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Introduction
Storytelling can support children’s development and have educational and psychological benefits for children. These developmental benefits include problem solving skills through social situations during fantasy play supporting cognitive and critical thinking skills and development. The development of increased communication and language skills are established through repetition within storytelling and can help enhance children’s imagination and recognition of words through play (Isik, 2016 and Yabe et al. 2018). Young Readers Foundation (no date) mentions that reading is able to support children’s exposure to new words and vocabulary, supporting their understanding and processing of information more effectively. Through reading/storytelling, children’s memory skills, critical thinking and knowledge of the cultural environment are developed and deepened. Through storytelling, children begin to develop skills of focus and concentration, emotional skills such as empathy and interaction skills through storytelling opportunities. Digital books can further enhance children’s literacy and language, through motivating children’s participation and engagement with the story. Audio and music can support children’s understanding of the characters, the plot and connecting written words with the pronunciation of the words, furthering children’s exposure to new words and vocabulary. Independence is encouraged as children, including children with additional needs and reluctant readers of traditional storytelling through engaging with different storytelling methods (Smeda et al. 2014 and Raising Children Network 2023). 
Analysis
The reader has chosen two books to read to a group of 3-4 year olds. The reader chose the digital book called ‘There’s a Monster in Your Book’ by Tom Fletcher and used ‘I Don’t Want to Go to School’ by Lula Bell and Brian Fitzgerald for the traditional story. At this age, children are likely to listen to various stories, show understanding of and ask ‘why’ and other questions, are likely to remember and enjoy telling long stories and songs. They will also have increased vocabulary and an awareness of past, present and future. Children’s understanding of turn taking are strengthened during story telling when opportunities for these developmental skills to arise, for example the use of props can support this (Welsh Government, no date, Crowley, 2017, and Saxton, 2017). Although, the foundations of language and communications can be rooted early in the baby’s development whilst they are still in the womb, baby’s hearing is developed at the 15-week mark of pregnancy. Children start to hear their parents’ voices and other muted sounds, although these sounds will be muffled. At the 22-24-week mark children will start to respond to extremal sounds, and will recognise their parents voice by birth. This indicates that reading aloud to baby whilst in the womb is beneficial to baby’s brain development and can strengthen the attachment bond between parents and baby. It is never too early to start reading aloud to children, not only is knowledge of their environment developed but the foundations of vocabulary, communication, listening and memory skills are laid. By their first birthday, babies are able to recognise different sounds in their native language and by their second birthday, those whom have been read to will have a wider vocabulary than those who are not read to. Parents/carers and practitioners can foster secure bonds by holding babies and children during storytelling to develop attachments with familiar adults and engage the baby’s neuron pathways to be more receptive to cognitive and imaginative stimulation. This will enable adults to expose the baby to the same language and grammatical skills they are not usually exposed to whilst creating opportunities to develop literacy, language and social skills (Charlotte Lozier Institute, 2023, Lewis, 2023, Sheldon-Dean, 2023, Stewart, 2015, National Health Service, 2021).
Although, the reader briefly explored emotions, this could have been expanded on during the story to engage the children with some serve and return on emotions and how they feel about coming to or starting nursery. Through these serve and return actions from responsive caregivers, practitioners are able to support children’s brain development of communication and social development (Harvard University, no date). The communication and language opportunities that the reader provides during the story enables children to develop secure attachments with adults and other children. Dickinson, et al. (2019) mentions that language use can support secure attachments and children’s language growth. This idea of secure attachment stems from Bowlby’s (1969) theory of attachment, a social bond between a child and a caregiver, this forms the base of positive security and safety and communication cues are developed through smiling at the care giver and limited familiar faces between three to six months. This attachment becoming stronger between six months to three years (Harris and Westermann, 2015). Furthermore, traditional storytelling provides children with opportunities for intimate moments with caregivers and peers that are taken seriously (Lysaker, 2019).
Although the reader has chosen a traditional story with words, the story could provide opportunities for the children to make the narrative up using the pictures. Lysaker (2019) mentions that wordless books provide opportunities for hinted narrative possibilities. This enables children to observe something new each time and supports their communication and holistic development. By enabling the children to hold the book, explore the images and create their own narrative, practitioners and caregivers are supporting children’s comprehension skills. This will further support secure attachments as well as children’s holistic development including language and literacy. Whilst reading the digital book, the reader encourages children participation by asking them to turn the page on the tablet and encourages them to do some of the actions. Upon reflection of this digital book, the reader realises that this book may have worked better as either a traditional book or on a larger white screen to allow for more interaction and physical movement with the children.
The reader considered using props for the traditional storytelling but decided against this, as it may have distracted from the story and its themes of emotions surrounding starting a new school. Furthermore, reflecting on the digital story, the use of a toy for when the monster comes out of the book could have helped engage the children more and further create language interactions with each other and the reader. Through the use of props, further communication and language skills between children, their peers and adults are made through interaction and social connections. Brodin and Renblad (2020) mentions that communication is a concept that includes speech and language and is a social activity based on interaction and a way to share experiences, feelings and activities, something that both books are able to explore through modelling and opened questions. They mention that communication as a socio-cultural learning experience that promotes language learning in a social context for example in preschool and playgroup opportunities. With this in mind, that language is developed within a socio-cultural context is based with Vygotsky’s socio-cultural theory (1978). Within his theory he developed the idea that children’s cultural tools are developed and nurtured within their culture and not inherited. Vygotsky (1978) noted that children would think out loud to no one in particular and through this form of speech enables for interactive conversations with adult. These social interactions with more knowledgeable individuals (parents/peers/practitioners) can develop children’s vocabulary and introduce new words within their cultural environment (Aubrey and Riley, 2019 and Doherty and Hughes 2014). Although in contrast, Chomsky (1971) suggests that individuals are unable to learn a language without and innate knowledge of universal language principles and referred to the brain as a linguistic organ that develops with training feeding in to his Language Acquisition Device theory. He believed that children were born with an innate ability for language development, implying that language comes in to being rather than being taught and learnt. Although, the cultural environment can support children with the vocabulary and grammatical structures of their language.  (Al-Harbi, 2020 and Rowland, 2015, Brodie, 2018). 
Storytelling can support the principles of progression in the Curriculum for Wales (2022). This can be done by taking the opportunity to build on the child’s basic language skills, providing them with opportunities to ask more elaborate questions. Practitioners are able to help children to independently handle complex communication challenges and develop their critical thinking skills based on what they hear, read and see. Through storytelling children will continue to foster understanding of their language but a constant and continued progression of this knowledge, use and understanding of language will encourage children to engage in more challenging ideas. Through this, children will have the communication to understand various viewpoints and ideas that they need to interpret and have the language and knowledge to respond to these ideas. Finally, storytelling can provide a holistic approach to supporting children’s different multicultural backgrounds, supporting children’s learning in other languages. This will foster cultural learning and development making connections with rich exposures to other multilingual mind-sets and an understanding of additional languages, communisation patterns and different cultural contexts. Rahiem (2021) mentions that digital storytelling provides a mix of traditional storytelling with digital technologies such as digital whiteboards, computers, tablets and so on. Digital learning not only supports language and literacy skills, it can support children’s fine motor skills, visual perception, social and moral development, encoding and creative thinking, to name a few. Digital storytelling combines traditional storytelling with different medias such as audio, video and images. Children’s learning can also be supported by digital storytelling to help them organise and express themselves, their ideas and knowledge in a meaning full way. The early years’ environment can support language development further through interactions with babies and children, supporting their holistic and language development as they grow. Through, developing their listening and speaking skills, storytelling helps to lay the foundations to literacy, helping to make sense of visual/verbal signs, reading and writing are made. Through storytelling, role play and conversations, adults are able to support children’s ideas through modelling play and asking sensitive and open ended questions supporting children to become more comfortable and confident with a wide vocabulary and language structures. Storytelling in the early year’s environment also provides children with the language and understanding of different and new concepts, encouraging them to observe pictures and recognise words. These skills will further enhance and strengthen children’s language, literacy and vocabulary skills. The use of props and dramatic play opportunities can enhance children’s language and vocabulary through oral storytelling during these immersive play activities. A language-rich, playful and hands-on early years environment supports children’s language acquisition (Department of Education, 2024).
The reader showed reasonable pace whilst reading both the digital and the traditional story and made a good attempt of using different pitches for different characters in the traditional story. Stories with familiar elements or repetitive phrases can benefit children’s language development by helping them become confident communicators. This allows them to be able to take ownership of the story and join in being able to anticipate the pattern, providing children with predictability and familiarity. The traditional story has some repetition of phrases along with some real life experiences of starting school providing a familiarity for the children. Both the traditional and digital story could provide the reader with dramatic opportunities, through pitch, pace, props and interactions and play. This supports children’s self-confidence, cognitive and language skills, along with their listening, social and moral development (Berkowtiz 2011). Wilkinson (2019) mentions that storytelling and conversations with children is important as babies love the sound of familiar voices and the rhythm of language. Storytelling assist children’s knowledge of their environment, provides language acquisition and a natural curiosity about how books work. With adults modelling that storytelling and reading is exciting and fun to children, their imagination and interests are nurtured, so that when the time is right for them to learn to read they are eager to explore stories for themselves. Reading favourite or familiar books help to associate fun and enjoyment with books and literacy. 
Conclusion
In conclusion, reading digital and traditional books can play an important part in children’s language and literacy development. By engaging with stories such a ‘There’s a Monster in Your Book’ by Tom Fletcher and used ‘I Don’t Want to Go to School’ by Lula Bell and Brian Fitzgerald, children are able to enhance their vocabulary but also develop their social skills of turn-taking and asking questions. Children are able to progress with other developmental skills such as imagination, physical and dramatic play opportunities. This will further develop children’s storytelling skills through interaction with adults and peers promoting wider language, listening, memory and movement skills. The analysis has shown that there is a benefit to reading aloud, starting as early as the prenatal stage, fostering children’s brain development and strengthen the bond between parent-child. This bond can be strengthened within the early years’ settings through creating attachments with keyworkers and practitioners during storytelling and other interactive play opportunities. Having a mix of digital and traditional storytelling supports an inclusive environment for all, ensuring that all children are able to have the opportunity to develop a love of reading and storytelling whilst enhancing their communication, literacy, language and literacy skills. Therefore, by ensuring regular storytelling opportunities within the daily routine can contribute to children’s overall holistic growth, providing a foundation for children’s future learning and development. 
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