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Nodau
AIMms

» Archwilio’'r cysyniad o
‘'ymyrraeth’

» Sfrategaethau
gweithredu

» Gwerthuso ymyraethau
mewn modd beirniadol

» [xplore the concept of
‘intervention’

®» mplementation
strategies

» (Critical evaluation of
iInferventions



Darllen y llythyron o ‘Square Pegs'.
Oes angen ymyraethau? Pam?

Read the letters included in the Square Pegs book.
Do we need interventions? Why?

SQUARE | |
—BOO kS PEGS It is almost like everything from 9:00 to 3:20 is CONSTANTLY on my back, | could go
M M Inclusivity, compassion and fitting in on and on and on and on forever
Click on Introduction Chapter

| come in and there is telltales messing about in the cloakroom
I go in and we have a full R.E afternoon and my least favorite subjects because it is,
e from my perspective, complete and utter bullcrap.
T :}(ZQWQ;IT““""“"‘ S8 sy I can't hear the teacher

: P i Ilose my pen and get in trouble from the annoying teaching assistant, like unbridge
]‘: \-j:“'L L’ke L dom ]c'6 L Q.t Schaol A“"“" T am but not obsessed with kittens and pink.
djlie/‘”‘ and its  edly Compuseiny becase there has I can't see the board
been (oads of o-sscmbl-js obout @Uyo® beiay I go for a drink and trip over
eagal and  how to kresk evrye Cight buk L Fonr

I am not allowed to go to the toilet when | am desperate
LRe T'm not b‘“‘% tleated profecly by the mode  who The teacher gets angry for litterally the smallest thing

T f-c‘bL B il on wndeCstandS me  and so She punishes the WHOLE class for the telltales actions
T fq_tl il i T o "‘3 s jledinf)SI e 9“’1 | could go on fore\(er and| ha\fe had to go through
ke dortt Fit 10 besanse T noe Normal %%iq i (hazpfolimahldYLOf ". doi ing to just di [
N\no&: s URQ_ & OTW-L-I fust T .ave just ha ‘enoug and can't o:t a.nvmore, w.antms to just die and get it over
\ : n J Fe ; with, not needing to have responsibilities and having to get up and go to a school I'm
;jk 5(_\'::\,;5 }ML\,J \ i\,\ thare WY  mor :, prpl.g l;:k;e me, not happy in with git teachers and git telitales and bloody fictional subjects that will
Sem Mak times  are to busy el

help me in no way, shape or form get a decent job
Uke T'm beiy surcended by o by b of How do | pay taxes?

people . | DONT KNOW.
But atleast | know the lord's prayer off by heart!

M, age 9 S, age 10



https://www.google.co.uk/books/edition/Square_Pegs/VomrEAAAQBAJ?hl=en&gbpv=1
https://www.google.co.uk/books/edition/Square_Pegs/VomrEAAAQBAJ?hl=en&gbpv=1
https://www.google.co.uk/books/edition/Square_Pegs/VomrEAAAQBAJ?hl=en&gbpv=1
https://www.google.co.uk/books/edition/Square_Pegs/VomrEAAAQBAJ?hl=en&gbpv=1
https://www.google.co.uk/books/edition/Square_Pegs/VomrEAAAQBAJ?hl=en&gbpv=1

Dear Teacher

A Square Peg's 10 Commandments

| wanted to write to tell you my 10 top tips for children like me. %

1. Be more respectful to children, listen to their feelings and do

not ever doubt them. Otherwise | just give up telling them to

you at all. ‘ '
. Don't tell me to stop crying when I'm upset. Don't tell me to ‘ ~ '
turn my frown into a smile because the other children are ( )
staring at me.

. Don’t put me on the Buddy Bench. They don't work, they
make me feel rubbish and hot inside. That's not how
friendships work. When you felt lonely and no one was
noticing, did sitting on the Buddy Bench help you?

. Don't put me in the same room or same table as my bullies. It
gives them more chances to kick or push or threaten to stab
my hand with their pencil. And children who are a friend stop
being a friend once the bullies are on the same table.

. Don't change where | sit every time it's a new term. Making
work friends in new topics takes ages. It's like someone has
died when you change the seats around.

RLP

FREINDSHIPS

6. Don't do tests on the first day of term. Or the second or the g E
third. It makes my brain fizz and my mouth goes dry and the — g
clock ticking is so loud and | can't remember anything g g
especially from before the Christmas holiday. Just because | - =
can't remember right then, it doesn’t mean | can't tell you E E
about it. When it's a new term, please can we focus on »
having fun together first?

7. Understand that bullies don't give up. Just because you've
made them apologise, and you say ‘it's done,’itisnt. Andifl _
pluck up my strength to tell you they’re doing the same things e
again, don't sigh or make your mouth small. Making a bully
say sorry doesn’t change what they're doing every day.

8. Don't take my playtime away if | haven't done all the work in
time. | can't think of an acrostic poem on the spot sometimes, ALONE
especially when you said yesterday my writing wasn't good
enough. If my brain has frozen, I'm not naughty. A run
around and fresh air might be a good time to make a new
friend instead especially if you have bullies.

9. Don't move me down the learning board for not remembering
something or asking for help. It's not my fault if 1 don't
understand something. | don't care if everyone else in the
class understands and | don't, it doesn’t make me bad. You're
the teacher.

10. When you are kind and gentle, | feel so much better. If you
tell me | haven't got something right YET, | can try to do it
again. When | make you laugh, | feel brilliant. | like it when

o @

L, age 13



Beth yn union yw ymyrraeth?
What exactly is an interventione

CTTR—————
.

“Interventions are normally
understood as those activities
or strategies that are different
from, or additional to, those
employed routinely with
pupils” (Campbell & Stanley,
1966 cited in NASUWT, 2018)

- aN



Mae ymyraethau yn
Inferventions are

» weithgareddau/strategethau sydd » Qctivities / strategies that are
yn wahanol neu yn ychwanegol i'r different or additional to those used
rhai a ddefnyddir gyda gweddill y with other learners
chsgs » an additional fool to help learners
» gyfrwng ychwanegol i gynorthwyo make progress and succeed
dysgwyr i wneud cynnydd a - :
Iwyddo provide value for money from an
educational perspective
» rhoi gwerth am arian o safowynt o na the abai ;
addysgol glgg)ed at narrowing the aftainmen
» medru lleihau’r bwlch cyrhaeddiad S L
®» (g consolidation of learning in
» atfgyfnerthu dysgu mewn grwpiau smaller groups

llai ®» ways of improving aspects of

» gwella agweddau o les ac wellbeing and behaviour
ymddygiad



Mae ymyraethau hetyd yn gallu ...
Inferventions can also ...

» yvchwanegu at lwyth gwaith » odd to workload
» pbod yn heriol o safbwynt » pbe challenging from the point
= lle/gofod of view of

» gdnoddau ™ place / space

: - r
= arbenigedd Ss0urces

— e = experfise

— o » sfaffing cosfts



Model o ymyrraeth — ‘fonnau o gefnogaeth’

ymyraethau
wedi'u personoli

Ton 2

ymyraethau ychwanegol |
alluogi plant i weithio ar
ddisgwyliadau ar sail oedran
neu’'n uwch

(addaswyd o
Ton 1 Choudry, 2021,t.167)

addysgu cynhwysol o ansawdd da i bawb ac
sy'n ystyried anghenion pob plentyn yn y

dosbarth



An intervention model — ‘waves of support’

3

personalised
interventions

Wave 2

additional inferventions to
enable children to work at
age-related expectations or
above

(adapted from
Wave 1 Choudry, 2021,p.167)

inclusive, quality tfeaching for all which take
into account the needs of all children in the

classroom



Dysgu wedi'i bersonal

Personalised learning

Canolbwyntio ar y plentyn fel unigolyn
a'i anghenion penodol

Gosod targedau bach, cyraeddadwy a

chytin
Symleiddio iaith a geirfa’r dysgu

Defnyddio gwahanol arddulliau dysgu
e.e. gweledol, clywedol, cinestheftig,
cerddorol ac ati.

Caniatdu digon o amser

Darparu cefnogaeth ychwanegol, e.e.

darpariaeth 1:1

Adeiladu ar gryfderau a diddordebau
Annog cyfranogiad

Yn gynhwysol

Focus on the child as an individual and
his/her specific needs

Small, achievable and agreed targets

Use of simplified language and
vocabulary

Considers learning styles e.g. visual,
auditory, kinaesthetic, musical etc.

Allows plenty of time

Provides additional support, e.g. 1:1
provision, intervention etc.

Builds on strengths and interests
Encourages participation
Is inclusive



Ymyrraeth gynnar — pamge
Early intervention — why¢

» NIDifyndirafael &'r symptomau » NOT to address the symptoms but
ond i leddfu'r ffactorau hynny sy'n to alleviate those factors that
effeithio ar anghydraddoldeb a'r impact on inequality and ability
gallu i gyflawni potensial to fulfil their potential

» Gwella cynnydd a chanlyniadau ®» |mprove progress and outcomes
mewn: in:

O iechyd corfforol a meddyliol O physical and mental health
a gwybyddiaeth a dysgu O cognition and learning
Q sgiliau sylfaenol a/neu O basic and fransferable skills

drosgiwyddadwy



Nid yw ymyrraeth ar gyfer
dysgwyr ag ADY yn unig!

Interventions are not solely
for learners. with ALN!



Targedu unigolion, grwpiau neu
ddosbarth cyfan

‘ -

gwybyddiaeth




Targeting individuals, groups or whole class

wellbeing behaviour

intelligence




Gwneud y defnydd gorau o Gymhorthion Addysg
Making Best Use of Teaching Assistants

MAKING BEST USE OF

Education
Endowment TEACHING ASSISTANTS
Foundation Summary of recommendations

Sections are colour
coded for ease of
reference

The effective use of TAs under everyday

classroom conditions

1

TAs should not be used
as an informal teaching
resource for low
attaining pupils

The evidence on TA deployment
suggests schools have drifted
into a situation in which TAs

are often used as an informal
instructional resource for pupils
in most need. This has the effect
of separating pupils from the
classroom, their teacher and
their peers.

Although this has happened
with the best of intentions, this
evidence suggests that the status

2

Use TAs to add value to
what teachers do, not
replace them

If TAs have a direct instructional
role it is important they add value
‘1o the work of the teacher, not
replace them - the expectation
should be that the needs of all
pupils are addressed, first and
foremost, through high quality
classroom teaching. Schools
should try and organise staff

s0 that the pupils who struggle
most have as much time with the
teacher as others. Breaking away
from a model of deployment

3

Use TAs to help pupils
develop independent
learning skills and
manage their own
learning

Research has shown that
improving the nature and
quality of TAs' talk to pupils
‘can support the development
of independent learning skills,
which are associated with
improved learning outcomes.
TAs should, for example, be
trained to avoid prioritising
task completion and instead
cconcentrate on helping pupils
develop ownership of tasks.

Schools should provide
sufficient time for TA training
and for teachers and TAs to

meet out of class to enable the
necessary lesson preparation
and feedback.

Creative ways of ensuring
teachers and TAs have time
to meet include adjusting TAs’
working hours (start early, finish
early), using assembly time and
having TAs join teachers for

The effective use of TAs in delivering
structured interventions out of class

3]

Use TAs to deliver

high quality one-to-

one and small group
support using structured
interventions

i

Research on TAs delivering
targeted interventions in one-
to-one or small group settings
shows a consistent impact on
attainment of approximately
three to four additional months’
progress (effect size 0.2-0.3).
Crucially, these positive effects
are only observed when TAs
work in structured settings

with high quality support and
training. When TAs are deployed
in more informal, unsupported

6

Adopt evidence-based
interventions to support
TAs in their small

group and one-to-one
instruction

Schools should use structured
interventions with reliable
evidence of effectiveness. There

are presently only a handful

of programmes in the UK for
which there is a secure evidence
base, so if schools are using
programmes that are ‘unproven’,
they should try and replicate
some common elements of
effective interventions:

* Sessions are often brief

Making Best Use of Teaching Assistants | EEF

(educationendowmenitfoundation.org.uk)

Integrating learning
from work led by
teachers and TAs

7

Ensure explicitconnections
are made between
learning from everyday
classroom teaching and
structured interventions

Interventions are often quite
separate from classroom
activities. Lack of time for
teachers and TAs to liaise
allows relatively little connection
between what pupils experience
in, and away, from, the
classroom. The key is to ensure
that learning in interventions is
consistent with, and extends,
work inside the classroom and
‘that pupils understand the links
between them. It should not



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants

Cyfeirnodau
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