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Analysis 
The benefits of storytelling, allow children to understand concepts and develop literacy skills, by using visuals, interactions, and words. Reading stories can enrich and expand a child’s world; helping them to cope with reality and problem solve situations. According to research, fictional stories initiate brain activity and allow the mind to relate and think of solutions. (BBC Teach 2021). Piaget (no date, cited in Educational Technology, 2021), believed that children understand concepts and interact with their surroundings, through watching, playing, and imitating; building schemas and developing mentally, prior to the occurrence of language acquisition. However, Chomsky (no date) states that children deduce rules from the language they hear around them and do not copy it. He displays his beliefs that children are born with the ability to acquire language and are wired to the rules of language. The development of digital storytelling has evolved, to open new possibilities, by changing the value of storytelling for collaborative approaches; aiming to strengthen literacy practices and to develop traditional communication skills; through the use of child-computer interactions. (Frontiers in Psychology, 2021). 
The chosen story for this module, 'The Very Hungry Caterpillar,’ is appropriate for children of reception ages, 4-5 years old. The story uses predictable text, such as “but he was still hungry,” which enables the child to quickly learn the story and participate. The readers also learn about the lifecycles of caterpillars and butterflies, the days of the week, counting and nutrition. (Nemours BrightStart!, 2021). This is beneficial to their literacy development as the use of repetition in the story, enables children to predict the outcomes and recognise and remember words and phrases, which also enhances their cognitive skills. Westrupp (no date, cited in Early Learning, 2019), echoes the benefits repetition has, as it allows children to absorb the different language and literacy elements, due to the familiarity of reading books again over time. 
The traditional story recording includes the use of facial expressions, tone of voice and audience participation, as well as caterpillar and butterfly props. More props could have been included, to facilitate further learning and recognition of words, such as the different foods. Benefits of reading and interacting with children, using tone of voice and facial expressions during their early years, enables them to encounter language development and literacy skills, during their progression through school years and beyond. (Children’s Bureau, 2021). This is echoed by Crystal (2010), who displays that babies vocalize to communicate their needs, by babbling and trying out numerous sounds such as mu-mu-mu and da-da-da. At around twelve months, they begin to express different notions and develop intonation patterns; whilst starting to use tone of voice; and recognise the importance of non-verbal cues such as body language, gestures, facial expressions, and actions. Babies communicate their needs by crying; using this as a form of language to develop an understanding of communication. Most babies and children are able to recognise and develop an understanding of non-verbal communication, which leads to the development and progression of spoken language. 
By the time a child reaches the age of five, they would have learnt a thousand words. Stories encourage children to empathize with others, extend patterns of language, as well as their vocabulary and inform and entertain. (Medlicott, 2019). As supported by Bettelheim (1950), who states that traditional stories such as fairy tales, benefit a child’s emotional development and growth, as they learn to combat and interpret fears; to gain further understanding of its purposes. These theoretical links, suggest that the selected age group for this story, and the story itself, is appropriate for the early development of children’s language and literacy skills. 
The use of, music, songs and nursery rhymes also support children’s language and literacy development, by promoting auditory perception, rhythmic movements, gestures, and facial expressions. Although the morning greeting song was sung, a song relating to the story could have been created, to help the children engage better and assist with their memory of the story. As advised by Froebel (no date), who believed singing to be a pedagogical tool for learning, which can also be included as part of future story sessions. The importance of relationships, from babies to young children, was recognised by Froebel, who believed that singing helps the development of family members, especially mothers, bonding with a child; also displaying beliefs that singing and music, helps both adults and children learn together, through everyday activities; which builds relationships, and enhances language development, as words, phrases, sounds and intonation, can be memorised, through the repetitiveness of songs. (Dyke, no date). 
The traditional story recording, also displays evidence of interaction, allowing children to engage and interact, in the story session, by asking and answering questions and making observations about the story book and visuals shown by the reader. This will enhance children’s communication and intercultural understanding, by offering insights to different perspectives and life experiences, as supported by Teaching English (no date). Vygotsky (no date, cited in American Psychological Association, 2021), supports the encouragement of talking to children and allowing them to interrupt, to ask questions and share their knowledge, and to debate with their peers, as this assists in the development of better learners; as interactions develop language skills, allowing them to think and question the world around them, and to be able to reflect on the knowledge they have absorbed. As supported by the Froebelian Approach (Froebel Trust, no date), which displays that Froebel (no date), believed children to be autonomous learners, and helping them to reflect, is a key feature of this approach. 
The choice of environment is classroom based, with a colourful background; however, an outdoor environment such as a woodland or garden, could also be appropriate and relatable to the story, as children of reception ages, begin to explore lifecycles and minibeasts. Further activities as mentioned, could take place in the outdoors such as searching for caterpillars and butterflies, and making bug hotels, which will enhance communication and teamwork skills, linking with language development, whilst also supporting the Foundation Phase Framework’s seven areas of learning. (Welsh Government, 2015). 
Different environments can impact a child’s learning and development. Enabling environments such as the outdoors and indoor learning environments such as colourful classrooms, provide children with a sense of calmness, security and allows them to feel relaxed for learning. (Early Years Matters, 2021). As supported by Cambourne (no date), who states that environmental conditions can affect a child’s level of engagement; and discusses the importance of intonation, and how children need to experience the sounds and rhythms of language; as well as engaging in their learning; to develop their language and literacy skills. 
Strategies practitioners can adopt, to support children’s language and development in settings, include, making eye contact with the children and if necessary, get down to their level; speaking slowly; will allow children to process the information given, in a calm and clear manner and being a good role model and ensuring that good language and speech skills are modelled, when in the presence of children; will ensure that positive and professional behaviours are imitated throughout the setting. (Sword, 2021). This is portrayed in the recording, as the reader engages with the children throughout the story session, asking questions and responding to the children’s answers, speaking in a calm and clear manner, and thoroughly explaining the activity and further activities for future learning. 
In contrast to the traditional story recording, the digital story, displays visuals of the story book, which is read and recorded through a screen, with no physical view of the reader, or morning greeting session with the children, as seen in the traditional recording. The use of vocal expression and intonation is used, however, as the reader is not physically present; it is harder to depict and less interactions were made with the children, such as questions being asked about the story. Audience participation is not evident, as digital recordings usually depend on the viewers; and their responses are unknown to the reader involved in the recording, unless children are present. As the children were not present, it proved to be less interactive as children provide feedback by being inquisitive throughout physical lessons. 
The recording could have included a visual of the reader, Infront of the screen or in the corner of the presentation, so that facial expressions and actions could be seen, as included in the traditional story recording, with the use of props. However, Stages of Speech and Language Development guidance, (Welsh Government, no date), displays, children of ages 4-5 years old, are able to understand spoken language and instructions, as their attention has developed; without looking at the speaker or stopping the activity. This relates to the tone of voice used, as they are able to understand expression.
Benefits of digital storytelling for children's language and literacy, consist of combining ICT and digital skills with traditional stories. Modern day learning requires technology skills and children as young as nursery ages, are expected to be computer literate. Technology can support early literacy, language, and communication skills, via apps, videos and eBooks and should be used as learning tools, as opposed to replacing adult interaction, as advised by National Literacy Trust (2017). This can be applied to settings, with a balanced approach as practitioners can monitor screen time. Children can be provided with interactive literacy activities on the whiteboard, as well as videos and programmes to support their language, such as Alpha Blocks on YouTube or BBC iPlayer; this will combine the use of digital literacy skills. Digital stories can be played at any time, providing devices and Wi-Fi connections are available; should the practitioner or parent be busy at that present moment, a digital story can be played during that time to ensure that children are provided with opportunities to support their literacy skills. 
As supported by The Tech Edvocate (2021), who echoes the advantages of digital learning being accessible for viewing at convenient times for the learners; also displaying disadvantages of digital learning which include, the lack of social interaction, as children may not see the readers, teachers or classmates, if they are linked up to online learning lessons; an example being the Covid19 pandemic and lockdowns, where many children did not have access to the internet or even own computers or digital devices to support their learning. This is where traditional learning proves to be beneficial, as interactions and in person learning is so important, should technology not suffice.
However, many digital learning activities can be used in classrooms as part of everyday learning, with the children and practitioners present, supporting a balanced approach to learning. The National Literacy and Numeracy Framework (Welsh Government, 2013). Advises that numeracy and literacy skills are essential for young children’s future job prospects. By providing interactive story sessions, as included in this module and activities to support literacy skills, practitioners will be supporting the development of children’s language and enhancing their opportunities, as instructed by the school's curriculum and this guidance. 
In conclusion, the research gathered and theoretical views, display that both traditional and digital storytelling can be beneficial to children’s language and literacy. There appears to be more evidence to support traditional storytelling, as audience participation, interactions, props, and facial expressions can be viewed, to support recognition of language and tone of voice. However, digital literacy skills are important in facilitating modern day learning and schools’ curriculums, as children need to learn and develop ICT skills; to support their future learning, and their journey into adulthood and working life. As described by the Digital Competence Framework Guidance, (Welsh Government, 2018), the environment is data-rich, which involves learners needing to be computer literate to keep up with the technical side of life. Computational thinking combines thinking skills, scientific enquiry, and problem solving, as databases are an intrinsic part of everyday lives. Children can utilize the skills learned to support literacy and language development through the use of both traditional and digital stories. A balanced approach will support aspects of their learning to prepare them for their futures. 
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