This assignment will critically discuss how English as an Additional Language (EAL) pupils may experience various barriers to literacy. However, it is important to first critically evaluate the definition of English as an additional Language and how this label may cause stereotyping. Definitions of literacy will then follow. The barriers to literacy EAL pupils may face will then be discussed in detail. This will include different aspects of the pupil which may have an impact on the barriers. Strategies that are in place to support EAL pupil’s literacy development will then be discussed with reference to theory and critically evaluated.
 English as a second language (ESL) and English as an additional language (EAL) are terms usually used within educational settings to describe the learning of English in addition to the learner’s first language. (Psych4schools, 2021) The two terms are interchangeable. However, the term 'English as an additional language' or 'EAL' is generally used to refer to learning English in an English speaking environment. However, at times having the label of EAL may be perceived as a child who is new to the UK and speak very little if any English. However, this is a stereotypical view, and in fact, a child born and living in Wales who has Welsh as a first language could also be labelled as EAL. EAL gives very little information about the child apart from English is not their first language. Moreover, EAL does not mean additional learning needs (ALN). (The Bell Foundation, 2021) The term EAL does not provide the learners first language, how many languages they can speak, where they were born, English language proficiency, prior knowledge, experiences, skills, as well as current or future academic achievement. (NALDIC, 2015) EAL pupils may also fall in to many different groups with different needs. According to Oxford University press (2012, p.4), “These groups include, children belonging to well established ethnic minority communities, children of refugees and asylum seekers, and children of migrants whose parents have come to the UK to work.”   Some children may have been well-educated in their country of origin, while others may have had little, or disrupted, schooling. Some children who come from war-torn countries and will need psychological help.
Definitions of literacy are incessantly changing and advancing with many of them being conflicting. However, literacy is widely viewed as being able to read, write, speak and listen that permits effective communication while making sense of the world.  Reading and writing abilities vary across different cultures and contexts, and these too are constantly shifting. However, it is an integrated complex of language and thinking processes and skills, incorporating a range of habits, attitudes, interests and knowledge, serving a range of purposes in different contexts. (3P Learning, 2014) Literacy proficiency authorizes individuals to contribute to and participate in the discourse that shapes their community and the world. (World Literacy Foundation, 2020) “Globally however, at least 773 million youth and adults still cannot read and write, and 250 million children are failing to acquire basic literacy skills. This results in an exclusion of low-literate and low-skilled youth and adults from full participation in their communities and societies.” (UNESCO, 2019) According to NALDIC (2015) “There are more than a million children between 5–16 years old in UK schools who speak in excess of 360 languages between them in addition to English with 31,132 EAL learners in Wales.”  
EAL pupils will face many different challenges but these may be exacerbated if they are new arrivals. Being new to a country as well as a school may make a pupil feel scared, anxious, isolated and confused; especially if their previous schooling had been interrupted or they had not started formal education. Within different countries pupils may start formal education at different ages, pupils starting school may not have had the same amount of education as an English speaking pupil the same age. Within the educational setting there will be unfamiliar routines and cultures that if not made explicit may potentially exclude the pupil. In addition to this, the perception that teachers may have of some minority ethnic pupils may lead to more challenges. For example, some teachers view Indian and Chinese pupils as model minorities as they are seen as high achievers. Whereas other ethnic minority pupils may be seen as low achievers and have their academic achievement affected by low expectations. This stereotypical view can lead to pupils being incorrectly categorized and placed with low achieving pupils. This in turn, leads to tasks that are not cognitively appropriate or engaging, and reducing contact with good role models of spoken English.                                             One of the most observable barriers to literacy for EAL pupils is language. Language is the link or key to being able to grasp concepts, interpret texts, and communicate. “Language helps us interpret and express anything”. (LLN and VET Meeting Place, 2017) However, pupils who do not have any English language will have difficulties in expressing and making their basic needs known. Language is linked to how we understand a topic, a question, an article, a video, a numeracy calculation, a conversation. Studies suggest there is a strong connection between competence in a language and probable academic achievement, where pupils who are assessed as being Fluent achieving considerably higher in all national assessments than their monolingual peers.  Bold (2004, p107) suggests “children learn an additional language almost in the same way as a first language: by tuning in to the sound patterns, following models, using the language to communicate and making errors, which they correct over time”.  However, there are many different facets that may affect language acquisition such as, previous experience of education; those who have had an interrupted education may have gaps in their knowledge. The pupil’s literacy skills in their first language may help or hinder learning English as well as learning in English. Good literacy skills will support pupils’ acquisition of an additional language. However, a pupil who is unable to read or write in their first language may find learning English and learning in English difficult. Flash Academy states (2019) “15% of the English Language isn’t pronounced as it’s written or written as it’s pronounced. Often this makes it very difficult for EAL children to grasp the concept of new letter sounds and understanding the principles of phonics. “Languages that are alphabetic, like English, differ in the way that letters and sounds map on to each other.  In Polish there are 32 letters including 9 vowels, but Q, V and X are excluded. Furthermore, some languages are logographic meaning that their symbols represent words themselves. All of these differences represent a range of difficulties for EAL pupils”. (Word mesh, 2021) EAL learners may want to distance themselves from the class due to differences or may choose not to participate because they are afraid of saying the wrong thing.  The age of the pupil on arrival to the UK can have a substantial difference in the impact on literacy achievement, where those arriving while attending comprehensive school will have a wider gap to close. Pupils who arrive in to the latter stages of comprehensive school, especially if they have little or no English, as this stage of education needs high level of proficiency in English to be able to have a fair chance in examinations. This may result in pupils not accessing a course of study suited to their academic ability. (University of Cambridge, 2014)  
         There are many different strategies used to help EAL pupils overcome barriers to literacy, however, these are dependent on the age of the pupil, the stage of language acquisition, previous education and the stage of development. In contrast getting this information about a pupil may be difficult if the family do not speak English. This would require a translator during admissions meetings, this however may not always happen due to lack of funding and result in using online translators that may not be appropriate. However, a pupil entering reception class with very little English who has never been to school before would need to feel safe and have basic needs met before they are able to be assessed or start any learning. Much of this would be achieved through the use of the Picture Exchange Program (PECS). Maslow’s Theory (1954) suggests, physiological needs of individuals must be met before they can achieve confidence, start learning, and self-actualization. (McLeod, 2018) PECS was developed for non-verbal children diagnosed with autism, however, PECS can be differentiated in many different ways to suit many different needs. (Autism Support Network, 2016) The visuals are used as a way of helping the pupil understand concepts and make sense of new information. They can also be used to help organise their thinking. (British Council,2014) A pupil with little or no English will be provided with pictures of basic needs such as toilet and drink. This works by the pupil being introduced to the pictures as well as the corresponding object or area. This is so they are able to show the picture when needed and the practitioner saying the word and taking the pupil to the area or object. This promotes communicating their needs as well as being introduced to basic vocabulary. In addition to this, in practice a whole school approach is the use of visual timetables to support all pupils. These are differentiated through classes appropriate for different age groups.  This promotes understanding and making sense of the information being provided while reducing fear and anxiety through the safety consistant routines. Additionally, many classes label objects and areas with pictures and written vocabulary, to support further understanding. As the pupil starts to use some English it is important to adapt PECS in order to support pupil progression. For example, using a lotto picture game to introduce topic vocabulary that will need to be understood and used to get the most out of the learning activities. However, the pupil would need a good role model of spoken English to reinforce the vocabulary. PECS can also be used to help a pupil in sequencing a story, routine or a new concept. Sequencing is an essential part of literacy development. The use of speaking and writing frames can also be developed which can provide a range of sentence structures to choose from. (The Bell Foundation, 2019) This can help further develop EAL pupils writing and speaking attainment.

Language Link (Speech Link, 2018 – 2020) is a programme used to assess and identify pupils who may have speech, language and communication needs. All pupils are assessed through Language Link after the first half term of reception class, this includes any new pupils. The assessment for Language Link is used to find the development stage of the individual through a standardised online assessment. This includes EAL pupils who are assessed on their understanding of English, not their first language. The online assessment then produces small groups of pupils who are at the same developmental stage. However, as it assesses English understanding, many EAL pupils are often placed with other EAL pupils. This may mean that the group could consist of four pupils with four different languages. This may then act as a barrier to interaction as a result of different personal experiences, culture as well as a common language. Vygotsky (1978, as cited in Shabani 2010) states, language learning cannot be seen as a general phenomenon but rather as dependent on the social and cultural contexts in which it occurs, meaning that the process may well be different for each child. The Language Link sessions use active and engaging multi-sensory approach to encourage participation. Throughout the sessions appropriate sentences structures and vocabulary are consistently modelled. The first eight sessions are all based on listening strategies. However, an EAL pupil may be in the silent period and not understand what is being asked of them. (Bifield, 2019) Supplementary teaching will then be provided for pupils who are not engaged or progressing enough. Supplementary teaching consists of one to one session that can provide opportunities to privately practice answers and speaking. Additionally, the practitioner will clarify instructions, key words, and provide language models to the pupil. Furthermore, “Vygotsky’s sociocultural model shows that interaction between ‘expert’ and ‘novice’ is key in learning, which has more recently led to a focus on the benefits of dialogic teaching for bilingual children.” (Shabani, 2010) However, Candappa (2016, p 81) states “children learn language and understanding through social contexts and interactions”. This is done through pupils spending time with their peers while making observations and imitations and making new meanings. The withdrawal of EAL pupils for interventions may cause stigma, bullying and difficulties in forming relationships. 
A strategy that has recently been introduced within practice to support literacy development of EAL pupils is Learning Village. The Learning Village is an image-based EAL programme for learners in English-medium schools.  Any EAL pupil can use the programme regardless of their level of literacy or language they speak. The programme can translate 100 different languages and is able to assist pupils who are unable to read in their home language. (Learning Village, 2021) The image-based programme builds up to reading and the listening activities are delivered in language chunks to support understanding.  It teaches everyday survival language, helping with functional social language. It includes a full phonics programme, leading on to teaching the first 2,000 high frequency words to support learners with decoding. (Learning Village, 2021) Practitioners are able to set specific learning activities to introduce vocabulary surrounding different curriculum topics. However, this strategy is all online and would need enough available devices for all the EAL pupils within the setting. In addition to this, pupils may need extra support in using the digital devices and finding their way around the programme.

In conclusion, EAL learners have different languages, cultures and heritages. This means that practitioners need to be sensitive to differences beyond language differences.  EAL is a term to describe a learner who does not speak English; however, it provides no other information about the individual. Pupils engage and learn when planned interventions, strategies and activities are based on a holistic view and are given effective support through scaffolding, modelling, and social interactions. A one-size-fits-all strategy is therefore unlikely to be effective. Challenging barriers must be done with as much knowledge about the individual as possible which will then help access to the curriculum. There must be respect for individual’s needs, and experiences to be able to provide appropriate support without judgements, assumptions or stereotyping in a safe environment. This includes assumptions about different ethnic minority groups being high or low achievers or the level of English acquisition a pupil may or may not have. Bilingualism must be celebrated as it is part of an individual’s identity and an asset. Pupils who have very little English need strategies in place to meet their basic needs as soon as they start school. PECS is one strategy that will help pupils feel safe even when they are unable to understand the language being used around them. This will lessen anxiety and support the pupil to learn English while learning through English.  PECS can be easily modified to support individual needs and preferences that can progress with the pupil. Language Link is a good way of introducing and reinforcing vocabulary and language structure. However, when pupils are put in ability groups many EAL pupils may be grouped together and have reduced time with good English speaking role models. Language Link may also produce inaccurate progress measures when the pupil is unable to relate to the content or may be in a silent phase. Individual needs and interests need to be the starting point in providing correct assistance to enable, involvement, and independent thinking and learning. EAL pupils who seem to be competent in speaking English in class may still need extra support in  academic reading and writing to enable the same opportunities as their English speaking peers. Learning village is one strategy that can support all levels of EAL learners to support literacy. Although, there must be enough devices as well as the pupil and practitioners having some digital literacy skills. The interventions and strategies used need to be able to progress with the pupil and their cognitive development.  However, there must be a balance between providing interventions but also ensuring pupils are not excluded from curriculum subjects through withdrawing from the class.
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