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You need to complete two reflective journal cycles.  Each cycle should demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflections should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  
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Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!


I am embarking on this explorative journey as a curious early year's practitioner within a reception class of thirty children with an age range of four to five years and a ratio of 10 to 20 with regards to the level of boys and girls. As we know, the Early years between to ages of 2 to 7 is known as the window of opportunity to develop fundamental motor skills. The class is set within a circular shaped school with a one-way system and timetabled room due to the restrictions of COVID. However, I have timetabled daily SKIP session into my timetable at an agree time within the A.M in order to assess the development of both fine and gross motor skills. Before beginning my learning journey, it was important to consider the area of the school and that the children of Reception maybe not have received the expected beginning in life and may have reduce experiences with regards to opportunities to explore and master many of the skills required to be a proficient thrower, catcher or kicker. 
Prior to my time developing my skills as a practitioner of physical literacy, I felt concerned about the limited physical abilities of my class with regards to fundamental motor skills including locomotor, manipulation and stability skills.  During an ADDs session experiencing SKIP sessions with fellow colleagues I became intrigued with the education of physical literacy. As a curious explorer of children's development both physically and mentally, I felt that developing physical literacy within the children was important to heal the wounds of COVID restrictions and all the rules and antisocial behaviours that it entailed in order to help children reach their successes both physically and mentally. However, I was slightly pessimistic as I entered the course as I myself felt trapped and limited by the COVID restrictions. As a plea to free the children from the physical restraints of the previous two years, I have engaged with the course and have felt the benefits, many of which I shall explain, discuss and analyse through the duration of this reflective journal.
Upon reflection of my previous knowledge, I am now aware that there are more than two forms of development in children. Although fine and gross motor skills are the bread and butter of our teaching and planning within the early years, I am now able to fine detail my planning to help the children reach the successes of specific areas such as space, relationships, dynamics and body awareness.  During my learning journey I have been able to use the guide of ‘stages’ for throwing, catching and other areas of movement and control to identify the needs of the pupils in my class and allow that information to feed forward into my planning to ensure the children are receiving positive experience which will help them to build their proficiency coordination to help them break through the proficiency barrier later in their development (Seefeldt,1980). As a beginner in the area of physical literacy and I am now able to appreciate the benefits of a child being successful in all areas of motor competence so that they may build on their ‘Mountain of Motor development’ allowing them to have a large base camp of fundamental motor skills so that they can explore a range of activities. 

Using Gibbs reflective cycle, I intend to analyse the environment, planning and success of SKIP sessions to determine a pathway of improving my lessons and understand the benefits of SKIP for the children of my class. 
                                                  [image: ]
                                                                                                                            (University of Kensington, 2012)
When planning my first skill session, it was important to include the three main categories which are considered to underpin movement. Stability, Object control and locomotor skills.  It was decided to include the following activities. 
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(Hart A,2021)
During a morning SKIP session, it was decided the split the class into two groups, fifteen children to stay in class and fifteen to engage with the outdoor SKIP session with the intention of observing the Childrens reaction to physical learning as a starter to their school day. I decided to observe this way to better understand the evidence that tell us “Motor development is a lifespan process and focuses on observing changes in movements over time.” When planning the lesson using examples I have gathered from fellow students on the course, I decided it was appropriate to allow access to many areas of movement and control such as travel, throwing, catching, kicking and balance to ensure that I was allowing for experiences in all areas of FMS, locomotor, stability and object control.  With five gardens prepared, Children have opportunities for independent throwing using a selection of balls, beanbags and scarves which they could choose to use with a partner or independently. This was a popular garden as it allowed the children to take control of their development and decide what sort of risk taker they are. It enabled the children to discuss many factors of the environment and use appropriate vocabulary such as distance, force and height in order to recognise their skills and areas of development.   The children were split into groups of three to move around the SKIP gardens to ensure that all children had opportunities to explore all areas. I was feeling confident that this approach would allow children to feel successful and engaged throughout the activities, however throughout observations during the activities, it was noticed that using a carousel the children thrived in most gardens but became shy and disconnected when placed in a garden where they did not feel confident.  I questioned why this might be, is it because they don’t enjoy kicking? Is it because another garden is more exciting? Upon observation and reflection, I began to realise that this is because the children were placed with the same children throughout the carousel. I notice a child in the throwing and catching activity, this child could be considered as a ‘chopper’ and ‘delayed reaction’ thrower and catcher. I had misjudged and placed her in the garden with two children whose abilities had progressed slightly further. I began to realise that this child had become uncomfortable and had disengaged from the activity. Upon reflection, I concluded that this causes an environmental block to their development. The children are able to  recognise who can attain which skill at a different level to them and become less confident when placed with someone who can a different progression step.  Using Gibbs cycle of reflection, I decided I was going to test my theory and allow the children to choose the garden independently, after all, our curriculum requests that we develop children to become healthy and independent learners who can take risks.  It was also noticed that the outdoor area did not complement the chosen activities as the wind ensured that the environmental challenges were strong! The ability to track a ball in even the lightest drizzle of rain can prove to lower attention or concentration which was evident when the children tried to look up to track their scarves. I quickly observed that during winter months the best setting for our class SKIP would be in the hall. 
Even though reflection had taken place within my lesson and for some time after, I could not decide why I thought the session had been unsuccessful for some children. I decided to revisit my planning and look at the methods of theory available to me to decide if I had overlooked an element of my lesson. It was discovered that Object control is one of the hardest areas of FMS to attain. I realise that out of five gardens, three gardens contained a heavy expectation for object control, two of which were expected to complete with another child. I discovered that if a child was worrying about completing an object control task with another child, I had accidentally planned for them to face this worry twice, without much opportunity for independent practice! I immediately began altering my plans for the next SKIP session, considering if I had allowed for independent opportunities and a variety of experiences. Although I thought I had achieved this I now realise that I had not been successful in my aims. We understand the problems of early specialisation and I realised that by providing the children with too many object control activities, I was subjecting them to only receiving proficiency in one element of FMS, which in turn could negatively impact on their motor development. 

After time reflecting on my previous practice, it was time to use my reflections and observe how changes impacted on my practice. Firstly, due to COVID risk assessments within the school, it was suitable for me to book a time slot in the large hall of the school to ensure that the weather or ground did not interfere with the aim of the challenges. Although we would face other classes walking through for their play time, it was easy to plan the room to ensure a pathway was available for those classes. I decided to use my knowledge of Locomotor, stability and object control to best for my planning. I also decided to use what I had learnt on the course to form my warmup and cool down by introducing dynamics, relations, speed and space. 
[image: ]
(Hart A, 2021)
When looking at this plan prior to the session, I felt happy that I had allowed for a variety of experiences. I knew that I was focusing on allowing the children to set their own goals and make their own decisions in order to build their confidence in risk taking and allowing them time to understand their own abilities without a teacher telling them their abilities. I Understood that as a professional I tended to restrict them by taking away their choice and that this session was to help me see that they are independent and capable learners.  Throughout the session using my knowledge of Gibbs, I decided to begin the session with a successful warm up game of splat the frog, considering the use of dynamics and relationships. The children were asked to splat the frog using their bottoms, elbows, knees, hands and feet. The children were being introduced to new vocabulary for their body parts, understanding personal space and introducing tracking into their movement through looking at a spot and ensuring that their body met with it.  I decided it was a good idea to give the children a few moments to explore their bodies, we began at the top of our heads and worked down to our toes exploring the different bends and joints in our bodies and the way that they moved. The children responded positively to this exercise, showing signs of fascination when I explained how the heart helps these muscles to move and that we exercise to keep the heart pumping and the body moving.  We then moved onto our gardens where the children were given the opportunity to choose the garden, they wished to work in first. I initially thought that I would end up with 15 children in one garden, however, to my surprise the children showed awareness of their strengths and the gardens were evenly occupied. I noticed that the children who had disengaged in the previous session were now risk taking in the garden of their choice. If they had thrown and caught with a scarf last time, they were now challenging themselves to try a bean bag or ball. I decided that the best approach to ensuring that we did not end up with children staying with one area of FMS it was suitable to shake a tambourine and say “Choose a different garden” this way the element of environment blocking was taking away as the children were able to assess who was in which garden to ensure their wellbeing and confidence needs were met.  Upon reflection of this garden, I was happy to notice that given the children a larger variety of objects allowed them to set the challenge of their task and to change the activities to meet their needs. One child had previously been unsuccessful with a selection of bean bags and balls for kicking but was now achieving the desired outcome through kicking a soft cube. I noticed that he challenged himself to try a larger spikey ball and was analysing the force with which he kicked, although not always being successful he became determined and invested in his ambitions to be successful. 
In conclusion, during my time researching, reflecting and observing, I have found that my understanding of physical development has been limited throughout my career without me even realising how much more there was to learn. Although I have been a reception teacher for nearing five academic years, I always believed that I understand both fine and gross motor skills without ever considering the impact and important of Fundamental motor skills, unfortunately falling under the categories of people thinking it was a skill that came with age. In my future practice I will include a SKIP garden in my enhanced activities in the outdoors to allow children time to practice the skills that they wish to improve both independently and with the observing eyes of a practitioner. I understand that the development of FMS is not a skill that comes with age but a carefully crafted form of learning to ensure that every child is creating mountains of opportunities for themselves in both physical sports and in all areas of life where awareness of body movement and function are fundamental, including writing. 
Word count: 2255words.
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