at different stages of development and practitioners should be aware of each child’s limits, like spinning around.
Holistic development.
The outdoor experience was planned to facilitate a holistic development for every child partaking. According to Joyce (2012) Froebel explains the importance of the outdoors for children’s physical and social development, Furthermore, Joyce (2012) explains 
Froebel suggests how children should be encouraged to learn outdoors through nature, to see first-hand how nature shapes the world, through different materials and shapes. Similarly, Spencer et al (2019) explains how Steiner and Montessori’s approach is to allow children to play with loose parts to enable life skills for real experiences. This links to current practice as according to the Welsh Government (2015) settings should encourage outdoor learning environments, where children can learn and develop through sensory activities. Additionally, Estyn (2019) explains practitioners within schools should provide children with outdoor learning spaces as much as the indoor spaces, to develop a child’s learning through benefits of play and movement, to encourage a holistic approach outdoors and indoors.
Sustained shared thinking. 
Within the planned experience sustained shared thinking is encouraged throughout by asking questions and having conversations with children which also encourages speech, social and language skills. Agreeing with this Brodie (2014) explains by using sustained shared thinking questions in the outdoors, practitioners can support and encourage children by discussing each child’s individual challenges, which will scaffold a child’s learning and build their confidence. According to Keith (2018) using the outdoors for children to learn, will enhance the use of sustained shared thinking by prompting a child’s thinking by asking open end questions, will motivate a child’s learning, thinking, and talking, giving children high quality experiences. Additionally, Blatchford and Asani (2015) explains within outdoor learning, the practitioner is a participant in the play and is a mediator of knowledge by respectfully partaking in the play and supporting children by finding common ground and creating shared meaning, through asking questions. 
Structured play.
Although the experience is structured it may change as children should be encouraged to have a more open-end learning with the resources available, according to Burriss and Burriss, (2011) During structured play in the outdoors, practitioners should introduce new ideas to children to develop new opportunities of enhancing a child’s learning, to allow children to focus, pay attention, take turns, and follow instructions. Furthermore, Tortella, et al (2019) explains how structured experiences in the outdoors can improve and maintain fine motor skills and encourage the use of the more larger muscle groups by encouraging more movements in the outdoor activity. However, Flannigan and Dietze (2017) explains unstructured play in the outdoors will allow children to play creatively with endless possibilities, by being child led and directed which will not require an outcome or product of work, while building positive social behaviours. Additionally, Dankiw et al (2020) states having unstructured play in the outdoors will enhance cognitive and physical development, by spending time outdoors and engaging in activities such as unstructured play has been demonstrated to improve emotional and social resilience in children, while improving children’s health mental health.
Loose parts
Within my experience a lot of loose parts were available for children to experiment with, most of the loose parts were locally sourced by an add posted on social media. Additionally, ESDCG, (2008) encourages schools connecting with their local community, for things like sourcing and recycling local materials for free, for children to enjoy and enhance their learning. 
According to Williams (no date) using loose parts is a very affordable way to teach children, where the resources can be used as many times as needed, while using loose parts can be adapted to any part of the curriculum. Supporting this, Welsh Assembly Government, (no date) encourages outdoor learning with a wide range of loose parts, as children can be used under any part of the curriculum, where practitioners can ask questions and have discussion with children during their learning to have a greater understanding of what other loose parts could be added to further each child’s learning. Furthermore, Play Wales (2020) explains how loose parts are open ended, where children can be focused and fully involved, stimulating holistic development, and encouraging a child’s imagination and creativity. Similarly, Ozdem-Yilmaz and Bilican (2020) explains how Bruner believed children learn through doing, by having open ended resources in the outdoors can encourage children to use their imagination, problem solve and enable children to learn new skills and have a greater understanding of the real world around them.
Role of the adult.
The role of the adult is to have a positive attitude with the outdoors and nature, agreeing with this Ernest and Tornabene (2012) explains how children can scaffold their learning of the natural world by having frequent positive experiences, which relate to the practitioner’s attitude and behaviour towards nature. Similarly, Dowling (2013) explains how a practitioner’s positive attitude toward the natural world, can influence a child’s social and emotional learning, which can embed and shape a child’s future attitude towards nature. Additionally, the Welsh Government (2015) explains how all practitioners should be motivating with positive attitudes to encourage children to enjoy new experiences and care for their environment.
Although the role of the adult not only has to follow policies and procedures, but also the foundation phase and ESDCG. However, evidence show that not all practitioners fully understood how to deliver ESDGC effectively and needed support to do so (Tinny and Hirst, 2018). Furthermore, cited in Tinny and Hirst (2018) Tinny (2013) explains how further studies show how ESDGC is a complex study focusing on older children therefore acting as a barrier for younger children who may find it too difficult to engage with.
Within the experience there was a limitation for the lack of help which can be a barrier to the outdoor learning, supporting this the NSPCC (2019) suggests the adult to child ratio should be one adult to every six children at the ages of 4–8-year-olds. Furthermore, the National education union (2019) explains the legal requirements for practitioner to child ratio should be increased if needed due to any hazards when carrying out the risk assessment. However, Childcare (no date) explains if child to practitioner ratios is at minimum, children may not get enough one-to-one attention from the practitioner, which can lead to poor outcomes with the child’s unique needs not being met.
For the planned experience, a risk assessment was carried out to ensure the safety of every child and adult included, in line with the school’s policy and procedures. Supporting this the Welsh Government (no date) states all children should be safe while having any outdoor activity, by practitioners following their health and safety duties while doing risk assessments. However, the National improvement hub (2019) explains if children do not experience risk, they will not develop the skills needed to deal with risks they may encounter in their own lives. 
Conclusion. 
In conclusion to the experience, I planned to allow for a greater learning experience however, reflecting back on the activity, the experience could have also been used with more open-ended learning, to allow children to use their imaginations, so practitioners can have insight to how children learn and what other resources could be added to develop each child’s learning further, rather than a structured experience, supporting this Brodie (2014) highlights how children can learn through a child led experience, with open ended resources, which can give practitioners knowledge of how each child learns and what is needed to develop future learning. 
Reflecting back on the activity plan although the Foundation Phase (2015) has structures, it also explains how practitioners should plan to incorporate the outdoors into planned activities, in conclusion practitioners should be open minded to the outdoors.
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