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This essay will explore a variety of practical interventions devised to promote positive behaviour within ones learning environment. It will evaluate and describe various ways that behaviour interventions are implemented in school and how effective they are against a variety of behaviours that are presented by individual pupils (Foundation, 2018).

The school that I work in has around 49% of pupil eligible for free school meals, compared with the Welsh average of 17.4% for secondary schools. This proportion is one of the highest for all secondary schools in Wales. Around 70% of pupils live in the 20% most deprived areas in Wales (Guide, 2019). According to (Estyn, 2016) the school has a significantly higher number of pupils who are identified on the special needs register than the national average. They also have a higher average for Wales of pupils that have statements of special educational needs.  
In 2016, the school decided that they would become a ‘Pivotal’ school.  (Pivitol Education, 2020) aims to dramatically improve behaviour training for teachers across schools and Pivotal Education inspires, motivates and creates measurable change in behaviour, relationships and learning. The school decided to pay for a training consultancy that specialised in leading behaviour change to adapt our behaviour policy. This action has made a positive impact, which will be explained throughout my essay.
We use the process of Pivotal Education and have created a behaviour policy in conjunction with the training that has been received in our school. This is used throughout our school to manage behaviour. We follow five sanction steps so that the whole school is consistent in managing the behaviour inside the classroom.
The steps enable the teacher to remain calm and in control without escalating the behaviour of the pupil. We do the praising in public (PIP) and reprimanding in private (RIP) the private reprimanding puts a stop to the ‘acting up’ in front of peers and prevents the public humiliation or public sanctioning of pupils. The praising in public creates recognition and learning and enables teachers to share specifically what was great and why it was great publically. Not only does this enable the praise to have more meaning but also it helps the whole class learn what deserved the praise. When we do praise publically we ensure that the details of the act are commended not just the individual pupil (Scott, 2020).
The school has found that these steps have become effective in the management of behaviour, as they are clear and concise and there is an evident plan. Teachers therefore know the behaviours they are trying to teach and the pupils know what behaviours they are trying to learn. One of the more effective habits that we have developed is the ‘Meet and greet at the door’ – this has been very effective as we are able to intervene early in the expectations of behaviour prior to pupils entering the classroom. Following up pupils after reprimands have been issued is something that is essential within the school, as teachers who follow up are the ones the children decide to behave differently for. Classroom routine is one of the most practical ways of ensuring that behavioural standards do not fall. By making sure that you stay in control, this will offer pupils a positive and calming environment, where regularly enforced boundaries are respected (Pivitol Education, 2020) (team, 2019). 
The school also houses a specialist teaching facility (STF) as well as a provision for learners with autistic spectrum disorder (DRC). To access these facilities we will admit pupils into the DRC/STF who have already been identified as having special educational needs. Some of the pupils will have been identified by their primary school and helped through School Action or School Action Plus, whilst a few may have statements before attending our school. All teachers are teachers of pupils with special educational needs and teaching or dealing with the behaviours of such pupils is therefore a whole-school responsibility (Wales, 2004).
Pivotal approach is also used within these facilities, but the steps are adapted to each individual need as children who are diagnosed with Asperger’s Syndrome, Autism (ASD) (and to some extent ADHD) view or interpret the world very differently. The behaviour management at the DRC and STF is adjusted for the individual, implemented with empathy and have the flexibility to be adapted for different contexts. The conditions of the said individuals affect their perception and how it merges with their own personality traits and these are understood within this facility. Communication should be precise as it may be interpreted literally, as autistic people, including those with Asperger syndrome, have difficulties with interpreting both verbal and non-verbal language like gestures or tone of voice. Many have a very literal understanding of language, and think people always mean exactly what they say. Being consistent and predictable with structure, intervention and response is effective within this facility and teachers are trained to be in emotional control and not take what a pupil may say personal  (Pivitol Education, 2020) (Society, 2016).


Within the DRC/STF as Suggested by (Pivitol Education, 2020) pupils with Asperger’s, Autism and ADHD teachers model appropriate behaviour and basic routines/rules. Model for and with other children to show them how to communicate effectively. Pupils from these facilities will often attend mainstream classes alongside their peers, which not only encourages effective communication but also encourages inclusion.  It is also suggested that we model for the child with the condition to show them precisely the behaviours that you want this encourages children to be aware of their surroundings and see how their peers behave. This is also what (Society, 2016) recommend for pupils with these conditions as the world can seem a very unpredictable and confusing place to people with Asperger syndrome, who often prefer to have a daily routine so that they know what is going to happen every day and the use of rules can also be important. Pupils with internal conditions may find it difficult to take a different approach to something once they have been taught the 'right' way to do it. They may not be comfortable with the idea of change, but may be able to cope better if they can prepare for changes in advance. 
The school has strengthened its arrangements to monitor and support attendance and behaviour. We have established an ‘Other Ways of Learning’ (OWL) centre that provides purposeful personalised learning programmes for pupils at risk of exclusion or serious non-attendance. This facility houses pupils that do not attend mainstream for reasons such as exclusion, behaviour issues, school refusal, or short- or long-term illness. (Santry, 2018) 
Previous to attending the Owls centre one’s school identifies pupil’s needs before the behaviour of such pupil deteriorates to the extent that exclusion becomes the only option to us. The centre has a manager that runs this facility with experienced staff that support the pupils that attend there. They offer a bespoke curriculum that complements the individual pupil’s current curriculum, timetable and qualification route. Qualified teachers attend the facility to deliver core subjects such as Maths, English, Science and IT as this ensures that the pupils in OWLs are on par with mainstream pupils (Education D. f., 2013).
Our school has successfully moved away from the punitive approach that once was and become a restorative school by using the Pivotal approach. This approach has focused on building relationships between the pupil and the teacher by drawing on the strengths of the community to help pupils with behaviour issues; regain their footing in a nurturing environment with consistent classroom practices. Restorative practice helps pupils take ownership of their behaviour and encourage reflection. Using a punitive approach can be detrimental to children as disciplining children without punishment can be achieved by keeping calm and helping children acknowledge they are capable and that we have faith in them. Letting them feel the consequences of their behaviour are all ways that work within our school  (Pivitol Education, 2020). 
[bookmark: _GoBack]It is believed that 5% of the most troubled learners that are ‘behaviour problems’; need a different approach, one that is not based on a set of increasingly large sanctions and by reducing detentions, segregation rooms, physical restraints or punitive sanctions and that is ways that my school has improved in our approach to behaviour by introducing a more restorative approach (Soclof, 2016).
Therefore, does restorative approach work or should we have remained with a more punitive approach to behaviour? Our approach with guidance from (Pivitol Education, 2020) was to dramatically reduce detentions, segregation rooms, physical restraints or punitive sanctions.  Previous to the school embedding the Pivotal approach we did have an inclusion area, we did have detentions, and we did remove pupils from classes without reflection or continued learning. Coming away from the more punitive approach an immediate positive response has been seen with exclusions drop from 228 to 47 and pupil attendance increase from 86% to 89% within the first year. That is a huge impact and the school is going from strength to strength to create a community that staff and pupils alike are proud to be part of (Pivitol Education, 2020).
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