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[bookmark: _Toc135143480]Widening access and community engagement
In the context of widening access UWTSD (2017) ‘prides itself for being a leading institution in enabling participation,’ working in accordance with the Higher Education Funding Council for Wales’ (HEFCW 2017) definition:
Widening access is about increasing opportunities for people from a diverse range of backgrounds to benefit from higher education
The university is a key player in HEFCW’s Reaching Wider initiative and its aim to widen access to higher education, ‘across the whole student age range.’ (UWTSD 2017). Reaching Wider takes a proactive partnership approach across Wales with the university sitting in the South West Wales Partnership along with other higher education providers, further education colleagues, Careers Wales West and ‘relevant schools.’ Athwal (2013) highlights the challenging nature of this important aspect of university life:
But even those institutions with a strong widening access track record should be aiming to do much more to help students from less privileged backgrounds meet their potential. Success in recruiting such students is only half the battle

The importance of acknowledging the excellent work of the South West Wales partnership and UWTSD colleagues in extending the reach of higher education cannot be overstated (UWTSD 2017a). My early experience of this aspect of the university’s operation came not as a staff member (my employment with UWTSD began in 2005) but as an outsider, as the lead officer of the Hill Community Development Trust (HCDT) based in what had been for many years Wales’ most deprived Council estate (BBC News 2003). This initiative, described as ‘world-class’ by the United Nations would not have been possible without the support of a wide range of key partners including UWTSD (or Swansea Institute of Higher Education (SIHE) as it was known at that time). There are many illustrations of how this proactive partnership approach proved mutually beneficial from students being placed with the trust to support their studies whilst adding value to the community organisation. This included a financial planning review which led to a four-fold increase in self-generated income and achieving financial sustainability (SIHE 2005: 7). The Olion Youth Festival was built on the foundation of the Trust’s annual summer Celebration of Community Spirit Day (Life Design 2015) with upwards of 2,000 people attending. There have been links with teacher training colleagues working with Townhill Community School children to keep children reading in the summer and avoiding backsliding during the long summer break; links with the psychology department in exploring the attitudes of men from deprived communities to health care and cancer; regular visits helped students to understand issues of poverty and multiple-deprivation. Perhaps most well publicised were the links between the Trust and UWTSD which led to the three part television documentary ‘Ugly Lovely: a poet on the estate’ with Benjamin Zephaniah and the creation of ‘Poets on the Hill’ a poetry and performance collective (BBC 2014; Allen 2014). All this and much more in addition to the usual marketing activities of the university and the drive from teaching staff in local comprehensives and in further education to encourage students to consider higher education.
We should not take Athwal’s (2013) comment to imply any kind of criticism. Rather, he is nudging us to consider how we can build on the lessons of the past as we look to the future. Recruitment is one thing but providing robust support and retaining those students who face the greatest challenges, is quite another. 
[bookmark: _Toc135143481]Objectives
Statistical analysis will aim to establish key facts and figures. There will be an attempt to understand the nature of the target audience: those people we refer to when we use phrases like, ‘from a diverse range of backgrounds’, along with consideration of the idea of benefitting from higher education as a proactive, life-enhancing, life-changing experience. Two objectives will be worked towards:
· Understanding ‘looked after children’
· Understanding ‘deprived communities’
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Limitations of space given the requirements of this assignment means that the focus here has to be concentrated on ‘looked after children’ and ‘deprived communities’. It has become clear in the writing of this paper that UWTSD is engaged in a very diverse and broad-based range of activities, and such a short paper cannot possibly begin to pull all of these strands together. However, the conclusion will propose a number of areas for further examination.
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Button and Riddell (2016:1) cite David (2008) and Trench (2009) as alluding to the post second world-war belief that equality of educational opportunity was essential to social and political cohesion, and they highlight the Child Poverty and Social Mobility Commission’s (2014) emphasis on the role universities have in supporting social mobility. Their statement that 4% of the population gained a university place in the post-war years is a helpful reminder of the role higher education used to play in British society. Since 1997,and the New Labour government, we have seen an enormous amount of change in the UK and Wales at all levels of government and society, not least the creation of the National Assembly for Wales (see National Assembly for Wales 2017) and wholesale amendments to the structure of higher education in Wales (see Hazelkorn 2017:6). We have also seen major investment in anti-poverty programmes, including the soon to be wound up Communities First (Welsh Government 2017) programme and there has been a significant increase in the number of children who become looked after. Button and Riddell (2016:2) clarify that over six decades there was a 10-fold increase in the number of people in higher education, albeit with some qualification:
By 2005, 42 per cent of 17–30 year olds across the UK were entering some form of higher education, although it should be noted that this figure includes those studying subdegree programmes, only some of whom go on to complete a degree
The House of Commons Education and Skills Committee (HCESC 2003) took a robust to the wholesale reform of the sector, and there was interest in shaping higher education to meet the changing demands of the economy and employment opportunities. HCESC (2003: 33) cites Dr Copeland of the University of Westminster as having a clear perspective here,
What I think is not picked up adequately here is the fact that one can achieve widening participation, opening up of opportunities through a series of routes, and putting them all simply down the re-branded foundation degree [route] may not actually meet the needs of the economy or the aspirations of the student

[bookmark: _Toc135143484]Understanding ‘Looked After Children’ (LAC)
Community Care (2007) explains the definition of ‘LAC’ under the Children Act (1989):
If a court has granted a care order to place a child in care, or a council’s children’s services department has cared for the child for more than 24 hours.
Biehal et al (2014) says that care is an essential aspect of the child protection system. Perhaps surprisingly given decades of bad press for the care system, he explains that most children who have been in care say that their experience was good and that at the time this was the right choice for them:
But more needs to be done to ensure that all children in care are healthy and safe, have the same opportunities as their peers and can move successfully into adulthood. (Biehal et al 2014)

The outcomes for children who have grown up in the care system are a cause of serious concern which have led successive governments to prioritise their needs. Chaotic households are those where we find problem alcohol and substance misuse, where domestic violence occurs regularly and there are serious issues of persistent criminal behaviour and challenging mental health disorders. We know that children born into chaos tend to have chaotic lifestyles. They are at greater risk of having a mother who drinks alcohol, smokes or uses drugs during pregnancy thereby running the risk of devastating Foetal Alcohol Syndrome. Low birth-weight is a common indicator of prenatal neglect. These children often quickly fall behind the child development expectation of health professionals, and educational attainment is a consistent cause for concern throughout their compulsory education (Cleaver et al 2010). The Office for National Statistics (2017) provides data which shows how LAC tend to fall behind as they progress through the education system even though they do slightly better at Key Stage 2 than children deemed to be ‘in need’, and they are less likely to be persistent absentees than children in need or all other children. This is a common and consistent story in the UK. Children with chaotic backgrounds are least likely to have become securely attached to their primary care-giver during the first few months and years of their lives and this can severely hamper their future potential, even leading to anti-social behaviour, expulsion from school and even serious psychological abnormalities and criminal behaviour (Bowlby 1969). 

The numbers of LAC are also cause for concern, and just through a snapshot of the position over time in Swansea we can get a flavour of the overall perspective. According to Stats Wales (2017) 280 children were looked after by the City and County of Swansea in 2003. Within 5 years this number had risen to 400, and in another 5 years to 585 – the highest level in the 2003-2016 period. In 2015 and 2016, the number of looked after children remained consistent at 510, an increase of 82% on the 2003 figure. In 2003, there were 25 looked after children in the 16-17 year age bracket, compared with 75 in 2016 – an increase of 300%.
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‘Communities First’ (CF) has always been a community-focussed tackling poverty programme (Welsh Government 2017). The geographical areas were decided upon by using data from the Welsh Index of Multiple Deprivation (WIMD 2001, 2004, 2008, 2011, 2014). Originally, these areas consisted of the 100 most deprived electoral divisions in Wales, plus 32 pockets of deprivation, with an additional 10 special projects e.g. children and young people across Pembrokeshire, Black and Minority Ethnic families across Cardiff (National Assembly for Wales 2001). The general approach was to collate a wide range of locally available data across 8 domains (or themes) and then to draw lines on maps around areas which appeared to be suffering from the highest levels of multiple-deprivation. In versions of the WIMD from 2004 onwards, the drive was to collate data from smaller geographical areas (Lower-layer Super Output Areas or LSOAs) rather than the larger electoral divisions. The intent was to concentrate the data collection, the strategic approach and the action-planning process on areas with population of no more than 1,500 people.

The majority of the CF areas were found areas where heavy industry had reigned before downturn, demise and closure, and in areas with a large proportion of social housing. Thus, former mining areas in the south tended to dominate the programme along with the large Council estates in the south-west, as well as similarly affected communities in the north.

The WIMD as the statistical foundation of the CF programme, was itself built upon Key Performance Indicators (KPIs) covering a broad spectrum. In the context of education the index considered the following data to decide if an area was particularly worrying in the educational context:
· Average point scores at Key Stage 2, 3 and 4
· Percentage of people not entering higher education at 18/ 19 years
· Percentage of adults with no qualifications
· Absence rates in primary and secondary education
(WIMD 2014)
From this officials were able to produce a map of Wales showing the distribution of educational deprivation across the country. Given the amount of data collected across all of the other domains it was possible and relatively simple to layer data and look for consistent patterns. This data could be used to identify correlations, including between particular target audiences like the LAC population and those from ‘deprived’ communities where educational attainment is below the Wales average.
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It seems clear that universities continue to evolve at pace. We have to keep up with the exciting opportunities and potential threats posed by major regeneration (See Pyke and Youle 2017). Working in collaboration is a prerequisite if we are to produce a broad-based offer to attract the interests and enthusiasm of students and stakeholders with economic and employment opportunities as a core consideration. There are market opportunities for higher education businesses able to attract and retain largely untapped potential customers from the LAC population and under-represented deprived communities. However, we have to be ready for the challenges such a direction poses. 
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UWTSD is a much-valued regional higher education institution which is moving with the times. There are proactive collaborative working arrangements in place with key partners across all faculties. Progress has not been achieved alone. The dynamic, mutually advantageous partnership approach will continue to be productive. This paper has touched upon a number of important strands: there is a strong foundation to be built upon; LAC and those from geographical areas where there is a traditional lack of educational attainment have specific needs which have to be fully understood and reflected in the academic offer UWTSD provides; the higher education target audience all come with their individual history and this needs to be taken into account in the marketing and admissions phase – students must not be set up to fail and we must be equipped for the challenges of additional support; the excellent links between academic staff and student support services needs to be developed as we look ahead; and lessons from developmental and social psychology need to feature prominently in the assessment of potential students’ abilities and needs.
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Discussion across faculties at different levels, with student support services, the student union and all other UWTSD stakeholders will help to develop clarity about the strategic approach which has the greatest potential to instil UWTSD as an even stronger local partner in the regeneration of south Wales by understanding what the economy demands, what students want and how we set achievable aspirations for our undergraduates from less traditional academic backgrounds.
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