	Targets
	How you have worked on this
	An example can be found on

	Target 1
	Include a range of literature – including journals, blogs, books. I have tried to include a mix of literature and expand my reading
	ECAD5010

	Target 2
	Ensure to reference consistently using the Harvard referencing guide. Used the university website to support me on this
	ECAD5010



ECAD5009 – Learners, Schools and Communities: where am I teaching?
A proposal for a school community-based project
The engagement of schools and communities collaborating has become a talking point across education for many years resulting in the commitment between the two becoming a fundamental part of the community we live in. Dependent on the area and funding, along with the needs of the community every school’s involvement is different and varies depending on focus. Supporting links to the community through learning is vital for fostering a supportive learning environment for learners, keeping in line with the professional standards in education. This is supported by the Epstein (2001) study identifying that the involvement of the community and families collectively, increased learners’ motivation, created a nurtured and more inclusive school climate whilst enhancing the rapport and relationships between the teacher and the parents. 
This project has been proposed in response to a school community-based project considering local area statistics, school values and community relationships. I will be referring to the school as School C allowing for confidentiality and anonymity in line with the BERA guidelines (2024). The proposal will be creating an inclusive park for families and children in the surrounding area, including suitable equipment for children with learning disabilities, medical and sensory needs. By proposing an inclusive park it encourages diversity, unity of the community whilst still providing educational and self-empowerment for the learners. According to the "Inclusive Play: A Toolkit for Designing and Adapting Play Spaces" (PlayCore, 2015) regardless of cognitive or behavioural barriers children should have a nurturing and safe environment to collaborate and play.
School C is located within a busy built-up area within a busy town and houses a total of 389 pupils aged between 3-11 inclusive of mixed race and gender. According to the schools Estyn report (School C, 2023) 34.7% of children are eligible for free school meals indicating the school is in an area of deprivation. It is also evident from the Estyn report the school has a large percent of additional learning needs pupils at 27.7% vs the national percentage of pupils with additional learning needs being 16.1%. The school alongside mainstream classes has a specialist learning centre and pride themselves on having a good relationship with parents and professional support (School C, 2023). 
Whilst being on placement at School C motos and values of inclusivity and diversity are displayed visually prompting children to remember how inclusive the school is. School C evidently prides itself on the ethos and vision to create a nurturing and safe environment, placing an emphasis that diversity and individuality are always encouraged. (School C 2019). School C has a committed approach to teach all pupils that everyone in the school is a family, and that everyone is different, encouraging children individuality should be celebrated and accepted. (School C 2019). 
Whilst undertaking placement at School C I participated in various interventions encouraging inclusion and diversity allowing pupils to be themselves regardless of needs or ethnicity. The school run P4C sessions allowing pupils to discuss big questions:
· What is happiness?
· What are friendships?
· Are we all able to play together?
· Why aren’t my friends playing with me?
· Is there something wrong with me?
The session encourages children to think of other circumstances and why children may not feel included. It allows children the opportunity to have a voice and take control over their emotions and feelings by asking questions on the lack of inclusion with their peers. By running these sessions, it highlights to teachers any issues on inclusion and diversion and help to overcome these.
The school should always be aware of their pupils needs and support this where necessary “under the provisions of the Equality Act (2010), schools must not unlawfully discriminate against learners on the basis of their age, sex, race, disability, religion or belief, gender reassignment, pregnancy or maternity, marriage or civil partnership, or sexual orientation (collectively known as the protected characteristics).” Schools must also make reasonable adjustments to alleviate disadvantage. 
Referring to the Education in Wales National Mission plan it is indicated strong and inclusive schools committed to the wellbeing and excellence of their learners will actively support the academic reform (Welsh Government, 2017a). Further supporting this the Curriculum for Wales is evolving; children are now able to have more of a voice and a personalised flexible way of learning. The Successful Futures Review (Donaldson 2015) focuses on an overhaul of education and emphasises parents, teachers and communities collaborating fosters an engaging and supportive environment for children. This is contested by the viewpoint of Sizer (1994) who believes focusing more on the “Essential Principles” of learning and utilizing internal school framework and relationships to achieve success.
My proposal for an inclusive park for children is underpinned by the new Curriculum for Wales four purposes, supporting ambitious capable learners by creating real life contexts for children to develop and apply their knowledge and skills. By becoming ethically informed citizens it involves the children in the planning of the park thinking about accessibility and promotes respect for different cultures, backgrounds, and needs (Welsh Government 2018). This is supported by Hart’s child participation theory (2013) who believes letting children make decisions in things that will affect their lives allows children to become more inclusive, diverse and create stronger social ties. Challenging Hart’s theory Aries (Aries, 1996) suggests that before modern day society children were often treated like adults thus having limited control over society and the ability to make their own decisions.
A school community projects poses multiple opportunities to connect the community and school, however funding and communication often pose as barriers. The Bronfenbrenner ecological systems theory (1996) suggests that humans develop through social platforms and contexts using nested levels referring to schools as microsystems and environmental factors as exosystems. For schools to create effective communication and relationship links the two systems must combine to create a nurturing environment to support parents and children. Parents and local government links can help with support, fundraising and specific knowledge to aid in the project. By engaging with the community, the children will receive a “real life” perspective of skill and exposure to the diverse and critical way of thinking.  As my proposal is for an inclusive park it is important to scaffold the steps to reach out for support from the community such as local governments and parents. 
As outdoor learning has become a fundamental part of the new Curriculum for Wales it underpins the four purposes – allowing children to be creative and use imagination as a way of learning. Using this pedagogy children, parents and residents can conduct outreach activities combining with outdoor learning and design. By highlighting the importance of inclusion and accessibility as a part of outdoor learning, children can understand the needs of the park and how this needs to be designed to support diversity and abilities. Louv (2008) advocates the need for children to be connected to nature and not segregated to a classroom environment, promoting outdoor learning has stimulates creativity, emotional wellbeing, and social interaction.
Although community engagement is often well received by parents and community workers, a barrier I could face with this proposal is the lack of family engagement. Parents could have very busy working lives and aren’t able to give up time to engage with the school, others may have complex learning needs themselves they don’t wish to disclose or make known. Some parents also have mistrust or broken-down communication with the school due to their own experiences in schooling life. Locke (1980) supports this theory as he emphasises the right to independence, individuality, and freedom. Locke advocated that everyone should have the right to their own thoughts and feelings, and not to be governed by or feel obliged to participate within communities or authorities.
My aim with this project is to try to bridge the gap between the reluctance to engage with the school as a family by building a rapport through trust, validation of feelings and personalising contact based on circumstances and concerns. As school A is an inclusive school, I will also document through relevant school channels how the school celebrates diversity, languages, occasions, and other ethnic festivals to create an environment for parents to feel they can share their backgrounds, religions, and cultural heritage.
The proposal of this community project aims to bring together communities, families, parents, and children into a safe environment of diversity and inclusivity.  By creating an inclusive park accessible for all disabilities, additional learning needs and ages it allows children and parents an environment to be themselves, respected by others and safe. The park will include accessible wheelchair pathways, sensory toys, and equipment to accommodate all requirements and needs. Underpinning the aims of this proposal in line with the new Curriculum for Wales are the four purposes, within the areas of learning it now allows the children a broader approach to the learning process through different experiences (Donaldson 2015). By becoming ethically informed citizens it encourages children to respect and understand diversity and inclusion promoting empathy and respecting individuals with different needs, backgrounds, and ethnicity. The project will allow the children to become enterprising, creative contributors promoting creative, critical thinking and innovative. Collaborating with the community and problem-solving funding issues and equipment whilst gaining a sense of pride providing a fundamental community project. Piaget (1979) supports this theory suggesting that children learn though exploration and creative learning, and by creating an outdoor learning environment for children allows for diversity and inclusivity.
One of the fundamental outcomes of this project is to create a safe environment for the local community, encouraging inclusion, social collaboration, a sense of belonging and welcoming diverse backgrounds. As previously stated, School C is in a highly deprived area, local housing statistics for the area show 12,749 residents are in social housing (Stats Wales, 2022) and places in the top five of the highest social housing areas within Wales. It is important to consider the budget and staffing issues that will arise in implementing this project and how the children can work to overcome these barriers. As of 2023 the total amount of budget for School C per pupil was £4718 with the highest spend being £7,397(Welsh Government ,2023). The children would brainstorm ideas collaboratively encouraging communication and interaction leading to drawing up plans on their individual views on what they believe an inclusive park should look like, promoting independence and creative thinking. To keep funding to a minimum the children will then create a model park at home with parents, gaining their input, knowledge and life experiences and creating that strong community link. McLellan (2013) believes that parents who create a strong parent teacher bond will prove influential in the outcome of their child’s education. She believes by parents acting as advocates it allows for open communication with their teachers and children. Further supporting this is Vygotsky’s Zone of Proximal Development (Eun, B.2019) concept gains support from a more knowledgeable other parents can encourage the children to stretch more academically, whilst the parent uses their own values and cultural backgrounds to aid their own child’s learning and development. 
Referring to the recommendations in School C’s Estyn report (School C, 2023) it is a recommendation that the school provides more opportunities for pupils to develop as independent learners. As the project aim is to encourage community engagement the children can independently write a letter reaching out to the local government office for funding of the park, requesting a visit to the school outlining their reasonings and models of the park. By requesting a government visit it keeps staffing levels to a minimum and allows the children a chance to showcase the school. Montessori (Bhat, S.A., 2021) supports the need for independent learning and believes when children are presented to learn about their interests, it’s easier to signpost instruction and engage in learning.
To measure the impact this project will have on the families, children, and wider community it is important to consider both qualitive and quantitative data over a short term and long-term basis whilst adhering to ethical considerations (BERA 2024). It should be indicated whilst running focus groups and surveys that participants have the right to withdraw at any time and all responses remain anonymous (BERA 2024). When conducting focus groups, I will make sure the children have a flashcard with a smiley or sad face, indicating if they’re happy to participate or want to leave. This is to alleviate children feeling pressured into participating or not having the confidence to speak.
By using a quantitative data collection method, a survey posed to the children could be done before the proposed park is built giving a foundation of data for comparison. A later survey would need to be done after the park has been built, they can include questions such as:
· How accessible are the facilities in the park?
· Do you feel happy here?
· How many visitors are at the park?
Focus groups can be used mid project proposal with a mixture of parents and children attending to assess short term impact and measure what impact the project has on inclusivity and diversity within the school and community. Engaging stakeholders such as such as teachers, residents near the proposal for the park and local authorities will also encourage a diverse range of feedback and political views. As the park at this stage would be a proposal it is important that the community has a voice especially the children. This would ensure the objectives are clear and everyone’s thoughts and feelings are expressed. Roger’s (2004) view on education suggests that by promoting a nurturing environment where the freedom of speech is celebrated allows stakeholders to gain confidence in self-expression and self-growth.
Using observation can also prove successful in measuring the impact of a school community project engagement with pupils, families, and the wider community. By using observation, it forms an ongoing formative assessment method allowing children to measure impact over the period time that the park is being built. Children can observe the impact the park has on inclusivity levels and community morale, how the community perceives the plans for the park and design, and how the park promotes social inclusion, celebrates diversity, and meets the requirements of the community. The advantage of a formative assessment method allows the children to identify any adjustments in real time such as the park layout and design. Children can visit the park throughout the creation process allowing them to record what’s working well and what needs to be adjusted (Wiliam, D., 2011).
As this planned proposal will be run over six weeks it is important to keep parents up to date with weekly bulletins accessible through the school dojo. At the end of the six-week period questionnaires will also be sent to record how engaged the parents have been in the proposal and if they feel it has made a difference to the behaviour of their children and educational needs. By measuring attendance, using emotional check ins at school once a week and keeping parents up to date I can assess whether this proposal has made a difference to the school and the wider community. Considering Maslow’s Hierarchy of Needs (McLeod, S., 2007) using the five hierarchy pyramid levels Maslow suggests humans travel through the needs from lower to higher order. Fundamental needs such as basic human survival needs place at the top, while more emotional needs rank higher in the pyramid. By using this model supporting a child’s emotional development and sense of belonging helps them to collaborate and actively engage in social situations and discussions. Alderfer challenges Maslow’s theory suggesting unlike Maslow’s philosophy suggesting progression through the needs, the ERG (existence, relatedness needs and growth needs) model allows flexibility to move between them depending on situations and needs.
When planning a school community proposal, it is important to carry out a SWOT analysis (see appendix 1) to oversee how the project will run, any potential barriers and what can be changed and improved. By analysing my project, it allowed me to gain maximum communication with stakeholders and helped to alleviate any misconceptions.
When planning the proposal of this project I considered how it would strengthen the school and what opportunities this would give to the outside community. By conducting a school project of creating an inclusive park for the local community, it gives all children within it a sense of belonging. The park will promote diversity and inclusivity by the introduction of special equipment able to be used by additional learning needs children, as well as catering for all ages of the community. As parks are often viewed by children as fun activities, it will actively promote pupil engagement and healthy debate. By creating a whole class proposal, it allows children the freedom to express ideas and opinions creating a sense of belonging and ownership. This is supported by Dewey (Nickerson, C., 2023) who believes by giving children real life experiences to create and explore their own interests’ children actively engage and thrive in education. However, this is challenged by Hirsch, Jr (1988) who believes that allowing children to lead their own creative learning leads to a lack of subject understanding and guidance.
The proposal of an inclusive park from the school opens a window of opportunity for the surrounding community. This will incorporate families of all ages, ethnicities, and needs. The park will act as community meeting point, safe space, and a sense of belonging. By using Gardener’s (1979) multiple intelligence theory, knowing, and identifying children’s needs within a classroom, schools should support physical and mental health by offering a range of activities.  The proposal of an inclusive park promotes wellbeing giving an area for the community to carry out physical activity and outdoor events, overall increasing physical and mental wellbeing – an imperative focus in and out of the school surroundings. By creating a safe space, it opens a window of opportunities for community events to take place such as fetes, carnivals, sports days leading to a potential increase in funding to the local community. By promoting the parks idea of inclusivity also highlights the community area possibly creating stronger ties and funding with other local government organisations and contractors.
With ever project proposal it is important to also consider the barriers and potential threats it may present. Within every school project student engagement can be challenging, especially if the projects are being created over a length of time such as this one. The process of gaining planning permission, funding, and exploring inclusivity park issues may disengage some students resulting in motivation and interest being lost. Supporting this theory is Bruner’s (Drew, C., 2019) ideology of a spiral curriculum suggesting lessons carried out over a long period of time or repeating the same lesson objective may make students feel overwhelmed, overworked resulting in loss of motivation and engagement.
By creating an inclusive park and monitoring the impact on the community it could potentially present staffing issues within the school. If children need to visit the park construction site regularly, they will need to be chaperoned leading to staff coming away from other lessons or children not being able to carry out the visit due to no chaperones being available.  Following on from this, pupils with additional learning needs, or of ethnic backgrounds may fee singled out or ‘different’ from the rest of the school, taking the onus away from what the proposal is about. This challenges Freire’s theory that students shouldn’t be categorised, instead advocates that all children should be treated equally, and educational open spaces should provide the facilities to do this (Dale et al., 2011). Referring to the school ethos (School C,2019) everyone matters and is included, by pupils feeling singled out under pressure to involve themselves attaches a negative stigma and disengagement to the project.
Finally, as this is a community project, the lack of engagement from the community – namely local government authorities may pose a threat to the funding for the park.  It is also important to consider whether planning permission will be needed and granted if proposed. As this is a community project considering the residents views and opinions on an inclusive park is also imperative – there may be a raise in noise levels, littering and parking issues.
In conclusion it is important to consider all relevant data, alongside the objective of the proposal and how schools will benefit from effect links to the community. The proposal of an inclusive and diverse park allows children multiple opportunities to link with the community, alongside the engagement of parents, local families, and residents. Building this link allows teachers to develop a better teacher/parent relationship as well as potential funding opportunities from the local government. As discussed previously alongside inclusion the park will encourage social inclusion, mental and physical health wellbeing and serves as a hub for all aspects of family in the local community.
The proposal planning while presents some challenges allows children the opportunity to collaborate as a class to voice and create their own ideas on the park gives a sense of achievement and independence. By working as a community, it also introduces parents, educators, and community members to implement their ideas and opinions leading to a sense of togetherness. By keeping the project proposal planning in school and at home with parents it alleviates the need for multiple staff members to be involved thus not affecting other classes or lessons taught. Considering the funding of the park and how this can be a challenge – the children creating a letter with a proposal and their reasonings behind it is cost effective whilst covering cross curricular subjects such as creative and letter writing (language, literacy, and communication).
Overall, I feel the project proposal will support the school’s value and ethos enlisting children to build relevant links to the community through their own ideas and values. The project will be local to the school creating a safe, nurturing, diverse space while being able to connect with parents, communities, and local government authorities. The implementation of the project will raise the schools and areas profile leading to more possible funding and community links for the school. 
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HELPFUL

HARMFUL

INTERNAL
(within the school)

Strengths

ALN pupils and children with medical needs, alongside the
rest of the school can visit a park they feel safe and
welcomed in

As parks are often viewed by children as a fun activity,
engaging pupils in the creation of an inclusive park should be
simple.

Pupils can use their own life experiences to contribute
towards the creation of the park and what they feel they
want included to make it inclusive for the community.

Engaging the parents by allowing pupils to create their own
inclusive parks at home — give parents a sense of
involvement and interpretation of their own ideas.

Weaknesses

Being unable to secure links with the council - could lead to
no funding for the creation of the park/ planning permission.

Gaining pupil engagement and motivation could be difficult
— especially if a timely process of planning, creating, and
building the park. Alongside gaining funding and planning
permission.

schooling staff may not be educated sufficiently to offer
expertise in planning and creating an inclusive park.

Pupils with complex needs may feel singled out or under
pressure to attend the park.

EXTERNAL
(outside the school)

Opportunities

Creating a diverse, inclusive safe space for all community.
Giving the community a meet point, and sense of belonging.
Promotes and encourages wellbeing — leading to improved
mental and physical health.

Highlights the areas bid to promote inclusivity and diversity,
by involving local government and community.

By engaging with communities, contractors and other
organisations creates potential future resources and funding
opportunities,

Threats

Local government budged — f enlisting the local government
to fund the cost of building the park.

Planning permission/ environment concerns — going over
the community’s heads.

Communities worries about noise levels,
issues if the park was to be built

and parking





