 Alys Roberts-Morgan (1701351) 
HDPA5002 - Dance and Psychological Well-Being   
Tutor – Gwyn Emberton  
[bookmark: _GoBack]Submission date – 02/03/2019

Does the relationship between leadership behaviours of dance teachers effect the motivational climate within dancers?

Abstract 

The purpose of this study was to rise the knowledge and understanding to find out if the relationship between leadership behaviours of dance teachers could affect the motivational climate within dancers. This studies purpose of was also written because most studies mostly focus on the health side of being a dancer and dancers suffering from injuries. The Coaching Behaviour Assessment System (CBAS) and the post-experimental Intrinsic Motivation Inventory (IMI) questionnaire was used throughout the experiment which was developed by Ryan (1982) had to been used throughout the whole experiment. The CBAS was used to observe the dance leader within the technique class and the (IMI) questionnaire was used at the end of the technique class where the dancers would answer a couple questions asking how they felt their technique class was. The CBAS and IMI was used at Coleg Y Cymoedd, the National Dance Company Wales and Rubicon. The three different dance communities had different technique classes, which were: Jazz, Ballet and Contemporary. The technique classes were observed for 90 minutes. Within the study 32 dancers took part including ;21 were female and 12 were male. The results showed that contemporary and jazz technique were scored highest with the more positive categories throughout the CBAS, when ballet technique would sometime be scored the lowest due to the ballet teaching methods but then would score high results within the negative categories. By using primary research and the analysing the results, it has concluded that a dancer leadership behaviour can affect a dancer’s motivational climate within the dance studio. 

Introduction 

Studies show that a dancer’s motivation can change throughout practical dance sessions due to leadership behaviours. This will primarily be from either a dance teacher or choreographer. Leadership can be defined as, “the action of leading a group of people or an organization” (English Oxford Living Dictionary, 2019). When looking at a leader, it is someone who must design different practices which are most effective (Williams, J, 2010).  More specifically, Rafferty and Wyon (2006: 6) comment that leadership is ‘the behavioural process of influencing individuals and groups towards set goals. Within a dance context, the leader would be the choreographer.  A dancer’s levels of motivation can be affected by both positive and negative leadership methods; a specific leadership style/behaviour, or pedagogy, can affect an individual (or group) in their levels of performance (Rafferty and Wyon, 2006: 6); as well as their ‘physiological and emotional well-being, or both’ (Horn, 1992 cited in Rafferty and Wyon (2006: 6). From research, the purpose of this study it to increase knowledge within this area, specifically in the genres of dance, as many studies on leadership behaviour and motivation styles focus on the area of sport and sports coaching. Another purpose for this study is that in past studies have been focusing on the health status of dancers and the suffering from injuries in the dance environment. An example of this, is in past research that the most common injury that dancers could have is a knee injury (Steinberg, N and Siev-Ner,I ,2013). This study is to discover if different leadership behaviours affect a dancer’s motivational climate. Factors considered will be the impact of injury and the specific genre of dance performed, notably jazz dance, ballet and contemporary dance. The study shall explore how different motivational leadership styles impact on a dancer’s outcomes in performance; the question can be presented: Does the approach of a leader (choreographer) and the subsequent performance outcomes differ regarding overall well-being of a dancer? Bates.N and Sanna.M (2012), suggest that when it comes to ballet and contemporary dance technique the dancers are sometimes can be rated having a higher positive or lower negative affect when performing them two styles. For a dancer having a lower negative affect can affect a dancer which can lead them to suffer from anxiety. Sometimes depending on the dancer, they don’t think about their process and or performance unless they leader or choreographer would give some positive feedback (Bates.N and Sanna.M, 2012). Goulimaris, Filippou and Koupani (2016: 252) highlight that a dancer can be ‘intrinsically motivated’ within this area of performance, therefore they are often ‘willing to make greater efforts’ and to push themselves further. It could be said that a negative leadership behaviour could affect this motivation and subsequent levels of input and performance. Mainwaring and Krasnow (2010: 20) support this belief that a dancer ‘want[s] to progress, work at their optimal level, and be their best’. 

Aims and Objectives

The aims for this study are to discover how the leadership behaviours from a choreographer or dance teacher affects a dancer’s motivational climate. Another aim is to see if there is a difference in the leadership within different dance genres. The reason for these aims is because there is not a lot of research talking about the dancer’s motivation from their dance leader or choreographer. To achieve the aims, a mini study will be conducted to gather information via observation and questionnaire. Three dance communities within south Wales shall be the focus of the mini study; these being: Coleg Y Cymoedd, the National Dance Company Wales and Rubicon. Primary research will be supported by relevant literature.  

Methodology 

The Coaching Behaviour Assessment System (CBAS) was used to observe the three different genres of dance class; Jazz, Contemporary and Ballet. The CBAS is utilised for marking and analysing the different behaviours of a leader - ‘A system developed to permit the direct observation, analysis, and coding of a coach's behaviour in a natural setting’ (Kent, 2007). CBAS is made up of 12 different behavioural categories, these are then separated into 8 areas to assess ‘reactive behaviour’ they are: Specific Positive Reinforcement, General Positive Reinforcement, Specific Negative Reinforcement, General Negative Reinforcement,Specific Technical Instruction, Keeping Control and Organization (Kent,2007) ‘Reactive behaviour of a coach occurs in response to an athlete's behaviour and level of performance’ (Kent, 2007).  3 different dance communities based in south Wales were visited, ranging from college level to professional level. The venues were Coleg Y Cymoedd (Performing Arts; Level 2 and 3), the National Dance Company Wales and Rubicon. 32 participants took part; 21 were female and 12 were male. After observing the three dance classes for 90 minutes, the dancers completed the post-experimental Intrinsic Motivation Inventory (IMI) questionnaire, developed by Ryan (1982). The questionnaire is a ‘multidimensional measurement grounded on the Self-Determination Theory (SDT) used in assessing the subjective experiences of participants when developing an activity’ (Monteiro, Mata and Peixoto, 2015: 434). The IMI questionnaire was used to see how a dancer’s motivation was throughout the duration of their classes. This questionnaire has five different topics, Interest/Enjoyment, Perceived Competence, Effort/Importance, Pressure/Tension and Value/Usefulness. The dancers answered the questions that have been provided for them, rating from 1-7 on a Likert scale. 1 being ‘not at all true’ and 7 being ‘very true’. 

Analysis of Data

To find out the percentage for the Coaching Behaviour Assessment System (CBAS), the total for each occurrence of the 8 categories was calculated. To reiterate, the categories were: Specific Positive Reinforcement, General Positive Reinforcement, Specific Negative Reinforcement, General Negative Reinforcement, Specific Technical Instruction, General Technical Instruction, Keeping Control and Organization. Once the total for each category had been calculated, an overall total of occurrences was found. A percentage was then calculated by dividing the answer that was previously given, by the category answer. For example, the Specific Positive Reinforcement category had the answer of 20, because the overall total was 134, these results would be divided together, giving a final percentage. This calculation would then be repeated for all the other categories. To discover the results for the Post- Experimental Intrinsic Motivation Inventory (IMI) was achieved by calculating each of the different topics; to reiterate, these were: Interest/Enjoyment, Perceived Competence, Effort/Importance, Pressure/Tension and Value/Usefulness. Some of the questions that had been asked offered negative results, such as: ‘I thought this was a boring activity’; ‘I did not try very hard to do well in this activity’, This activity did not hold my attention at all’ and ‘I felt very tense when doing this activity’. To calculate the result of these negative outcomes, the number that the dancer had provided was subtracted from 8. For example, if the dancer gave the score of 1, this was subtracted from 8 to give the total of 7. The figure of 7 would be the final answer. After identifying the negative answers overall, each of the 5 sections were totalled and divided by the number of questions in each category, for example, within the Interest/Enjoyment category the total was 47 and divided by 7 - the result therefore being 6.  

















Results 
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                                                        (Figure 1) 

Figure 1 revels the results of the Coaching Behaviour Assessment System (CBAS): Figure 1 graph shows interesting results. It is interesting to see how different all the other categories are because of the way a leader behaviour towards their dancers because of the different styles of genres. It is interesting to see that there are some low results compared to others. 
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                                                       (Figure 2) 

Figure 2, it revels the results of the Post-Experimental Intrinsic Motivation Inventory (IMI). Figure 2 shows more interesting results than figure 1. Figure 2 shows that a lot of the dancers had a lot interest in the dance genre they were doing and that every dancer thought that the dance technique class that they had taken part in was worth value. Some of the dancers found that they felt more pressured this result is mostly shown in Rubicon dancers, but National Dance Company Wales felt less tension but in the chart,  it is good to see that all of the 32 dancers valued what they were doing and what sort of dance technique they took part in.  


Discussion 

The aim of this study is to discover if the leadership behaviours can affect a dancer’s motivational climate within the dance studio. To find the results, CBAS had been used to observe their leadership approach and used IMI for the dancers to answer a couple of questions at the end of the 90 minutes. After investigating the dance leader and after analysing all the results, I was able to identify how the dancers felt within the dance environment and how the dance leader's behaviour effected the dancer's motivational climate. Having feedback off a leader where they are expressing the enjoyment of the good dance qualities to a student, that can contribute giving a dancer a good performance (Rafferty and Wyon, 2006). Sometimes having feedback off a leader can give a person motivation to work harder. Williams, J, 2010 quotes, ‘feedback can cause athletes to bring to the task can only benefit them in terms of increased performance’. Also, the dance leader giving feedback is the critical form of guidance that the leader can give to a dancer (Chen 2001 cited in Williams, J, 2010). By looking back at figure 1, contemporary technique class had the highest when giving specific positive reinforcement and the jazz technique class had been the lowest. Having a positive reinforcement off a leader is most likely to benefit a person's behaviour in the far future. (Smith. R, 2010, cited in Williams, J:2010) so it is important that the leader to try and give more positive feedback into the dance studio. From figure 1 also shows the results of the jazz technique class had the highest of giving general positive reinforcement towards a dancer. Rafferty and Wyon, 2006 also comment that ‘students also preferred more positive feedback’. Ballet technique class had the lowest giving general positive reinforcement towards one of the dancers and by looking at figure 2 it shows that Rubicon dancers rated pressure/tension the highest out of all three dance communities. Rubicon dance company's ballet teacher had the highest giving specific and general negative reinforcement when the other leaders from Coleg Y Cymoedd and National Company Wales had low results, which saws that leader preferred giving that negative reinforcement. Giving negative feedback involves, ‘being strengthening of the behaviour that results in successful escape of avoidance’ (Smith. R, 2010, cited in Williams, J:2010). Within a dance context this could mean because the dancer is receiving many negative feedbacks, it could result in the dance to drop out of their profession. To improve the dance leader at Rubicon may want to consider started focusing more on the positives than the negatives because being positive is more likely to motivate the dancers more. For both keeping control and organization were not high but it does show that the all three dance leaders have full control and very organization when it comes to the dance students. Figure 1 shows that jazz and ballet technique class both had good results for specific technical instruction and general technical instruction but for the contemporary technique, that style of dance scored higher than the others. The reason for contemporary technique scoring higher than the other two dance communities is because National Dance Company are a professional dance company, so they do need that specific and general technical instruction. Giving general technique towards a dancer can be a good, positive response to the dancer because it shows that the leader is observing them and giving the feedback to help them improve their contemporary. In figure 2, the dancers at Rubicon and at Coleg Y Cymoedd found that their ballet and jazz technique class was important to them, scoring 6% but National Dance Company Wales scoring the result of 7%. The reason for National Dance Company Wales scoring higher because they are professional, they know the contemporary technique class would benefit them more. 
Coleg Y Cymoedd had high results for the choreographer to give the dances specific technique feedback. It is interesting to see the results on figure 2 comparing them to figure 1. Figure 1 shows that the dancers at Coleg Y Cymoedd had full interest in the jazz technique class, scoring the total of 6% when Rubicon and National Dance Company Wales only scored 5%. 5% is still quite high for both dance communities as it still shown that all the 32 dancers that did the IMI, all still had an interest in the technique class that they were taking. Both three dance communities had valued their technique classes. The result of this was 6% which is the highest. The score was high because the dancers at Coleg Y Cymoedd, knew that they needed to know the jazz technique ready for their jazz class assessment. The technique class was also very much valued because the leader at the college was always giving the dancers good positive feedback and just like Rafferty and Wyon, 2006 quoted ‘students also preferred more positive feedback’ , it is believe that this statement is true as positive feedback can give dancers more motivation to continue dancing at the dance studio and that the dancers also enjoyed doing this certain technique.  

Conclusion 

The main purpose of this study was to find if the leaders leadership behaviours could affect a dancer’s motivational climate in the dance studio. Having used the Coaching Behaviour Assessment System (CBAS) and using the post-experimental Intrinsic Motivation Inventory (IMI) questionnaire it helped analyse all the data that was needed to find out if the question was being asked was true. This study had concluded, that when a dance leader or choreographer has a good, positive leadership behaviour within the dance studio, can benefit the dancer’s motivation and can affect their performance. Like Williams, J, 2010 quoted before, ‘feedback can cause athletes to bring to the task can only benefit them in terms of increased performance’. Past studies have shown that the choreographer prefers to use a positive leadership approach so they can focus on encouraging young dancers do to the best has the can within the dance space. Giving positive feedback towards a dancer also helps them with their motivation, which means the dancer would train and work harder to what they would like to achieve. Even though some dance leaders sometime like to use the negative affect to use to motivate dancers into doing better, this negative response is not good for a dancer and it can make them not want to dance.  In conclusion it is clear that dance students and even dance professionals prefer their leader or choreographer to have a positive behaviour towards them. 
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3. Other rafios that you could calculate to help you understand that teacher's
patter of reinforcement include the folloving

b

Number of positve reinforcements / Total number of
communications

Number of negative reinforcements / Toal number of
communications

Number of technical nsiructions / Total number of communications
Number of specific positive reinforcements / Number of total
posive reinforcements

Number of specific negative reinforcements / Number of total
negative reinforcements
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The Coaching Behaviour Assessment System (CBAS)

Behavioural Categories
Become familar vith each category so that you recognize the behaviour and
immediately code i. If you deliverate, you may lose track of other behaviours.

1. Specific positive reinforcement. When an instructor positivly reinforces
2 single dancer (e.g.,“Nice pii, Sally)

2. General postive reinforcement. When an instructor positively reinforces.
the team or class (e.g, “well done everyone’)

3. Specifc negative reinforcement. When an insiructor negatively
reinforces a single dancer (e.g. “That posture is sioppy, Sam)

4. General negative reinforcement. When an instructor negatively
reinforces a team or class (¢.g. “Guys, that s just not enough’)

5. Specific technical nstruction. When an instruclor nstructs a player or
student (e.g, “Tuck your pelvis under more, Pete’)

6. General technical instruction. When an instructor nsiructs the feam or
class (¢.9, "Everyone needs 1o keep their amms efforlless”)

7. Kesping control. When an instructor b, correct misbehaviour or
other breaches of discipline, other than dance-related behaviours (¢.g
“Alfght everyone, pay atteion’)

5 Organization. When an instructor instructs players or students for
organizational chores (e.g., "Let’ put the barres away now’)

After you have completed your observaion session, talythe totas in each of
the categories. Record each category tofal a5 well as the grand total. Use
these totas to determine the percentages for each behavioural category.

Analysis of the Results

1. Totalthe behaviours in each category.
2. Calculate the ratio of posiive to negative reinforcements:

Number of positive reinforcements (specific + general) |
Number of negative reinforcements (specific + general)

Ifthe ratiois higher than 1, the teacher used more posiive reinforcements
than negative reinforcements. The higher the rato, the more positive a
reinforcing agent the teacher is
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Data Sheet

(Remember to include this sheet as an appendix)

Observer.

Time began:

Date of observation

Time ended

Activity observed

|Behavioral category

Mark each occurrence| _ Total

Percentage

0

‘Specific positive
reinforcement

2

General positive
reinforcement

‘Specific negative
reinforcement

General negative
reinforcement

‘Specific technical
instruction

General technical
instruction

7

Keeping control

B

Organization

[Total
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Dancer/Teacher,

We are students from the University of Wales
Trinity Saint David and are currently in our second year of the BA Dance course. We
study a wide variety of aspects in dance, varying from choreography to
psychological well-being; as part of our Dance and Psychological Well-being module
we are investigating leadership behaviours and the impact on the dance
environment and participants, particularly whether it impacts their intrinsic
motivation. We will be writing independent analytical studies based on our findings.

During your session, we will be observing the teaching style and collecting data
using the Coaching Behaviour Assessment System (CBAS). At the end of the
session we will ask you to fill out a form named ‘The Post-Experimental Intrinsic
Motivation Inventory’. This form should take no more than 5 minutes to complete
and asks you to score statements like 'After working at this activity for a while, | feel
pretty competent and ' think that doing this activity is useful for improving technique’
based on how relevant they are to you, on a scale of 1-7.

Please note that all questionnaires and data are completely anonymous and if
names are used within the article for any purpose, they will completely fictional. All
contact details will be kept completely secure with password protection, and these
will be deleted after the article is complete. If you would like to view the finished

article or our findings, then please get in contact with us and we will happily share.

Thank you for taking the time to read this and we hope you allow us to include you
in our research.

Kind Regards,
Luke Ames Cerys Worsfold Alys Roberts-Morgan
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The Post. Experimental Intrinsic Motivation Inventory

For each of the folloving statements, please indicate how tru it for you, using the.

following scale:
1234567

Notatalltrue  Somewhattrue  Very true

PressurerTension

TG not Teel nervous a1 alwhen doing this

Tfell very fense when doing fhs actity

| uas very relaxed in doing these-

Tvias anous when working on i Task

el pressure when doing these

Valuelsefuess

Thelieve fis activity could be of some value fo me

T think that doing ths aciiviy s usefulfor Improving fechnique

Tthink this is mportant to do because f can improve technique

TnteresUEnjoyment

1 vioud be willing fo do this again as i has some value fo me

Tenjoyed doing fhis actvfy very much

think this activity could help me o improve fechnigue.

“This activiy was funfo do

T believe doing this aciiiy couid be benefisal to me

Tihought s was 3 boring BETV,

think tis is an important actvity

“This activity 4d not hold my atfenton a2l

T vioul descrbe this aciviy as very inferesting

TThought tis acfiviy vias quite enjoyable

While | vias oing this actiy, 1 was hinking about how much T
enjoyed it

Ferceived Competence

Tihink | am prefty Good at s actiy

T think | 6id ey yiel a i actviy, compared fo ofher students

After working at this activiy fo a whie. | feel prefty competent

T am satsfed vith my performance n this task

Tuias prefly sKilled at ihis aciviy

“This vias an aciy that | could not do very well &t

EfforUimportance

Tpu 2 Tot of efor nfo s

T not fy very hard To do well m s 3V

T iried very hard on this actiy

Hwas important fo me fo do welln tis task

T6id not puf much eneray info fhis
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The Post-Experimental Intrinsic Motivation Inventory
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