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The Enquiring Teacher 
Aim, Focus and Purpose
The issue that interested me to critically explore in this research activity was behaviour management, with a focus on positive discipline. This research aimed to explore how disciplining in a positive manner influenced pupils in two year 5 classes. Its purpose was to inform our personal teaching practice. 
Although I had not met the children in my class before submitting the research proposal, I had been told by teachers at the school and other members of staff about the fact that they were a difficult class to manage.
I discussed with my research partner about the behaviour issues that I was facing from the children within my class when we initially came together for the purpose of this research. She also told me that the class she was teaching in her school had some children in that were particularly challenging also. This led us to develop our research question for the lesson study.
Research Context 

The research took place over two consecutive days in two separate primary schools in Wales. The first research day took place in a school in a small urban area of Pembrokeshire (School A). The lesson took place in a year 5 classroom where 24 pupils were present. Children worked in 4 separate groups in areas both inside and outside of the classroom. The second research day took place in a school near the city centre of Swansea (School B). This lesson also took place in a year 5 classroom where 33 pupils aged 9-10 years old were sat at assigned seats on 4 tables of 8-9 pupils each.
In my placement school behaviour was generally good - any issues were usually dealt with in class by the class teacher and were rarely taken further with the involvement of the deputy head or head teacher. However, during my time in Key Stage 2 there were instances where pupils in my class were sent to the head teacher or the deputy head teacher regarding their behaviour and specific incidents. The class overall were a difficult group of children who were very disruptive and generally defiant. As pupil behaviour was known to be a problem within the classes by teachers and other members of staff at the respective schools, this guided us to form our research question for the purposes of our research activity.
Our research question was ‘how can we improve behaviour through positive discipline?’ For my class I felt that planning a lesson they would find engaging and exciting would hopefully minimise the chances of misbehaviour during the lesson.
The positive behaviour strategy that was used in lesson study 1 was the potential reward of dojo points and the positive behaviour strategy that was used in lesson study 2 was the possible reward of house points and marbles for jars that were placed on each table within the class.
Review of Literature
I looked further into the problem of behaviour issues within schools, types of misbehaviour that can potentially take place and the factors that may contribute to these behaviours. I also explored the use of punishments in schools and the effects these have on pupils and how the distribution of rewards can be a successful positive disciplining strategy – if implemented properly. I expanded my knowledge through reading books, journal articles, government documents and other on-line material. 
Behaviour is a serious problem in educational settings all over the United Kingdom and is regarded by some educators as the biggest challenge faced by schools (Todd & Ellis, 2009 Crone, Hawken & Horner, 2015). It is an issue that has hit the headlines in the news several times over the past decade (The Guardian, 2017). However, there are fears that the problem is not being taken seriously enough by members of staff at some schools in the country (BBC News, 2017). Crone, Hawken & Horner (2015) point out that pupils who display behavioural issues impose on the vital role of schools to educate children, meaning that behaviour is a widespread issue that concerns all students and all schools. Therefore, the management of behaviour is crucial for teachers to be able to teach effectively and for pupils to learn successfully (Cowley, 2010 and Ellis & Todd, 2009). Over the decades, there have been many government policies, reports and guidance documents regarding pupil behaviour published and implemented in schools in the UK (Ellis & Todd, 2009). 
Misbehaviour in the classroom from pupils can take many different forms. Low level disruption is probably the most common form of undesirable behaviour (Cowley, 2010). This disruptive behaviour can escalate quite easily and quickly, thus ruining the teaching and learning experience for all involved (Rogers, 2015). Disruption can involve several behaviours. Children talking to each other while the teacher is talking can be extremely distracting to other children and the teacher (Rogers, 2007). According to Porter (2006) and Rogers (2015) classroom noise level increasing beyond a respectable level can also be disruptive to the work being carried out. The noise level may increase due to the nature of the task being carried out, or it may increase because there are children off task (Lever, 2011).
According to Cowley (2010) although it is undoubtedly true that some pupils misbehave deliberately, most misbehaviour from pupils is influenced by several other factors. In class behaviour can be compromised due to several reasons. Boredom can be a cause of bad behaviour from a pupil as in their mind, the bad behaviour will either add some interest to the lesson or it will simply help them to alleviate the feeling of being bored (Rogers, 2006). According to Porter (2006) motivation is a reason for misbehaviour to arise. Children who lack motivation might do so for several reasons, but the main one tends to be that the pupil is finding the work too difficult to complete. This proves just how important matching tasks with children’s abilities is (Cowley, 2010 & Lever, 2011). According to Ellis & Todd (2009) lack of interest and engagement in a subject could be a reason for a child to misbehave within class. This can prove to be a difficult factor to deal with as there is very little chance that the pupil can be exempt from learning that subject. Having an awareness of these factors can help when knowing how to deal with a child and their behaviours (Cowley, 2010).
Handing out punishments for undesirable behaviour has the potential to affect relationships with pupils. Therefore, punishments should only be carried out if they are going to be done so in the correct manner (Cowley, 2010 & Lever, 2011). According to Cowley (2010) punishments are helpful if carried out correctly because they provide teachers with a way of getting pupils to remain within the boundaries that have been set. They help to reinforce rules and teach pupils about the moral codes of conduct that are needed for them to be able to function in society. However, it is not proven that punishments act as a deterrent for bad behaviour. According to Lever (2011) pupils will only behave if they want to. Ellis & Todd (2009) and Crone, Hawken & Horner (2015) support this notion, claiming that punishments are unlikely to be productive regardless of how they are carried out.
A form of behaviour management which has proven to be more productive when it comes to encouraging desirable behaviour and deterring undesirable behaviour is positive discipline. This behaviour management strategy is well known and widely used in schools (Ellis & Todd, 2009). There is existing research regarding the use of positive discipline which has informed this research activity. UNESCO (2006) found that children respond well to positive discipline from their teachers and implementing this method of behaviour management is likely to decrease the chances of children misbehaving. One way of discipling positively is through the distribution of rewards (Porter, 2006 Cowley 2010 & Rogers, 2015). According to Cowley (2010) rewards are beneficial because they assist teachers in encouraging good behaviour and hard work from pupils. They also aid educators to motivate pupils, especially those who usually lack motivation. Finally, rewards help to advance those with low self-esteem. Various research from the last 20 years has shown that using positive behaviour strategies has resulted in reducing problem behaviours by more than 80% (Crone, Hawken & Horner, 2015). 
For rewards to work, they need to be wanted and they need to suit the individual or group of pupils that are receiving them (Cowley, 2010). Unfortunately, there is very rarely a single reward that will motivate a whole class, meaning that differentiation in the reward being offered may be required (Rogers, 2015). According to Rogers (2007) and Cowley (2010) there are an extensive range of rewards that can be offered to pupils. Certificates, stickers, sweets, merits or house points and raffle tickets for a raffle draw at the end of the week are only a few.  
Nevertheless, there is research to suggest that positive disciplining strategies such as rewards are not enough for teachers to know and apply on their own. UNESCO (2006) believe that although positive discipline techniques can be used to teach a child to learn new, correct behaviours - teachers are often not taught the reasons why children misbehave and how to discipline them positively based on these specific behaviours. It is this intrinsic knowledge that is vital for the strategies to be as effective as they possibly can be.
Lesson Study Design
The methodology used in this research activity was lesson study research - a form of action research. Action research is a common type of research used in education where teachers and other educators undertake research themselves – either individually or collectively. This research is carried out to find solutions to problems that are faced at school every day and addresses specific issues, needs and concerns (Sharp, 2012 and Baumfield, Hall & Wall, 2013). There are many advantages to carrying out action research. Firstly, it is carried out by practitioners and researchers to inform future planning for effective teaching and learning. It is also enormously beneficial for educators to have the ability to understand and learn from a variety of situations Finally, it is good for continuing professional development for teaching staff to take ownership of their own practice (Hopkins, 2008 & Sharp, 2012).
Lesson study research methodology is a form of classroom action research which focuses on developing teachers’ knowledge of their own practice (Dudley, 2014). It originated in Japan during the late nineteenth century, but only became popular with countries in the West during the early part of the twenty first century. According to Hopkins (2008) and Dudley (2014) lesson study involves groups of teachers collaboratively planning, teaching, observing and analysing each other’s teaching and learning strategies during allocated research lessons. Using their findings from these lessons, the teachers may enhance current pedagogical approaches to improve pupils’ learning. These amendments to pedagogical approaches are then imparted onto others through public research lessons and the written publication of a research paper. According to Dudley (2014) taking part in collaborative research such as lesson study is the most successful action a teacher can take to improve educational outcomes for their pupils.
My research partner and I undertook two different research methods during the lesson study research. Firstly, non-participant observations were carried out in the two respective classrooms by the principal researcher and the research partner. According to Sharp (2012) observations are frequently used in education to capture events as they are happening. Observations help to collect detailed information about what people are doing by watching and listening, rather than asking. By observing, you are can explore people’s actions, interactions and other behaviours in detail. This is what makes it an ideal research tool for investigating classroom-based practices and why we chose to use it for the purposes of this research activity. According to Hopkins (2008) & Sharp (2012) there are various strengths and weaknesses to using observations as a method of research. The greatest strength is that all events are seen first-hand. There is no other research method that can compare to observations in that respect. On the contrary, some events can unfold quite rapidly meaning that potentially significant observations might be missed by the researcher. In addition, observations can be quite time consuming to plan and execute effectively. Lastly, the behaviour of the participants may also be different to the norm when they know they are being watched.
Our methods of data collection during the observations included a semi-structured observation schedule (Appendix A). This observation schedule involved recording behaviour ratings and descriptions that were based on the ‘Leuven Scale of Involvement’ and was to be used to record information about our focus group of pupils. Another form of data collection we used during the observation process was note taking. This involved us noting down events that were going on right in front of us as they were happening. Note taking provides qualitative data, which is descriptive in nature compared with quantitative data which is number based (Sharp, 2012). Note taking is widely used by researchers as it is relatively easy to do. It also accommodates any unforeseen situations without much difficulty (Baumfield, Hall & Wall 2013). On the other hand, note taking can prevent the researcher from observing and noting what is happening non-verbally as well as verbally (Sharp, 2012).
Our second research method was interviews. These were carried out after the observation lesson by the principal researcher and the focus group of pupils and were overseen by the research partner. These 3 children were chosen to be a representative sample of the class and were selected based on their usual behaviour in lessons. They were chosen as we hoped they would give us the most reliable results when exploring how implementing positive discipline affected pupils’ behaviour. We gathered qualitative data from these interviews with questions that were prepared at the beginning of the lesson study planning process (Appendix B). The interviews that were conducted were audio recorded by the principal researcher for the purposes of the reflection process.
There are several strengths and limitations of interviews as a research method. Interviews are effective when looking to collect detailed data and can help to provide valuable additional information (Sharp, 2012). This is the reason why we chose it as our second method of research. On the other hand, although the amount of detail potentially gained from interviews is vast, the amount of time they consume can be great. It is also difficult to analyse and interpret verbal communication (Hopkins, 2008). Additionally, they cannot record what is done non-verbally (Sharp, 2012). Finally, the fact that the focus groups were so small could put into question how representative of the class they were (Baumfield, Hall & Wall 2013). The audio recordings of the pupil’s responses to the interview questions were beneficial as a data collection method, because they provided us with more detail than we may have got if we attempted to transcribe what had been said - as something could have been missed (Hopkins, 2008).
Once we carried out both lesson study observations and interviews, we used reflection models to discuss what had happened during the lessons and how the lessons could be improved. Being a reflective practitioner is vital for teachers. It allows them to look back at the event in question, and subsequently improve the future teaching and learning experiences of their pupils (Dudley, 2014). The reflections were captured using a combination of Brookfield’s 4 Lenses which were first developed in 1998 and Gibbs’ 1988 Reflective Cycle (Appendix C).
Ethical Considerations
In accordance with BERA guidelines (2018) and UWTSD guidelines (2017) ethical considerations were met during the planning, preparation and execution of this research activity. Firstly, the schools involved in the lesson study research have complete anonymity and will only be known in this paper as School A and School B.
The observations took place with all pupils present in both classes but there was a focus on three pupils within each class who were chosen by the principal researcher. Consent for children to take part in observations was gained via a letter sent home to the parents and guardians (Appendix D). Any children who did not have consent given to participate did not have any observations made of them by the research partner. Those children who had consent then had the opportunity to provide their assent once they had been given all the obligatory details of the lesson study (Appendix E). The children were continually reminded that even though they had initially given assent, they still had the right to withdraw from the process at any time if they wished to do so. To maintain confidentiality regarding the identity of the target pupils, they will only be referred to as Child A, Child B and Child C in this report. 
Finally, as the research focused on behaviour and discipline, it was possible that children were going to experience emotional distress during the lesson studies if a behavioural event was to take place. However, any emotional distress caused would not have been as a direct result of the lesson being taught and observed. Furthermore, as the aim of the research was to explore ways in which behaviour could be dealt with in a positive manner, any emotional distress that children may have experienced during the lesson study would not have been suffered for longer than was necessary.
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Lesson Study 1
During the introduction to the lesson, I observed Child A and Child C talking separately to peers whilst my research partner was talking to the class on the carpet. My partner managed to control the disruptive behaviour quite quickly. 
When completing his focused task, Child A continued to stop doing his work to help other children with theirs when they asked for it or to have conversations about things non-related to the task. This meant that Child A did not complete his work during the lesson. 
When my research partner came out to check on the group working outside the class, Child A told my research partner ‘I’m not doing this, it’s too hard’. My research partner replied, ‘You’re just copying’. When my research partner left, Child A began to play around with the text on his Word document. 
Sometime later, Child A entered the classroom and said to my research partner that he did not know what to do about printing his work because he did not know the password for the printer. My research partner followed him out of the class to help him. They both returned to the classroom shortly after where my research partner asked Child A to stick in the half a sentence he had printed out in his book.
Child A then wandered around the carpet area so my research partner asked him to read until the end of the lesson. Child A said ‘No’. My research partner asked him just to sit on the carpet for a short while as the lesson was nearly over. Child A responded with ‘No that’s boring’. My research partner told Child A to get an iPad. He smiled, got an iPad and sat on the carpet.
Child A continued to use the iPad while the other children were tidying up the classroom at the end of the lesson. Once the children had finished tidying the class they came to sit on the carpet. It was at this point that my research partner told Child A to put the iPad back, which he did immediately before returning to the carpet area.
During my research partner’s plenary, I observed Child A talking to another child. My research partner told Child A to stop talking to the other child which he did instantly.
During my research partner’s introduction, I observed Child B listening intently to the instructions being given. When completing the focused task, Child B sat with his book in front of him but was soon off task by talking to the child next to him. My research partner noticed that Child B was off task and told him he needed to do his work. This prompted Child B to tell my research partner that he was stuck with his work. My research partner helped Child B with his work by explaining what he needed to do. When my research partner walked away from the table, Child B talked to the boys next to him to ask for help. Child B got on with his work quietly for some time before chatting to the child next to him again. My research partner noticed this and said his name to get him to stop talking. Child B then worked quietly for a bit before starting to hit his pencil under the table. No one around him noticed this. Child B then carried on with work until it was time to tidy up. Child B tidied up when asked to by my research partner but had to be told when he made a loud noise throwing highlighters into a tray. Child B looked at my research partner when she told him off but said nothing. He then carried on with tidying the classroom before sitting on the carpet and listening to my research partner as she talked.
During my research partner’s introduction, Child C appeared disengaged and looked around the classroom as my research partner was talking. When completing the focused task, Child C sat on the table at one point and talked to other children around him. My research partner noticed this and asked Child C to sit down which he did. Later, Child C wandered off to get a pencil but returned to his seat straight away. He then sat for a while not doing anything before eventually putting his hand up. My research partner noticed and asked him what the matter was. Child C said that he had finished. My research partner told him what he needed to get on with next. Child C remained on task for the rest of the lesson, only stopping to talk to others around him about the work.
At the end of the lesson Child C tidied when asked and then sat on the carpet with the others when it was time to. He talked to my research partner while the other children were still settling down. Child C then listened while my research partner talked to the class at the end of the lesson.
Once all the children were sat quietly on the carpet my research partner told the class that they took a long time to settle. She then gave dojo points to those who she felt deserved them after that lesson. The three target children were all rewarded a dojo point for their behaviour during the lesson.
The lesson goal of my research partner was to be able to reward the group of target children with dojo points for their general behaviour during the lesson. This lesson goal was achieved as, along with other children in the class they earned themselves their dojo point. Once the lesson had finished, my research partner pointed out to me that the 3 children were better behaved during the lesson study than they usually were in class, probably due to my presence and the nature of the research activity. Once lesson study 1 was over, we both discussed how the lesson could be improved for the following day’s lesson at School B. We decided that it would more beneficial to have all the children in the class for the duration of the lesson as this would ensure the observation process was easier for my research partner.
Lesson Study 2
During the introduction to my lesson, my research partner observed Child A entering the classroom after the lesson had started. I told her to sit down quietly which she did. When sat down Child A shouted out at one point when I was talking. I communicated non-verbally a stern facial expression. Her peer also stepped in and told her to be quiet.
During the focused activity, Child A became slightly distracted and talked to peers. When I approached the table where Child A was sat, she stopped talking immediately. My research partner observed Child A talk to me about her work before I walked away to chat to another child. Child A appeared to find the last task challenging, so stopped working and became a distraction to the others around her at her table before wandering around the classroom to distract others. She was still on her feet when I asked for the attention of the whole class. After I gave her a look, she returned to her seat immediately. During my plenary, my research partner observed that Child A shouted out. I kindly asked that she did not shout out when I was talking to the class. 
During the focused activity Child B worked with his partner and did at times copy what his partner had written when he was stuck. There were short periods of time when the target children were working quietly.
During the lesson, Child B wandered around the classroom and was distracted by a peer on a few occasions. My research partner noted that I observed this and asked Child B to ignore his peer and return to his seat. He listened and returned to work with his partner. On another occasion, Child B turned around to talk to his peer across the room. I quietly walked over to him in the hope that he would stop, which he did. I stayed with him to watch him work and asked him questions about what he was doing. However, as soon as I walked away, Child B left his seat again and tried to move next to his peer at the other end of the room. Again, I observed this and quietly asked him to sit in his own seat which he did. Later in the lesson, Child B’s peer walked over to him and tried distracting him on two separate occasions. My research partner observed that Child B told his peer to leave him alone.
When Child B had finished his work, he talked to others across the classroom and got up on several occasions to ask me questions that were irrelevant to the lesson. When I asked him to sit down, he did not do so, but joined a group of boys in the middle of the room who were talking and distracting others around them who were still working. Once I had noticed that this was taking place, I told all of them to sit down at once. Child B listened and returned to his seat. Throughout my plenary, my research partner noted that Child B and his peer talked and attempted to distract Child C. However, Child C did not respond.
My research partner observed that Child C worked quietly and remained on task for most of the lesson. Only when Child C had finished his work did he get up and approach me to ask some questions about the interview that was following the lesson. I asked him to sit down as we would discuss that later and he did. Shortly after, Child C stood and walked over to another part of the classroom to talk to a peer for a brief time before returning to his seat. During the plenary, Child C listened and helped by giving answers.
At the end of the lesson I gave out house points and marbles to the children who I felt worked quietly and well in that lesson. My target children were not given any house points or marbles. Finally, I let the children out table by table once they were sitting quietly.
My lesson goal was to be able to reward my group of target children with a house point each and a marble each for the jars on their respective tables for their overall behaviour during the lesson. The marbles in a jar was a behaviour strategy that I developed when I began teaching in the class, and the children in my class were very competitive when it came to the jars. The table with the highest number of marbles at the end of the week all got a prize each. It proved to be an effective positive behaviour management strategy for some pupils in the class more than others, but I persisted with it for the duration of my placement. 
The lesson goal was not achieved during this lesson study as I was unable to give the target children house points or marbles due to their poor behaviour throughout the entirety of the lesson. There were only a few children in the class I felt able to give house points and marbles to and these children were the usual children that earned these rewards. Although they were being observed, the behaviour of my target children was in no way different to their usual behaviour within the class. I felt that even though their behaviour was poor, they were engaged with the task. I believe that the poor behaviour exhibited was due to fact that the lesson was fun and unlike the usual lessons they were used to experiencing. 
When myself and my research partner discussed how the lesson could have been improved for future teaching, we agreed that an additional adult to support in the lesson would have been ideal. We also felt that maybe the tables could have been mixed up slightly so that children who were known to be disruptive might have been placed by children who were not known to be generally disruptive, so that they had positive role models to work alongside whose behaviour might have been influential.

Discussion
As research by UNESCO (2006) discovered, positive discipline is extremely successful in schools if teachers implement strategies effectively. To be able to do this, teachers need to know their pupils and the reasons they behave the way that they choose to. Once this is established, various different strategies for groups and individuals can be developed if required (Cowley, 2010).
However, in this situation, my research partner and I had not spent a great deal of time with the classes we were in prior to the research taking place. As a result, we felt that we did not have the time needed for us to be able to get to know our pupils thoroughly enough to know how we could implement strategies that would suit their individual needs and behaviours. Therefore, time – more specifically lack of it was a limitation of our research. 
The classroom is a very busy place when there is a lesson going on, therefore it is beneficial if not all children need to be in the classroom for the duration of a lesson. During lesson study 1, my research partner made use of the space outside of the classroom. This helped the noise level in the classroom to remain at a minimum, and some children who were known to misbehave were separated. However, it made my job as the observer more difficult as I was missing out on what was going on with all 3 focus children and was a limitation of the lesson study. This is why we made sure that during lesson study 2, all children worked within the classroom.
From the focus groups’ feedback during the interviews, the lessons were interesting, and learning did take place for the children. This is a strength of our lesson study. This information helps us to eliminate the idea that bad behaviours took place because the children were bored – a factor that can contribute to the types of behaviours that were observed according to Rogers (2006) and Porter (2006). Some behaviours during the lesson studies may have been due to the children finding the work too difficult at some points, as it was usually after being told about misbehaviour they were displaying that help about the work was asked for. I anticipated that some of the children in lesson study 2 were going to find the activities challenging, which was why I had them working in pairs or groups. The pupils were very aware of the reasons that children might misbehave and mentioned boredom and work being too difficult.
Children in both focus groups were aware of the procedures in place in each school that deal with misbehaviour. In both schools, these procedures were linked to punishments and were not favoured by the children as the way for teachers to deal with behaviour. Instead, they favoured the rewards systems in place unless the behaviour was more serious and therefore had to be dealt with accordingly.
The focus groups felt that the reward systems were a good way of improving the pupils’ behaviour within the class and that if children who misbehaved were left out of getting rewards then that was a good way of showing them that their behaviour needed to be better than it was during that lesson. They also felt that if there was misbehaviour then the action taken should be that their reward is removed from them, rather than another unrelated form of punishment being implemented. The children involved in lesson study 2 told us that the way I responded to them misbehaving during the lesson was appropriate and that was what made them respond.


Conclusion
In conclusion, the lesson study conducted aimed to discover whether positive discipline and the use of rewards affected the behaviour of children in two year 5 classes at two different schools who were known to have behaviour issues. 
Behaviour management is clearly one of the hardest challenges that faces teachers daily within school. Children who behave badly affect more than those who are immediately involved. Their actions cause ripple effects on all members of staff and all pupils, which changes the teaching and learning experiences of all concerned. Although there is government guidance on behaviour, it is down to each individual school to instigate their own management strategies to tackle undesirable behaviour.
Although there are several forms that misbehaviour can take, this paper was primarily concerned with disruptive behaviour within the classroom as this was the problem that both myself and my research partner were facing at our respective schools. 
Granting that it would be extremely time consuming to gather the relevant information, the reasons why individual children in the class misbehave are tremendously beneficial to teaching staff. Possessing this knowledge can very helpful when having to deal with these children and their certain behaviours.
There are times when punishments are required for children to learn the difference between right and wrong but handling these punishments in the incorrect way can have disastrous consequences. In the past, punishment was the only form of behaviour management in schools. However, there is no evidence to suggest that punishing bad behaviour has ever worked.
Positive discipline however, has been proven to work and is more commonly used in schools today in place of punishments – unless absolutely necessary. Rewards are a popular form of positive discipline that tends to encourage good behaviour. Nevertheless, they need to be implemented correctly just like all behaviour management strategies in order for them to be successful at achieving their aim.
Action research, and more specifically lesson study was the chosen method of research for the purposes of this research activity. We believe that lesson study was the most appropriate form of research design for us to undertake to be able to investigate what we wanted to. The process has enabled us to plan collaboratively, teach the planned lessons whilst being observed by the other and analyse our lessons together for us to be able to continue our professional development as trainee teachers.
Even though the research methods, i.e. observations and interviews had as many weaknesses as they had strengths, they were the most reliable methods that we could have used in this situation to gather the data that we were looking for. 
The methods of collecting data, i.e. audio recordings, observation schedule and note-taking gave us valid and reliable results, but they could have been strengthened further by being backed up by a video recording of the lessons that took place. The findings cannot be generalised as these were based on six children from two classes who were all very different. They came from very different backgrounds and were very mixed abilities.
My research partner and I piloted the positive discipline and reward strategies from the time that we were first placed into our classes. This helped to an extent as the children were familiar with these strategies on the days of the lesson studies. However, the time that we had to pilot these strategies was not a significant amount of time and we felt that this did hinder our research.
In my next school experience I will look at what behaviour management strategies are in place and whether there are actually any positive discipline and reward strategies in place. If there is a lack in this area then I will seek to implement my own strategy if possible using what I have learned from my previous placement. As my next school experience is also longer, I hope that this will have a bearing on how effective my behaviour management strategy is with the pupils. Continuing to implement these sorts of strategies and reflecting on their effectiveness will help to enhance my continuing professional development as a trainee teacher, and when I qualify as a primary school teacher.
Recommendations
I would make certain recommendations in light of my research. Firstly, I believe that if a school is going to employ positive disciplining strategies, they should be implemented as a whole school approach. Merely implementing it within certain classes within a school is not as effective. 
I would also recommend that time is taken to really get to know the children in a class and for time to spent discovering what motivates them and what type of discipline they respond to. If positive discipline is preferred, then one strategy might not fit all. Some children will react differently to the possibility of receiving of rewards than others. 
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