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A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.

Introduction
Assessment for Learning (AFL) is vital in order to advance children’s learning as well as measure it. Throughout my placements I have been able to test different methods of AFL across all the areas of learning and experiences (AoLEs). “Choosing or designing tasks that are rich in their potential for supporting children’s learning across a range of skills and knowledge is part and parcel to the everyday practice of teaching” (Mitchell, 1995 pg37). Assessment for learning isn’t always handing out tests and can be planning a task which is suitable for assessment. There are two approaches when it comes to planning and assessing Planning learning activities then assessing or planning learning activities and assessing activities. Assessment is important in the teaching progress, “the knowledge of student achievement can then be feedback into our teaching practice” (Main. P, 2014). Receiving feedback from our teaching is essential in order to see pupils’ progression and where to move forward in their learning. All children learn at different paces what works for one pupil may not work for others and that’s why we adapt our planning and teaching to best fit the needs of the pupils. I taught for 7 weeks in a year 4 class with 36 children aged 8-9. Doing whole class teaching for this particular group didn’t work, a Carousell type approach worked so much better with a small group of 9 pupils. The class has a lot of behavioural issues, a child with ALN and a group of More able and talented. Getting to work more closely with the pupils allowed for more support to be given and when AFL came into play you could see a clear difference as the pupils had progressed a whole lot more from the Carousell than whole class teaching. Even the lower ability pupils made progression when being offered more support during their learning. I have planned 3 lessons around the theme of winter over 3 AoLEs: Science where they look at melting and temperature talking about the changes between winter and summer, Literacy writing our own poems about something that is special to them looking at the model poem “winter wonderland” and Maths where they look into thermometers and how to calculate the temperature of different places. The lessons are part of a scheme of work and previous learning on all areas has taken place and these are part of the progression of the skills being developed. They are the final lessons over the scheme of work so an appropriate methos of AFL has been used in order to see the pupils progression over the lessons we have covered. It was important to include all 4 elements of AFL throughout the lessons where necessary, including sharing the success criteria with the pupils before learning so they know what is expected of them as well as giving them live feedback while the learning is taking place so they can adapt and progress throughout the lesson and you can clearly see anywhere they are struggling to progress in. I learnt during this time that the 4 elements of AFL are so important to pupil progression. Children should know what is expected of them before the learning takes place and why what they’re doing is important. The use of questioning is vital to their learning too, a teacher can really influence the learning taking place just by asking certain questions to spark those thoughts and get them thinking. “It enables learners to recognise achievement and make progress, and teachers to shape and adapt their teaching to individual needs and aspirations” (qualifications and curriculum authority, 2010). 


Literature review
Train the brain is a course that ESTYN (2019) suggest that all schools go on training for. It states that leaners should have immediate feedback, have more one-to-one time to focus on the skill being learned and that they are learning in a non-academic manner. Research shows that “Brain training is a way of strengthening cognitive skills by improving neural connections in the brain so that it grasps and processes incoming information better”. (Mind Matters, 2018) This links closely to the element of AFL, use and quality of Feedback. This study shows that having immediate feedback on work can help them recall the information better which can then lead to improving their progression with the subject. However, David Didau states that we should be using feedback more sparingly “we need to ensure that feedback causes a cognitive rather than an emotional reaction – in other words feedback should cause thinking” (Didau. D, 2014) Professor Hettie agrees with Didau and states that “the impact of feedback can be either positive or negative” (Hettie. J, 2007) A well know AFL theorist Dylan Williams also agrees and suggests that “giving feedback willy-nilly is something to be avoided… giving feedback can often backfire and have startingly unintended consequences” (Williams. D, 2014). Following on to the next element, sharing success criteria with learners. The royal society of chemistry educations say that “criteria describe the nature and quality of work required to achieve success” (The royal society of chemistry, 2008). Sharing the success criteria with the leaners can have many benefits including students will know what and why they are learning as well as providing teachers with a template for giving feedback. Educationalists say that you should discuss and negotiate the success criteria with the learners so that clarity of purpose is ensured (Stobart. G, 2008). The national council for curriculum and assessment agree with Stobart and suggest that “It is really important to share the learning intentions with our students to give them the tools they need to take more responsibility for their learning and achieve greater learning independence” (NCCA, 2015). However, Clilmedia says that you should not share the success criteria with the leaners as it “limits the freedom of teachers in a lesson and does not allow for differentiation” (clilmedia, 2019). Differentiation is a great part of teaching and by laying out what you expect from every child in that class can do more harm than good when every child excels differently. The success criteria may be too challenging for your lower ability learners and may be too easy for you more able and talented. This can lead to loads of problems like learners not taking part in their learning as its too hard or just getting bored because the work you set is too easy. When sharing success criteria with the learners you need to differentiate the success criteria you are giving them by writing 3 or 4 different ones. A well known theorist David Didau agrees with clilmedia and suggests that “Our learning intentions are lesson menus; here is what you should know or be able to do by the end of the lesson. Students are unlikely to do more than merely mimic the understanding or expertise we want them to master” (Didau. D, 2015). Dylan Williams recommends “sharing mark schemes with pupils so that they know whether they have successfully achieved the learning intention” (William. D, p. 65). Another key aspect of AFL is quality of questions and talk, in order to find out what the children have learnt throughout that lesson the questions you ask need to be tailored to the learning, always have a back up questions to expand on their knowledge to help push them along further. Shirley Clarke Educations suggests that in order to have quality of questions and talk in a classroom “pupils need to have thinking time after being asked questions and the use of thinking partners can make thinking time more productive, teachers need to avoid asking for hands up as the same few children are usually the ones to answer, teachers should avoid asking too many closed recall questions and revealing misconceptions which can then be taken account of” (Clarke. S, 2011). Clarke suggests that teachers need to improve on the ways they guide the learners when using talk and questions. For example, lollypop sticks instead of hands up or spinning wheel this gives the learners an equal chance to answer questions and not always have the same few with their hands up. They also touched on having random learning partners is stead of ability lead partners, which “links to the 20 years of research which shows that grouping children has very little impact on their learning and causes damage to self-esteem” (Sutton Trust and Hattie, J. 2009). Kings Cross academy agree with Sutton Trust and Hattie stating that “questioning is used to explore ideas, to stimulate thinking, to elicit learner understanding, to challenge misconceptions and to promote shared learning.” They also shared similar thoughts with regards to “Hands-down and thinking time”. On the other hand, Paul Black and Dylan Williams implies that “teachers need to know about their pupils progress and difficulties with learning so that they can adapt their work to meet their needs – needs which are often unpredictable and which vary from one pupil to another” (Black, p and Williams, D. 2001, p. 1). Teachers are able to adapt their questioning styles to find out what the pupils already know about the topic and can adjust their teaching accordingly which is another reason why the quality of questions is so important when it comes to teaching, you don’t want to teach something the learners know everything about it gets too repetitive for them. They should have a say in what and how they are learning by giving them options. The final element of AFL is self and peer assessment, some theorists agree, and some disagree, teachers will also disagree, when using self-assessment, you find leaners will simply rub out their answers and replace them with the correct answer, so teachers think they understood when in reality they didn’t. Mrs Tricky, a primary teacher states that peer and self-assessment have both their advantages and disadvantages. For example, “peer assessment provides more relevant feedback to students as it generated by peers however students will have a tendency to award everyone with the same mark”. Tricky also implies that self-assessment has both advantages and disadvantages including “it encourages student involvement and responsibility but can potentially have the risk of being perceived as a self-process of presenting inflated grades and being unreliable. Donaldson 2014 successful futures suggests that “good assessment needs clear understanding of what is to be learned and ways of gathering evidence about achievement” (Donaldson, 2014). The new curriculum it is a lot easier to see what the pupils need to be achieving in regard to their progression steps on their subject so teachers can include all of the steps in their learning so that the learners can then excel onto the next progression.

Discussion of lesson planning decisions
During my placement the children were working on the theme of winter. So I decided that I would choose to do some lessons on languages, literacy and communication where we wrote a poem called “winter wonderland” looking in depth at the techniques used in the poem and what sort of terminology they could use in theirs in order to boost their language skills. “Understanding language is key to understanding the world around us, Languages and Literacy are fundamental to human communication. Progression Step 3: I can listen to, understand and later recall in greater detail the general meaning of what I heard” (Curriculum for Wales, 2021). The lesson was the first lesson of 3 where we focus only on the poem in front and really engage with the poem learning all about different styles of poems, techniques and descriptive words. Holbrook implies that “the way to develop mastery over English is to live within a rich context of its lively use by reading, listening and talking” (Holbrook. D, 1961). I used this within my teaching by giving the learners a whole lesson to discuss the text, read over the text and listen to the way I was reading and really emphasising those techniques. However, Jeffery Bowers and Peter Bowers argue that “structured word enquiry does not simply combine aspects of phonics and whole language, rather, it is built on the insight that the English spelling system is logical and makes sense” (Bowers. J, Bowers. P, 2019). At the start of my lesson, I decided to go with the AFL technique of thumbs up and thumbs down after going through the PowerPoint of different terminology surrounding poems. At the time I thought the children understood as when asked to show me their thumbs I had all thumbs up, this was not the case when it came to getting on with a task. However, well known theorists Tunstall and Gipps state that “students might fail to recognise formative feedback as a helpful signal and guide” (Tunstall and Gipps, 1996 pg.14). On the other hand, Sadler Disagrees with Tunstall and Gipps and implies that “these arguments made it clear theoretically that the development of self-assessment by the student might have to be an important feature of any programme of formative assessment” (Sadler, 1989). Further research shows that the use of formative feedback in the sense of self-assessment shows that we can come across a lot of bias and invalid answers which causes problems when assessing and what we have assessed could in a sense be wrong. A class teacher John Dabell disagrees with formative assessment and suggests that “thumbs up cannot and must not be used as a way for the teacher to feel they are getting genuine, accurate feedback about the understanding of pupils in their class” (Dabell. J, 2019). The second form of AFL I used in this lesson was for the children to come up with their own success criteria, we went through all the techniques of a poem different terminology and description words, so it was over to them to say what they think which factors need to be in their poem. In doing this I had a lot more of the pupils engaged in their learning as they were deciding what they think will make a good poem. It boosts their independence. We did ours as a whole class, so I used a second AFL strategy which was talk partners. I sent them off for five minutes to chat with their partners about what we need to include to make a good poem.  Research shows that “children take more notice of success criteria’s when they have co-constructed them and being written in their own words had helped them have ownership” (Clarke. S, 2016). I definitely found this worked with my class as we had written their success criteria together, so they wanted to use it. However, Dylan Williams suggests that “we could tell them that it might take weeks to wrap their heads around it… in this lesson we are making progress towards a goal and there is no expectation for them to get in the next hour or even the next week” (Didau. D, 2015). I completely agree with Williams take on sharing the success criteria as all the learners will progress at different stages it may take some a while to really understand the terminology and for others the terminology may just be what they use in everyday language. No two children are the same and we can’t limit their progression by pushing for something they find to difficult or asking for something that they find too easy. In the second lesson we looked at science and technology as well as mathematics and numeracy with measuring the size of the shadows, and making their own, we looked at how when the nights get darker in the winter how shadows are formed and then carried out an experiment making their own shadows. “Being curious and searching for answers is essential to understanding and predicting phenomena, curiosity about science and technology leads us to ask questions about the world around us. Progression step 3: I can engage with scientific and technological evidence to inform my own opinions” (Curriculum for Wales, 2021). Throughout this lesson I really engaged one of SEN children who never takes part in the learning I used football characters which is something he enjoys as what we were making the shadow out of as I noticed that was something he liked the feel of. “One strategy that helps many children with autism stay focused is having some sort off sensory input available while they work” (Stearns. C, 2003). I also used their needs as a base for my choice of AFL throughout this lesson. I chose to do a quiz at the start to see what the children already knew and then repeat that same quiz at the end to see what they have learnt during the lesson. The reason I chose this is because they like to be the quizmaster and do quizzes with the class, so he sat and did the quiz for me and actually engaged with the quiz also writing the answers on the board, which was huge improvement as he never engages with any of the learning and is often not even in the classroom. I think the use of the quiz as an AFL strategy was really beneficial as the children didn’t know they were actually being assessed they just thought they were doing a fun quiz, which meant we got more truthful answers as they weren’t worried about getting it wrong. “In an AFL classroom, finding out what learners do not know is as valuable as finding out what they do know. This knowledge will help you to see what material your learners need to spend more time on to make sure that they all understand” (Nqttips, 2018). To my understanding a quiz is a great way to figure this out and by repeating that quiz at the end you are finding out what they’ve learned and what they still need more time on. However, one study suggests “If we measure performance then we may be able to infer what might have been learned, but such inferences are highly problematic for two reasons: 1) performance in the classroom is highly dependent on the cues and stimuli provided by the teacher and 2) performance is a very poor indicator of how well pupils might retain or be able to transfer knowledge or skills” (David Didau, 2014). I completely agree with Didau as the teacher I was able to make the quiz to suit the learning that was taking place so everything that was in the quiz was part of the lesson which could cheat the system a bit. I think for this to be an effective strategy of AFL we need to take already made quizzes and make up their learning so that the teacher doesn’t influence what learning is taking place. I also agree with the final part of Didaus study as when doing the quiz the right answers would come up after they answered so we don’t really know if they learned the information or if they just remembered that the answer was A for example. There’s no way to truly know. During this lesson I also stopped them halfway through to do heads down numbers up. I chose this method as I believe children would give false answers when they were asked to show how they feel in front of their peers. I think that in doing this we can improve pupil confidence as well as progression as we are truly seeing how they have got on with the learning that has taken place. “Great teachers create a supportive environment for learning. A supportive environment is characterised by relationships of trust and respect between students and teachers” (The great teaching toolkit, 2020). During my placement I asked the children how they felt about using heads up thumbs down and they all stated that they liked it as no one could see their number and it was purely between me and them so they wouldn’t feel judged fir not understanding which is so important when it comes to progression. If they feel judged for not understanding they are more likely to switch off and not engage with the learning at all. Finally, I chose to do another languages literacy and communication lesson however this one was to improve their Welsh skills. During the time of my placement the world cup 2022 was taking place and the children in my class excelled in this as they were so sporty. To start we did a sweepstake, so each child picked a country from the hat and that meant they had to support that country throughout the world cup. I then wanted to make this relevant to their learning, so I got each child to make 4 sets of their countries top trump cards in Welsh. “Take time to get to know a new class from the first day, understand what motivates them their barriers of learning” (Third space learning, 2023). “Literacy fires imagination and inspires creativity, literature expands horizons. In all its forms and motivates us, while also helping us to learn more about language and communication. Progression step 3: I can use my imagination and can experiment with language to create my own literature” (Curriculum for Wales, 2021). This lesson was the most beneficia Welsh lesson I did throughout my placement as it was something the pupils enjoyed. Having this lesson pushed the progression of even the LA students as they wanted to take part. At the start of the lesson, I used heads down thumbs up which the children like and then at the end of the lesson I used lolly pop sticks. This was the first time I has used lolly pop sticks and I had colour coordinated them in to abilities. However, I decided when choosing people to come and show us a game of top trumps that I mixed the abilities of that group. this worked amazingly. “If the initial nominee struggles you can bounce it on to their peer for help” (Fletcher-Wood. H, 2014) this worked with the mixed ability groups as the MAT would guide the LA which was lovely to see. However, David Didau implies that “I’m not a fan of randomisers; the power to select who answers our questions should be treasures” (Didau, 2013).

Conclusion
To conclude, each AFL strategy has both benefits and limitations, to expand: the use of lolly pop sticks one benefit would be you don’t always have the same people answering questions then on the other hand you have all the children on the edge of their seat wondering if their name is going to come out because the don’t the answer which can lead to anxiety. Why should we put so much pressure on all the children when in reality only one has to answer so all that anxiety was for nothing? Should we really want to put the leaners through that? Secondly the use of heads down thumbs up, great for confidence and understanding progression but again lies the undermining though of what if someone else sees my number. Why do most AFL strategies break down pupils’ confidence as their so scared of what other will think? They feel as if they’ll be judged for not knowing and we shouldn’t be adding to this as teachers we should be taking this away making them feel supported and safe in school. Finally, the use of quizzes, teachers can aid the learning to fit the answers of the quiz, but isn’t that what teachers do every day? They base the learning off the progression steps which they are going to be assessed on. If they miss out one of these steps, they’re going to get pulled up on it so it has to be tailored to what they need to know. There are so many different ways to include AFL within your teaching, but it seems every strategy has evidence as to why it should not be used. So can teachers really assess the progression of pupils learning without having that thought in the back of their head as to if they’re strategy is biased, untruthful and even cause lack of confidence in pupils?
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Group:
Science and Technology Date: 28/11/22

Being curious and searching for answers is essential to understanding and predicting phenomena.
Curiosity about science and technology leads us to ask questions about the world around us.
PS3 -_| can engage with scientific and technological evidence to inform my own opinions.

Ambitious capable learners — predicting and exploring regarding shadows.

Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.

By engaging with this Area, learners will be given opportunities to be innovative and bold, to create individual work and
to develop their own identity as artists in Wales.

PS3 -_I can perform, produce, design, exhibit and share my creative work in formal and non-formal contexts,
considering the impact of my creative work on the audience

tatistics represent data, probability models chance, and both support informed inferences and decisions.

Statistics is the practice of collecting, manipulating and analysing data, allowing representation and generalisation of
information.

PS3- | can use different scales to extract and interpret information from a range of diagrams, tables and graphs,
including pie charts with simple fractions and proportions. | can recognise any trends that are seen.

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)

My targets this week are:

To ensure when explaining the task that all the questions that will be coming have been explained so the children know what they're doing.
Pedagogy Advancing - Real life authentic contexts.
On track: The student-teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience.

This extends the learner’s cultural, linguistic, religious and socio-economic experience and illustrates applications of concepts and abstracts in practice.
Leadership - Supporting formal leadership roles
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On track: The student-teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the
successful fulfilment of the school’s vision.

As well as to work on my behaviour management to stop them getting out their seats and staying on task and focused.

Learning Objectives (4:15 on video)

What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

To Enquire around shadows and record and talk about their findings in their books.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

To understand what natural is.
Know how shadows are made.
Predict what they think will happen.
Participate in the experiment.
Records their findings in a table.

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

Jasper might not want to take part so | will do it.
Some may not stay in their seats so | will use the YOYO-B strategy.
Some children may still find the work difficult so the LSA will also be available to help with the LA children as well as the differentiated sheets.
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Show them an example of the experlment and a
table. Do one example for them.

They will have differentiated sheets given out to fill
in before and after.

already drawn out
for them.

Share success criteria:
Carry out prediction
questions.

Complete the
investigation.

Write their findings on
their chart.

Write what the found
out in structured
sentences.
Go through the predicting side of the sheet, get They should independently write what | The differentiated
5 them to fill this out independently. they think is going to happen when sheets will all have
minutes | What’s going to happen when we move the torch they move the torch different levels of
back? forward/backwards. vocabulary and ways
to say predict etc.
They will be sent off to independently carry out the | They should be experimenting with The differentiated
35 task and fill out the table accordingly as well as any | their shadow puppets and measuring sheets will all have
Minutes | other written work that is left on the sheet. how wide the shadow is when it's _cm | different levels of
Stop them halfway through to say how much time away from the light. vocabulary and ways
they have left so they know where abouts they They should independently fill out the | to say predict etc.
should be. sheet they have been given answering | Some will have a
any leftover questions also. table already drawn
out for them and
some will have to do
it themselves.
We will go through the same quiz as before to see if | Going through the Kahoot as a class to Repeating the quiz
5 they can get a better score then the first time. This | see how much they already know to see what learning
minutes about shadows etc. has taken place and

will show how much learning has taken place as
well as what they have learned.

what they have
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Pupil’s learning:

Inclusive Strategies

Checking what pupils

Timing: Role of the teacher & support staff:
Breakdown | e.g,, key questions, retrieval of prior learning (What previous learning | What will the pupils be doing and what learning will (including know, understand, and
timings o | needs to be revsited in today'slesson?), modeling and explanations, be taking place? differentiation): can do:
groups i " . i . , p . i : :
aroupel,, | checking ::derslza;n’irr‘m;, 7/a,nn;g' u,;ezofa;dmalfnzll m::'/z;l Choice of | Consider CHUNKING (ﬁg;:c;u information can lmit | gy on the what s to be | ey questions, self, and peer
Consider pace, pedagogical model or of the 12 pedagogical princples fearning) taught, (and how) rather | assessment opportunities,
engagement than who is to learn it’ effective Afl,strategies, live
levels (ensure (Florian, Black-Hawkins, marking opportunities,
pupils are 2011). Make appropriate Pplanned feedback.
q:;’:;) reference to resources which | Types of Retrieval Practices?
managing support this.
transitions Reasons for, and details of
scaffolding.
Types of representation in
tasks?
| will have a Kahoot created. Going through the Kahoot as a class to Kahoot quiz to see
5 | will ask J if he wants to go through the quiz with see how much they already know what they already
minutes | the class so he can be my assistant to try and get about shadows etc. know.
him involved with the learning. J will be “taking control” of the quiz
So, J will go through the Kahoot with them firstly. parts of this lesson as he enjoys
https://wordwall.net/resource/43360/science/light- | quizzing people and hopefully will want
and-shadow-quiz to stay in the classroom if he knows he
has an important role.
Where does light come from? They should have a go at the questions | | will have Show of thumbs, how
10 What is a shadow? building on prior knowledge. differentiated sheets | do we think we are
minutes | The answers will be on the PowerPoint slides. They should know which sheet they with different going to do with the

Explain the task to the children

need to have and what level worksheet
they are working on.

questions, and one
will have the table

task? Do we
understand it?
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Jwill be asked if he wants to do the qulz again to
see if they can get a better score this time.
https://wordwall.net/resource/43360/science/light-
and-shadow-quiz

J iMiII be “taking control” of the quiz
parts of this lesson as he enjoys
quizzing people and hopefully will want
to stay in the classroom if he knows he
has an important role.

learned from the
lesson.
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Student-teacher: Lily-May Newton Class / Year 4
Group:
AoLE or Subject: Literacy Date: 12/12/22
Meaningful links to Curriculum Understanding languages is key to understanding the world around us.
(What Matters Statements, Descriptions Languages and literacy are fundamental to human communication.
of learning, previous curriculum...) PS3-I can listen to, understand and later recall in greater detail the general meaning of what | have heard.
Four Purpose driver: Ambitious capable learners — understanding a poem and what the words throughout mean.
(Remember to go ‘beyond the headlines’.
Only main links should be identified here)
Meaningful links across the Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.
curriculum By engaging with this Area, learners will be given opportunities to be innovative and bold, to create individual work and
Links to other AoLEs or the Cross- to develop their own identity as artists in Wales.
curricular skills frameworks PS3 - | can perform, produce, design, exhibit and share my creative work in formal and non-formal contexts, considering
the impact of my creative work on the audience.

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

To understand what a poem is and how they are made.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

To recognise how to rhyme words.
To know what a poem is and why they are used.
Be able to hear a word and find something that rhymes with it.

Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

Poems can come with quite technical language so this can be quite hard for them to understand.
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
areak down e.g, key questions, retrieval of prior learning | What will the pupils be doing and what learning will be taking (including understand, and can do:
timingsinto | (What previous learning needs to be revisited in place? differentiation): key questions, self, and peer
grouws today's lesson?), modelling and explanations, | Consider CHUNKING (too much information can limit learning) | i on the what is to be assessment opportunities,
Condies pace, | hecking understanding, planned use of adcitional taught, (and how) rather than |  effective Afl strategies, live
enaagement. | adlts Choice of pedagogical model or of the 12 who s o learn it (Florian, marking opportunities, planned
levels (ensure pedagogical principles Black-Hawkins, 2011). Make feedback.
_ pupilsare appropriate reference to Types of Retrieval Practices?
B “::":"I’;* Iyl resources which support this.
Pl Reasons forf}or;:q details of
scaf ling.
Types of representation in
tasks?.
There will be a PowerPoint available | To engage with the PowerPoint and Thumbs up or down,
15 to go through all about poems and answering if they know what any of this key show me where you are
minutes the different types of poems they vocabulary if before coming into the with your learning.
might come across. lesson.
While going through the PowerPoint
ask if anyone knows what these
terms mean and can they give an
example.
You should also give some other
examples as to what is on the screen
as well.
Read through the poem “winter They should be able to identify key Creating their own
20 wonderland” with them emphasise techniques used throughout the poem and success criteria, so they
minutes can further understand
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some of the techniques used
throughout the poem.

Once they have read through the
poem we will make a success criteria
for the next part of the lesson so ask
them what does the poem include?
Write these down on the board in
different colours.

tell you that that is what a good poem
should include.

what is needed in their
own poem when they
come to do one.

Share

Get them to use the success

They should be able to find the features of

Using their own

15 criteria they have made and find the poem independently and colour them success criteria to
minutes | these key features in the model in in a colour of their choice so it stands complete their work

poem using different colours so out.

you can clearly see them.

Read through the poem and get Share their work with the class and point Self assessment. .. did
10 them to say where they find the out the key features that they found in the they find the key
minutes | key features of the poem. poem. features that they

Did we find this activity okay? Was
it too hard or were the features
easy to find.

added into their
success criteria in the
poem. How easy were
they to find or were
they quite difficult?
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Student-teacher: Lily-May Newton Class / Year 4

Group:
AoLE or Subject: Languages, literacy and communication Date: 29/11/22
Meaningful links to Curriculum Literature fires imagination and inspires creativity.
(What Matters Statements, Descriptions Literature expands horizons. In all its forms it can inspire and motivate us, while also helping us to learn more about language and
of learning, previous curriculum...) communication.
Ps3- | can use my imagination and can experiment with language to create my own literature.
Four Purpose driver: Ambitious capable learners and creative contributors, they will be gathering information about their country In Welsh

(Remember to go ‘beyond the headlines’. | and putting this onto a top trump card so they will be creating their own.
Only main links should be identified here)

Meaningful links across the Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become
curriculum curious and creative individuals.

Links to other AoLEs or the Cross- Exploring this Area, both through their own creative work and other people’s, engages learners with genres,
curricular skills frameworks) techniques, tools, materials and practices and enables them to become curious and creative individuals.

PS3-I can explore and experiment independently and demonstrate technical control with a range of creative materials,
processes, resources, tools and technologies showing innovation and resilience.

Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked
to the Welsh Language Competency Framework)

Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an
understanding of Y so that you can apply to Z in the future’.

To create your own Welsh top trump about your world cup country running through the winter season.

Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

e Use the laptops and previous knowledge to gather information.
e Put this information into their top trump template.

e Use the questions to play a game of top trumps.
L]
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Timing: Role of the teacher & support staff: Pupil’s learning: Inclusive Strategies Checking what pupils know,
Break down e.g., key questions, retrieval of prior learning | What will the pupils be doing and what learning will be taking (including understand, and can do:
"’E",';'g;’"’l"’ (What previous learning needs to be revisited in place? differentiation): Key questions, self, and peer
ek today’s lesson?), modelling and explanations, | Consider CHUNKING (too much information can limit learning) | igocus on the what s to be assessment opportunities,

" | checking understanding, planned use of additional " P
Consider pace, . ; taught, (and how) rather than effective Afl strategies, live
engagemen: | adults. Choice of pedagogical model or of the 12 who'is to learn it (Florian, marking opportunities, planned
levels (ensure pedagogical principles Black-Hawkins, 2011). Make feedback.

pupils are appropriate reference to Types of Retrieval Practices?

dang’quick) resources which support thi.

oo Reasons fn;} a/:q details of

scaffolding.
Types of representation in
tasks?
Explain the task: They should look at the WAGOLL on the board, | They will have a copy of | Heads down, numbers up_
10 Going to be creating our own top say what they like about it, what do they a WAGOLL so they can | , do they understand
minutes trumps for our country in the world notice about it? Are the colours of the flag the | see what is expected of | what is expected of

cup sweepstake.

There should be an example of a
completed one up on the board so
that they can see what a good
completed on looks like and the type
of information that needs to be
included.

Explain that they are to make 4
copies of their top trump so each
table in the class has a copy of the set
to use throughout the week.

same?

They should know where to find the
information as they have used the PowerPoint
before to build sentences about the country so
should already have some of the information
they need.

them. They should all
be able to write the
word and the number
in the top trump, so we
won't have
differentiated
templates as we want
them to push
themselves
independently.

them? 10 being yes 1
being really stuck
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They should draw a picture of the flag
in the box provided and coloured in
using the right colours.

They can use the PowerPoint that is
on their google classroom or the can
do independent research for the
questions that aren’t in the
PowerPoint.

45
Minutes

Carry out the task:

They should be independently
carrying out the task.

They should have a laptop between
two so they can share.

They should be reminded that they
need to make 4 of the same top
trumps so each table can have a set.
They should have 4 empty templates
on their table to stop them from
walking around the class and getting
up to get another one.

The WAGOLL should be left on the
board as guidance so if they get
stuck, they can use that first before
coming to you for help.

The children should be independently getting
on with task set and know that they should be
completing 4 of these so there is no need for
them to be up and out of their seats.

They should know to go to the board first
before coming to you for help as everything
they need to know will be on the board.

There will be no
differentiated work
sheets avaible, the only
differentiation there
will be is the level of
support that is offered
for the children.

Stop them half way

through ask for a show of
thumbs again to see how
they’re getting on with
the task.

5 minutes

They can have a go at a game of top
trumps near the end using the
relating questions, these will be on
the slide next to the WAGGOL.

Go through how to say the questions
in Welsh and set them off to have a

Have a go at a game of top trumps using the
questions provided so they can start building
on those oracy skills in welsh.

Lollypop sticks — choose 3
people to come and
demonstrate a game of
top trumps to show the
progression of 3 random

Yr Athrofa

Cen

PDPA

go themselves at saying their
questions.

pupils‘at'the end of the
lesson.





