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	Throughout the assignment. Pages 2-12.

	2. Carefully proof read your work to avoid simple errors.
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Research Project: Case Study based on an Electives Experience
An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards.

Parental engagement (PE) is an important factor in every child’s education and development as it fosters partnerships amongst families, schools, and communities; it also involves educating parents about the advantages of being involved in their children's education and equipping them with the necessary skills to aid their child (Emerson et al., 2012). The purpose of this research study was to understand the importance of PE in a primary school and what links there are to learners’ attitudes to learning. This topic was chosen as during previous placements in schools, they recognised the importance of PE in children’s educational development, and working with parents. Additionally, this research study connects to the QTS standards, "Wider reading and research findings," through the researchers professional learning passport, as conducting research in schools helps practitioners have a better understanding of how kids learn, create engaging lesson plans, and pinpoint each student's unique needs and strengths (Deborah and Jonathon, 2012). Moreover, Peter Dudley (2014), implies lesson Studies are useful in enhancing teaching methods and student progression, by identifying a focus for the learning and progress of the students based on data collected (Dudley, P. 2014).
The research question for this project is ‘What are staff and learners' perceptions of the relationship between parental engagement and attitudes to learning?’ The research was aimed for staff members and learners, to gain their perspectives of PE. The data was collected using the mixed methods approach which allows both qualitative and quantitative data to be collected collectively in the same study. This allows a wider range of data to be collected in various ways providing more depth of the research topic (Jackson, Halcomb and Walthall, 2015, P. 126).
For the purpose of this assignment and research this school will be referred to as school A as the BERA (2018) Ethical Guidelines illustrates the importance of anonymity and confidentiality with participants therefore the school will not be named or the participants of the research days (BERA, 2018). The research was conducted in a deprived area of South Wales over five days and is a central part of the community. There were a total of 430 pupils, 42.26% of pupils who were on free school meals (FSM), and 36% pupils who have been identified of having English as an Additional Language (EAL) (School, A.2023). 
Carina Anguiano (2018), Janet Goodall (2017), and Arshad (2019) express similar views on the impact of PE in education suggesting that high levels of PE can aid the academic divide between students from underprivileged backgrounds and their peers from middle-class backgrounds, and that it has a positive impact on their academic performance. They highlight the importance of parents and children having a strong relationship with their education, which John Hattie (2008) implies that having PE in a students’ educational career can extend that students’ education by two or three years (Hattie, 2009, P61). However, Anguiano (2018), Goodall (2017) and Arshad (2019) do convey that for PE to have a positive impact on learners parents need to have their own positive experiences of education meaning that they can be difficult to reach and engage with school-led interventions who have had negative experiences of their own time in school. Arshad (2019) highlights another factor that parents’ social status can influence their ease in communicating with teachers and those with EAL face contextual and cultural barriers. A study executed by Alma Harris (2008), discovered that there were positive opinions about PE from parents, students and teachers viewing it as offering assistance to all students. However, some participants expressed that low engagement from parents meant that they lost care for their schoolwork which led to worries of not succeeding academically. The study highlighted that some parents were not engaging due to social and economic factors, which relates back to Arshad’s (2019) ideas on the barriers with parents.
These findings suggest that there needs to be a positive relationship between the school and parents to engage them more, for example placing interventions such as the research school organises well-being Wednesday and parent power up where parents can come in and chat about them and their child’s well-being (School, A.2023). Furthermore, the relationship between communities, schools, and families overlap such as Joyce Epstein’s (2001) model of PE, which empahsises the importance of different types of engagement, such as parenting, communicating and learning at home (Epstein, 2001). The above authors consist of professors of education and head of educational institutes in universities which enhances the value of the sources as they may have in-depth knowledge of the subject and have completed demanding academic training and research.  
Kirsi Tirri (2020), Beng See (2020), Lewin and Luckin (2010) focus on some other challenges that arise with PE such as the lack of resources, parental beliefs, and establishing effective home-school dialogue throughout a child’s time in education. They imply that key members of staff have an important role in engaging with parents, valuing the relationships and communication. They raise the importance of the use of technology with PE indicating having good levels of technology in schools and homes can be beneficial for learners achievement as it improves the level of communication, relationships, and extends opportunities for learning, which Karen Mapp (2011), emphasises the value of developing solid relationships between schools and families. (Tirri, 2020; See et al., 2020; Mapp, 2011; Lewin and Luckin, 2010). This literature has acknowledged the impact technology has on PE, emphasising that it is purposeful in gaining more engagement from parents for them to understand the impact they have on their child’s education. The authors mentioned above include a writer in an institute of education, a published author who has other related work about education, and a lecturer on education. Therefore, they have most likely done a great deal of research and have a thorough understanding of this subject, which can enhance the validity of their perspectives and findings.
When researching about PE the impact of the Covid-19 pandemic caught the researchers’ attention on how it impacted the level of PE. Studies conducted by Amy Bond (2022) and Jones and Palikara (2023) illustrate parents’ availability and capacity to assist their children’s learning varied due to access to resources and many parents found it difficult to engage their children in culturally enriching activities as their chances to join clubs or groups were limited, therefore parents and teachers found these home-learning periods to be difficult. An Estyn (2020) report about supporting communities and pupils during Covid-19 highlights the importance of knowing your pupils, families and communities well to have an effective level of PE, writing one school invested money online to provide resources to parents and to monitor their progress (Estyn, 2020). This literature could suggest that during this period the funds that were available to schools could have had an impact of the level of engagement from parents due to some schools having more resources and staff available possibly depending on the deprivation area.  It is evident that more research is needed on the impact of this factor as there was limited literature available this may be due to it being a recent factor and that the outcomes of the pandemic on education are still be researched. The sources' authors include the Wales Education and Training Inspectorate, whose knowledge and objectivity contribute to the sources' credibility and offer insightful information about education. Furthermore, PhD students are among the other authors, these sources may be less reliable because of potential biases or limitations in their work, and because their findings may not have been as thoroughly examined as those of more experienced specialists.
A case study, as demonstrated by Martyn Denscombe (2014) and Roberta Heale (2018), provides a detailed account of events, experiences, and relationships related to a specific phenomenon in a natural setting. Using a range of data types, including qualitative and quantitative, this approach enables the researcher to focus on a specific area of interest and develop a comprehensive understanding of the subject (Martyn Denscombe, 2014, P.92–95; Heale and Twycross, 2018). In a similar vein, Dumez (2015) states that a case study is a modern phenomenon in its real-life setting, particularly in situations where it is difficult to distinguish between the phenomenon and the context (Dumez, 2015). The collective findings of Denscombe (2014), Heale (2018), and Dumez (2015) imply that case studies are an important research technique for developing a thorough grasp of a particular phenomenon in its natural environment. The agreement among these experts highlights the significance of case studies providing in-depth insights and capturing the complexity of the subject matter.
Moreover, case study research in education, according to John Harp (2012), focuses on people, places, and events, but differs from survey research in that it examines the functioning of wholes rather than parts. It focuses on the dynamics of daily life rather than the outcomes. It is critical to select a case that has interesting features worth investigating in depth. Teachers and educators are encouraged to be keen observers in child studies and to see the world through the eyes of the children with whom they work. While observations are the most common method of data collection, case study research can also include questionnaires, interviews, and documentary research (Sharp, 2012 P.54).
Nevertheless, case studies, according to Simon and Goes (2013), do not allow us to draw firm conclusions because other explanations may exist. Without additional research, we cannot be certain that the findings of a case study apply to other situations. As a result, while case studies can provide some ideas, they argue that more research is needed to confirm whether the findings apply elsewhere (Simon and Goes, 2013). Similarly, according to Thomas Diefenbach (2008), most case studies are viewed as anecdotal evidence and are not heavily criticised. Researchers frequently seek case studies which reinforce their own arguments and cite specific aspects to support their work. This results in a cycle of uncritical referencing among case studies (Diefenbach, 2008). These limitations suggests that case studies may not give us solid conclusions as there could be other explanations, therefore needing more studies to confirm if the findings apply elsewhere.
This research project will be an exploratory case study.  An exploratory case study investigates issues that have not previously been investigated.  Exploratory case studies do not start with ideas from previous research. They instead concentrate on creating a descriptive framework to organise the case studies. This framework aids in the direction of the empirical study and the discovery of new insights (Fahy, 2013; R. Ponelis, 2015). Therefore, the benefit of having an exploratory case study is uncovering new and real-life situations, such as PE from staff and learners perspectives.
In order to obtain a more comprehensive understanding of the influence of PE on attitudes towards learning, the researcher opted to incorporate observations, questionnaires, and interviews prior to conducting this research. Having triangulation, which blends several techniques to produce a comprehensive understanding of the same phenomenon., enhances fairness, accuracy, and lessens biases in research, according to Carter (2014) and Blaikie (1991) (Blaikie, 1991; Carter et al., 2014). Thus, by employing various techniques, this study gains strength and credibility as several methods of data collections are being used which builds the data. The methods used primarily consist of qualitative data as it delves deeper into attitudes, feelings, and perceptions, providing personal and rich data (NFER, 2023).
Initially the researcher was only interviewing learners, however, an opportunity to interview a staff member arose to gain more knowledge on this topic. The learners that were interviewed were all selected through the amount of consent forms that were sent back from parents (see appendix 2). Learners had different levels of attainment, were nine and ten years-old, and  were asked if the interviews were able to be recorded through audio. According to Ali Alsaawi (2014) and Mike Lambert (2019), recording interviews on audio is preferable to writing notes during the conversation. This allows you to fully concentrate on the discussion, particularly in semi-structured interviews where it might be challenging to jot down everything (Alsaawi, 2014; Lambert, 2019, P. 19). Only three learners agreed to be recorded at the time, therefore the other interviews had to be typed up during the interview which caused more time on the learners to be taken out of lessons which could have disrupted their learning, as Keynes (2019) suggests . The BERA (2018) Guidelines stipulate that participants should be informed of their consent at the beginning of the interview and have the option to withdraw consent at any time for any reason, so it is imperative that the researcher needs to ask the interviewees consent to be recorded (BERA, 2018). The style of the questions for learners have been phrased using simple language as (Powell and Snow, 2007) suggests learners as young as 3 years can accurately describe their experiences if they understand the questions, meaning the questions have been phrased to suit the learners abilities. 
Mike Lambert (2019) further adds that interviews are a useful tool for validating and delving deeper into issues that have already been raised by other methods, and allows direct interaction. They also allow respondents to discuss their experiences and conclusions of specific situations, (Lambert, 2019. P.12) which enriches the data and adds additional insight. Nevertheless, Michèle Lamont and Ann Swidler (2014) point out possible drawbacks when employing interviews as a method of gathering data. Lamont and Swidler (2014) expressed concern that focusing only on individual perspectives could lead to overemphasis rather than accounting for broader social and cultural factors. However, the researcher believes that interviews are a useful research tool in gathering data because they provide a valuable lens into individual perspectives, even though Lamont and Swindler (2014) raised some important points.
When designing a staff questionnaire, open questions and Likert scale (Closed) questions were included (See appendix 6) as open questions simply ask respondents to provide information or make brief comments, as open-ended questions allow people to freely express their thoughts, whereas closed-ended questions restrict their options (Reja et al., 2003), and are more challenging to design as the researcher must be familiar enough with the respondent population to offer reasonable categories for each closed question (Rowley, 2014). Therefore, open questions should be more easy to complete, compared to closed questions, leading to a higher response rate. Online questionnaires were sent out to staff via Microsoft forms. Online questionnaires, according to Coughlan (2009), Heiervang and Goodman (2009), are a popular method of data collection because they can be completed faster and cost less than more traditional approaches involving personal interviews. They are also eco-friendly and easily accessible (Coughlan, Cronin, and Ryan 2009; Heiervang and Goodman, 2009). Jenny Rowley (2014) and Mike Lambert (2019) go on to say that there are advantages to using questionnaires, stating that researchers can collect responses from a relatively large number of people in dispersed and possibly remote locations, and are able to disperse the questionnaire if the researcher is unavailable to do so (Lambert, 2019. P.3; Rowley, 2014). Yet, they may have coverage limitations, such as they can only be completed by participants who have internet access, respondents may be unwilling to partake in online surveys, and email announcements with surveys can be misinterpreted as spam, as such, they are immediately removed. (Lefever, Dal and Matthíasdóttir, 2007; Sivo et al., 2006). However, it was easy to distribute the questionnaires out via email as all staff members had access to the internet throughout the research week. If there were any complications with this then a paper copy of the questionnaire would have been sent out instead which could arguably of led to more responses as it is a physical copy. 
[bookmark: _Hlk155207111]In accordance to Barbara Kawulich (2012), Observations are classified into two types. Direct observation, in which the researcher observes without interfering, and participant observation, in which the researcher is both observer and participant. She contends that the researcher's position in the setting influences the data quality and relationships of those being monitored (Kawulich, 2012). The observations that were conducted were direct observations, and the researcher positioned themselves towards the back of the classroom to lessen any distractions during the lesson.
Through observations, researchers can gain access to hidden facets of a social context and offer precise recommendations. They reveal unexpected happenings, improve interpretation, pose fresh queries, and allows the researcher to see if what people say they do matches what they actually do (Mulhall, 2003). Therefore, the researcher considers that the use of observations would be very valuable as it enriches the data found from the learners interviews as the researcher would be able to see if there are any patterns to describe using the qualitative data (Braun and Clarke, 2006). Yet there are disadvantages for instance, researcher bias during observations. To ensure accurate interpretations, the researcher needs to acknowledge own biases and make an effort to view the data objectively and recognise the environment from the viewpoint of the participants while taking your own life experiences into account. Finally, the accuracy and thoroughness with which the observations are described determines the quality of the observations (Kawulich, 2012).
To present the data transcriptions will be used, as suggested by Greg Guest as an efficient method for qualitative data (Guest, 2007). According to Handovo Widodo (2014), transcription is the process of converting recorded speech into written text for analysis and interpretation, as this method captures every word, the researcher considers this adds reliability to the data and allows for more accurate and reusable data (Widodo, 2014).However, transcription of handwritten material can be difficult to label and repurpose (Guest and MacQueen, 2007), yet as all transcriptions will be done on a computer, this problem is avoided. 
To present the three classroom observations the researcher will use an observation schedule using the Leuven scale (see appendix 5) which was a form of assessment developed by Ferre Laevers (Laevers and Declercq, 2018). Annie Woods (2016) and Helen Bradford (2012) emphasise the benefits of using the Leuven scale. It prioritises a child's emotional well-being and assesses their level of participation, both of which are critical for learning and development. Woods (2016) describes how it helped early childhood workers support parents and boost their confidence (Woods, 2016. P.94; Bradford, 2012). Christina MacRae and Liz Jones (2020), on the other hand, express reservations about oversimplifying children's experiences with the scale (MacRae and Jones, 2020). As a result, the researcher regards the Leuven scale as a valuable tool, as expressed by Woods (2016) and Bradford (2012), as it addresses the level of a child's well-being.
Graphs, charts, and tables will be used to present the questionnaire data. According to Franzblau and Chung (2012), visual aids can improve understanding, reduce time, decrease wordiness, and convey both quantitative and qualitative data. Ehrenberg (1978) indicates that graphs and charts are not always easy to understand, and that tables may be more effective in some cases (Ehrenberg, 1978). As a result, the majority of qualitative data is presented using tables, as it is critical to present the data in a way that meets the preferences of the audience.
Before conducting the research, an ethics form was created (see appendix 1). Being ethical is important to protect participants’ rights and wellbeing. Kathleen Armour and Doune MacDonald (2012) suggests it is beneficial for researchers to consider key research decisions, like who to include and how to collect the data, the approved ethics form ensured this (Armour and MacDonald, 2012). Jane Stuart and Jacqueline Barnes (2005) also emphasise considering participants’ rights, safety, and wellbeing is crucial (Stuart and Barnes, 2005), meaning that individuals are more likely to feel more at ease and willing to share their opinions and experiences honestly. The researcher ensured the participants in this study felt respected and that their contributions were valued. 
Respecting participants also means protecting their privacy, and ensuring consent and assent (see appendix 1,I). The researcher ensured  to get the participants' consent before recording any interviews and to let them know they could leave at any time and not answer any questions if they did not wish to.  Phyllis Jones, Teresa Whitehurst, and Jo Egerton (2012) draw attention to the ethical concerns surrounding getting students' consent for investigations in the classroom. They raise the possibility of moral conundrums, citing pressure from professionals and upholding students' freedom to decline involvement without repercussions (Jones, Whitehurst, and Egerton, 2012). These ethical issues emphasise the importance of considering ethics in student research especially when including children as Article 12 of the UN Convention on the Rights of the Child (UNCRC) states that every child has the right to express their views, wishes, feelings and to be taken seriously (UNCRC, 2019).
The significance of understanding your positionality as a researcher is emphasised by BERA's Jessie Shepherd, Emma Noble, and John Parkin (2022). The term positionality refers to your personal identity and how it can impact your research. The researcher must consider how participants may perceive them, as this can influence their behaviour and comments. Furthermore, researchers must acknowledge their individual identities and biases at all stages of the study (shepherd, noble and parkin, 2022). 
According to John Hoft (2021), Rose Wiles Graham Crow, Sue Heath, and Vikki Charles (2006), researchers must not disclose identifiable information in order to protect participants' identities and to ensure confidentiality, which means that what has been addressed will not be repeated, or at least not without permission. Maintaining accuracy and integrity is critical when collecting data for research purposes (Hoft, 2021; Wiles et al., 2006). Therefore, the data was stored on a OneDrive file on a laptop that the researcher only has access to, once this study is concluded, the data will be destroyed, and all participants will stay anonymous.
From the interview with learners (see appendix 3) the findings suggests 100% of learners enjoy doing school work with their parents at home, displaying that it makes them feel more confident about school work, as it allows them to have more time to understand a subject that they were unsure of, and  the work is not rushed. Learner 2 said that they preferred work with their parents as they further stated that one of their previous teachers talked too fast for them, so they enjoyed it when their parents would go through the work with them at a slower pace. Comparing this to learner 1 where even though they enjoyed working with their parents they stated they’d sometimes rather do the work themselves and that they only work with them when the work is too hard. 
These findings imply that involving parents in school work can be beneficial for learners, as it provides support, boosts confidence, and allows for a personalized learning experience. However, it is important to recognize that individual preferences may vary, and some learners may prefer working on their own. 
One limitation of the data is the small sample size, with only six consent forms returned. Moreover, to avoid confusion and stress, two learners with limited ability to speak English were not interviewed. According to J.C.F de Winter et al. (2009), researchers are not advised to aim for small sample sizes. Larger sample sizes are generally advantageous, particularly when shared characteristics are low. In cases where numbers are limited, however, a small sample size remains capable of offering reliable results (de Winter, Dodou and Wieringa, 2009).

The staff member who was interviewed stated that communicating with parents is crucial to understanding their child's academic and well-being (see appendix 4), as previously highlighted by Anguiano (2018), Goodall (2017), and Arshad (2019). Furthermore, developing trust and strong relationships with parents is critical in assuring them that there is no judgement involved, and that the school instead offers suggestions and support. To address concerns, they even have a family engagement and community support officer and by providing resources and making the curriculum poverty-proof, the school has supported families. Attendance was roughly 94.5% before Covid, but it dropped to 88.9% after Covid. It is implied that some parents may not have prioritised attendance because of shifting perspectives and outside circumstances like the rising cost of living and a rise in children's mental health problems. According to Kallitoglou and Topalli (2021), it was difficult for parents to juggle work and homeschooling during those times, which resulted in stress and guilt and raised concerns about the academic achievement of the children. They mostly use the Dojo app for communication with their parents, but they still value in-person interactions because they are more intimate. However, collaborative problem-solving and decision-making in schools are increasingly utilising online communication (van der Meijden and Veenman, 2005).
These findings illustrate the impact of the pandemic on PE and attendance, as well as the significance of building relationships and communicating with parents. The fact that there was only one staff interview is a limitation, but the research proposal did not initially call for staff interviews. However, during research week, an opportunity to do so presented itself, as Peter Dudley (2015) notes, speaking with staff members allows researchers to learn from their subject matter expertise (Dudley, 2015, P. 40).
The data from the observations (see appendix 5) displays three observational schedules. Comparing the three separate sets of data the learners seemed more engaged in the third observation (Appendix 5.3) as they seemed highly more engaged in participating in work collaboratively and showed high enthusiasm and interest in the subject matter. Whereas in the first observation learners were less engaged and lost disinterest (see appendix 5.1). This could be because the students had different teachers for these lessons, one of whom was a PPA cover, during the initial observation, as Olivia Johnston, Helen Wildy, and Jennifer Shand (2019) suggest that students are likely to be influenced by what their teachers expect of them. It is possible that students responded differently to the two teachers. As a result, students may have seemed more interested in the third observation because they believed their class teacher had higher expectations for their engagement. 
A limitation of this data is that using an observation in a short amount of time in a specific setting is not representative of that child's actions or engagement, as Guimaraes and et al. (2016) imply children's levels of participation are embedded in the context of the activity being observed, which means a child may act completely differently  in various aspects of the learning environment (Guimaraes et al., 2016). Therefore, to have more validity of the data the researcher in future would observe engagement in different aspects of learning environments to gain a more in-depth perspective.  
All respondents agreed that PE is important for learners' attitudes towards learning, based on the results of the questionnaire (see appendix 7). The majority of respondents observed that when parents are involved and supportive, children progress more and exhibit a positive attitude. However, one respondent argued that parental involvement might not have a direct effect on students who are more able and talented (MAT). Nevertheless, according to Jenny Povey (2022) and Koshy, Smith, and Brown (2016), MAT learners may face academic difficulties as a result of living in impoverished areas, having parents with varying expectations, and receiving little support, which lowers PE in their child's education. The lack of resources makes it even harder for parents to support their child's academic progress. As the study was conducted in an economically disadvantaged area, the researcher suggests that while MAT students can work independently, their parents may struggle to engage due to their own educational background, which related to the deprivation area of the school. According to some respondents (see Appendix 7.5), they further suggest some parents lack confidence, are afraid, and have faced academic challenges themselves, which refers back to the literature review. Due to some respondents not answering all questions and the small sample size, the data has limitations. However, the researcher admits that lengthy questionnaires can be time-consuming, so shorter ones may have increased the response rate (Roszkowski and Bean, 1990; Lund and Gram, 1998).
Taking this research study into account, the findings from this study provide valuable insights regarding PE, with each method of data raising similar points and queries, however, it is important to note that some of the sample sizes were small, therefore, to establish more reliable information, larger and more diverse studies would be needed considering the limitations. The data found links to the researcher’s professional learning as the researcher has developed professional growth in conducting research and collaborating with others, such as working with the research school. It is important to reflect upon this study for future practice from what has been found as Kolb’s (1987) model of reflective practice illustrates how individuals learn from their own experiences and reflect upon them to enhance learning and development (Svinicki and Dixon, 1987).
From this research study, the pandemic has had an impact on PE, affecting parents and children’s mental health, which led to a decrease in attendance as the data shows. Therefore, the writer would recommend more attention is needed on the emotional wellbeing of families in schools across the country as parents have suffered an emotional strain trying to balance work-school life (Wang et al., 2022). Therefore, an intervention that would be recommended is having school-based workshops and events, which consists of organised workshops where parents can see what their children are learning, which some learners in the interviews stated they wanted, and include seminars and events to involve parents in their child’s education to foster a sense of community. The seminars could include Maths and English GCSE lessons for parents to get more qualifications to aid their educational needs, as parental interventions can reduce several issues such as child behavioural issues, link intervention goals to future developmental tasks for parents, and children, and provide a clear rational for homework tasks (Gardner et al., 2010; Morawska and Sanders, 2006).
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