The pedagogical principles

Curriculum design for all learners is underpinned by
twelve pedagogical principles, which state that good
learning and teaching:

1.maintains a consistent focus on the overall purposes
of the curriculum

2.challenges all learners by encouraging them to
recognise the importance of sustained effort in meeting
expectations that are high but achievable for them
3.means employing a blend of approaches including
direct teaching

4.means employing a blend of approaches including
those that promote problem-solving, creative and critical
thinking

5.sets tasks and selects resources that build on
previous knowledge and experience and engage
interest

6.creates authentic contexts for learning

7.means employing assessment for learning principles
8.ranges within and across Areas

9.regularly reinforces the cross-curricular skills of
literacy, numeracy and digital competence, and
provides opportunities to practise them

10.encourages learners to take increasing responsibility
for their own learning

11.supports social and emotional development and
positive relationships

12.encourages collaboration

https://hwb.gov.wales/curriculum-for-wales/designing-
your-curriculum/pedagogy

° REVIEWING MATERIAL®
@ Daily review

©

Daly review ks impertant in helping ta resteface priorlearming from the last lessan. Let's not be surprised
that shucents doe't immeciately remember everything. They wan't! s a powerful technique for buiding
fluency and confidence and i's especially imporiant f we're dbout to introduce mew learming — to aciivate
relevant prior lezming b warking memory

Bara hin @ Weekly and manthly review

PRINCIPLES OF
INSTRUCTION
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~ QUESTIONING -
© sk questions
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The mai message | ahways stress s summarised in the mantra: ask more questions tp more students in
mareceph. Rasensioe es ot of great examples of the types af questions Leachers can ask. e aksa

A thematic
interpretation
for teachers by

@tearherhead

winfores the importance of peacess questions. We need ask how students warked things out, ot just get
answers. He s also really quod on stressing that asking questions is akcet gecting feedhack to us a
teachers about how well we've taught the matesial and about the need to check nderstanding tn esue
misconceptians ave fshed out and tackled

@ (heck for student understanding

nLI Oliver Caviglicli
:
* SEQUENCING CONCEPTS & MODELLING °

@ Present new material using small steps OQ Provide models

¢ @& @

Small steps — with peacice 2% each stage. We needi to break down o cancepts and
procedires (like multi-stage maths problems or wiiting) into small steps s that each

Scafiing s needed to develop experise — a fom of mastery coaching, whese:
cognitive supparts are glven — such as how to stnacture extended writing — but they

can e practioed are gracualy witheann. The sequencing is key. Stabilisers on a bk e really
Modeks — including the importance of the werked-example effect o recce cogrithve paweriul alds ta the leaming and confidence builing — but eventuslly they ned ta
lcadl. 'We need ta give many worked examples too often teachers ghe too few. come off,

© Provide scaffolds for difficult tasks

“* STAGES OF PRALTICE *~

@ Obtain a high success rate © Independent practice

Teachers needs to be up dose to students Inital attempts, making sure thatthey ars  Indzpendent, manitored practice. Successfulteachers make time for studests to do the
bullding confidence and not making too many erurs. This i common weakress with — things they've been taught. by themsebies. when they e reaty “Students needt

Yess effective teachers’ Guldes practice reqpares close supenvision and feedback extensive, survessu, indepenient pnctice in eder for kil o knalesie to berome
High surcess rate  in questioning and practice i important. Rosenshine suggests the  nxtomatic

uptimum i 0%, Le. hgh ot 95- X% {too easy). He even suggests 0% ks too lom.

@ Cuide student practice

QP

https://bit.ly/450vzF9

A Model for Great Teaching

1. Understanding the content
Having deep and fluent n Knowledge of the requirements “ Knowledge of relevant curriculum

knowledge and flexible of curriculum saquencing and fasks, assessments and activifies,

understanding of the content you dependencies in relation to their diagnostic and didactic

are teaching the content and ideas you are potential; being able to generate

teaching varied explanations and multiple
representations/analogies/
examples for the ideas you are
teaching

Knowledge of common student
strategies, misconcepfions and
sticking points in relation to the
content you are teaching

2. Creating a supportive environment

Promoting interacfions and n
relationships with all students that

are based on mutual respect, care,
empathy and warmih; avoiding

negative emofions in interactions

with students; being sensitive fo the
individual needs, emotions, culture E
and beliefs of students

Promoting a posifive climate of n Creating a climate of high
student-student relationships, expectations, with high challenge
characterised by respect, frust, and high trust, so learners feel itis
cooperafion and care okay to have a go; encouraging
learners o atributs their success
or failure o things they can
change

Promoting leamer mofivation
through feelings of competenc,
autonomy and relatedness

3. Maximising opportunity to learn
Managing fime and resources

efficiently in the classroom to
maximise productivity and
minimise wasted fime [e.g.,

starts, transitions); giving clear
instructions so students understand
what they should be doing; using
{and explicilly teaching) routines
to make transifions smoof

Ensuring that rules, expectations Preventing, anticipating &
and consequences for behaviour responding to potentially
disruptive incidents; reinforcing
positive student behaviours;
signalling awareness of what is
happening in the classroom and
responding appropriately

are explici, clear and consistently

applied

4. Activating hard thinking

n Structuring: giving students n Explaining: presenfing and Questioning: using questions and
an appropriate sequence of communicating new ideas dialogue to promote elaboration

learning tasks; signalling learning and connected, flexible thinking
objectives, rafionale, overview, among learners (e.g, “Why?,
key ideas and stages of progress; ‘Compare; efc.); using questions,
matching tasks to learners” to elicit student thinking; geting
needs and readiness; scaffolding responses from all students;
and supporfing fo make tasks using high-quality assessment to
accessible fo all, but gradually evidence learning; interprefing,
remoyed so that all students ‘communicating and responding
succeed at the required level 1o assessment evidence

appropriately

clearly, with concise, appropriate,
engaging explanations;
connecting new ideas to what
has previously been learnt (and
re-acfivating/ checking that prior
knowledge); using examples [and
non-examples) appropriately

to help learners understand and
build connections; modelling/
demonstrafing new skills or
procedures with appropriate
scaffolding and challenge; using
worked/ part-worked examples

Inferacting: responding Embedding: giving students fasks n Activaling: helping students
appropriately to feedback from that embed and reinforce leaming; to plan, regulate and monitor
students about their thinking/
knowledge//understanding; giving
students actionable feedback to
guide their learning

requiring them to practise until
learning is fluent and securs;

their own lecrning; progressing
appropriately from structured to
more independent learning as
students develop knowledge and
expertise

ensuring that once-learnt material
is reviewad/revisited fo prevent
forgetfing

‘ Evidence Based

Great Teaching Toolkit

greatteaching.com
®

https://evidencebased.education/great-teaching-
toolkit-evidence-review/

5§, S¥gd 3¢

Sphip Lifitiy

?§§=§§s§§’§ IHT io

FHIHHL sHitidii: ©

: 5:;2%52-’1‘ N Ggiifeiel -
UL SHEHE
O TH I H ™
Hitli] 0.0y | giijli | Wee
59888 ¢% E & S,
Hifilii eay | Bl . Gee
8248 S 3 Y <
HHHH el Gee

GAGE IN DE

MAKING EVERY LESSON COUNT

SIX PRINCIPLES TO SUPPORT GREAT TEACHING AND LEARNING

wee B
z &g%g%; i | W N
H - 28] H
sat || clitighl | e o
§ AR e o
oxg2ggssg §

ZzcEf385%e8R ¢ _
£a5. 1 Siyleergiiiag 3 is
gefessd ; Bocifivigqefs AUy
i HUH U I
HHET ikl
M | e gese | it
28:355£332 H 2
HHHH e | i
285 2igs Igicl:
i it

EXPLANATION

°
PRACTICE

3 S SCAFFOLDING R

3584 z

i T 73 1 z .
$s5d g .

3§:5s g8 g v i} \\
83iis - .| 8 il s et
S8eoS . IRl IR '

§§%§§ u e szs EEE ;EE Z.3 ziﬁi i ; =?§§

SSsgE o - A A MER ze282k3 428855,

- B o wigg|s383|23% o%i§|a3%3 stiizgsd

: et HEH gu>°§ 3 EHHT

‘I ERUERUERY Bk HHHE

2 zag [aad |06} wa W x Caftgzad

: o 2 |x 2y 3 s |" % :§s3§=§2

3 EE £ § ‘E £ § fggg‘;éze

- § g i 3 H I

H ==z 5 L ° u,i;éi’g 3

: g:’ﬁ?i?ﬁ?

q ° Biezifsad

3 EHHUH

* uE%Es's%iz

"/X

https://t.co/hnG8tB5Cuo

Designed by JAMIE CLARK | XpatEducator



https://x.com/XpatEducator/status/1594971806556983296/photo/1
https://bit.ly/45OvzF9
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://evidencebased.education/great-teaching-toolkit-evidence-review/
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy
https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/pedagogy

A Model for Great Teaching

1. Understanding the content

Having deep and fluent
knowledge and flexible
understanding of the content you
are teaching

Knowledge of common student
strategies, misconceptions and
sticking points in relation to the
content you are teaching

2. Creating a supportive environment

Promoting interactions and
relationships with all students that
are based on mutual respect, care,
empathy and warmth; avoiding
negative emotions in interactions
with students; being sensitive to the
individual needs, emotions, culture
and beliefs of students

2

3. Maximising opportunity to learn

Managing fime and resources
efficiently in the classroom to
maximise produclivity and
minimise wasted time (e.g.,

starts, fransitions); giving clear
instructions so students understand
what they should be doing; using
(and explicitly teaching) routines
to make fransitions smooth

4. Activating hard thinking

Structuring: giving students

an appropriate sequence of
learning tasks; signdlling learning
obiecﬁve s, rationale, overview,
key ideas and stages of progress;
matching tasks fo learners’

needs and readiness; scal'folding
and supporfing to make tasks
accessible to all, but gradually
removed so that all students
succeed at the required level

Interacting: responding
appropriately to feedback from
students about their thinking/
knowledge/understanding; giving
students actionable feedback to
guide their learning

Knowledge of the requirements
of curriculum sequencing and
dependencies in relation to

the content and ideas you are
teaching

Promoting a positive climate of
student-student relationships,
characterised by respect, trust,
cooperation and care

Promoting learner motivation
through feelings of competence,
autonomy and relatedness

Ensuring that rules, expectations
and consequences for behaviour
are explicit, clear and consistently
applied

Explaining: presenfing and
communicafing new ideas
clearly, with concise, appropriate,
engaging explanations;
connecting new ideas o what
has previously been learnt (and
re-activating/checking that prior
knowledge); using examples (and
non-examples) appropriately

to help learners understand and
build connections; mode“ing,/
demonstirating new skills or
procedures with appropriate
scaffolding and challenge; using
worked/part-worked examples

Embedding: giving students tasks
that embed and reinforce learning;
requiring them to practise until
|eurning is fluent and secure;
ensuring that once-learnt material
is reviewed/revisited to prevent
forgetting

Knowledge of relevant curriculum
tasks, assessments and activities,
their diagnosfic and didactic
potential; being able to generate
varied explanations and multiple
representalions/analogies/
examples for the ideas you are
teaching

Creating a climate of high
expectations, with high challenge
and high trust, so learners feel it is
okay to have a go; encouraging
learners to atiribute their success
or failure to things they can
change

Preventing, anficipating &
responding to potentially
disrupfive incidents; reinforcing
posifive student behaviours;
signalling awareness of what is
happening in the classroom and

responding appropriately

Questioning: using questions and
dialogue to promote elaboration
and connected, flexible Ihinking
among learners (e.g., “Why?,
‘Compare] efc.); using questions
to elicit student thinking; getfing
responses from all srudents;
using high-quality assessment to
evidence learning; interprefing,
communicating and responding
to assessment evidence

appropriately

Activafing: helping students

to plan, regulate and moniter
their own learning; progressing
appropriately from structured to
more independent learning as
students develop knowledge and
experfise

Evidence Based

Education Great Teaching Toolkit greatteaching.com
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Yr egwyddorion addysgegol

Caiff y broses o gynllunio cwricwlwm ar gyfer pob
dysgwr ei hategu gan deuddeg egwyddor addysgegol,
sy'n datgan bod dysgu ac addysgu da yn:

1. canolbwyntio’n gyson ar ddibenion cyffredinol y
cwricwlwm
rhoi her i’'r holl ddysgwyr drwy eu hannog i
gydnabod pwysigrwydd ymdrechu'n barhaus i
gwrdd a disgwyliadau sy'n uchel, ond o fewn eu
cyrraedd
3. defnyddio cymysgedd o ddulliau sy’n cynnwys
addysgu uniongyrchol
defnyddio cymysgedd o ddulliau gan gynnwys y
rheini sy'n hybu sgiliau datrys problemau, sgiliau
creadigol a’r gallu i feddwl mewn modd beirniadol
5. golygu gosod tasgau a dewis adnoddau sy'n
adeiladu ar wybodaeth a phrofiad blaenorol ac yn
ennyn diddordeb
creu cyd-destunau dilys ar gyfer dysgu
dilyn egwyddorion asesu ar gyfer dysgu
ymestyn oddi mewn ac ar draws y Meysydd
atgyfnerthu yn rheolaidd y sgiliau trawsgwricwlaidd,
sef llythrennedd, rhifedd a chymhwysedd digidol, ac
yn darparu cyfleoedd i'w hymarfer
. annog dysgwyr i gymryd cyfrifoldeb cynyddol am eu
dysgu eu hunain
hybu datblygiad cymdeithasol ac emosiynol a
chydberthnasau cadarnhaol
12. hybu cydweithio

©eND

11.

https://hwb.gov.wales/cwricwlwm-i-gymru/cynllunio-eich-

cwricwlwm/addysgeg

° REVIEWING MATERIAL®
@ Daily review @ Weekly and monthly review

©

Daly review ks impertant in helping ta resteface priorlearming from the last lessan. Let's not be surprised
that shucents doe't immeciately remember everything. They wan't! s a powerful technique for buiding
fluency and confidence and i's especially imporiant f we're dbout to introduce mew learming — to aciivate
relevant prior lezming b warking memory

PRINCIPLES OF
INSTRUCTION

Y.

~© QUESTIONING >~

© sk questions @ (heck for student understanding

ﬂ.i}

The main message | aays mmarised in the mantra: ask more questions to more students in
e pth. fosembine ghes ots o great examples of e types of quesons eachers can sk e o

reénfores the importance nf cess uestions. We need ask how students waiked things out, ot just get
rwers. He s akio really quod on stre asking question: ks Socut gettig feedhzck to us 25
teachers about how well we've taught the matesial and about the need to check nderstanding tn esue
misconceptians ave fshed out and tackled

A thematic
interpretation
for teachers by

@tearherhead

¢ SEQUENCING CONCEPTS & MODELLING ° :
@ Present new material using small steps OQ Provide models © Provide scaffolds for difficult tasks

¢ @& @

Small steps — with peacice 2% each stage. We needi to break down o cancepts and

procedires (like multi-stage maths problems or wiiting) into small steps s that each
a0 be practised

Modek — including the mportance of the woeked-example effect to recce cogeithve

load. ‘We need ta give many worked examples; too often teachers give too few.

Scafiing s needed to develop experise — a fom of mastery coaching, whese:
ogeitive supports are glven — such as hom 1o structure extended writing — but they
are gracualy witheann. The sequencing is key. Stabilisers on a bk e really
poweil aids to the lezming and confidence bulksing — but eventuslly they nesd ta
tome o,

“* STAGES OF PRALTICE =

@ Obtain a high success rate 9 Independent practice

@ Cuide student practice

QP

Teachers neets to be up dose to students Inital attemets, making sure thatthey are  Indzpendent, manitored prartice. Successul teachers make time for
bullding confidence and not making too many enors. Ths i 3 common weakmess with  things they've been taught. by themsebies. when they e ready. “Sturents ney
‘ess effective teachers’ Gulded practice requires tlose supervision and feedback extensive. suceessfu, independent practice in ovder for skifs and kn o beome.

High success rate — in questioning and practice — is impartant. Rusenshine suggeststhe  outomati
optinum 5 80%. 2. high! Kot 95-100P% (too easy). He even suggests 0% K toa low.

https://bit.ly/450vzF9

1. Deall y cynnwys

Bod & gwybadaeth ddofn a
thugl & dealliwriaeth hyblyg o'
cynmweys rycyeh chi'n ei adeysgu

Gwybodoeth am siralegaethay,
camsyniaday o thwysiau
cyhredin ymhlith mytyrwryr mewn
perthynas &'r cynawys rydych
chi i addysgu

2. Creu amgylchedd cefnogol

Guybadasth am chynion
dilyniannu o dibyniaethau’s
cwricwlwm mewn perthynas &7
cynnveys o' syniadau rydych chi'n
eu haddysgu

- “r

o rhymgweithiadow o
pherthnasoedd &'t holl byfyrwyr
sy'n seiliedig er barch, golal,
empathi o chyshesrwydd; asgai
emasiynau negyddal with
ryngweithio & myfyrwyr; bod yn
yatyriol o anghenion, smosiynay,
diwylliant a chredoau unigel
yrwyr

ida hinsawdd ;
& bertnasoedd rhwng mylyrwyr,
& nodweddir gan barch,
ymeldirisdoath, cycweihrediad o
golol

Hyrwydde cymhelliant dysgeryr
drwy deimladou o gymhwysedd,

ymreclosth o pherthynasrwydd

3. Manteisio i'r eithaf ar y cyfle i ddysgu

Rheoli amser ae adnedday

llebion e ycel adedborh

Sierbou bod rhealay,

Gwybodasth am dasgou,
asesiadau a gweithgareddau
perthnasal y cwricwlwm, su
polensial diagnastig o didactig;
gallu eynhyrehu eshoniaday
amrywial ac amryw o sylwodau,/
eyfatebioethau/enghreiffiau ar
gyber y syniodou rydych chin ey
haddysgu

Creu hinsawdd o ddisgwyliodau
uchel, gyda her of lefel uchel ae
ymddiriedoeth ar lefel uchel, fel
hod dysgwyr yn teimlo &i bad
hi'n iown choi cynnig ar rywheth;
annog dysgwyr i brodol eu
Ihwyddiant nev eu methiont i
bethau y gallant eu newid

Atal, thagweld ac ymaleb i

et mwyn sierhou
mwryet posibl o Veshonss amsnt
sy'n coel &i wostroffu [e.e.
eychwyn gwers, pontio @ fewn y
wwers): thel cybarydekodens cir fel
bad myfyrwyr yn deall yr byn y
dylent fod yn &i wneud; defryddio
arferion (o' hoddysgu'n benodol)
i sierhew bed unthyw bartie yn
digwydd yn lhyfn

4. Ysgogi meddwl yn galed

Strwythura: rhai dilyniant pricdol
n o dasgeu dysgu i fyfyrwyr: nedi
ameanion dysgu, sail resymegael,
tasolwg, synioda allweddal a
chamau eynnydd: paru lasgau
g onghenion a pharodrwydd
dysguyr; darpans sgaflaldwalth
& chymarth i wresd tasgou’s
hygyrch i Bawb, end eu tynnu'n &l
ym raddal fel bod pab myfyriwe yn
llwyddo or y lefel ofynnal

Rhyngweithio: ymateb yn briodol
i adberth gan fykyrwyr am eu
meddyliou/gwybodosth/
dealltwriceth; thei edberth
ymerferal i Ffyrwyr i hwio su
dysgu

Pecyn Cymorth Addysgu Gwych

2 disgwyliedleu a gablygicday deigyeddiadau o alli dorhs or
giad yn ght, yn ddeallad eraill cigyl
oc yn cael sy cymhwyso'n gyson cadarnhool mylyrucy; dungus
ymwybyddiaeth o'r hyn sy’

Esbonic: cyflwyno a chyfleu
syniodau newydd yn glir, gydog
esbonioday eryno, priodal,
diddoral; c)ﬂ}'"ru syniaday

&'t hyn syeld sisaes
wedi i ddysgu [ac ail-ysgogi/

pwiria'r wybod aeth flaenarsl

Rerme): cefnydelo enghiediou
[a thai ned ydynt yn enghredftiou)
yn briodel | helpu dysgwyr i
deeall ac odeiladu cysyltiadou;
modelu/dangos sgiliau new
weithdrefnau newydd gyda
sgafaldwaith o her briadol;
defnyddio enghreifftiou sydd wedi

gweithio /eu rhonnol weithio

Wenwreiddio: rhoi tasgau i fybyrwyr
5'n ymwreiddio ac yn algylnerthu
dysgu; i gwneud hi'n ofynnal
iddynt ymarfer hyd nes bad y
dysau'n chugl ae yn ddiagel:
sicrthau bod deunydd a ddysgwyd
unwaith yn cael & adalygu,/
ailystyried rhag iddynt &i anghofia

greatteaching.com

digwydd yn yr ystafel ddosbarh
ae ymatet yn briedel

Cwestiynu: defnyddio cwestiynau
a deialog | hyrwyddo ymhelaethu
a medewl cysylliedig, hyblyg
ymhlith dysgwyr [e.e. Pam?,
Cymharweh’ ac ofl); defnyddie
cwesliynou i ennyn prosesay
meddwl myfyrwyr; coel ymatebicn
gan bab mybyriwr, defryddio
asesiodau o ansawdd uchel |
ddangos tystislasth o ddysgu:
dehongli, cyfathreby oc ymateb i
dysticloeth asesu yn briodol

Yagogi: helpu myfyreyr i
gynllunio, thealeiddio o manilre
e dysgu eu hunain; symud
ymlaen yn briodal o ddysgu
strwythuredig | ddyagu mw,
armbymno wit i fyfyrwyr
ddatblygu gwybodaeth ac
arbenigedd

Adolygiad o Dystiolaeth | 6

https://evidencebased.education/great-teaching-

toolkit-evidence-review/

We have targeted six

set them off and then keep their learning on track through
precise and timely feedback. It is a reciprocal process.

which aims to close a leaming gap. Feedback can be
verbal, written. given by peers or self generated. Providing
actions and dedicated time to edit and improve their work
ensures feedback is acted upon. Utiise different methods
of

FEEDBACK

peer

arking live, or

critique (with kind, specific and helpful comments)
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g probing questions, invoiving

culture of rich discussion. Ensure students engage in

. using
to check for
up open and closed questions and provide students with

Mix
sr, @
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‘adequate thinking time before collecting responses.

0dd

MAKING EVERY LESSON COUNT

SIX PRINCIPLES TO SUPPORT GREAT TEACHING AND LEARNING

managaable chunks to avoid overloading working

memory. Explanations transform abstract ideas
Into more concrete ones. Find where students are

‘students aiready know and broken down into
at before intiating explanations and propare in
‘advance for any common misconceptions or

EXPLANATION

‘errors. Tell stories that appeal to emotions; focus
on conflicts and how they are overcome.

Analogies are useful and provid a bridge between
current knowledge and material 1o be learnt.
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reveal and externalise their thought processes.

Questioning and
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knowledge and skils that they can ca-upon.
‘Students should also engage in deliberate practice
0 they are tackling tough materlal to make them
think. Expose students to information in different
ways; mix up and space practice sessions.

PRACTICE
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Knowledge and skills.

Studants think about and further develop
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to push students just far enough so they are engaged
in"healthy struggle’. Set high expectations by scaling
up work 50 that it is just beyond students’ expected
skill or knowledge level. Challenge students to craft

'~ their work for an audience 10 help raise the ba.
Designed by JAMIE CLARK | XpatEducator
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1. Deall ¥y cynnwys

- Bed & gwybodasth ddofn a
rhugl o dealltwriceth hybhyg o'

cynnwys rydych chi'n s addysgu

Gwybodoeth am srategaethou,
camsymiadau a rhwysinou
eyHredin ymhlith mybyrapr mawn

perthynas &' eynnwys rydyeh
chi'm &i addysgu

2. Creu amgylchedd cefnogol

Hyrwyddo rhyngweithiodau a

pherthnasoedd &'r hall Fdyrayr
sy'n seiliedig ar banch, golal,
empathi a chynhesraypdd; asgoi
emasiynou negyddal wrih
ryngweithio & myfyrayr bod yn
yatyriol o anghenion, emesiynau,
diwylliant a chredeay unigal

mybyrwyr

Gwybodaeth am ofynion
dilyniannu a dibyniaethau’s
cwricwlwmn mewn perthynas &
eynnwys a'f syniadau rydyeh ehi'n
Bu Fruddy:gu

Hyrwyddo hinsawdd gadamhaol
o berthnosoedd thwng myhyrwyr,
o nadweddir gan barch,
ymddiriedasth, cydwaithrediad o
gofal

Hyrwyddeo cymhelliant dysgwryr
drwy deimladou o gymhwysedd,
ymrealoeth a phedhynasrwydd

3. Manteisio i'r eithaf ar y cyfle i ddysgu

Rheoli amser ac cdnoddou
effethlan yn yr ystatell ddosborh g
&f mwyn sicrhau’t eynhyrehianl
mwvyal pasibl a llehau’s amser
sy'n coel & wastraffu [&.e.

chwyn rs, pankio o fewn
?trﬂwl-rumurﬁddaduu :Iiryfel
bod myfrwyr vn deall yr hyn v
dylent fod yn i wneud; defryddie
arferion [a'v haddysgu'n benadal)
i sicthou bod unrkyw bontio yn
digwydd yn lhfn

4. Ysgogi meddwl yn galed

Sirwythura: rhai dilyniant priedel
n a d\:!::uu dysgu i {:Fyrwr, redi
ameanion dysgu, sail resymegel,
trosalwn, syniadau nlh-medd-u?u
chamaw eynnydd; parw kesgau
jg anghenion a pl‘nh:l:l{?‘:rr'rdd

: darparu dhweaith
.n:lnr:ﬁ;murﬂ'l iﬁeﬁh;guu’n
hygyreh | bawb, ond eu tynnu'n &l
yn raddol fel bod pob mybyriwr yn
lhwydde ar v lefel afynnal

-y

Rhyngweithio: ymateb yn briodsl
i adbarth gan febyrwyr am eu
meddyliou/gwybodoeth/
dealltwriceth: thoi adbarth
yrnarfersl | Frhyrwyr | hwio eu
d:.ugu

Pecyn 'C}"I‘I'IDIH‘I A.dd}rsgu Gw'_rtl'l

Sierhaw bod rhealaw,
dizgwylindau a goblygiodou
ymddygiad yn glir, yn ddealladwy
ae yn eael eu eymbwyso’n gysoan

Esbonie: & no a chyflew
syniadau nyi]::dd ¥h ghﬁ:" ydag
esboniadau eryng, pﬁndaﬂ
diddorel; cysylltu syniodou
newydd &' hyn sydd eisoes
wedi ei ddysgu ac ail-yigogi/
wiria't wybodaeth flaenanel
nna; defryddio enghreiflio
{a rhai nad ydynt yn enghredfio)
yn bricdal i helpu dysgwyr i
ddeall ac adeiladu eysyliadou;
modelu /dangas sgiliaw new
weithdrafnau nEwdd g-,-du
sgaffaldwaith o her briodal;
defrnyddio enghreiffion sydd wedi
geeithia/eu rthannal weithio

Yenwereicldie: rhoi tasgau i Fybyreryr
gy'n ymwreiddio ae yn akgyinerthy
dysgu; ei gwneud hi'n ofynnal
iddhynt ymarfer hyd nes bod
dysgu'n rhugl ac yn ddiogel;
sicrhou bod deunydd a ddyvsgwyd
unweaith yn casl & adohpgu/
ailystyried rhag iddynt &i anghofio

greatteaching.com

Gwybodasth am dasgau,
nzesindaw o gweithgareddou
perthnasal y owricwlwm, su
polensal dingnastig a didackia;
gallu eynhyrehy asboniadaw
amrywiol ac amryw o sylwadau
eyfatebinethou fenghreifftiou ar
E-,-Fer y syniadau rydyeh chi'n su
nddy:gu

Creu hinsawdd o ddisgwylindou
wchel, gyda her ar lafel uchel ae
ymddiriedasth ar lefel vchel, el
bod dysgwyr yn leimle i bod
hi'm iuywn rhoi :':grnnig ar rywheth;
annog dysgwyr i briadol eu
Ikwryddiant neu eu methiant |
bethau y gallant eu newid

Atal, rhagweld ac ymateb |
ddigwyddindav a allai dark ar
eraill; slgyfnerthy ymddygiadaw
eadarnhasl mylyrayr; dangos
ymwybyddiaeth o'r hym sy'n
digwydd yn yr ystafell ddasharth
ac ymaleh yn briodol

Cweshiynu: defnyddio cwastiynau
a deiur:;i hyrwydde ymhelaethy
a meddwl eysylliedig, hyblyg
ymblith dysgayr [=.e. ‘Pom,
‘Cymharweh’ ac ofi); defnyddio
Cweshynau | &nnyn prosesau
meddwl myhrwyr: cosl ymalebion
gan bab P danyddin
asesiadau o ansawdd uchel |
ddangas tystiolasth o ddysgu;
dehongli, eyfathrebu oe ymateb i
dystiolasth asesu ya briodel

Yagogi: helpu myfyrenyr i
gynllunia, rhealsiddio a monitie
eu dysgu eu hunain; symud
ymloen yn briodol o ddysgu

l.1rw¢:r¢dig i sy mwy
annibyninel wrth | Belyreegr

ddatblygu daeth e
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